Contemporary Experience
Northern Illinois University is proud to have its teacher education unit accredited by the National Council for Accreditation of Teacher Education and approved by the Illinois State Board of Education.  In order to earn NCATE accreditation NIU’s teacher education unit had to meet a set of preconditions, schedule a visitation, and prepare a report on how the institution met each of six standards.  An external review team visited campus, reviewed the various forms of evidence and submitted a report to NCATE.  After follow up information was submitted to the agency, NCATE’s Unit Accreditation Board voted to grant the university continuing accreditation.

The team members from the NCATE Board of Examiners as well as the members of the ISBE team focus on whether the institution meets NCATE Standards which are comprised of two sections:  Candidate Performance (standards 1 & 2) and Unit Capacity (Standards 3-6).  This particular report focuses on Standard 5 that deals with the concept of Qualified Faculty.  The standard reads as follows:

Standard 5: Faculty* Qualifications, Performance, and Development

Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools.  The unit systematically evaluates faculty performance and facilitates professional development.

*Faculty refers to both professional education faculty who are employed by higher education institutions and school faculty who supervise clinical practices.  [Professional Standards for the Accreditation of Schools, Colleges, and Departments of Education (2002 edition), p.33]

A component of each standard is the set of rubrics that delineate the elements of the standard and also describe three levels of proficiency at which each particular element is assessed.  Standard 5 is comprised of seven elements.  Of particular concern to this report is the first element titled Qualified Faculty as it addresses the issue of contemporary experience.  The rubric with its three levels (unacceptable, acceptable, target) follows:

	UNACCEPTABLE

A large proportion of professional education faculty do not have earned doctorates.  The professional educa-

tion faculty do not have the expertise and contemporary professional experiences that qualify them for their assignments.  Not all school faculty are licensed in the fields that they teach.  Not all higher education clinical faculty have had professional experiences in school settings.
	ACCEPTABLE

Professional education faculty at the institution have earned doctorates or exceptional expertise that qualifies them for their assignments.  School faculty are licensed in the fields that they teach or supervise, but often do not hold the doctorate.  Clinical faculty from higher education have contemporary professional experiences in school settings at the levels that they supervise.
	TARGET

Professional education faculty at the institution have earned doctorates or exceptional expertise, have contemporary professional experiences in school settings at the levels that they supervise, and are meaningfully engaged in related scholarship.  All clinical faculty (higher education and school faculty) are licensed in the fields that they teach or supervise and are master teachers or well recognized for their competence in their field.


[Professional Standards for the Accreditation of Schools, Colleges, and Departments of Education (2002 edition), p.33]

Across recent NCATE reviews there has been growing interest by members of the Board of Examiners as to whether professional education faculty at the target institution possess what is noted as “contemporary professional experiences.”  Unfortunately the professional standards document from NCATE does not provide a definition of this term.  Hence, since it is clear that such experience is expected of the unit’s faculty, it makes good sense for the governing bodies of the unit (CITC and CAPCE) either in unison or as separate entities to define “contemporary professional experience” and then put procedures in place to insure that all members of the unit participate in such experiences.  
With the last weeks of the spring semester of 2003 and continuing through the fall semester of 2004 a questionnaire was distributed to the membership of CITC and CAPCE.  The questionnaire contained two open ended items designed to assist the teacher education unit to develop an understanding of how NIU teacher educators view the concept of “contemporary experience.”  The two questions making up the survey form follow:

· What are Current Ways Faculty Demonstrate “Contemporary Experience” in the Professional/Teacher Education Setting?  (Please think about yourself and your colleagues.)

· What are Potential Ways Teacher Education Faculty Might Demonstrate “Contemporary Experience” in the Professional Setting?  (Please think out of the box when responding to this item.)

A total of 19 members of CITC submitted completed questionnaires.  Individuals were permitted to make multiple responses to each query.  Hence, there was a total of 93 responses to the first query and the total number of responses to query number two was 36 items.

The 93 items submitted by respondents pertaining to the query on the ways faculty currently demonstrate contemporary experience were initially grouped within 22 classifications.  Then with additional review the responses were regrouped under the following six themes.

· Background Experience pertains to the experiences a professor brings to NIU.

· Teaching contains responses that have been organized in subcategories for formal teaching activities, advising duties, and teaching that may be undertaken in the PK-12 environment.

· Field Activities include the observation of the PK-12 culture while in the field, the 

supervision of teacher candidates, school visitations, and partnership activities.

