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INITIAL AND ADVANCED CERTIFICATION ACCREDITATION

Note on assessment data:  The assessment data requested in this document should reflect the number of candidates completing the selected assessments during the 2008-2009 academic year (combine the data for Summer/Fall 2008 with the data from Spring 2009).  Data should not be reported exclusively for those completing the certification program during the 2008-2009 academic year.  For example, if an assessment is assigned during a particular course, then data on the performance of all candidates enrolled in that course during the 2008-2009 school year should be reported.
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□  No
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DeKalb and Buffalo Grove
Title of the state license for which candidates are prepared


Type 75—Superintendent endorsement

State licensure requirement for national recognition:

NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the state has a testing requirement. Does the  state require such a test for your program completers? 

x  Yes
□  No

SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) 

The Educational Specialist Degree program in Educational Administration aims to develop district-level educational leaders who possess keen knowledge of the pedagogical, instructional, and organizational practices needed to address the academic and social needs of a diverse society and community.  Candidates will become reflective practitioners who understand and utilize research and scholarship, and work to build collaborative networks with educators, parents, community members, and students, to inform school-level decision-making.  Candidates understand the social and political contexts of education, using their knowledge, skills, and dispositions to ensure equitable education for all students.     
 Put an “x”  next to each Conceptual Framework element addressed by the assessment.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test)  ICTS superintendents’ exam
	XKnowledge     □Practice     □Reflection     

	Assessment of content knowledge

School finance project 
	XKnowledge     XPractice     □Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences

Planning and decision-making paper
	□Knowledge     XPractice     XReflection     

	Assessment of student teaching or internship

Internship Portfolio review
	XKnowledge     XPractice     XReflection     

	Assessment of candidate effect on student learning
Data-driven decision-making project
	□Knowledge     XPractice     XReflection     

	Additional assessment that addresses standards 
Policy Analysis project
	XKnowledge     XPractice     □Reflection     

	Additional assessment that addresses standards (
Dispositions assessment
	XKnowledge     XPractice    XReflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : __2008-09_______


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	DeKalb
	45
	12

	Buffalo Grove
	27
	0

	
	
	


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences
Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	
	10

	Number not having diversity experiences
	
	0


	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	
	
	
	
	9
	10
	4
	2


	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	12
	12


	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	10
	12
	4
	3


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.
Categories for ethnicity: 
1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown
Status definitions: 
Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
	Faculty Member Name
	Highest

Degree, Field, & University
	Role:

	Faculty Rank
	Tenure Track 


	Scholarship, Leadership in Professional Associations, and Service: 
past 3 years
	Teaching or other professional experience in 

P-12 schools
	Ethnicity


	Gender


	Status

FT, PT, adjunct

 
	FT fclty:

# courses taught in Fall 2008
	FT fclty:

# cr. hrs. Fall 2008

	Evans, Andrea
	PhD Educational Policy Studies, U of I at Chicago
	Program area chair
	Asst prof
	yes
	Reed, L.. & Evans, A.E. What you see is not always what you get! Dispelling race and gender leadership assumptions.   International Journal of Qualitative Studies in Education, 21:5, 487-499.
Member, DeKalb Race Summit Planning Committee
LEPF IRB Authorized Departmental Reviewer
	Secondary science teacher; secondary school administrator
	Black NH
	F
	FT
	2
	8

	Howell, Charles
	PhD Cultural foundations of Education, Syracuse U.
	Dept Chair
	Assoc Prof
	yes
	The moral and organizational implications of cheating in college. Philosophy of Education/2008
Reviewer, Educational Theory 

LEPF IRB Authorized Departmental Reviewer
	Elementary school teacher
	White NH
	M
	FT
	0
	0

	Crawford, Jon
	PhD School Law, U of Iowa; JD U of Missouri, KC
	Instructor
	Asst Prof
	yes
	Author of column entitled ONLINE, Education Law Association

NIU representative and member of the Carnegie Project on the Education Doctorate (CPED)

LEEA Admissions Committee
	Elementary teacher;  secondary school administrator; superintendent
	White NH
	M
	FT
	2
	8

