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Date submitted  July 1, 2009

Name of Preparer  Kim Zebehazy



Phone #  815-753-8452

Email Kzebehazy@niu.edu

  

Program documented in this report:

Grade levels for which candidates are being prepared K-12


Degree or award level B.S. Ed


Is this program offered at more than one site?  □  Yes
X□  No

If yes, list the sites at which the program is offered


Title of the state license for which candidates are prepared

Certification in Blind and Visually Impaired


State licensure requirement for national recognition:

NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the state has a testing requirement. Does the  state require such a test for your program completers? 

X□  Yes
□  No

SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) 

 Put an “x”  next to each Conceptual Framework element addressed by the assessment.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test) 
ISBE Blind/VI Content Test
	X□Knowledge     □Practice     □Reflection     

	Assessment of content knowledge 

Ocular Notebook
	X□Knowledge     □Practice     □Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
Instructional Skills Competency [IEP, Progress monitoring, lesson plans]
	X□Knowledge    X □Practice     X□Reflection     

	Assessment of student teaching or internship
Student teaching final evaluation 
	X□Knowledge     X□Practice     X□Reflection     

	Assessment of candidate effect on student learning
Child Change and Diversity Activity
	X□Knowledge     X□Practice     X□Reflection     

	Additional assessment that addresses standards (required—see your SPA for details)  
Disability-Specific Assessment Skills competency [FVA, LMA, (standardized assessment when available)]


	X□Knowledge     X□Practice     X□Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA)
Disability-Specific Skills Competency [braille, assistive technology, advanced braille, O&M]
	X□Knowledge     X□Practice     □Reflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : __Fall 2008-Summer 2009_____________


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	Undergraduate
	12
	3

	
	
	

	
	
	


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences
Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	3
	3

	Number not having diversity experiences
	0
	0


	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	3
	2
	2
	3
	3
	2
	2
	3


	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	3
	3


	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	3
	2
	2
	3


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.
Categories for ethnicity: 
1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown
Status definitions: 
Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
	Faculty Member Name
	Highest

Degree, Field, & University
	Assignment:

 Indicate the role of the faculty member
	Faculty Rank

(Professor,

Associate Prof, Assistant Prof, Instructor, Lecturer, or No Rank)
	Tenure Track 

(Tenured

or

Not tenured but on tenure track

or

Not on tenure track)
	Scholarship, Leadership in Professional Associations, and Service: 
List up to 3 major contributions in the past 3 years 
	Teaching or other professional experience in 

P-12 schools
	Ethnicity

(Please use only the categories listed above)
	Gender

(male, female)
	Status

Full-time, Part-time, 

or Adjunct 

 (see definition above)
	Full-time faculty only:

Number of courses taught in Fall 2008
	Full-time faculty only:

Number of credit hours taught in Fall 2008

	Kapperman, Gaylen
	Ed.D., Special Education:  Visual Impairment, 

University of Northern Colorado
	Coordinator of the Visual Disabilities Program

Courses:

TLSE 450, 530, 532, 471, 533, 479, 579,  


	Professor
	Tenured
	Kapperman, G. & Sticken, J. (2007).

The Nemeth Code Tutorial for the 

BrailleNote mPower  (interactive 

software program for the

BrailleNote). Concord, CA: 

HumanWare Group, Inc. 

Federal Grants (2009):  Program for Training of Teachers and Orientation and Mobility Instructors of Students with Visual Impairments  $800,000, and (2009):  Preparation of Rehabilitation Teachers and Orientation and Mobility Specialists to Serve Adults with Disabilities $500,000.
	Current: Action research with teachers and students who are blind in increasing achievement in math, national study.

German and math teacher grades 7-12 at the Kansas School for the Blind, 1969-1972


	White non-Hispanic
	Male
	Full-time
	3* Fall

3* Spring 
	9* Fall

9* Spring

	Sticken, Jodi
	M.S. Ed.,

Special Education + 72 credit hours post-master’s: Visual & Multiple Disabilities; Orientation & Mobility; Emotionally Disturbed/ Behavior Disordered/

LBS I; Educational Administration; Special Education Administration (Director of Special Education), 

Northern Illinois University
	Administration and Coordination of the Orientation and Mobility Program

Undergraduate and Graduate Advisement (Visual Disabilities)

Teaching the following courses:

TLSE 474, 536, 570, 476, 573, 571, 577


Clinical Coordination of all Visual Disabilities clinical experiences (placement, documentation, tuition waivers, verification with Registration and Records and Career Services)

On-site Supervision of the following clinical courses:

TLSE 482, 485, 486, 583, 586A, 587K, 587U   
	SPS

(faculty no rank)

&

Instructor


	Not on tenure track
	Kapperman, G. & Sticken, J. (2008). Producing printed mathematical symbols with the 

BrailleNote. AER Journal: Research and Practice in Visual Impairment and Blindness, Volume 1 (1), 25-30. 

Kapperman, G. & Sticken, J. (accepted for publication). The Nemeth Code tutor for the BrailleNote. AER Journal: Research and Practice in Visual Impairment and Blindness.
Sticken, J. (2007). Teacher’s Reference for the Nemeth Code Tutorial for the BrailleNote (455-page guide for teachers using the Nemeth Code Tutorial for the Braille Note). Concord, CA: HumanWare Group
AER National Publications Committee (2007-present)

Peer reviewer, Journal of Visual Impairment and Blindness, 1999-present; Teaching Exceptional Children, 2004-present; and AER Journal, 2008-present
Design/development and dissemination of online course on diversity and visual impairment, funded through a HECA proposal (2004-2007)
	Current: Supervision of student teachers

Autism Consultant, Chicago Public Schools, 1998-2001

Autism Trainer, Illinois Autism/PDD Training and Technical Assistance Project, Chicago Public Schools, 1998-2000

Vision Services Supervisor, Southwest Cook County Cooperative Association, 1994-1998 

Orientation & Mobility Specialist, Chicago Public Schools, 1994-1995

Vision Consultant, Center Cass School District 66, Darien, IL 1993-1994

Vision Consultant, Chicago Public Schools, 1992-1994

Teacher of Students with Visual Impairments and Orientation & Mobility Specialist, Arlington Heights School District 59, 1973-1980
	White non-Hispanic
	Female
	Full-time
	6*
	30*

	Zebehazy, Kim
	PhD special education; University of Pittsburgh
	TLSE 451, 531, 472, 534, 473, 535, 574

Assessment coordinator
	Assistant Professor
	Not tenured but on tenure track
	Zebehazy, K.T. (2009). What does that alt tag say? Exploring access to visually based webcourse explanations. AER Journal: Research and Practice in Visual Impairment, 2 (2), 63-75.
Zebehazy, K.T., Zimmerman, G.J., & Alderson, L.A. (2005). Use of digital video to assess O&M observation skills. Journal of Visual Impairment & Blindness, 99(10), 663-670.

Zebehazy, K.T., & Kritzer, K.L. (2008). Climbing the Ladder to Higher Order Thinking with Low Incidence Populations. Refereed Demonstration Presentation. Council for Exceptional Children Convention, Boston, MA.

Consultant (2007-2008) for the tactual versions of the Pennsylvania Alternate System of Assessment (PASA) in math, reading and science.

Peer reviewer, Journal of Visual Impairment and Blindness, 2006-present
	Most Current:
Meetings and interviews with families of children with visual impairments from culturally/ linguistically diverse backgrounds

Supervision of student teachers and orientation and mobility interns at the University of Pittsburgh 2002-2006

Itinerant teacher of the visually impaired and orientation and mobility specialist in P-12 schools 1998-2002; 

Migrant Summer Education paraprofessional, 1996

Substitute Teacher grades 1-12, 1996
	White non-Hispanic
	Female
	Full-time
	4*
	12*

	Fisher, Susan
	B. A. + 18 hours, 

Special Education and Elementary Education,

Northern Illinois University

Instructor of record is Dr. Gaylen Kapperman. Susan Fisher works under Dr. Kapperman's supervision.
	TLSE 470, 532
	Adjunct Instructor

TLSE 470/532 is skill based for which Susan Fisher has 27+ years experience teaching. The methodology is covered in TLSE 472/534 by Dr. Kim Zebehazy
	Not on tenure track
	Guest speaker at various low vision groups

AER conference abacus presentation

IAER conference Braille presentation


	Current: 27 years Braille and Abacus Instructor at Hadley School for the Blind 

P-12 Schools: 

2 years, itinerant teacher of the visually impaired; 4 years vision resource room teacher; 2 years teacher of the visually impaired- students with multiple disabilities

6 summers- Assistant Director for Vision Foundation for Blind Youth


	White non-Hispanic
	Female
	Adjunct
	2*
	6*


* Some Courses and credits represent the differentiation between graduate and undergraduate course numbers. However, both groups of candidates are combined into single course meeting times for most courses.

** See SPA report for the additional instructors for courses outside of the program.

SECTION II – ASSESSMENTS
In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 


	Name of Assessment
	Type or 

Form of Assessment
	When the Assessment
Is Administered
(course, activity, etc.)

	
	
	

	1
	Licensure assessment (Content area certification test)  

ISBE Blind/VI Content Test
	Standardized State Certification Licensure Test
	Prior to student teaching

	2
	Assessment of content knowledge

Visual Conditions Project
	Project


	TLSE 451/531 (during course work)



	3
	Assessment of candidate ability to plan

Lesson Planning Skills Competency (IEP, Progress Monitoring, Lesson Plans linked project)
	Project
	TLSE 473/535 (during course work)

	4
	Assessment of student teaching or internship

Student Teaching clinical form


	Clinical Rating Scale
	TLSE 485/486/587K Student Teaching

	5
	Assessment of candidate effect on student learning or the learning environment

Child Change and Diversity Activity
	Project
	TLSE 485/486/587K Student Teaching



	6
	Additional assessment that addresses standards (required—see your SPA for details) 
Disability-Specific Assessment Skills Competency (Functional Vision Assessment, Learning Media Assessment, Standardized Assessment projects*)
	Project
	TLSE 476/573 (during course work)

TLSE 472/534 (during course work)

[*ETRA 434 when available] (during course work)



	7
	Additional assessment that addresses standards (required or optional, depending on your SPA)
Disability-Specific Skills Competency (braille, advanced braille, assistive technology, O&M)
	Performance-based Assessment
	TLSE 470/532 (during course work)

TLSE 471/533 (during course work)

TLSE 479/579 (during course work)

TLSE 474/536 (during course work)



	8
	Dispositions assessment (required)

Dispositions/Disposition Checklist
	Performance Rubric with Anecdotal Comments
	All program courses and TLSE 482 and 485/486/587K

(during course work and clinicals/student teaching) 


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.