· The service category includes responses grouped in the subcategories of professional

organizations, policy/legislative activism, consultation, and volunteer activities.

· Professional Development focuses on informal education undertaken by faculty as well as their participation in conference activities.

· Scholarship includes activities associated with conducting research, guiding research, and presentations and publications.

The complete classification of responses to query number one can be found in appendix one.

The 36 items submitted by respondents pertaining to the query on ways faculty believe we might demonstrate contemporary experience in the professional setting were initially grouped within 20 classifications.  Then with further analysis the responses were regrouped under the following six themes.

· Service Beyond Initial Certification reflects activities that serve recent graduates and other new teachers.

· Field Experiences/Partnerships includes various field based activities teacher education faculty might undertake with school site individuals and programs.
· Teaching Experiences/Exchanges provides ideas of how teacher educators might undertake teaching activities in the PK-12 setting.

· Traditional Activities includes activities teacher education faculty have been conducting as part of the teacher training mission.
· Scholarship-Professionalism pertains to activities that reflect both traditional and nontraditional research and professional endeavors expected of a teacher education faculty.

· Other Thoughts includes responses that simply fit nowhere else.
The complete classification of responses to query number one can be found in appendix two.

APPENDIX ONE

Emergent Themes for Query #1
What are the current ways faculty demonstrate “contemporary experience” in the professional/teacher education setting?

Background Experience
Past Experiences

-
In job searches, no candidate is considered for Music Education faculty status

without a minimum of 5 years public/private school full-time teaching experience

in the area of concentration (choral, instrumental, general, elementary, secondary,

etc).

-
Having recent experience (within 10 years) teaching in K-12 setting.
Teaching

Formal + Continuing Education
· Providing/teaching graduate classes for special educators/regular educators as 

standards dictate the need for further knowledge/skills in special education.
· Conversations and professional relationships with teachers currently in the field
who come to our classes for master’s degree studies.

· Work with P-12 teachers who are hired to teach NIU courses.

· Providing university coursework for teachers that focuses on how research on learning can inform teachers’ practices and in which classroom teachers share and discuss their classroom experiences.

· Teach courses that are a part of the initial and/or advanced certification. 

· We work with art teachers at all levels in art exhibition, portfolio reviews, and continuing education.

· Finally, the courses I teach at the university level often cull student’s knowledge procured from the secondary level.  My courses seemingly appeal to students in the certification program and contain a modicum of situations applicable to the secondary/middle school level.


Advising

· I also advise candidates of the courses and test obligations required for certification.  I direct and edit student teaching philosophies submitted to cooperating schools, promote professionalism, and address the realities of today’s diverse classrooms.  Specifically, the University Supervisor position allows me to work with the student teacher in the secondary/middle school setting.
· My advising position requires I monitor and implement changes in the program as mandated by the state.


Teaching: Demo lessons, methods

· On a non-regular basis, teach a demo lesson in the local middle school.
· Teaching mini-lessons in a classroom setting as demonstrations analyzing reports of pre-service teachers who have taught mini-lessons in a school setting.

· Teach methods classes.

· In my opinion, the best way seems to be either spending some amount of time actually teaching.

· All our teachers and faculty work with school children in a NIU lab.

· Faculty teach lessons to elementary students to share a particular expertise.

Field Activities


Observation of Students and Teachers
· Arrange middle level clinical experiences and observe my students in real-life


classrooms.

· Observing student teachers and/or early clinical students.

· Observing teachers or pre-service teachers in public school settings.
· Observing practicing teachers.

· The clinical observations address: multiculturalism, diversity, technology, exceptional student, and lesson planning.

· In elementary schools: Faculty observe pre-service and in-service teachers.


Supervising Students

· Supervising in the public school classroom setting.

· All early childhood faculty regularly supervise clinical experiences, thereby having ongoing direct contact with contemporary practice.

· Supervise clinical students, student teachers, interns, student teacher supervision and visitations four times per semester per student.

· Arranging and supervising early clinical experiences with K-12 music educators in DeKalb/Sycamore/St. Charles public schools.
· My contemporary experiences include limited supervision of student teachers as a  University Supervisor, clinical small group facilitator and faculty in the History Department.

· Observations in classrooms [student supervision otherwise] or while supervising student teachers (clinical students in schools).

