Description of the Coaching Compendium

1.
Assessment and Differentiation Workshop and Teacher Coaching Project 
The candidate will prepare and deliver a workshop for classroom teachers about how to administer and score reading assessments appropriate for the teachers’ students (3.1).  The candidate will provide background information for each assessment and demonstrate how to administer and score each assessment.  The candidate will also model how to interpret the results and use the results to plan differentiated instruction and to identify the need for appropriate services.  

After the workshop, the candidate will coach at least one classroom teacher as she/he administers and scores the assessments for students in her/his classroom (3.2).  The candidate will assist the classroom teacher with interpreting the results of the assessments, planning differentiated instruction, and determining the need for appropriate services (3.2, 3.3).  The candidate will also support the teacher to use the assessment results and knowledge of the students to select materials, books, technology-based information, and non-print materials that match the reading levels, interests, and cultural and linguistic backgrounds of the students (4.1, 4.2). Finally, the candidate will work with the classroom teacher to identify, plan, and implement a personal professional development plan related to the content of the Assessment and Differentiation Workshop and Teacher Coaching Project (5.2).  The candidate and the teacher will complete the Assessment and Differentiation Workshop and Teacher Coaching Project Log, and the candidate will write a reflection on the project.
2.
Conducting a Professional Study Group for Teachers 

The candidate will plan and conduct a professional study group for teachers (5.2).  The candidate will work with a group of teachers to determine the focus of the professional study group.  For example, the group members may decide to read and discuss a book or article about a selected topic.  As an on-going part of the study group, they may also decide to incorporate some of the ideas from the reading into their teaching and then share the results of those efforts during study group sessions.  Additional models for professional study groups will be discussed in class.  The candidate will conduct (facilitate) the study group sessions and develop a Teacher Reflection Form through which participants will describe how the readings and discussions have influenced their instructional practices (5.2).

Professional study groups and the details of the professional study group assignment are discussed in LTRE 530.  Each candidate must conduct a professional study group at some time during the remainder of her/his M.S. Ed. Program, but before the beginning of the capstone course, LTCY 586: Internship in Literacy Education.  The written report about the professional study group will be submitted at the second class session of the capstone course, LTCY 586: Internship in Literacy Education. 

3.
Using a Demonstration Lesson As the Basis for Literacy Coaching 

This assignment focuses on the reading specialist as literacy coach.  While completing the assignment, candidates will engage in many of the activities frequently expected of literacy coaches, such as demonstrating specific teaching strategies for teachers, co-planning lessons with teachers, observing teachers’ instruction, and engaging in post-observation coaching conversations with the teachers.   
Each candidate will work with a teacher; together the candidate and teacher will identify a specific focus that will help students understand why reading and writing are valued lifelong activities (4.3).  With that focus in mind, the candidate will plan a demonstration lesson that includes appropriate motivational techniques, share the plan and discuss its relationship to research-based practices with the teacher, and implement the lesson with the teacher’s students (4.4).  The lesson may be conducted with the whole class or a small group—as appropriate in terms of the strategy, the students, and the material.  The lesson will be videotaped, following the school’s procedures for videotaping.   The teacher will complete the Literacy Lesson Evaluation Form while viewing the demonstration lesson. The candidate will complete the Literacy Lesson Evaluation Form after teaching the lesson. After the lesson, the candidate and teacher will use the Literacy Lesson Evaluation Forms and the videotaped lesson to collaboratively evaluate the lesson—noting instructional and motivational aspects that promoted student learning and ways that student learning could have been better addressed (5.3).
The candidate and teacher will then co-plan a follow-up lesson related to reading and writing as valued lifelong activities, with the candidate assisting the teacher to incorporate appropriate instructional strategies as well as appropriate intrinsic and extrinsic motivational techniques (4.3, 4.4).  The teacher will implement the lesson with her/his students; this lesson will also be videotaped.  The candidate will complete the Literacy Lesson Evaluation Form while viewing the teacher’s lesson.  The teacher will complete the Literacy Lesson Evaluation Form after teaching the lesson. After the lesson, the candidate and teacher will use the Literacy Lesson Evaluation Forms and the videotaped lesson to collaboratively evaluate the lesson—with the candidate providing feedback on instructional and motivational aspects that promoted student learning and ways that student learning could have been better addressed (4.4, 5.3).
The candidate will submit a written summary of the activities, the four Literacy Lesson Evaluation Forms, an evaluation of the teacher’s lesson (including strengths and aspects that could have been done more effectively), and a self-evaluation of how she/he, as a beginning literacy coach, assisted the teacher in improving her/his practice (5.3).  The self-evaluation should include, but is not limited to, (a) the strengths of the demonstration lesson, (b) instructional and motivational aspects of the demonstration lesson that could have been done more effectively, and (c) the candidate’s ability to assist the teacher in improving her/his practice as noted during the lesson planning  and post-observation conversations.  
4.   
Paraprofessional Training and Evaluation Project 