	PROGRAM STANDARD


	APPLICABLE ASSESSMENTS FROM SECTION II

	1.  Foundations.  Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs both in school and society. Special educators understand how these influence professional practice, including assessment, instructional planning, implementation, and program evaluation. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues can interact with issues in the delivery of special education services. They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	X□#1     X□#2     X□#3     □#4

□#5     □#6     □#7     □#8

	2.  Development and Characteristics of Learners.  Special educators know and demonstrate respect for their students first as unique human beings. Special educators understand the similarities and differences in human development and the characteristics between and among individuals with and without exceptional learning needs (ELN)1/. Moreover, special educators understand how exceptional conditions can interact with the domains of human development and they use this knowledge to respond to the varying abilities and behaviors of individual’s with ELN. Special educators understand how the experiences of individuals with ELN can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community. 

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	X □#1    X □#2    X □#3   X  □#4

□#5     X □#6     □#7     □#8

	3.  Individual Learning Differences.  Special educators understand the effects that an exceptional condition2/ can have on an individual’s learning in school and throughout life. Special educators understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of these learning differences and their possible interactions provides the foundation upon which special educators individualize instruction to provide meaningful and challenging learning for individuals with ELN. 

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	X □#1    X □#2     X □#3    X □#4

X □#5     □#6     □#7     X □#8

	4.  Instructional Strategies.  Special educators posses a repertoire of evidence-based instructional strategies to individualize instruction for individuals with ELN. Special educators select, adapt, and use these instructional strategies to promote positive learning results in general and special curricula3/ and to appropriately modify learning environments for individuals with ELN. They enhance the learning of critical thinking, problem solving, and performance skills of individuals with ELN, and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. Moreover, special educators emphasize the development, maintenance, and generalization of knowledge and skills across environments, settings, and the lifespan. 

Beginning special educators demonstrate their mastery this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	X □#1     □#2     X □#3     X □#4

X □#5     □#6     X□#7     □#8

	5.  Learning Environments and Social Interactions.  Special educators actively create learning environments for individuals with ELN that foster cultural understanding, safety and emotional well-being, positive social interactions, and active engagement of individuals with ELN. In addition, special educators foster environments in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world. Special educators shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN. Special educators help their general education colleagues integrate individuals with ELN in regular environments and engage them in meaningful learning activities and interactions. Special educators use direct motivational and instructional interventions with individuals with ELN to teach them to respond effectively to current expectations. When necessary, special educators can safely intervene with individuals with ELN in crisis. Special educators coordinate all these efforts and provide guidance and direction to paraeducators and others, such as classroom volunteers and tutors. 

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty
	X □#1     □#2     X □#3     X □#4

X □#5     □#6     □#7     X □#8

	6.  Language.  Special educators understand typical and atypical language development and the ways in which exceptional conditions can interact with an individual’s experience with and use of language. Special educators use individualized strategies to enhance language development and teach communication skills to individuals with ELN. Special educators are familiar with augmentative, alternative, and assistive technologies to support and enhance communication of individuals with exceptional needs. Special educators match their communication methods to an individual’s language proficiency and cultural and linguistic differences. Special educators provide effective language models and they use communication strategies and resources to facilitate understanding of subject matter for individuals with ELN whose primary language is not English.

Beginning special educators demonstrate their mastery of language for and with individuals with ELN through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	X □#1     □#2     X □#3     X □#4

X □#5     □#6     X □#7     □#8

	7.  Instructional Planning.  Individualized decision-making and instruction is at the center of special education practice. Special educators develop long-range individualized instructional plans anchored in both general and special curricula. In addition, special educators systematically translate these individualized plans into carefully selected shorter-range goals and objectives taking into consideration an individual’s abilities and needs, the learning environment, and a myriad of cultural and linguistic factors. Individualized instructional plans emphasize explicit modeling and efficient guided practice to assure acquisition and fluency through maintenance and generalization. Understanding of these factors as well as the implications of an individual’s exceptional condition, guides the special educator’s selection, adaptation, and creation of materials, and the use of powerful instructional variables. Instructional plans are modified based on ongoing analysis of the individual’s learning progress. Moreover, special educators facilitate this instructional planning in a collaborative context including the individuals with exceptionalities, families, professional colleagues, and personnel from other agencies as appropriate. Special educators also develop a variety of individualized transition plans, such as transitions from preschool to elementary school and from secondary settings to a variety of postsecondary work and learning contexts. Special educators are comfortable using appropriate technologies to support instructional planning and individualized instruction.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	X □#1     □#2     X □#3     X □#4

X □#5     X□#6     X □#7     □#8

	8.  Assessment.  Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN, including those from culturally and linguistically diverse backgrounds. Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure non-biased, meaningful assessments and decision-making. Special educators conduct formal and informal assessments of behavior, learning, achievement, and environments to design learning experiences that support the growth and development of individuals with ELN. Special educators use assessment information to identify supports and adaptations required for individuals with ELN to access the general curriculum and to participate in school, system, and statewide assessment programs.  Special educators regularly monitor the progress of individuals with ELN in general and special curricula. Special educators use appropriate technologies to support their assessments.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	X □#1     □#2     □#3     X □#4

X □#5     X □#6    □#7     □#8

	9.  Professional and Ethical Practice.  Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	X □#1     □#2     □#3     X □#4

□#5     □#6    □#7     X □#8

	10.  Collaboration.  Special educators routinely and effectively collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways. This collaboration assures that the needs of individuals with ELN are addressed throughout schooling. Moreover, special educators embrace their special role as advocate for individuals with ELN. Special educators promote and advocate the learning and well being of individuals with ELN across a wide range of settings and a range of different learning experiences. Special educators are viewed as specialists by a myriad of people who actively seek their collaboration to effectively include and teach individuals with ELN. Special educators are a resource to their colleagues in understanding the laws and policies relevant to Individuals with ELN. Special educators use collaboration to facilitate the successful transitions of individuals with ELN across settings and services.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	X □#1     □#2     □#3     X □#4

□#5     □#6    □#7     X □#8


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 


1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.
The state content test in visual impairments is a 125 multiple-choice question exam that assesses candidate’s knowledge of foundations and characteristics, assessment, planning and delivering instruction, managing the learning environment, and maintaining effective communication, collaboration, and professionalism.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _____3*_____

Number of Candidates Meeting Program Expectations: _____3 (100%)__________

*Numbers represent Summer 2008 data not available for the last report and Fall 2008 data. Spring 2009 April test had no candidates and Summer 2009 data not yet available
3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subscores, ie. what areas of the test were strongest and which were less strong).  All candidates passed the state content test in visual impairments. Subscore averages (Summer 2008 and Fall 2008 averaged together) of the candidates ranged from 275 to 262 (out of 300) with the average score of 262 being in the sub-category of Maintaining Effective Communication, Collaboration, and Professionalism. The highest subscore average (275) was in Foundations and Characteristics.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Candidates in the teacher of the visually impaired program consistently pass the state content test. No subscore averages at this time indicate a need for a change in programming based on these data. Undergraduates do not have a separate collaboration course, but efforts have been made to infuse collaboration and communication into TLSE 473 for these candidates.
5. Attach an electronic copy of the assessment tool or description of the assignment.

Teacher of Students Who Are Blind or Visually Impaired (150)

Taken from the pdf found at: http://www.icts.nesinc.com/PDFs/IL_FacGuide_AppendixC_fld150.pdf 
The full framework can be found at: 

http://www.icts.nesinc.com/PDFs/IL_OBJ150.pdf 
Purpose:

The purpose of the Teacher of Students Who Are Blind or Visually Impaired test is to identify examinees who have demonstrated the level of knowledge and skills required of entry-level educators in Illinois. The test is based upon the Teacher of Students Who Are Blind or Visually Impaired Content-Area Standards for Educators. Information on who is required to pass the test and when the test should be taken may be obtained from program advisors, campus certification officers, regional offices of education, and the Illinois State Board of Education's Certification Web site:  www.isbe.net/teachers.htm 
Test Characteristics:

Number of test questions: 125 multiple-choice test questions

Score scale: The Teacher of Students Who Are Blind or Visually Impaired test is scored on a scale from 100 to 300.

Passing score: a scaled total test score of 240 or above

Test Structure:
The Teacher of Students Who Are Blind or Visually Impaired test contains the following sub-areas and test item structure:
I. Foundations and Characteristics (11 to 20 scorable multiple choice questions)
II. Assessing Students and Developing Individualized Education Programs (IEPs) 

(11 to 20 questions)
III. Planning and Delivering Instructional Content (21 to 30 questions)
IV. Managing the Learning Environment and Promoting Students'


Communication and Social Interaction Skills (11 to 20 questions)
V. Maintaining Effective Communication, Collaboration, and Professionalism 

(31 to 40 questions)
Test Framework:

The complete test framework for this field, containing the test objectives and descriptive statements for each subarea, can be found on the ICTS Web site at: www.icts.nesinc.com 
The test framework correlation table can be found on the ICTS Web site at

www.icts.nesinc.com 
Test Administration:

The Teacher of Students Who Are Blind or Visually Impaired test is administered as a partial-session test during the morning and afternoon test sessions at scheduled test administrations. Each test session is five hours long.

6. Attach an electronic copy of the scoring guide.

Scoring:
Results are reported as scaled scores in a range from 100 to 300, with a total test score of 240 or above required to pass. The total test score is based on the number of questions the examinee answers correctly on the entire test. Subarea scores are based on an examinee's performance on each subarea.

Please note:

• There is no penalty for guessing.

• Subarea scores are presented on the same scale as the total test score.

• Subarea scores reflect different numbers of questions and are represented differently in the 
computation of the total test score; therefore, the average of the sub-area scores 
generally will not equal the scaled total test score.

• Subarea scores will help assess an examinee's areas of relative strength and weakness.

Score Report Explanation:

Each score report contains a section titled "How to Read Your Score Report" to help examinees interpret their test results accurately. Examples can be found on the ICTS Web site at www.icts.nesinc.com 
Study Guide:

The study guide for this field can be found on the ICTS Web site at www.icts.nesinc.com 

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. The Visual Condition Project is a three part project that assesses a candidate's ability to research a selected visual condition, describe the condition and its impact in various aspects of the individual's life. In addition, candidates show understanding of a variety of visual conditions by illustrating the relationship between their chosen condition and 15 other conditions. An assessment of writing skills is also infused within this assignment as a response to past data indicating some candidates' struggles in this area. 