	Hunt, Donald
	PhD Educational Administration and policy, U of Albany (SUNY)
	Instructor
	Asst prof
	yes
	Social capital and servant leadership. Annual Meeting of American Educational Research Association (AERA), NY, April 2008.
College of Education Curriculum Committee

Educational Administration Doctoral Committee Chair
	Elementary teacher; alternative school director
	White NH
	M
	FT
	1
	5

	Jacobson, John
	Ed.D., Educational Administration, Illinois State University


	Instructor
	Asst Prof
	yes
	Jacobson, J. & Smith, R. E. (2007). Safe schools? Guns and violence in American public schools. Journal of School Business Management 19:2.
LEEA Admissions  committee (chair)

Member of N.I.U. NCATE Unit Assessment Committee
	Teacher, principal, superintendent
	White NH
	M
	FT
	2
	8

	Kim, Jeongmi
	Ph. D., Educational Leadership & Policy Analysis, U. of Wisconsin
	Instructor
	Asst. Prof.
	yes
	Reviewer for AERA 2008 Annual Meeting.

Multilevel factors that work for improving reading achievement. American Education Finance Association (AEFA) Annual Meeting. Denver, CO. April 2008.
How student, teacher/classroom, and school characteristics influence mathematics achievement.  AERA, Chicago, April 2008. 
	ESL elementary teacher in South Korea
	Asian
	F
	FT
	1
	5

	Kiracofe, Christine
	EdD Education Law, U of Georgia
	Instructor
	Asst Prof
	yes
	Pretending not to pray: An analysis of the Illinois Silent 

Reflection and Student Prayer Act in light of previous moment of silence litigation. Education Law Reporter 241:1 (April 2009).  
Author's Committee for West's Education Law Reporter, a peer-reviewed journal.

LEEA Admissions Committee
	Elementary teacher
	White NH
	F
	FT
	2
	8

	Lopez, Rosita
	Ed. D. Adult Education, NIU
	Instructor
	Assoc

prof
	yes
	One size fits few: Strategies for family and community engagement to encourage students to achieve. Leadership Connections Conference, Wheeling, IL, May 16-17, 2008.

Teambuilding in Diverse Settings. Training session for professional staff, Argonne National Laboratories, June 26, 2008.

Keynote presenter and seminar and workshop leader, Latino Issues Conference, Bowling Green State University, Oct. 14-15, 2008
	Elementary ESL/Bilingual teacher
	Hispanic
	F
	FT
	2
	8

	Saban, Joe
	EdD Curriculum and Instruction, NIU
	Instructor
	Assoc prof
	yes
	“Managing transitions.” Illinois Administrator Academy presentation. N.I.U.-Hoffman Estates, June 2008.

Department representative to the Committee on Advanced Program Certification, N.I.U.
LEEA Clinical Internship coordinator
	Elementary and secondary science teacher; secondary school administrator; superintendent
	White NH
	M
	FT
	2
	8

	Wasonga, Teresa
	EdD Educational Leadership and Policy Analysis, U of Missouri, Columbia


	Instructor
	Assoc. prof
	yes
	Vitton, C. & Wasonga, T. ( 2009). Between Kohlberg and Gilligan: Moral judgment processes among elementary school principals. Leadership and Policy in Schools, 8(1) 92-116.

NIU representative and member of the Carnegie Project on the Education Doctorate (CPED)

Member of the Executive Committee of the Blackwell History of Education Museum 2004-Present.
	Elementary and secondary teaching in Kenya
	Black NH
	F
	FT
	2
	8

	Crates, Cheryl
	EdD, Educational Administration, NIU
	Instructor
	Adjunct
	no
	Introduction to School Finance, Support Staff workshop, IASBO, Downers Grove, Illinois. 2009.

Academy Credit Seminar on School Finance, General State Aid, IASBO, Palatine, Il. 2008.