The candidate will implement one component of the Paraprofessional Plan developed in LTRE 601 and evaluate the paraprofessional as the paraprofessional applies one element in a classroom/tutorial setting. (Note:  The Report on the Initial Review stated that all of the Standard components related to assisting/supporting paraprofessionals had been met.  Therefore, no changes were made to the Paraprofessional Training and Evaluation Project that was submitted in the initial report.  Because the Coaching Compendium provides evidence of the candidate’s work with paraprofessionals and teachers, the Paraprofessional Training and Evaluation Project is included in the revised Assessment 4.)  

5.  
Professional Development Workshop for Teachers
The candidate will initiate, implement, and evaluate a literacy professional workshop for teachers (5.4).  Using an expressed need/goal and the prior knowledge of the participants and school context, the candidate will prepare an outline of the workshop; the outline should include an annotated list of the wide range of instructional practices, approaches, and methods as well as the curricular materials that will be discussed/demonstrated and references that can be used to explain the evidence base for selecting those methods and materials.  During the workshop, the candidate will demonstrate and explain the evidence base for a wide range of instructional practices, approaches, and methods, including technology-based practices, using a wide range of curriculum materials (2.2., 2.3).  The candidate will highlight which instructional grouping options might be most appropriate for specific practices and materials (2.1).  The candidate will then assist the teachers in determining which of the practices and curricular materials discussed/demonstrated would be most appropriate for use with some or all of their current students; the teachers will complete the “What Will I Try With My Students?” form that lists the practices and materials they plan to use, the instructional groupings they plan to use when implementing the practices, and the reasons for their selections (2.1, 2.2, 2.3).  The candidate will design, distribute, collect, and analyze the results of an evaluation that determines the effectiveness of the workshop.  In addition, the candidate will keep a reflective log to document key insights gained during each of the professional development workshop sessions.

Rubric for the Coaching Compendium

NOTE:  Because the M.S. Ed. in Literacy Education Program is standards based, the rubric for the Coaching Compendium is organized by the Standard Elements.  The organization of the rubric by the Standard Elements clearly demonstrates how the Coaching Compendium is related to the Standard Elements evaluated as “Met with Conditions” in the Initial Review of the NIU Program Report.


Rubric for the Coaching Compendium

	Standard Element
	Outstanding (Target)
	Acceptable
	Unacceptable

	Professional Development Workshop for Teachers

	Demonstrate for teachers a wide range of instructional practices, curriculum materials, and instructional grouping options when using those practices and materials. 
IRA Standards:

2.1 (RS)

2.2 (RS)

2.3 (RS)
	Excellent evidence that a wide range of instructional practices, curriculum materials, and instructional grouping options were clearly explained and demonstrated.


	Adequate evidence that a wide range of instructional practices, curriculum materials, and instructional grouping options were explained and demonstrated.

.
	Evidence that one or more instructional practices or curriculum materials selected for the workshop were not adequately explained or demonstrated OR that instructional grouping options were not adequately explained.

	Support teachers in selecting appropriate instructional practices, curriculum materials, and instructional grouping options that best meet the needs of all of their students.
IRA Standards:

2.1 RS

2.2 RS

2.3 RS
	Evidence from the teachers’ What Will I Use With My Students forms that most of the teachers selected appropriate instructional practices, curriculum materials, and instructional grouping options to best meet the needs of their students.


	Evidence from the teachers’ What Will I Use With My Students forms that some of the teachers selected appropriate instructional practices, curriculum materials, and instructional grouping options to best meet the needs of their students.


	Evidence from the teachers’ What Will I Use With My Students forms that few of the teachers selected appropriate instructional practices, curriculum materials, and instructional grouping options to best meet the needs of their students.

	Paraprofessional Training and Evaluation Project

	Development of a resource to represent new learning material (instructional practice and/or curricular material) to paraprofessionals.

IRA Standards:

2.2 (RS)

2.3 (RS)


	Neat, clearly developed resource to document the elements of new knowledge about an instructional practice and/or curricular material that will be presented to paraprofessionals during the activity.


	Readable, adequately developed resource to document the elements of new knowledge about an instructional practice and/or curricular material that will be presented to paraprofessionals during the activity.
	Resource is absent or poorly documents the elements of new knowledge about an instructional practice and/or curricular material that will be presented to paraprofessionals during the activity.