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _____7_____

Number of Candidates Meeting Program Expectations: ______7(100%)_________

3. A brief analysis of the data findings. Type response here. All candidates passed the project overall. Analysis of the subsections of the project show weaknesses in some candidates' ability to document references in APA format and some weaknesses in spelling, punctuation, grammar and sentence structure. Content-wise, however, 86% or more of the candidates were acceptable in all sub-categories. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Writing continues to be an issue for some undergraduate candidates. This round of data was the first semester implementing the writing screening as part of this project. Candidates who did not successfully meet criteria on the general writing rubric portion of the project were required to create a writing remediation plan. Three of those candidates participated in a writing workshop focused on professional writing provided by a professor in the Department of Teaching and Learning. Preliminary data indicates improvement on behalf of these candidates. In addition, the program is considering supplying candidates with more concrete examples of APA referencing and possibly requiring candidates to purchase an APA and/or writing reference book. In terms of knowledge and understanding of visual conditions, data indicate that candidates are understanding and applying the content.
5. Attach an electronic copy of the assessment tool or description of the assignment.

Requirements:

This project is to be produced and submitted in Live Text. The purpose of the project is to demonstrate your ability to expand upon your knowledge of eye anatomy and eye conditions presented in class, to make connections among the content in class, and to locate good resources for parents and school personnel. In addition, your portion of the project in collaboration with your classmates' portions will serve as a reference for you as a professional in the field of visual impairment and blindness.

Getting Ready: Go onto Live Text and sign up for the eye pathology of your choice. This document is shared to you as an editor so you don't (and shouldn't) need to make a copy of it before using it.  Open the document, click edit, and fill your name in the chart in a space that is still available. Be sure to save (click finish) so your name stays on the chart and others see it!

Section 1 and 2:

Eye Condition Paper and Summary Sheet

Research your chosen eye condition thoroughly (the condition, its effects on vision, functional implications, psychosocial implications, family and cultural considerations, etc). You are going to be the class expert on this condition! You may use internet resources, books, etc, but at least two resources must be journal articles related to your eye condition. Synthesize your research and understanding of the eye condition to do the following:

1. Create a summary page of information about the eye condition. A template shared with everyone will be available in Live Text to do your submissions. For this part, everyone will go and use the same template, so at the end of the course, everyone will have a resource "book" at which to refer. The summary page must, at minimum, include information about:

·   Medical name of condition and any other commonly used names

·   Parts of the eye that are affected

·   Associated abbreviations you might find in an eye report about this 


condition

·   Common symptoms and effects on vision

·   Causes and age of onset (genetic/hereditary, environmental, physical, etc.)

·   Progressive stages and/or secondary or related conditions

·   Prognosis

·   Current and/or common treatments/therapies/or preventions

·   Functional Implications (programming considerations, environmental 
considerations, psychosocial considerations, family/cultural 


considerations etc.)- List at least 5, attending to different aspects such 


as those areas listed in parentheses.

·   Ideas for teaching a student, adult client, family member, peer, or teacher 

       about the eye condition (be creative here). Choose two different audiences 

       and briefly describe your ideas and why you chose that idea for the 

       selected audience. Try to think of interactive ideas that would 

       involve your audience in the learning.

·   Resources directly related to the condition (at least two) that are 

       trustworthy and useful to parents, teachers, or clients (could be groups 

       focused on that eye condition, good, trustworthy website links, links to on- 

       line pamphlets, etc.). Give a description of the resource and a rationale for    

       why it is a good one.

·   A list of other references used (beyond the two lay-person friendly   

       resources), including the journal articles, in APA format.

Warning: Do not cut and paste information from websites or journal articles directly into your summary sheet- that is plagiarism! Any paraphrased information should be cited. This is easy to do, so I recommend reading up on your eye condition, taking notes, and working on the summary from your notes to ensure you paraphrase well enough.

2. Write a minimum five page double-spaced paper where you pull all your research together to discuss the eye condition in terms of the Corn Model of Visual Functioning. The paper should be presented in an organized and logical manner and be in lay-person friendly language. References should be used throughout the paper with citations in APA format and should include the two journal articles you found (Note: Be sure to use your best professional writing. This paper serves as a first semester writing screening for the program). Your summary sheet will help you prepare for writing this paper, but the paper should not just be a narrative form of the summary sheet. 

Section 3:

1. Putting it all into Perspective

Make the connections! Create a table, graphic organizer or some other representation that illustrates connections between your chosen eye condition and other eye conditions we have learned about in class or in our readings. Include at least 15 other conditions when making your connections. This is your opportunity to be creative. You will be graded on your accuracy, the depth of your connections, and thoroughness of your organizer. There are a variety of ways to connect conditions to each other (by part of the eye affected, by prognosis, by age of onset, etc.). 

6. Attach an electronic copy of the scoring guide.

Scoring Rubric for Project

Summary Sheet (20 points):

	
	Target (4 points)
	Acceptable (3 points)
	Unacceptable (2 points)

	Eye Conditions: Complete and Accurate Standards:

1: VI1K3-5

2: VI2K1
	All information is accurate and the important aspects of each condition is included within the summary sheets
	There are only a few minor inaccuracies or instances of important information that is missing (no more than 2).
	There are numerous inaccuracies or instances of important information missing (more than 2).

	Eye conditions: Functional Implications Standards:

2: CC2K2; VI2K3-6

3: CC3K1; VI3K1

	All listed functional implications showed thoughtfulness and thoroughness, directly linked to the particular eye condition, were accurate, and covered different aspects (e.g. psychosocial, environmental, impact on family/culture, etc.) without over-generalizing. 
	Most (80% or more) of the functional implications directly linked to the particular eye condition, were accurate, and covered different aspects (e.g. psychosocial, environmental, impact on family/culture, etc.) without over-generalizing.
	Fewer than 80% of the listed functional implications directly linked to the particular eye condition, were accurate, and covered different aspects (e.g. psychosocial, environmental, impact on family/culture, etc.) without over-generalizing.

	Eye Conditions: Resources Standards:

1: CC1K7

9: CC9S10

10: CC10S10; VI10S1


	Both resources and the accompanying explanations showed thoughtfulness in selection for usefulness and relevance to students or clients with the eye condition or their family, caregivers, or teachers.
	Both resources were relevant to students or clients with the eye condition or their family, caregivers, or teachers, but the rationales were weak for one or more; and/or one resource was weak.
	One or both resources were missing; one or more resources were not relevant or useful for students or clients with the eye condition or their family, caregivers, or teachers; and/or both rationales were weak.

	Teaching Ideas
	Both teaching ideas were appropriate for the chosen audiences, creative, and interactive.
	Both teaching ideas were appropriate for the chosen audiences and one had an interactive component.
	One or more teaching ideas were not appropriate for the indicated audience; and/or neither idea had an interactive component.

	Reference List
	The references were all in accurate APA format (no more than 2 minor errors), were varied (at least 6 good references and 2 journal articles), and both journal articles were relevant.
	The references were mostly accurate for APA format (no more than 5 minor errors), were semi-varied (4-5 good references and 2 journal articles), and the two journal articles were relevant.
	The references were inaccurate for APA format (more than 5 errors), and/or were minimally varied (3 or less good references and/or less than 2 journal articles), and/or one or more journal articles were not relevant.


Eye Condition Paper (42 points)

Content Specific Components (16 points)

	
	Target (6 pts)
	Acceptable (5 pt)
	Unacceptable (4 pt)

	Overall Content 
	The topic was thoroughly and appropriately covered with accurate information.
	The topic was moderately well covered with only minor inconsistencies in accuracy and/or minor pieces of missing information.
	The topic was minimally covered with many minor or several major inconsistencies or inaccuracies and/or many minor or several major pieces of missing information.

	Corn Model 
	All three main components of the Corn Model were well incorporated into the paper with accurate discussion of their connection to the eye condition.  

	All three main components of the Corn Model were moderately incorporated into the paper with no more than 2 minor inaccuracies regarding their connection to the eye condition.


	All three components of the Corn Model were minimally incorporated into the paper or less than the three main components were incorporated, and/or more than 2 inaccuracies were present regarding their connection to the eye condition. 

	Journal Articles 

(-2)
	A minimum of two journal articles were used within the paper and both were directly relevant to the topic

4 pts.
	A minimum of two journal articles were used within the paper, but one was only minimally related/relevant to the topic

3 pts.
	One or less journal articles were used within the paper, and/or neither article was directly relevant 

2 pts.


General Writing Components (24 points)

	
	Target (3 pts)
	Acceptable (2 pt)
	Unacceptable (1 pt)

	Organization 
	The whole paper was logically laid out and focused with good transitions from one section to another and with an appropriate introduction and conclusion. 
	The majority of the paper was logically laid out and focused with an introduction and conclusion, but there were a few instances of weak or missing transitions
	The organizational structure lacks completeness, has a missing introduction or conclusion, and/or uses few transitions.

	Focus
	Details were all relevant to the paragraphs.
	Details were all relevant to the paragraphs, but a few instances of loosely related ideas were present.
	Many details and ideas were extraneous to the intent of the paragraphs.

	Language
	Sentence structure is varied creating a natural flow through the paper, and the paper's language matches the audience throughout.
	Sentence structure is mostly varied, with only minor problems in flow throughout the paper, and the majority of the paper's language matches the audience.
	Sentence structure is rarely varied, and/or there are frequent occasions where the flow of the paper is interrupted, and/or the majority of the paper's language does not match the intended audience. 

	Punctuation 
	No errors in punctuation use were present in the paper (e.g. use of apostrophes, semicolons, etc.).
	One error in punctuation use was present in the paper (e.g. use of apostrophes, semicolons, etc.). 
	Two or more errors in punctuation use were present in the paper (e.g. use of apostrophes, semicolons, etc.).

	Spelling
	No errors in spelling were present in the paper.
	One error in spelling was present in the paper.
	Two or more errors in spelling were present in the paper.

	Grammar 
	0-1 errors in grammar (e.g. correct word choice, subject/verb agreement, etc.) were present in the paper.
	Two errors in grammar (e.g. correct word choice, subject/verb agreement, etc.) was present in the paper.
	Three or more errors in grammar (e.g. correct word choice, subject/verb agreement, etc.)

	Sentence Structure
	No sentence fragments or run-on sentences were present in the paper.
	One occurrence of a sentence fragment or run-on sentence was present in the paper.
	Two or more occurrences of a sentence fragment or run-on sentence were present in the paper.