Privatizing transportation-A District Success Story, ASBO International meeting, Denver Colorado. 2008.
	Middle school teacher, assistant principal, assistant superintendent 
	White NH
	F
	adjunct
	
	


SECTION II – ASSESSMENTS
In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 


	Name of Assessment

	Type or 

Form of Assessment

	When the Assessment
Is Administered


	
	
	

	1
	[Licensure assessment, or other content-based assessment] 
Illinois Certification Testing System 
	Criterion-referenced state licensure exam
	Upon completion of program

	2
	[Assessment of content knowledge in educational leadership]

School Finance Reality Research Paper
	Required project in which candidates complete a school budget
	Required Course-

 LEEA 720 School Finance II

	3
	[Assessment of ability to design, align, and evaluate curriculum, guide professional learning]
Planning and Decision-Making Reflective Paper


	Required essay that describes application of decision-making process to a school district-related problem
	Required course-

LEEA 755 Planning and Decision-Making in Educational Administration

	4
	[Assessment of internship/clinical practice] 
Internship Portfolio

	Portfolio from clinical experiences assessed with ELCC standards-aligned scoring guide
	Required course-

LEEA 786 Clinical Internship

	5
	[Assessment of ability to support student learning and development]

Data-driven Decision-Making Activity

	Required research project during clinical internship using data to inform decision regarding educational policy, practice or procedure
	Required course- 

LEEA 786 Clinical Internship

	6
	Content-based assessment – application of content 

Policy Analysis Paper
	Project in which candidates simulate school policy analysis and policy recommendation process
	Required Course-

LEEA 754 Politics of Educational Administration

	9
	[Assessment of abilities in organizational management and community relations]
Dispositions assessment
	Survey of university faculty and school site supervisors of recent program completers on dispositions related to management, diversity, community relations, and ethics
	Administered at end of candidates’ clinical internship experience


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.
	ELCC STANDARD 
	APPLICABLE ASSESSMENTS FROM SECTION II

	Standard 1.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by facilitating the development, articulation, implementation, and stewardship of a district vision of learning supported by the school community.

	1.1  Develop a District Vision of Learning.
	X 1     □#2     □#3     x4

□#5     □#6     x9     

	1.2  Articulate a District Vision of Learning.
	□#1     □#2     3     x4

5     □#6     □#9     

	1.3  Implement a District Vision of Learning.
	□#1     □#2     x3     x4

5     x6     □#9     

	1.4  Steward a District Vision of Learning.
	□#1     x2     x3     x4

x5     □#6     x9     

	1.5  Promote Community Involvement in District Vision.
	x#1     □#2     3     x4

X5     □#6     □#9     

	Standard 2.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by promoting a positive district culture, providing effective instructional programs, applying best practice to student learning, and designing comprehensive professional growth plans for staff.

	2.1  Promote a Positive District Culture.
	X1     □#2     x3     x4

□#5     x6     x9     

	2.2  Provide Effective Instructional Programs within District.
	x1     □#2     □#3     x4

□#5     □#6     □#9     

	2.3  Apply Best Practice to Student Learning.
	x1     □#2     □#3     x4

x5     □#6     □#9     

	2.4  Design Comprehensive Professional Growth Plans.
	□#1     □#2     □#3     x4

□#5     □#6     □#9   

	Standard 3.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by managing the organization, operations, and resources of a district in a way that promotes a safe, efficient, and effective learning environment.

	3.1  Manage the District Organization.
	x#1     □#2     x3     x4

□#5     x6     □#9     □#8

	3.2  Manage District Operations.
	x#1     □#2     □#3     x4

□#5     x6     □#9     

	3.3  Manage District Resources.
	X1
X2

	Standard 4.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by collaborating with families and other community members, responding to diverse community interests and needs, and mobilizing community resources.

	4.1  Collaborate with Families and Other Community Members.
	x1     □#2     □#3     x4

x5     □#6     x9     

	4.2  Respond to Community Interests and Needs.
	x1     x2     □#3     x4

X5     x6     x9     

	4.3  Mobilize Community Resources.
	x1     2     □#3     x4

□#5     □#6     □#9     

	Standard 5.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by acting with integrity, fairly, and in an ethical manner

	5.1  Acts with Integrity.
	x#1     x2     x3     x4

□#5     6     x9     

	5.2  Acts Fairly.
	x#1     x2     x3     x4

□#5     x6     x9     

	5.3  Acts Ethically.
	x#1     x2     x3     x4

□#5     x6     x9     

	Standard 6.0: Candidates who complete the program are educational leaders who have the knowledge and ability to promote the success of all students by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context.