	Standard Element
	Outstanding (Target)
	Acceptable
	Unacceptable

	Assessment and Differentiation Workshop and Teacher Coaching Project

	Prepare and deliver a workshop to instruct classroom teachers how to administer and score a range of reading assessments and to interpret the results.

IRA Standard:

3.1 (RS)
	The candidate prepares and delivers a workshop that focuses on two or more assessments that are very appropriate for use with the teachers’ students.  The workshop includes relevant background information for each assessment, and the candidate demonstrates and explains how to administer and score each assessment and to interpret the results.  The presentation is very professional in terms of content and delivery.  The project log and reflection provide evidence of all required components of the project.
	The candidate prepares and delivers a workshop that focuses on two assessments that are acceptable for use with the teachers’ students.  The workshop includes background information for the assessments, and the candidate explains how to administer and score each assessment and to interpret the results.  The project log and reflection provide evidence of all required components of the project.
	The candidate’s workshop is problematic in one or more of the following areas:

a. Workshop does not include two assessments that are appropriate for the teachers’ students.

b. Candidate does not provide background information for each assessment.

c. Candidate does not explain or demonstrate how to administer, score, or interpret assessment results.

d. The candidate’s project log and/or reflection do not provide evidence of all required components of the project. 

	Support a classroom teacher to administer, score, and interpret assessment results for individual students.

IRA Standard:

3.2 (RS)
	The project log and reflection provide specific evidence to document that the candidate’s support of the teacher is highly professional and adheres to established principles of reading diagnosis. 
	The project log and reflection provide evidence to document that the candidate’s support of the teacher is acceptable and does not violate any principles of reading diagnosis.
	The project log and reflection document that the candidate’s support of the teacher is problematic in one or more of the following ways:

a. The candidate directs the teacher, and there is no evidence of a supportive approach.

b. The candidate supports the teacher to administer, score, or interpret assessment results in a manner that violates established principles of reading diagnosis.

	Assist a classroom teacher with using assessment results to plan differentiated instruction.
IRA Standard:

3.3 (RS)
	The project log and reflection provide specific evidence to document that the candidate has assisted the classroom teacher to use the assessment results to plan research-based differentiated instruction that is directly correlated to the assessment results.  
	The project log and reflection provide evidence to document that the candidate has assisted the classroom teacher to plan differentiated instruction that is related to the assessment results.  
	The project log and reflection provide evidence to document that the candidate has assisted the classroom teacher to plan differentiated instruction that is not related to the assessment results and/or is not educationally sound.


	Standard Element
	Outstanding (Target)
	Acceptable
	Unacceptable

	Assessment and Differentiation Workshop and Teacher Coaching Project

	Assist a classroom teacher with selecting materials, books, technology-based information, and non-print materials that match the reading levels, interests, and cultural and linguistic backgrounds of students.

IRA Standards:

4.1 (RS)

4.2 (RS)
	The project log and reflection provide specific evidence to document that the candidate assisted the classroom teacher to select materials, books, technology-based information, and non-print materials that are highly relevant and appropriate for the students in relation to reading levels, interests, and cultural and linguistic backgrounds.
	The project log and reflection provide evidence to document that the candidate assisted the classroom teacher to select materials, books, technology-based information, and non-print materials that are acceptable for use with the students in relation to reading levels, interests, and cultural and linguistic backgrounds.
	The project log and reflection do not provide evidence to document that the candidate assisted the classroom teacher to select materials, books, technology-based information, and non-print materials for use with students, or the materials documented are unacceptable for use with the students.

	Using a Demonstration Lesson as the Basis for Literacy Coaching

	Plan and present a demonstration lesson that models a real-life purpose for reading and writing and includes appropriate motivational techniques.

IRA Standards: 

4.3 (RS)

4.4 (RS)


	Demonstration lesson plan includes detailed descriptions of all required elements.  The lesson plan has a clear focus on the modeling of a practice, approach, or strategy related to real-life purposes for reading and writing and includes a clearly stated research-based rationale for how the lesson is designed to be extrinsically and/or intrinsically motivating to the students.

A copy of the candidate’s demonstration lesson plan is included with the report.
	Demonstration lesson plan includes adequate descriptions of all required elements.  The lesson plan has an adequate focus on the modeling of a practice, approach, or strategy related to real-life purposes for reading and writing and includes an adequately stated research-based rationale for how the lesson is designed to be extrinsically and/or intrinsically motivating to the students.