	References and In-text citations
	The references and citations were all in accurate APA format (no more than 2 minor errors) and used appropriately.
	The references and citations were mostly accurate for APA format (no more than 5 minor errors) and used appropriately.
	The references and citations were inaccurate for APA format (more than 5 errors), and or citations for paraphrased material were missing.*


* Consistently missing citations for information you obtained from other authors is considered plagiarism and would result in academic misconduct.

Please note: Along with being an assignment to gauge your understanding of your eye condition and the Corn Model of Visual Functioning, this rubric serves as a first semester screening of your writing skills. If your score has two or more "unacceptable" marks anywhere in the general writing components rubric, you will be required to meet with the instructor to create a plan for how you will work on improving your writing skills. It is important, in order to be successful, that any major problems in writing be resolved before entering clinicals and student teaching.

Graphic Organizer (20 points)

	Standards:

1: VI1K3-5

2: VI2K1; CC2K2; VI2K3-6

3: CC3K1; VI3K1

	Target (4 points)
	Acceptable (3 points)
	Unacceptable (2 points)

	Thoroughness in connections
	At least five different connections were made between the eye condition and other conditions.
	Three to four different connections were made between the eye condition and other conditions.
	Less than three connections were made between the eye condition and other conditions.

	Depth of Connections
	A majority of the selected connections demonstrated in-depth analysis that went beyond use of the basic level connections given as examples in the assignment write-up.
	A majority of the selected connections showed less in-depth analysis that reflected use of basic connections used as examples, but at least one connection was more in-depth.  
	A majority of the selected connections showed no sign of analysis; and/or no connections went beyond the basic level used as examples.

	Thoroughness in Eye Conditions
	At least 15 additional eye conditions were present in the organizer.
	10-14 additional eye conditions were present in the organizer.
	Less than 10 additional eye conditions were present in the organizer.

	Accuracy 

	No inaccuracies were made in synthesizing the relationships between the different conditions. 
	No more than 2 inaccuracies were made in synthesizing the relationships between the different conditions.
	More than 2 inaccuracies were made in synthesizing the relationships between the different conditions.

	Usefulness
	The chosen format of the organizer was understandable and legible with no typos.
	At least 90% of the organizer was understandable and legible with no more than 2 typos.
	Less than 90% of the organizer was understandable or legible; and/or more than 2 typos were present.


#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. The Lesson Planning Skills Competency consists of three linked assignments: an IEP activity, a progress monitoring activity, and two lesson plan submissions. Candidates use the same real or scenario student to complete all three components of the competency in order to demonstrate understanding of effective planning and teaching that comes from assessment, monitoring, and instructional decision-making. 
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____3______

Number of Candidates Meeting Program Expectations: ____3* (100%)___________

*Represents the number of students passing all three components overall
3. A brief analysis of the data findings. Type response here. All undergraduate candidates passed all three components (IEP, Progress Monitoring, Lesson Plans) of the competency overall. An analysis of the subcomponents revealed one candidate having difficulty with writing present levels of functioning in the IEP and one candidate struggling with writing learning objectives within the lesson plans. One candidate also missed the spelling and grammar criteria.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Data reveal that candidates are demonstrating competency in planning disability-specific goals and objectives and linking monitoring and instruction to those goals. The lower sub-sections reveal a difficulty on part of one candidate and therefore is currently not a cause for programmatic concern. Candidates during this past data collection period, however, did express frustration with the rate at which IEPs were covered. An effort to infuse an extra class period to more specifically go over the IEP forms and format will be made in response to this concern.
Rationale of Assignment:

The purpose of this semester long assignment is to apply the principles learned throughout the course to plan and execute appropriate educational programs for students with visual impairments. Using a student from your student teaching placement or a scenario student provided to you, you will complete the following tasks:

Note: Scoring Rubrics for each assignment will be posted on blackboard 

1. IEP:

Using data from a variety of assessments (preferably ones you have conducted with the student), pretend that your student’s IEP is up for a three-year re-evaluation and your team has reviewed existing records and/or collected additional assessment information. The team has met and you are responsible for writing the IEP based on the meeting. Do the following:

1. Write a complete IEP (using the Illinois Board of Education forms or the Model IEP forms posted on blackboard) based on the assessment information you reviewed and/or collected. Be sure to assess needs within the expanded core curriculum. Note: Do not just submit an existing IEP for the student. You can use this as reference, but the purpose of the exercise is for you to practice writing quality, measurable IEPs for your students.  In fact, create your goals based on your assessment and observation of the student’s needs, not necessarily what the student’s current IEP states. For students using the scenarios, review all the assessment information given to you. Feel free to invent a bit as well to fill in other sections of the IEP that you might not know. Your IEP must include the following:



a. IEP conferences Summary Report



b. Determination of Eligibility form


c. Present Levels of Academic Achievement and Functional 
Performance




This section should be clearly written and specific, addressing both 



academic and 
functional levels that are linked to assessment



d. Goals and Objectives/Benchmarks Forms




The need for the goals should be evident in your present levels, and at 



least two goals that address a need in the expanded core 




curriculum should be present for this activity. Include at least two 



benchmarks with each goal. At minimum you should have three goals with 


two being in an expanded core curriculum area.



e. Educational Accommodations and Supports form


f.  Assessment Form


g. Educational Services and Placement Forms (there are 2 pages to this form)


h. Other forms as appropriate (Transition, Behavioral Support, Learning Disability)
2. Write appropriate goals and objectives for your student in the area of vision (and/or combined goal that includes vision). Don't worry about including other goals that might usually appear on the IEP by other professionals. Include at least two goals that address a need within the expanded core curriculum. Be clear about the schedule and method of data collection for each goal.

3. Include with your IEP submission a reflection that addresses the following:

a. The assessments and tools that you used. Be clear about the ones that you conducted and the ones that you reviewed (for those using a scenario, summarize the assessments/tools used). 

b. Reflect on the quality of the assessment information you had. Was there something additional you may have benefited from having?

c. Reflect on the process of determining the student’s goals, educational placement and assessment decisions. Are the goals transdiciplinary or interdisciplinary (I am assuming the team members are at least going to communicate!)? How easy or hard was it to create measurable goals for the student? Was it difficult to determine if the student should take the regular state assessment or an alternate assessment, etc.?

d. Reflect on your process of determining the best measures for progress monitoring of your goals. What did you consider? What was your thought process to come to a conclusion? 

e. Reflect on the process overall. Identify what you feel your strengths and areas to work on will be when moving through the whole special education process from referral to IEP creation. For your identified areas of need, discuss some action steps you can take.

Note: If you are using a real student, do not include any identifying information on the IEP form.  Use a fake student name and either use obviously false information for address, school, district, etc. or leave those areas blank. Also, you will not use the specific learning disability forms or the behavioral plan forms (unless these apply to your student).

Submission Requirements: Submit your IEP electronically to me via Live Text and submit them to me for review. Submit on or before: 10/26

 (50 possible points): 

2. Progress Monitoring report example:

Use your progress monitoring plan from the IEP for one of your expanded core curriculum goals to do the following:

1. Create the progress monitoring data collection sheet you will use to monitor this goal.

2. Show an example of the data collection in action (including a graphical 

representation). Your report of progress should be in a parent-friendly format. Use real data you have collected. If this is not possible (or you are using a scenario student), I will provide you with data to use once you have submitted your IEP goals to me and identified which goal will be for your progress monitoring example.

3. Based on the results of the data collection, reflect on your decision-

making process about the student’s progress and any changes you will make. What might you do differently in instruction, etc. (if applicable and needed)?

Submission Requirements: Submit your progress monitoring report to me electronically via Live Text. If you hand-drew your graphical representation, please create a scanned version of it to submit. Submit on or before: 11/16

(25 points):

Note: Graduates who are student teaching will do the video analysis project in place of this assignment.

3. Lesson Planning:

Using two goals from your IEP that addresses an aspect of the expanded core curriculum, create a detailed lesson plan for each that works on accomplishing the goal. Your lesson plans should include:

1. All the major components of a good lesson plan (objectives, materials, instructional sequence, etc.)

2. Enough detail so that I can “visualize” what you will be doing with the 


student, the types of questions you will ask, etc.

3. An indication of the type of lesson it is (direct instruction, constructivist, etc.)

4. The level(s) of Bloom’s taxonomy the lesson addresses

5. How you will assess understanding

6. What you could do to modify the lesson:

a. If it is too easy or too challenging for your student. 

b. To move the lesson up on Bloom’s taxonomy and how to do the same lesson using a different instructional approach than you chose. 

c. If you were working with a student who was an English Language learner

d. If you were working with a student from a different cultural or ethnic background or wanting to make the lesson culturally sensitive or sensitive to different learning styles.

7. A list of the lessons that would follow (given the student met the objectives of this lesson)

8. A brief reflection about why you made the instructional decisions you did for this lesson (geared to your student).

Submission Requirements: Submit your lesson plans using the template in Live Text. Choose one of your lessons to teach a ten minute segment to one of us acting as your student in class (during the last two weeks of class, graduates who are student teaching will present their video analyses instead, distance students will work out something with the instructor if unable to attend in person). Submit one lesson plan in Live Text by 11/2 and the second by 11/30. 

Criteria for Grading (50 points)

6. Attach an electronic copy of the scoring guide.

IEP ACTIVITY (50 points):
	Rubric

	
	Target (5 pts)
	Acceptable (4 pts)
	Unacceptable (3 pts)

	Conference Summary Report (1, 7%)
	Information on this page is 100% complete and accurate with no mechanical errors
	Information on this page is 100% complete but contains 1 mechanical error or error in accuracy.
	Information on this page is not 100% complete and/or it contains 2 or more errors.

	Eligibility Determination (1, 7%)

	Information on this page is 100% complete and accurate with no mechanical errors.
	Information on this page is 100% complete but contains 1 mechanical error or error in accuracy.
	Information on this page is not 100% complete and/or it contains 2 or more errors.

	Present Levels of Functioning (2, 15%)

	Present levels of functioning were well written and specific. It contained strengths and needs and had all the necessary specific information that led directly to the IEP goals.
	Present levels of functioning were well written and specific, but were missing minor components to make the connections to the chosen IEP goals.
	Present levels of functioning lacked several major components to support the chosen IEP goals.

	Goals and objectives (2, 15%)

	All goals and objectives contained all 5 components of a good goal, were measurable with criterion for mastery that made sense for the type of goal written. At least three goals were present with a minimum of two goals addressing the expanded core curriculum. All goals were appropriate for the student's needs.
	At least 80% of the goals and objectives contained all 5 components of a good goal, were measurable and contained appropriate criterion for mastery, and/or only one goal of three focused on an area of the expanded core curriculum.
	Less than 80% of the goals and objectives contained all 5 components of a good goal, were measurable and contained appropriate criterion for mastery, and/or no goal focused on an area of the expanded core curriculum, and/or less than three goals were present.