	6.1  Understand the Larger Educational Context.
	x1     x2     x3     x4

x5     6     x9     

	6.2  Respond to the Larger Educational Context.
	x#1     x2     x3     x4

x5     6     x9     

	6.3  Influence the Larger Educational Context.
	□#1     x2     x3     x4

5     6     □#9     

	Standard 7.0:  Internship.  The internship provides significant opportunities for candidates to synthesize and apply the knowledge and practice and develop the skills identified in Standards 1-6 through substantial, sustained, standards-based work in real settings, planned and guided cooperatively by the institution and school district personnel for graduate credit.

	7.3  Candidates apply skills and knowledge articulated in the first six ELCC standards as well as state and local standards for educational leaders. Experiences are designed to accommodate candidates’ individual needs.
	□#1     □#2     □#3     x4

X5     □#6     x9     



SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 


1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.
The ICTS Superintendent test is criterion referenced and objective based, aligned with the Illinois State Standards for School Leaders and with ELCC standards.  

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___16_____

Number of Candidates Meeting Program Expectations: _____15________

3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subscores, ie. what areas of the test were strongest and which were less strong).

15 candidates passed the exam. Though one failed, we don’t know who it was and if the person took the exam later and passed.
Candidate subscores generally exceeded state means, but were weakest for communication, collaboration, and community leadership, where the mean score for N.I.U. candidates exceeded state scores by less than 1/10 of a point. 

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

The collaboration aspect of the program has been strengthened by redesigning several assessments in response to an ELCC report granting National Recognition with Conditions. Data-Driven Decision Making and Policy analysis have both been revised to make the requirements of collaboration and communication with stakeholders more explicit.
5. Attach an electronic copy of the assessment tool or description of the assignment. Not available.
6. Attach an electronic copy of the scoring guide. Not available.
#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.
Candidates complete a project that simulates the development of a school district budget as part of the LEEA 720 School Finance II course.   
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____19____

Number of Candidates Meeting Program Expectations: _____19________

3. A brief analysis of the data findings. Type response here.

All of the candidate met standards, scoring at the “acceptable” level, and a substantial majority (79-89%) exceeded standards for each of the rubric items, scoring at the “target” level.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

The small differences in rates of candidates achieving the target (15-17 depending on the rubric line) did not permit inferences about relative strengths of candidates’ skills and knowledge in different areas. However, the faculty reviewed the assignment and determined that the levels of performance should be more clearly stated and the assignment description spelled out in greater detail, indicating to candidates specific actions they could take to meet the target. The new assignment description and rubric will be implemented in Spring 2010, and it is anticipated that they will provide a more fine-grained picture of candidate performance.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 
1. Provide a brief description of the assessment (one sentence may be sufficient).
Type response here.
As a part of LEEA 755 Planning and Decision-making in Educational Administration,  NIU candidates were required to write an essay that describes the application of the decision-making process to a school district-related problem or issue, viewed from the perspective the school superintendent or assistant superintendent. 
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___11_____

Number of Candidates Meeting Program Expectations: _____11________

3. A brief analysis of the data findings. Type response here.

All of the students exceeded the standard (scoring at “target” level) for all standards-related rubric item. The only area in which some scored “adequate” was in Mechanics, Usage, Grammar, and Spelling, which is not related to ELCC standards. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

The faculty concluded that the scoring guide was too lenient, and that the description of the “target” performance needed to be rewritten to be more challenging. The revised assignment description and scoring guide, attached, will be implemented in Spring 2010, and are expected to increase the level of challenge for candidates in this activity.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Under the supervision of a faculty supervisor and a school site supervisor, all NIU candidates are required participate in a one-semester clinical internship at a school site.  The clinical internship allows candidates to apply their knowledge and skills of district-level educational leadership via a variety of activities and exercises.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___10_______

Number of Candidates Meeting Program Expectations: ____10________

3. A brief analysis of the data findings. Type response here.

All candidates met standards, scoring at the “target” or “acceptable” level on all rubric items. On all but one rubric items, a large majority of candidates (90-100%) scored at the highest or “target” level. One just one rubric item, working with and advocating for English Language learners) the majority scoring at the target level was smaller (70%).
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Several assessments have been rewritten to more strongly emphasize disaggregated data and interventions tailored to diverse student needs. Starting in Spring 2010, when the rewritten assessments are introduced, candidates will be required to focus intensively on English Language learners and hence will develop the skills related to adaptation and advocacy for this group.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 
1. Provide a brief description of the assessment (one sentence may be sufficient).
Type response here.