· Supervising student teachers’ work with other faculty, teachers, and students on a variety of clinical, on-site experiences (e.g. student teaching, practical, internships, etc.).
· Supervise student teachers once in the school.


School Visits

· Visits to schools and classrooms to observe and learn from teachers in action.
· Visits and calls to administration regarding their teachers’ professional development needs, especially with changing student demographics.

· Meeting with teachers regarding their experiences, needs, etc.


Partnerships

· Forming partnerships with practicing teachers.

· Working in a consortium of schools and teachers “Sharing our skills.”

· Interact with public school faculty with respect to the above (i.e. supervise clinical students, student teachers, interns).

Service

Professional Organizations

· Work with P-12 teachers in professional organizations

· Participation in professional organization listservs [forum for discussing classroom issues].

· Hold memberships in professional organizations at the national, state, and local levels which include representatives who are classroom teachers.

· Involvement with local and state reading associations.


Policy/Legislative Activism

· Participate at the state level with respect to issues that effect teachers (i.e. state 

testing, standards, AAT programs with community colleges).

· participate with advisory boards to teacher certification programs wherein current

classroom teachers have membership.

· Attending school system board meetings where classroom teachers report on their experiences.


Consultation

· Consulting with teachers in classroom practice.

· Consult with P-12 teachers when making site visits.

· Serve as a consultant for curriculum development in a school system where classroom teachers are part of the development team.

· Consult with teachers on curriculum, instruction, and pedagogical concerns.

· Working with cooperating teachers and students in the field as a consultant for particular classroom problems.

· Interacting with public school faculty in workshops and in their teaching settings.

· In-classroom presentations (variety of formats).
· Providing in-service programs in schools on various topics including critical thinking, teaching literature, writing, etc.

· Providing workshops to teachers.

· Provide assistance to school districts in curriculum design and implementation.

· Providing teacher enhancement projects to assist teachers in developing knowledge within their content areas and knowledge of students’ learning and teaching processes, and through which classroom teachers share and discuss their classroom experiences.

· CLAS Sharing Our Skills Program.

· Professional development programs for teachers.


Volunteer Activities

· Conducting NIU performance ensembles who visit public schools, grades K-12, to perform and present clinics for students and educators and parents.

· My work with the Regional History Day exposes me to contemporary secondary/middle schools academic levels especially in terms of writing, visual performance, and diagram creation.  Furthermore, I have the privilege of working with secondary/middle school teachers who provide feedback on the quality of our graduates and the needs of the public and parochial schools.

· Guest clinicians and adjudicators at Illinois Public School Music Teacher Institute Days and Secondary Choral and Instrumental District Competitions and Festivals.

· Attend regular meeting of department chairs from schools in a district or broader area.

· Volunteer as an interpreter at local historical site.  Work with teachers and museum educators on programs, junior interpreter preparation, and tours for school/day camps and general public.

· Work with educators including classroom teachers at the national, state, or local levels on projects that benefit public school education and in which classroom teachers can discuss their classroom experiences.

Professional Development

Informal Education

· Informal summer educational programs.

· Attend “Teacher Nights” at a local bookstore to keep up on new children’s/young adult literature.

· Attend “Primarily Teaching” a workshop at the National Archives for classroom teachers and university faculty.

· Perform sabbatical-related activities in school settings.


Conferences

· Attend conferences also attended by teachers and covering topics of interest.

· Attend panel discussions and presentations by practicing K-12 teachers regarding issues related to classroom practices.

· Regular attendance at state and regional educational conferences and symposia that include public and private school music educators along with educators in Higher Education and Music Education.

· Attend seminars/workshops/conferences of professional educational organizations where classroom teachers are present and/or discuss current classroom experiences, and which address issues involving classroom teaching, including the content area, the learning/teaching of content, and/or teacher development.

Scholarship

Conducting Research

· Research in the schools and other educational settings.

· Faculty collaborate in elementary teachers action research projects.

· Conducting research with lectures.
· Conduct and report research on learning and teaching involving K-12 teachers and/or students in school settings.

· Conducting research on learning and teaching with students in a school setting.

· Conduct research in schools and with teachers.

· Conducting research on teachers’ beliefs and/or practices within the school setting.

· Conduct research in the schools.


Guiding Research

· Guiding teachers to conduct research on learning with their own students in school settings.


Presentations & Publications

· Referee and/or review manuscripts submitted for publication in professional education journals wherein current settings in the classroom are described and analyzed.