	Monitoring Schedule (1, 7%)

	The selected monitoring schedule and type of monitoring for all goals was appropriate for the type of goal written.
	At least 80% of the selected monitoring schedule and type of monitoring for the goals was appropriate.
	Less than 80% of the goals had an appropriate monitoring schedule and type of monitoring identified.

	Standard Alignment (1, 7%)

	All goals had an appropriate Illinois learning standard linked to it.
	At least 80% of the goals had an appropriate learning standard linked to it.
	Less than 80% of the goals had an appropriate learning standard linked to it.

	Educational Accommodations (1, 7%)

	The accommodations, supports, and assessments pages of the IEP were complete and accurate and reflected the student's needs.
	The accommodations, supports, and assessments pages of the IEP were complete with no more than 2 mechanical errors. At least 80% of the information presented reflected the student's needs.
	The accommodations, supports, and assessment pages of the IEP were only partially complete, and/or contained 3 or more mechanical errors or errors in accuracy, and/or less than 80% of the information presented reflected the expressed needs of the student.

	Assessmemt (1, 7%)
	Information on this page is 100% complete and accurate with no mechanical errors
	Information on this page is 100% complete but contains 1 mechanical error or error in accuracy.
	Information on this page is not 100% complete and/or it contains 2 or more errors.

	Educational Services and Placement (1, 7%)

	Information on this page is 100% complete and accurate with no mechanical errors and the information reflects student needs.
	Information on this page is 100% complete but contains 1 mechanical error or error in accuracy, and/or the information only partially reflects student needs.
	Information on this page is not 100% complete and/or it contains 2 or more errors, and/or the information does not reflect student needs.

	Reflection (2, 15%)

	The reflection was complete and thoughtful, showing decision-making based on the available assessment data and awareness of missing data. It also demonstrated self-reflection of present skill level as a TVI within the IEP process and listed action steps that directly linked to the reflection.
	The reflection was complete and generally thoughtful, but it was missing pieces of the requested information (no more than two) or contained sections (no more than two) that did not adequately demonstrate self-reflection skills. At least some action steps were listed that linked to the reflection. 
	The reflection was incomplete (three or more pieces missing) and/or did not demonstrate thoughtful reflection based on the assessment data or self-reflection about the process. No action steps were discussed.


PROGRESS MONITORING ACTIVITY (25 Points):

	Rubric

	
	Target (5 pts)
	Acceptable (4 pts)
	Unacceptable (3 pts)

	Data Collection Sheet (2, 25%)

	The data collection sheet method was clear, well organized, easy to use, and directly connected to the identified data plan in the IEP. 
	At least three of the following four criteria were met for the data sheet: clear, well organized, easy to use, and directly connected to the identified data plan in the IEP
	Fewer than three of the following four criteria were met for the data sheet: clear, well organized, easy to use, and directly connected to the identified data plan in the IEP

	Graphical Representation (2, 25%)
	The graphical representation of the data directly linked to the data sheet and illustrated progress on the goal or objective in an accurate, professionally presented, and easy to understand way. The graphic was appropriately labeled.
	The graphical representation linked to the data sheet and was professionally presented, but there may have been one inaccuracy, and/or one of the labels was not clear or present.
	The graphical representation did not directly link to the data sheet and/or there were two or more inaccuracies in the presentation of the data, and/or the graphic was not professionally presented or was missing or contained two or more unclear labels.

	Data Summary (1, 12%)

	The data summary accompanying the graphic was parent-friendly and accurately summarized the data. 
	The data summary accompanying the graphic was mostly parent-friendly, but there were minor errors (1 or less) in accuracy or difficulties in presentation and interpretation.
	The data summary was missing and/or was not parent-friendly, and/or contained major errors (2 or more) in accuracy, or difficulties in presentation and interpretation.

	Reflection (2, 25%)

	The reflection showed conscientious and accurate use of the data to make instructional decisions.
	The reflection showed conscientious and accurate use of the data to make instructional decisions; but there may have been one missing aspect of the reflection, or minor misinterpretations of the data.
	The reflection lacked demonstration of accurate use of the data to make instructional decisions; and/or, there were two or more missing aspects of the reflection, or major misinterpretations of the data.

	Mechanics (1, 12%)
	No typos, spelling, or grammatical errors were present.
	No more than 1 typo, spelling, or grammatical error was present.
	Two or more typos, spelling, or grammatical errors were present.


LESSON PLANS ACTIVITY (50 Points):

	Rubric

	
	Target (5 pts)
	Acceptable (4 pts)
	Unacceptable (3 pts)

	Learning Objectives (1, 8%)

	All learning objectives were clear, specific, able to be assessed and linked to the overall IEP goal and contents of the lesson.
	Most learning objectives were clear, specific, able to be assessed and linked to the overall IEP goal and contents of the lesson, but at least one objective had minor errors or deficiencies in the above stated areas.
	More than one learning objective had major or minor errors or deficiencies in being clear, specific, able to be assessed and/or linked to the overall IEP goal and contents of the lesson.

	Type and Level of Lesson (1, 8%)

	The type of lesson and the level of instructional objectives on Bloom's taxonomy were identified and accurate on both lesson plans.
	The type of lesson and the level of instructional objectives on Bloom's taxonomy were identified, but one was inaccurate over both lesson plans.
	More than one lesson type or indicated level of Bloom's taxonomy were inaccurate or missing.

	Opening and Closing (1, 8%)
	Both lessons contained an appropriate opening and closing in the instructional sequence that motivates the student and guides the student's understanding of why s/he is doing the lesson and what s/he learned.
	Both lessons contained an appropriate opening and closing in the instructional sequence, but one lesson may have been weak in either motivation or guiding the student's understanding of why s/he is doing the lesson or what s/he learned.
	One or more lessons were missing an opening or closing in the instructional sequence, and/or both were weak in either motivation and/or connecting the student's understanding to why s/he is learning the skill and what s/he learned in the lesson. 

	Instructional Sequence (2, 16%)

	The instructional sequence was detailed enough to follow, directly related to the instructional objectives, and appropriate for the student and type of lesson.
	One or more of the instructional sequences contained minor errors in the logic or minor inadequacies in the teaching technique.
	Instructional sequences were too vague to follow, were only marginally linked to the instructional objectives, and/or were inappropriate for the student.

	Assessment of understanding (1, 8%)

	Both lesson plans included an appropriate means for assessing the level of the student in obtaining the instructional objectives.
	Both lesson plans included a means for assessing the student, but one or both had some minor flaws in their link to the instructional objectives.
	One or both lessons were missing a means for assessing the student's learning, and/or one or both contained major flaws in their link to the instructional objectives.

	Modfications of lesson (2, 16%)

	Both lessons identified an appropriate way to increase or decrease the difficulty level of the lesson and included a way to move the lesson up on Bloom's taxonomy.
	Both lessons identified a way to increase or decrease the difficulty level of the lesson, but one had minor flaws in its link to the objective of the lesson or did not indicate a way to move the lesson up on Bloom's taxonomy.
	Both lessons did not adequately identify a way to increase or decrease the difficulty level of the lesson or did not indicate a way to move the lesson up on Bloom's taxonomy.

	Modifications: Diversity
	Both lessons identified thoughtful strategies that could be used to make the lesson accessible to English Language learners and more culturally sensitive.
	Both lessons identified ways to make the lesson accessible to English Language learners and more culturally sensitive, but the suggestions were less specific and/or not as directly linked to the lesson objective.
	One or both lessons did not identify strategies for English language learners or making the lesson culturally sensitive, or the suggestions were superficial and non-specific.

	Subsequent Lessons (1, 8%)

	Both lessons contained an appropriate and logical list of progression for future lessons.
	Both lessons contained a list of progression for future lessons, but two lesson ideas or less did not fit logically in the list or were not appropriate for the student.
	One or both lessons lacked a list of subsequent lessons, or three or more lesson ideas did not fit logically into the progression or were not appropriate for the student.

	Spelling and grammar (1, 8%)

	No spelling or grammar errors were present over both lesson plans. 
	No more than two spelling or grammar errors were present over both lesson plans.
	Three or more spelling or grammar errors were present over both lesson plans.

	Reflection (1, 8%)

	The reflection demonstrated thoughtful decision-making and self-reflection about both lessons.
	The reflection overall was thoughtful, but had some minor pieces missing about one lesson or lacked a link to decision-making on one lesson.
	The reflection did not demonstrate thoughtful self-reflection and/or was missing pieces or links to decision-making for both lesson plans.


	Teaching Segment (1, 8%)

	The lesson was well planned, smoothly presented, appropriate for the student, and the teacher gave appropriate rationales for the choices made in the lesson. 
	The lesson was well planned, but there were minor flaws in the presentation or the rationale given for the lesson choice. 
	The lesson was not well planned and/or there were major flaws in the presentation or the rationale for the lesson choice. 


#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. The student teacher final evaluation form is used to assess candidate's application of knowledge, skills, and dispositions in practice. The form is completed by the candidates' cooperating teachers and most recently by the university supervisor at the end of their student teaching clinical. The form assesses ability in the areas of lesson planning, teaching skills, classroom management, communication/collaboration, and professional behavior. A series of activities that need to be completed during student teaching (see assessment description in 5.) contribute to the candidates' overall evaluation on the student teaching final evaluation form.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____3______

Number of Candidates Meeting Program Expectations: _____3 (100%)__________

3. A brief analysis of the data findings. Type response here. All candidates successfully passed their student teaching experience. Based on the sub-category data from the student teaching final evaluation form, there were no areas of concern that would prompt programmatic changes at this time. One-hundred percent of all candidates passed all sub-sections.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here. At this time the program will continue as is based on the data. The University supervisor as of the second half of this data collection period now completes the final evaluation form with input from the cooperating teacher. This was done in order to make sure that criteria were being applied consistently to all candidates for better data interpretation. Also, in order to make sure that candidates are displaying appropriate professional behaviors to be teachers of the visually impaired, stricter criteria reflected in the attached scoring guide have been applied to this sub-section.
5. Attach an electronic copy of the assessment tool or description of the assignment.