During the internship, candidates complete the Data-driven Decision-making assignment, in which  with school personnel and/or community members to identify a particular area of focus for improvement of student learning.  This project is aimed at using data to improve a school process or policy or implement a new policy or process that will support the district vision (Standards 1.4, 1.5).  
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _____8_____

Number of Candidates Meeting Program Expectations: _______8________

3. A brief analysis of the data findings. Type response here.

All candidates exceeded standards, scoring at the “target” level.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

After reviewing the instrument, the faculty determined greater specificity was needed both in the assignment description and in the scoring guide. Both have been rewritten, and will be implemented in the spring. They are expected to provide a more fine-grained analysis of student performance, and to increase the level of challenge of this activity.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

In LEEA 554, candidates complete Policy Analysis in which they must demonstrate knowledge and understanding of the school vision, school culture and political climate in order to assess whether a particular policy is appropriate, who the key stakeholders are, and how policy may impact different stakeholders differently.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___12_____

Number of Candidates Meeting Program Expectations: ______11________

3. A brief analysis of the data findings. Type response here.

One candidate failed to meet standards, and did not complete the course. That candidate will be required to take the course again and redo this project in order to qualify for licensure. Of the remaining candidates, the majority exceeded standards (scoring at “target” level) for items related to understanding political trends that affect the school and analyzing policies based on their legal and ethical implications. In other areas, however, fewer students met the target: only 42% students met the target for analyzing political interests, and the same proportion did so for understanding procedures for formulating and implementing policy.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

It appears that the activity, which focused mainly on document analysis, was too limited to expose students to procedures and political interests. The assignment has been rewritten to require students to meet with stakeholders, develop their own policy proposals, and work with district administrators to plan implementation. This will strengthen the focus of the activity on the standards in question. The revised assignment description, attached, will be implemented in Spring 2010.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#7 ((Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. Not used.

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.


2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#8 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards or dispositions assessment. Not used.

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.


2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#9 (Required):  Dispositions assessment 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Each school site supervisor of our candidates completes a dispositions survey covering a range of candidates’ behaviors and traits expected of prospective school leaders and reflective of the NIU framework.  The assessment asked school site supervisors to assess the degree of consistency to which NIU candidates demonstrated effective communication and collaboration (ELCC Standards 1.2, 1.4, 2.1, 4.1), ethical and caring behavior (ELCC Standards 5.1, 5.2, 5.3) and professional manner (ELCC Standard 2.3).  
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___10______

Number of Candidates Meeting Program Expectations: _______10_______

3. A brief analysis of the data findings. Type response here.

While all candidates met standards, exhibiting limited to strong evidence of the required dispositions, some areas were stronger than others. In particular, a smaller proportion exhibited strong evidence for standards related to stakeholder involvement (30-50%) and parental involvement (50-60%).
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Several new requirements have been introduced into the Portfolio guidelines to focus on these areas. In particular, the Management Review Project requires interaction with and input from families, community members, and other stakeholders, and candidates are also expected to collaborate with community health and social service agencies to meet needs of students and families.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
1. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates passing the test: _______________

2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

NIU EXIT SURVEYS (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.

TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.

DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)

1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here.
In the data-driven activity in LEEA 786, candidates disaggregate in a number of ways, including by race, class, language, etc. and a new strategy is designed to focus on improvement of all groups.  Using a rubric, candidates are assessed on their ability to communicate with all stakeholders, create an optimal learning environment with attention to equity, and ability to accommodate learners with diverse needs.
In the Planning and decision-making project in LEEA 755, candidates are assessed on their ability to advocate for improved policies and practices that promote equitable learning outcomes for all students.  Also, they are assessed on their willingness to examine their own beliefs, assumptions regarding diversity and learning.  
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___19_____

Number of Candidates Meeting Program Expectations: _______19______

3. A brief analysis of the data findings. Type response here.

All candidates met standards, and showed evidence of being able to meet the needs of and advocate for diverse learners, as well as reexamine their beliefs regarding diversity.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

No changes to the program have been made based on these results.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here.