A copy of the candidate’s demonstration lesson plan is included with the report.
	One or more of the following:

a. Demonstration lesson plan lacks an adequate description of one or more of the required elements. 

b. The lesson plan does not focus on the modeling of a practice, approach, or strategy related to real-life purposes for reading and writing.

c. There is an inadequate research-based rationale of how the lesson will extrinsically and/or intrinsically motivate the students.

d. A copy of the candidate’s demonstration lesson plan is not included with the report.


	Standard Element
	Outstanding (Target)
	Acceptable
	Unacceptable

	Using a Demonstration Lesson as the Basis for Literacy Coaching

	Assist teachers to plan a lesson that models reading and writing as lifelong activities and includes appropriate motivational techniques.
IRA Standards:

4.3 (RS) 

4.4 (RS)
	Written report includes a thorough discussion of 

(a) the relationship of the teacher’s lesson to the demonstration lesson in terms of a focus on reading and writing as lifelong activities,

(b) motivational aspects of the lesson, and

(b) the ways in which the candidate assisted the teacher in developing the lesson.

A copy of the teacher’s lesson plan is included with the report.
	Written report includes an adequate discussion of 

(a) the relationship of the teacher’s lesson to the demonstration lesson in terms of a focus on reading and writing as lifelong activities, 

(b) motivational aspects of the lesson, and

(b) the ways in which the candidate assisted the teacher in developing the lesson.

A copy of the teacher’s lesson plan is included with the report.
	One or more of the following:

a. An inadequate discussion of the relationship of the teacher’s lesson to the demonstration lesson in terms of a focus on reading and writing as lifelong activities. 

b. An inadequate discussion of the motivational aspects of the lesson.

c. An inadequate discussion of the ways in which the candidate assisted the teacher in developing the lesson.

d. A copy of the teacher’s lesson plan is not included with the report.

	Exhibit a positive disposition related to reading.
IRA Standard:  

5.1 (RS)
	Written report includes many specific examples of how the candidate—during the demonstration lesson—exhibited, through words and expressions, a positive disposition toward reading.
	Written report includes a few specific examples of how the candidate—during the demonstration lesson—exhibited, through words and expressions, a positive disposition toward reading.
	Written report does not include specific examples of how the candidate—during the demonstration lesson—exhibited, through words and expressions, a positive disposition toward reading.

	Conducting a Professional Study Group for Teachers

	Work collaboratively with teachers to select a focus that will expand their understanding and use of knowledge-based practices.
IRA Standard:

5.2 (RS)
	Written report provides a clear, specific description of how the participants were involved in the selection of the topic and how the study of that topic will advance the participants’ professional knowledge and use of knowledge-based practices.
	Written report adequately describes how the participants were involved in the selection of the topic and how the study of that topic will advance the participants’ professional knowledge and use of knowledge-based practices.
	Written report lacks adequate description of how the participants were involved in the selection of the topic and/or how the study of that topic will advance the participants’ professional knowledge and use of knowledge-based practices.


	Standard Element
	Outstanding (Target)
	Acceptable
	Unacceptable

	Conducting a Professional Study Group for Teachers

	Conduct (Facilitate) study group sessions for teachers. 

IRA Standard:

5.2 (RS)
	Written report provides strong evidence that the candidate planned and conducted (facilitated) the study group sessions, providing opportunities for active participation by the teachers and for connecting the discussions to instructional practices. 
	Written report provides evidence that the candidate planned and conducted (facilitated) the study group sessions, providing opportunities for active participation by the teachers and for connecting the discussions to instructional practices.   
	Written report lacks evidence about one or more of the following:

a. How the candidate planned and conducted (facilitated) the study group sessions, 

b. How the candidate provided opportunities for active participation by the teachers,

c. How the candidate provided opportunities for connecting the discussions to instructional practices.

	Assessment and Differentiation Workshop and Teacher Coaching Project

	Assist a classroom teacher with identifying, planning, and implementing a personal professional development plan. 

IRA Standard:

5.2 (RS)
	The project log and reflection provide specific evidence to document that the candidate has directly assisted a classroom teacher with identifying, planning, and implementing a personal professional development plan that is educationally sound and meaningful.
	The project log and reflection provide evidence to document that the candidate has assisted a classroom teacher with identifying, planning, and implementing a personal professional development plan.
	The project log and reflection provide evidence to document that the candidate has not assisted a classroom teacher with identifying, planning, and implementing a personal professional development plan.

	Using a Demonstration Lesson as the Basis for Literacy Coaching

	Positively and constructively evaluate one’s own and others’ teaching practices and assist teachers as they strive to improve their practice.
IRA Standard: 

5.3 (RS)
	Written report includes a thorough evaluation of 

(a) the candidate’s demonstration lesson - its strengths and weaknesses, 

(b) the teacher’s lesson – its strengths and weaknesses,

(c) the candidate’s ability to assist the teacher in improving her/his practice as noted during lesson planning and post-observation conversations. 