Overview:

This class will provide supervised student teaching of visually impaired children and adolescents in culturally and educationally diverse settings. All students must satisfy the regulations governing student teaching. PRQ: Completion of professional education and related course work, and consent of the department.
Assignments during student teaching (which factor into the final evaluation)

Collect materials that will demonstrate:

1. Knowledge of services for students with visual impairment by:

a. Securing district, joint agreement, and regional rules and regulations and other pertinent information;

b. Writing out a description of program type and setting;

c. Listing related services available to students in that setting (e.g. PT, OT, O&M, speech & language).

2. Knowledge of cooperating teacher's planning, recording, and data collection systems, and implementation strategies, by including:

a. Teacher's and student's schedules;

b. Descriptions and/or examples of teacher's planning, recording, and data collection


systems;

c. Photocopies of students’ IEPs; and

d. A detailed inventory of materials and resources available to your cooperating teacher; categorize materials, then list name and vendor information.

3. Observation and recording skills by compiling a case study report for each student in your caseload; the report must include:

a. Description of the eye condition and its affect on the child's functioning;

b. Description of the current level of  functioning of the student: chronological age; grade level; utilization of functional vision; adaptive behavior; motor and language development; academic skills; and skills in the vision core curriculum areas;

c. Description of pupil's learning style 

d. information about use of technology and adaptive aids, and environmental or academic adaptations and/or modifications;

e. Brief anecdotal reports of each student observed in a setting other than working with the TVI (e.g. therapy, general education classroom, PE, community trips, lunchroom, playground).

f. Preliminary child change and diversity experience data entered on the attached Excel form

4.
Ability to work effectively with students with visual impairments by:

a. Teaching in all areas of the students' programs, using planning method/format requested by cooperating teacher 

b. Maintaining a daily written log of activities/instruction/comments for each student for whom you have responsibility.

c.  Conducting 4 assessments, including: 

· 2 Functional Vision Assessments, AND 

· 1 Learning Media Assessment, AND 

· 1 assessment in another instructional (vision related, core curricular) area, to be agreed upon by cooperating teacher, university supervisor, and student teacher;


d.  Writing assessment reports which include: 

· Demographic information in a heading, including name of student, chronological age, date of birth, placement, grade level, name of person conducting assessment;

· Introduction (background information from the case study report, including current levels of functioning; visual condition and its affect on functioning; adaptations/modifications used in the educational setting; and any additional disabilities and impact on functioning);

· Types of assessments which will be included, and why these particular tests/performance tasks/checklists were chosen; 

· Results (student's strengths/weaknesses, with specific examples of things he or she could and could not do, and examples of how this performance relates to everyday tasks the child is expected to do); and recommendations for instructional areas or modifications/adaptations;

            e.  Developing and teaching, including post-evaluations, THREE SEQUENTIAL lesson plans, based on the conclusions and recommendations, FOR EACH ASSESSMENT CONDUCTED, using the attached format;


f.  FOR EACH ASSESSMENT, writing one IEP annual goal and 4 benchmarks, based on 



assessment results, using the IEP form used by the district

5. Compilation of a professional portfolio, including a resume, samples of reports, and any other artifacts which would be evidence of your experience and accomplishments.

6. Write a self-evaluation, addressing strengths, weaknesses, a plan for professional growth, and professional goals. 

7. Complete the Child Change and Diversity Experience assignment and submit to the university supervisor via LiveText. 

6. Attach an electronic copy of the scoring guide.

In order to assess candidate success in student teaching, the student teaching final evaluation form was used (see 5A and 5B). Candidates were assessed by their cooperating teachers in the areas of lesson planning, teaching skills, classroom management, communication/collaboration and professional behavior. Competencies are based on Illinois Professional Teacher Standards (IPTS), Council for Exceptional Children Standards (CEC) and the Dispositions Rubric based on NIU’s Conceptual Framework for Teacher Education. Candidates were given a score in each sub-skill within these areas on a scale of 0-4 according to the following criteria as judged by their cooperating teacher:

          4.   Exceptional.  The behavior is always present and the quality is exceptional.
3.  Very Good.  The behavior is frequent and always of high quality.

2.  Needs Work, Usually Acceptable.  The behavior is frequent and the quality 

     fluctuates.

1.  Needs Work, Usually Not Acceptable.  The behavior does not occur consistently 
  
      and/or is of low quality.

0.  Not Acceptable. The behavior is generally absent.

A candidate is considered to have an acceptable final evaluation with 70% of the points (a minimum of 104 out of 148 total points), no zeros, and a minimum score of three in each area of Professional Behavior. A score of less than 70%, or a score of zero in any category, or a score of less than three in any area within the category of Professional Behavior constitutes failure in student teaching. 

It should be noted that even though the teacher evaluation form is written in general language, teacher candidates are being assessed on their ability to perform these skills with students with visual impairments. All teacher candidates' caseloads are comprised of students with visual impairments at various grade levels with and without additional disabilities. Lesson planning, teaching, and classroom management are centered on instruction within the expanded core curriculum (i.e., compensatory skills (i.e. braille, concept development, handwriting, abacus, etc.), daily living skills, social skills, self-determination, recreation and leisure skills, career development, visual efficiency skills, assistive technology, orientation and mobility) and adaptations within the general education curriculum.
Student teacher final evaluation form

	Lesson Planning: Standards: 2-5, 7-8: (e.g., VI2K2,4; CC2K2; CC3K2; VI3K2; VI4K1-19; CC5K8; CC5S1; CC5S6; VI7S2-3; CC7S6; CC7S13; CC8S8)
	

	Writes clear and measurable objectives that align the state learning standards, the curriculum, and the students’ IEP goals. 
	

	Plans meaningful and appropriate activities for each student’s age and functioning level.    
	

	Prepares neat and correct materials/assignments that uses more than one sensory mode and demonstrates knowledge of the curriculum. 
	

	Creates adaptations & modifications for individual students and diverse learners. 
	

	Seeks out resources beyond the basic text. 
	

	Makes changes to future lessons based on information gained from previous lessons and supervisor/cooperating teacher feedback. 
	

	Teaching Skills:  Standards 3-4, 6-8: (e.g., VI4K1-19; VI4S1; CC6S1; CC6K4; CC7S4; VI7S2; CC7S12 VI8K5; CC8S2; VI8S2; VI8S6; CC8S4
Note: Instruction will be in the expanded core curriculum areas. The ones addressed will be specific to the needs of the students with visual impairments on the candidates' caseloads
	

	Communicates purpose of instruction clearly to students.  
	

	Uses demonstration and or modeling to show students what they are expected to do. 
	

	Encourages skill generalization and/or higher level thinking skills. 
	

	Provides guided practice to ensure the student is practicing the skill with support from the teacher.  
	

	Provides opportunities for independent practice.
	

	Maintains momentum in lessons and daily activities so that delays are minimized, transitions are smooth, and pacing is appropriate. 
	

	Demonstrates knowledge of subject matter. 

	

	Elicits responses via varied strategies and questioning techniques. 
	

	Constructs assessment strategies/tools for each student based on recorded data that are developmentally appropriate, free from bias, and in a variety of forms. 
	

	Classroom Management: Standards 5, 10: (e.g., CC5K3; CC5K8; CC5S12; CC5S10: VI5S2-3; CC5S15; VI10S2; CC10S11
	

	Maintains a positive learning environment with mutual respect between teacher and student. 
	

	Has materials organized and ready. 
	

	Plans sufficient work for allocated time.
	

	Uses appropriate voice tone to manage behavior. 
	

	Delivers varied verbal and non-verbal praise.
	

	Consistently implements a behavior system that is appropriate and clear to each student.  
	

	Monitors non-verbal behavior and adjusts techniques to gain attention.
	

	Adjusts physical environment to students’ needs.
	

	Plans for and utilizes paraprofessionals to assist with classroom instruction.
	

	Communication/Collaboration Skills: Standards 9, 10: (e.g., CC9S5; CC9S8; CC9K2; CC10K1; CC10S6; CC10S5; CC10S4)
	

	Establishes good rapport with students/staff and develops collaborative relationships with colleagues, parents/guardians, and/or the community to foster student learning.  
	

	Models and uses correct vocabulary and grammar in spoken communication. 
	

	Writes using correct spelling, grammar, punctuation and form. 
	

	Uses nonverbal communication effectively that is free of negative, conflicting or distracting mannerisms. 
	

	Asks questions to clarify and verify responsibilities, and to provide leadership to improve student learning. 
	

	Communicates regularly with parents, teachers, and others regarding the needs and progress of the child. 
	

	Professional Behavior: Standards 9, 10: (e.g., CC9S2; CC9S5; CC9S7; CC9S12;)
	

	Displays dependability by being on time, calling ahead if absent or late, following through with assigned tasks, and independently assuming responsibility for tasks as appropriate by the specified due date.
	

	Displays respect and understanding attitudes toward children by making allowances for individual needs and learning styles and matching activities to achievement and interest of students. 
	

	Seeks advice and is receptive to feedback by demonstrating an ability to listen and receive suggestions in a courteous manner and by acting on them within a reasonable time frame. 
	

	Demonstrates initiative, enthusiasm and an industrious work ethic.  
	

	Takes responsibility for professional development by participating in school functions, faculty meetings and in-service, IEP and annual review meetings
	

	Wears appropriate classroom attire/well-groomed.
	

	Maintains confidentialities. 
	


Comments: 
B. Scoring Criteria

Overall Performance:
	126-148 points

Exceeds Target

(85-100% of points

plus no zeros and 3's in Professional Behavior)
	104-125 points

Meets target

(84-70% of points plus no zeros and 3's in Professional Behavior)
	0-103 points

Does not meet target

(Less than 70% of points or zeros, or less than 3's in Professional Behavior)

	
	
	


#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. The Child Change and Diversity activity is used to assess candidate impact on student learning. As part of this activity, candidates think about the goals and objectives they work on with their students and indicate those in which they have documented progress. Candidates also reflect on the aspects of their teaching that affected student learning, demonstrating conscientious teaching practices and instructional decision-making.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___3_______

Number of Candidates Meeting Program Expectations: ____2 (67%)*___________

*This percentage reflects the number of candidates whose students collectively met 70% or more of their instructional benchmarks when being taught by the candidate.

3. A brief analysis of the data findings. Type response here. The majority (all but one) of the candidates showed impact on learning as measured by students meeting benchmarks from their IEPs on 70% or more of their students collectively. As a group, the candidates helped 16 students (46%) meet 80% or more of their benchmarks during the student teaching semester.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.  The Child Change Activity is a fairly new assessment being utilized by the Visual Disabilities Program to better measure candidate impact. The program is still working on the criteria that should be used to indicate successful impact. All candidates, whether meeting the current 70% or more criteria, demonstrated impact in learning based on objectives to a certain level. No candidate failed to make any progress with students. Additions were made this past semester to the instructions on how to determine if a student made adequate progress within the time frame of student teaching. Also, reflections were broken down into sub-sections to further guide candidates in comprehensive reflection on their teaching. In order to further assess student understanding of their impact on student learning, the program is considering the addition of a rubric to assess the reflection component of this assessment. Currently, however, reflections are considered holistically when discussing changes that need to be made based on the Child Change data.
5. Attach an electronic copy of the assessment tool or description of the assignment.