In the School Finance Reality assignment in LEEA 720, candidates are assessed on their ability to use an Excel spreadsheet as a tool in the management of information and business processes in the administration of a school.  
In the Internship Portfolio, completed in LEEA 786, candidates demonstrate application of technology use via creation of electronic portfolio on Livetext. 

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___10_____

Number of Candidates Meeting Program Expectations: ______10_______

3. A brief analysis of the data findings. Type response here.

While all students were proficient in using Microsoft Office programs some students (~ 4 in 10) did not go beyond this.  However other students did show SPSS ability and were proficient in the use of IIRC data.  Some students showed good use of MAP and other data sets.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

The data-driven decision-making activity has been modified to make data analysis requirements more specific, and the results of this preparation are expect to appear in students’ portfolios, especially in the newly-revised Professional Development activity, which requires applications of technology.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.


SECTION VI - Program Alignment Matrix

	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*
ICTS exam
	1.1, 1.5, 2.1, 2.2, 2.3, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, 6.2
	1, 2, 3, 5, 6, 8, 9, 11
	Knowledge
	Exit

	Assessment of content knowledge

School finance reality project
	1.4, 3.3, 4.2, 5.1, 5.2, 5.3, 6.1, 6.2, 6.3
	1, 3, 11
	Knowledge, Practice
	Early clinical

	Assessment of candidate ability to plan

Planning and decision-making project
	2.1, 3.1, 5.1, 5.2, 5.3, 6.1, 6.2, 6.3
	1, 3, 4, 5, 6, 8, 9
	Knowledge, Practice
	Early clinical

	Assessment of student teaching or internship

Internship assessment 
	1.1, 1.2, 1.3, 1.4, 1.5, 2.1, 2.2, 2.3, 2.4, 3.1, 3.2, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3, 6.1, 6.2, 6.3, 7.3
	1, 2, 3, 5, 7, 9, 10, 11
	Knowledge, Practice, Reflection
	Late clinical

	Assessment of candidate effect on student learning or the learning environment

Data-driven project
	1.4, 1.5, 2.3, 4.1, 4.2, 6.1, 6.2, 7.3
	1, 2, 3, 4, 5, 6, 8, 9
	Knowledge, Practice
	Late clinical

	Additional assessment that addresses standards 
Policy analysis project
	2.1, 3.1, 3.2, 4.2, 5.2, 5.3
	1, 3, 5, 7, 9, 10, 11
	Practice, Reflection
	Early clinical

	Additional assessment that addresses standards Dispositions assessment 
	1.1, 1.4, 2.1, 4.1, 4.2, 5.1, 5.2, 5.3, 6.1, 6.2, 7.3
	3, 5, 7, 9, 10, 11
	Practice, Reflection
	Late clinical


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
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NEW to gather information for NCATE visit:





Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.





This fall we updated all superintendent assessments, with new rubrics based on behavioral language drawn from ELCC standard elements, in order to remove subjective aspects of the previous rubrics. The new rubrics were submitted in September in our Response to Conditions report for the ELCC SPA. The new rubrics will be implemented in the spring. In addition, the assessment descriptions have been rewritten so that students have specific instructions aligned with each rubric element, and all instructors are expected to distribute this standardized assessment description and rubric at the start of the class. When the new assessments are implemented in the spring, the faculty will engage in an exercise involving blind scoring of randomly-selected samples of student work to ensure consistency in grading.





The following are examples of some things that increase the likelihood that your assessments are accurate, consistent and free from bias.





Accuracy (Measuring what you intend to measure): Aligning rubrics with professional standards/desired learning outcomes





Consistency (Results would remain pretty much the same on repeated trials): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics,  





Freedom from bias (Consistent scoring and efforts not to discriminate): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics, checking for insensitivity in use of language or tasks situations, etc. 





See the following document on the NCATE website for more detailed examples and definitions:


� HYPERLINK "http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc" ��http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc�











� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.


� Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.


� Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, action research, field experience, state licensure test, portfolio).


� Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required courses [specify course title and numbers], or completion of the program).
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