· Writing articles with teachers.

· Read and contribute to professional journals that report on best teaching practice in school settings.

· Presenting with teachers at conferences.

APPENDIX TWO

Emergent Themes for Query #2

What are potential ways teacher education faculty might demonstrate “contemporary experience” in the professional setting?

Service Beyond Initial Certification

Induction

· Providing support for beginning teachers to enhance the “induction” experience. 


Mentoring New Teachers

· Following up with a few first year teachers from our program area to provide 

mentoring.

Retention of New Teachers

· One thing I am doing is that I am involved in a partnership with a school in which we are developing strategies to help new teachers cope with the demands of teaching in order to retain them in the profession.

Field Experiences/Partnership

Partnerships

· Working with experienced teachers to share methods/thoughts to establish stronger links between university/public schools.

· Becoming involved in Partnership programs vis a vis Grants (we are currently part of the DeKalb/NIU Partnership Grant).

· Farming active partnerships with teachers.

· Meet regularly with staff in partner P-12 schools.


Networking + Relationship-Building

· College of Education sponsored “chats” with teachers in which faculty member(s) visit(s) school, provide refreshments, and interact with teachers about their needs.
· Thinking outside the box, I suggest closer contacts with public school teachers could engender a clearer understanding of the demands and expectations of the secondary/middle school teacher.  This experience could manifest into demonstrated contemporary experience by fostering an awareness of issues needing attention by the university faculty.  Programs such as regional History Day, New Ideas in History Seminar, and other programs that bring secondary and university faculty together in the spirit of exchanging knowledge.


Curriculum Development + Collaboration

· Participate with public school faculty in curriculum areas such articulation, scope and sequence, selection of instrumental materials, educational strategies to address the needs of exceptional learners, others.

Teaching Experiences/Exchanges


Exchange Programs

· Engage in “a semester trade,” where P-12 teacher teaches college level courses and university faculty teaches the P-12 classes.

· It would be really great if we could “exchange” teaching with a local school district.  Have their faculty teach in a department as we teach class there if only for semester every other year or so.


Teaching Experiences/Opportunities

· Participate as a guest instructor in the public school setting appropriate to their area.

· Team – teaching with them classroom setting.

· NIU faculty as “visiting teachers” in P-12 schools.

· Given release time to teach in primary/secondary school.

· Sabbatical leave to teach in a P-12 classroom for a semester or year

· Substitute teaching

· Volunteer 1*month (?) to teach a lesson to real kids in a real classroom.
· Writing lesson plans + teaching them in schools.


Tutoring Students

· Opportunities to tutor students as an aide (more authentic experience for faculty).


Volunteering

· Volunteering in appropriate setting.

Traditional Activities

Observing Teachers

· The possibility of teacher educators observing in-service teachers in varying demographic settings.


Consulting

· Consulting


Visit to Schools

· Regular schedule of monthly visits to variety of schools and classrooms in NIU

service region.


Coursework

· Developing distance learning courses for instruction in jazz and world music for school districts with limited resources (e.g. urban or rural) for such projects.

· Teach courses for certification candidates’ on-site work with their cooperating teachers, so clinical hours would be productive.

· Offering school-based courses so as to maximize the link between course work and contemporary field experience and practice.

· Teaching music courses out in schools for educators and administrators.

Scholarship – Professionalism

Research

· Conducting Action Research Studies out in schools collaborating with music educators and students in those schools.

· Doing research projects which actively involve practicing teachers in order to strengthen the links between research and practice.


Research → Practice

· For a research project, I assisted in a 5th grade classroom (facilitating a literature circle, teaching social studies lessons)  one day a week for an entire school year.  If I did something like that every 5 years, would that be contemporary?


Conferences Attending and Presenting

· Attending and/or presenting professional conferences


Professional Organizations Service

· Serving on Professional Organization Committees

Other Thoughts
· What are potential ways….?  Summer programs for K-12 students.

· Comment:  We must not take a “one size fits all” approach to this.  There is clearly a hierarchy of program “involvement”, so there should also be a hierarchy of experiences.  For example, the level of experience required might progressively decrease from regularly to never for the following job responsibilities:

-  teacher of methods

-  student teacher supervisor

-  clinical coordinator/overseer

-  advisor

-  program administrator

-  teacher of content course


Current Practice



-
I was actually a full-time public school teacher in the last five years; could contemporary mean 5-7 years?