Summary of Child Change & Diversity Experiences:

Standards: Benchmarks achieved and reflection on success and instruction imply use of knowledge and skills within standards 3-4, and 6-8 

Instructions: 

1. Fill out the demographic data on yourself.

2. Indicate in the table the areas of disability-specific instruction for visual impairment in which you were involved for one or more of the students on your caseload during your teaching experience.
3. Assign a random identification number to each student on your caseload (for whom you have direct instructional responsibilities). Review each IEP, and enter the number of benchmarks in goal areas addressed by the Teacher of Students with Visual Impairments (TSVI) for which you have assumed instructional responsibility during the semester. 
4. Compare your progress monitoring data to the student's baseline data in each indicated benchmark to determine, at the end of your teaching semester, the number of benchmarks achieved by each student during your instructional time with the student (Note: Break benchmarks down to reflect the period of time in which you are working with the student. Most IEP benchmarks are designed to guide instruction for an entire academic quarter, extending beyond the end of the NIU semester; therefore, estimate the amount of progress you would expect during the student teaching time frame and report success based on that criterion). Record this data in the table. 
5. Record a 1 in the box for each student who is considered an ethnic minority (non-Caucasian descent), who is from a low socio-economic status (SES) background, and/or who has Limited English Proficiency (LEP). See the definitions tab for further explanation. 
Along with your data table, provide a reflection of your experience, including consideration of the following:

1. Aspects of your teaching overall that supported student progress on benchmarks and areas where you would like to improve in your teaching.

2. Reflection about those students overall who did not progress as expected (e.g. factors affecting progress, changes you could make in your instruction, etc.).

3. Strategies you utilized to work with students indicated as Limited English Proficiency (if applicable based on your diversity documentation). What did you do? How successful were these strategies? How did you determine if the student was comprehending instruction?

4. Reflection about your own biases that surfaced during your teaching experience and ways that you confronted those biases in order to address the needs of all students. 

Student Teacher: ___________________   Dates of Student Teaching: ___________

ZID: _____________________________    Course: __________________________

Please indicate your own ethnicity:
    African-American      Asian       Caucasian        Hispanic       Native American              

    Pacific-Islander          Other: ______________________
Standard 4: VI4K1-VI4K17; VI4S1
Areas of the Expanded Core Curriculum (and related areas) for visual impairment taught to one or more students on your caseload (mark an X next to all that apply):

	
	Braille 
	
	Assistive Technology 

	
	Concept Development
	
	Visual Efficiency 

	
	Auditory/listening skills
	
	Social Skills

	
	Organization and Study Skills
	
	Recreation and Leisure Skills/Adapted PE/Human Sexuality

	
	Handwriting/Signature Instruction
	
	Daily Living Skills

	
	Keyboarding/Typing
	
	Career-Vocational Skills/Transition Skills

	
	Communication Skills
	
	Orientation and Mobility

	
	Tactual Perceptual Skills (graph interpretation, tactile maps, etc.)
	
	Self-Determination/Self-Advocacy

	
	Use of Adapted Equipment (talking calculator, science equipment, abacus etc.)
	
	Thinking, Problem-solving, and Cognitive Strategies

	
	Other Compensatory Skills (Specify): 


	
	Other (Specify):





6. Attach an electronic copy of the scoring guide.

Overall Impact on Student Learning:

	# of students
	# of vision related benchmarks
	# of benchmarks achieved
	Percentage success
	Exceeds Target: >80%
	Meets Target: 70-80%
	Does not meet target: <70%

	
	
	
	
	
	
	


Diversity (not scored- for data collection purposes):

	# ethnic minority
	# whose ethnicity is different from the Candidate's
	# Low SES
	# Limited English Proficiency

	
	
	
	


Individual Student Performance and Diversity Data Collection Table:

Note: 1 = yes, blank = no

	Student #
	# of vision related benchmarks
	# of benchmarks achieved
	Percentage success
	Ethnic minority
	Low SES
	Limited English Proficiency

	1
	
	
	
	
	
	

	2
	
	
	
	
	
	

	3
	
	
	
	
	
	

	4
	
	
	
	
	
	


#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. In order to assess the assessment skills of the candidates, the Disability-Specific Assessment Skills Competency is used composed of two assessment projects: the Functional Vision Assessment and the Learning Media Assessment. The Functional Vision Assessment (FVA) project measures candidates' understanding of assessment tools and materials, their ability to conduct the components of an FVA, and their ability to interpret the results and write a lay-person friendly assessment report. The Learning Media Assessment component of the competency measures candidates' ability to use data collected through the LMA process to make initial and continuing decisions about a student's literacy medium (print, braille, both) and instructional tools and materials in order to adequately and effectively access information. 
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____5______

Number of Candidates Meeting Program Expectations: ____5 (100%)*___________

*Number is the cumulative total of the candidates in each course. The FVA component is completed in TLSE 476 and the LMA component is completed in TLSE 472. The percentage reflects the number of candidates successful on both components of the competency.
3. A brief analysis of the data findings. Type response here. All candidates were successful on both components of the assessment. An analysis of the subsections of each assessment reveals no current concerns in candidate skill in conducting and interpreting disability-specific assessments. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Currently, candidates are benefiting from the instruction given in conducting FVAs and LMAs. Two years ago, changes were made to the LMA assignment in TLSE 472 which appears to be supporting student acquisition of this skill. 
5. Attach an electronic copy of the assessment tool or description of the assignment.

FVA Component:

The Functional Vision Assessment Project is the capstone project for TLSE 476 and TLSE 573, Utilization of Low Vision. The purpose of this assessment/project is to give students the opportunity to demonstrate mastery of the critical elements of the low vision course, applying knowledge and demonstrating skills through the planning, administration, and analysis of a functional vision assessment.
The following components should be part of your Functional Vision Assessment Project Submission: 

1. annotated description of at least 10 different published assessment tools and/or training programs, using the “Low Vision Assessment or Training Program Profile” form (in LiveText)

2. tests, games, activities, text samples, and other materials (relevant to target population, either teaching children or adults, or orientation and mobility for children or adults) to be used during assessments (begin with school supplies!); include a list of materials, and which visual skills will be assessed with each test, game, activity, text sample and other materials.

3. lists of materials/resources to be purchased later (“wish list”), organized into categories; include information about publisher, author, price, and target population 

4. resource materials gathered this semester: for example, copies of sample student response recording forms, sample reports, and reference handouts (handout CD)

5. final report of a "practice" FVA of someone who is not a student in the vision program; use the template provided in LiveText which includes the following 4 subheadings:

Demographics, observation, and interview (you will not complete a review of records for this assignment)

Activities and performance, including the following areas:

· Pupillary response and blink reflex

· Oculomotor:

· Hirshberg

· Krimsky

· Cover/uncover

· Tracking (Versions test)

· Convergence

· Functional near acuity

· Functional distance acuity

· Central field

· Peripheral field (static)

· Preferred peripheral field (dynamic)

· Color perception

· Depth perception

Analysis of results

Recommendations

6. Place materials in a portable file container; submit a digital photograph of kit and contents via LiveText (as an attachment).

7. Submit the entire Functional Vision Assessment Kit project via LiveText, from “My Desk”:

·      Create document

·      Choose folder: TLRN

·      Choose template: TLSE 476/573 Functional Vision Assessment Kit

·      Enter title: use course number and your full name

Undergraduate students, 476 (e.g., 476 john smith)

Graduate students, 573 (e.g., 573 mary jones)

· Submit to me as “reviewer”

LMA Component:

The purpose of this assignment is to practice conducting an LMA and making initial and continuing literacy medium and tool decisions based on data collected from the assessment. The process will be simulated through the use of videos that you will watch and observe for the needed data.  

LMA REPORT 1

Ryan: Initial Selection of Literacy Medium (Forms 1-5)

Information about Ryan:

Ryan is four years old and attends a preschool program four days a week. His program is located at a special preschool for children with visual impairments. He receives instruction every day from a classroom teacher who is a certified teacher of students with visual impairments (you in this case!).

· Use the Ryan Videos on the supplied CD to complete the task:

· Reports in audio format
· Interviews 
· Sensory Channel observations (use the Puzzle video to fill out form 2; use the other videos in this folder plus the puzzle to help with the other forms)
· Working Distance videos (helps with form 5)
Your Task: 

1. Use the information you gather from the videos and audio reports to complete (as much as possible) the initial selection of literacy medium forms (1-5). 

2. Based on your observations of the videos and other data collected via the audio reports and interviews, write a brief summary of your decisions regarding Ryan's initial literacy medium. Specifically:
· Select the initial literacy medium or media that you believe is appropriate for Ryan:

1. Exclusively Print

2. Exclusively Braille

3. Braille and Print with Equal Emphasis

4. Braille and Print with Greater Emphasis on Braille

5. Braille and Print with Greater Emphasis on Print

· Give a summary statement about why you made the selection you did. What data from your LMA forms supports this?

LMA REPORT 2

Jan: Continuing Assessment of Literacy Media (Form 2; 6-7)

Information about Jan:

Jan is in fifth grade and attends school in a rural school district. Jan primarily uses the CCTV to read. According to reports, Jan’s visual impairment is the result of macular hypoplasia, optic nerve pallor, and high myopia. Jan receives regular services from a certified teacher of students with visual impairments (you in this  case!).

· Use the Jan videos and audio files to complete the task:

· Sensory channels video (use to complete form 2)

· Reading efficiency

· Literacy tools

· Handwriting

· Interviews

· Audio Reports 

· Among other things, consider if the low vision clinic report indicates a change in visual functioning.


· One audio file will give you reading inventory outcomes to help with your reading efficiency assessment.

Your Task:

1. Use the information you gather from the videos, interviews and audio reports to complete (as much as possible) the continuing assessment literacy media forms (form 2; forms 6-7).

2. Based on your observations of the videos and other data collected via the audio reports and interviews, write a brief summary of your decisions regarding Jan's continuing literacy needs. Specifically, be sure to address the following:

· Which recommendation is the most appropriate for Jan based on the data you have collected:

1. Increase emphasis on reading in large print while pursuing a clinical low vision evaluation to explore possible use of low vision devices.