The four Literacy Lesson Evaluation Forms are included with the report. 
	Written report includes an adequate evaluation of 

(a) the candidate’s demonstration lesson - its strengths and weaknesses, 

(b) the teacher’s lesson – its strengths and weaknesses,

(c) the candidate’s ability to assist the teacher in improving her/his practice as noted during lesson planning and post-observations. conversations

The four Literacy Lesson Evaluation Forms are included with the report.
	One or more of the following:

a. Evaluation of one or more of the required elements is superficial.

b. Evaluation of one or more of the required elements is missing.

c. One or more Literacy Lesson Evaluation Forms are missing from the report.


	Standard Element
	Outstanding (Target)
	Acceptable
	Unacceptable

	Paraprofessional Training and Evaluation Project

	Set plans for and implement a presentation for training paraprofessionals to instruct or assess in the classroom.

IRA Standard: 

5.3 (RS)
	Well-developed narrative that describes the focus activity to assist and support paraprofessionals as they strive to improve their practice with students in classrooms. 


	Adequately-developed narrative that describes the focus activity to assist and support paraprofessionals as they strive to improve their practice with students in classrooms.


	Narrative is absent or poorly describes the focus activity to assist and support paraprofessionals as they strive to improve their practice with students in classrooms.

	Evaluation of paraprofessional’s implementation of the selected activity with one or more students.

IRA Standard: 

5.3 (RS)
	Thorough written explanation of method for evaluation and an evaluation of the paraprofessional’s implementation of the selected activity.


	Adequate written explanation of method for evaluation and an evaluation of the paraprofessional’s implementation of the selected activity.
	Explanation of method for evaluation and/or evaluation of the paraprofessional’s implementation of the selected activity is absent or poorly explained in written terms.

	Self-evaluation of work with paraprofessional.
IRA Standard: 

5.3 (RS)
	Thoughtful reflection on candidate’s own teaching practices with the paraprofessional and skill in resource development, and excellent description of implications for future instruction of paraprofessionals.


	Adequate reflection on candidate’s own teaching practices with the paraprofessional and skill in resource development, and acceptable description of implications for future instruction of paraprofessionals.


	One or more of the following is absent or in unacceptable form: 
a. Reflection on candidate’s own teaching practices with the paraprofessional and/or skill in resource development;   

b. Implications for future instruction of paraprofessionals.

	Professional Development Workshop for Teachers

	Plan, implement, and evaluate a professional development workshop that addresses an expressed need/goal and incorporates characteristics of sound professional development programs.

IRA Standard: 

5.4 (RS)
	Comprehensive description of the development, implementation, and evaluation of the workshop.  The description includes specific examples of how the workshop incorporated characteristics of sound professional development programs.
	Adequate description of the development, implementation, and evaluation of the workshop.  The description includes a discussion of how the workshop incorporated characteristics of sound professional development programs.
	Poor description of the development, implementation, and evaluation of the workshop.

AND/OR

Inadequate description of

how the workshop incorporated characteristics of sound professional development programs.


5c.  Coaching Compendium LiveText Ratings 

The first ratings for the Coaching Compendium will be available at the end of the 2010 fall semester when members of the Naperville cohort complete their internship experience, LTCY 586.  Additional ratings for the Coaching Compendium will be available at the end of the 2011 spring semester when members of the Rockford cohort complete their internship experience.

The following LiveText Ratings for two of the five components of the Coaching Compendium were included in the initial NIU Program Report.
	Internship  Review
	Cohorts Included
	Semester/ Year
	#  of Students
	IRA Standards  
	T
	A
	U
	% Meeting

Expecta-tions

	
	
	
	
	
	Ratings for all three cohorts
	

	Paraprofessional Instructional  Activity 


	Cicero,

Naperville, Rockford 


	Summer 07

Fall 07

Spring 07
	50


	2.2

2.3

5.3


	49

49

46
	1

1

4


	0

0

0


	100%

100%

100%



	Demonstration Lesson
	Cicero,

Naperville,

Rockford 


	Summer 07

Fall 07

Spring 07
	55


	4.3

4.4

5.1

5.3


	38

38

50

49
	17

17

5

6


	0

0

0

0


	100%

100%

100%

100%




T = Target            A = Acceptable            U = Unacceptable

NOTE:  A rating of either Target or Acceptable is interpreted as “Meeting Expectations.”