2. Continue offering literacy instruction in dual media- print and braille- throughout the upcoming school year.

3. Decrease opportunities for Jan to use the CCTV in order to put more emphasis on braille reading and reading in large print.

4. Use targeted strategies for increasing Jan's reading efficiency with the CCTV and with large print.

5. Discontinue braille literacy instruction since reading large print is more efficient for Jan.

Be sure to indicate what data made you choose that recommendation. Remember your decisions need to be based on the data/observations you have on Jan.

· Does the student have the repertoire of literacy tools (such as slate and stylus, sighted readers, etc.) to meet current educational needs?

· Does the student have adequate skills in the use of technology to meet current educational needs?

· Does the student have the repertoire of literacy tools to meet future and/or vocational goals?

· Does the student have adequate skills in the use of technology to achieve future and/or vocational goals?

· Does the student read with adequate comprehension?

· Does the student read at a sufficient rate?

· Does the student read at a sufficient rate and with adequate comprehension in order to complete academic tasks with success?

· Is the student able to accomplish academic tasks in the current medium/media with success?

· Are time requirements to complete academic tasks reasonable in comparison to peers without visual impairments?

· Is student able to read his/her own handwriting effectively?

· Is handwriting a viable and effective mode of communication for this student?

Grading:

Both reports need to be turned in via Live Text. More information will be supplied soon on where to find the template to do so. You'll need to scan your completed forms to create a pdf to attach to the Live Text template or you need to use the word document version of the forms posted on blackboard. Your brief summary reports for each task will be pasted directly into Live Text. Total points for this assignment is 50. See the rubric on the next page for scoring criteria. Due date for the assignment is: April 14, 2009.

6. Attach an electronic copy of the scoring guide.

FVA Scoring Rubrics:

Assessment Kit:
	Standards:

8: CC8S9
	Complete (3 pts)
	Incomplete (missing a minor element) (2 pts)
	Incomplete (missing more than one element) (1 pt)
	Not included in project

(0 pts)

	Organized in portable file container (digital photo submitted) 
	 
	 
	 
	 

	List of assessment materials for each skill area 
	 
	 
	 
	 

	Wish list, organized into categories, including publisher, author, price, target population 
	 
	 
	 
	 


Published Assessment or Training Tools Profiles:

	Standards:

8: VI8S2
	Acceptable: complete and accurate (1 pt)
	Unacceptable: incomplete and/or inaccurate (0 pts)

	Profile #1 
	 
	 

	Profile #2 
	 
	 

	Profile #3 
	 
	 

	Profile #4 
	 
	 

	Profile #5 
	 
	 

	Profile #6 
	 
	 

	Profile #7 
	 
	 

	Profile #8 
	 
	 

	Profile #9 
	 
	 

	Profile #10 
	 
	 


Assessment Activities:

	Standards:

2: VI2K1; CC2K1; CC2K5; CC2K6: VI2K3

8: CC8S9; VI8S1-5; VI8K4
	Target (2 pts)
	Acceptable (1 pt)
	Unacceptable (0 pts)

	Pupillary Response, Blink Reflex, Fixation 
	assessment activities and materials are valid and appropriate
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Oculomotor: Hirshberg 
	assessment activities and materials are valid and appropriate 
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Oculomotor: Krimsky 
	assessment activities and materials are valid and appropriate
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Oculomotor: Cover/uncover 
	assessment activities and materials are valid and appropriate
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Oculomotor: Tracking (Versions) 
	assessment activities and materials are valid and appropriate
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Oculomotor & Accommodation: Convergence 
	assessment activities and materials are valid and appropriate
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Functional Nearpoint Visual Acuity 
	assessment activities and materials are valid and appropriate
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Functional Distance Visual Acuity 
	assessment activities and materials are valid and appropriate
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Central Visual Field 
	assessment activities and materials are valid and appropriate
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Peripheral Visual Field (Static) 
	assessment activities and materials are valid and appropriate 
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Peripheral Visual Field (Dynamic, Preferred) 
	assessment activities and materials are valid and appropriate
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Depth Perception 
	assessment activities and materials are valid and appropriate
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate

	Color Perception 
	assessment activities and materials are valid and appropriate 
	a portion of the assessment activities or materials is invalid or inappropriate 
	skill was not assessed, or activities and materials were inappropriate


Assessment Report:

	Standards:

2: VI2K3-5; CC2K2

8: VI8S6; CC8S7; VI8S1; CC8S6; VI8S5

9: CC9S8

 
	Excellent (3 pts)
	Acceptable (2 pts)
	Needs Work (1 pt)
	Unacceptable (0 pts)

	Demographics 
	all essential information is reported
	one area of essential information is missing
	Two areas of essential information are missing
	Three or more areas of essential information are missing

	Observation 
	subject is observed in different settings at different times of day; environmental conditions and visual responses are reported (4 requirements)
	3 of the 4 requirements are met
	2 of the 4 requirements are met
	1 out of the 4 requirements is met, or observation is not conducted or reported

	Interview 
	subject is interviewed regarding visual demands in daily life, self-reported visual challenges, and questions regarding the assessment; these are reported (4 requirements)
	3 of the 4 requirements are met 
	2 of the 4 requirements are met
	1 out of the 4 requirements is met, or interview is not conducted or reported

	Activities and Performance 
	both are described in adequate detail to ensure understanding
	description detail is lacking somewhat, but a generally accurate understanding is possible
	description detail is lacking; accurate understanding is compromised
	description of either activities or performance is missing

	Analysis of Results 
	valid and logical
	one error in either validity or logic
	two errors in either validity or logic
	more than two errors in either validity or logic

	Recommendations 
	appropriate and based on assessment results
	appropriate but one is not based on assessment results
	appropriate but two are not based on assessment results
	at least one is inappropriate, or more than two are not based on assessment results

	Professional, Concise Written Report 
	report uses professional language, including relevant information in a concise format (3 requirements) 
	2 of the 3 requirements are met
	1 of the 3 requirements is met
	requirements are not met

	Organization of Ideas Within Sections of the Report 
	organization is clear and logical in all sections of the report
	organization is flawed in a minor way, but still makes sense to the reader (in one or more sections of the report)
	organization is flawed in terms of clarity and logic, but can be pieced together by the reader (in one or more sections of the report)
	clear and logical organization are missing (in one or more sections of the report)

	Spelling 
	perfect spelling
	one spelling error
	two spelling errors
	more than two spelling errors

	Grammar 
	perfect grammar
	one grammatical error
	two grammatical errors
	more than two grammatical errors

	Punctuation 
	perfect punctuation 
	one punctuation error
	two punctuation errors
	more than two punctuation errors

	Sentence Structure 
	perfect sentence structure
	one error in sentence structure
	two errors in sentence structure
	more than two errors in sentence structure


Project Criteria:

	
	Exceeds: 80% - 100%, 65 - 81 points
	Meets: 70% - 79%, 57 - 64 points
	Does Not Meet: <70%, 0 - 56 points

	total project score 


	 
	 
	 


LMA Scoring Rubric:

	
	Exceeds (up to 5 points)
	Satisfactory (up to 4 points)
	Needs Work (up to 3 points)

	LMA Report 1 Sensory Channels Form
	The sensory channel form was accurately completed with objective, observable statements made that directly connected to the video observation.
	The sensory channel form was mostly accurate (at least 70% of the sensory channels appropriately documented), and most statements (at least 70%) were objective and observable that directly connected to the video observation.
	Most of the sensory form was not accurately completed (less than 70%) and/or the statements were not written in observable terms (less than 70%).

	LMA Report 2 Sensory Channels Form
	The sensory channel form was accurately completed with objective, observable statements made that directly connected to the video observation.
	The sensory channel form was mostly accurate (at least 70% of the sensory channels appropriately documented), and most statements (at least 70%) were objective and observable that directly connected to the video observation.
	Most of the sensory form was not accurately completed (less than 70%) and/or the statements were not written in observable terms (less than 70%).

	LMA Report 1 Forms 1, 3, and 4
	All three forms were filled out accurately and completely based on the provided data, with no missing information.
	The majority of the forms were filled out accurately and completely based on the provided data, with no more than 3 inaccuracies or instances of missing data across all three forms.
	More than 3 inaccuracies or instances of missing data were present across all three forms.

	LMA Report 1 Form 5
	Form 5 was filled out accurately and completely based on the provided data, with no missing information.
	Form 5 was filled out accurately and completely based on the provided data, but 1 to 2 inaccuracies or instances of missing data were present.
	Form 5 contained more than 3 inaccuracies or instances of missing data.

	LMA Report 2 Form 6
	Form 6 was filled out accurately and completely based on the provided data, with no missing information.
	Form 6 was filled out accurately and completely based on the provided data, but 1 to 2 inaccuracies or instances of missing data were present.
	Form 6 contained more than 3 inaccuracies or instances of missing data.

	LMA Report 2 Form 7
	Form 7 was filled out accurately and completely based on the provided data, with no missing information.
	Form 7 was filled out accurately and completely based on the provided data, but 1 to 2 inaccuracies or instances of missing data were present.
	Form 7 contained more than 3 inaccuracies or instances of missing data.

	LMA Report 1 Summary
	The literacy media selection was appropriate and effectively backed by accurate data from the video and audio observations.
	The literacy media selection was appropriate, but not sufficiently backed by accurate data from the video and audio observations.  
	The literacy media selection was not appropriate, and/or was not backed by any data from the video and audio observations.

	LMA Report 2 Summary
	All conclusions were appropriate and effectively backed by accurate data from the video and audio observations.
	Most (at least 70%) of the conclusions were appropriate and backed by accurate data from the video and audio observations.
	Few conclusions were appropriate (less than 70%), and/or the majority of conclusions were not sufficiently backed by data from the video and audio observations.

	Summary Cohesiveness
	Besides accurate conclusions, both summary reports were written in a manner that demonstrated student understanding of the LMA decision-making process.
	Besides accuracy, at least one summary report made connections that demonstrated student understanding of the assessment process.
	Both summary reports may have answered the required information, but were not written in a manner that demonstrated student understanding of the process or ability to make connections/apply the information.

	Appearance
	All forms and summary reports were legible with no spelling or grammar mistakes. 
	The forms were all legible with no more than 5 spelling or grammar errors.
	The forms were not legible and/or more than 5 spelling or grammar errors were present.


#7 ((Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. Candidates who will be successful teachers of the visually impaired must be proficient in many disability-specific skills in order to be able to effectively instruct in those areas. In order to measure a candidate's skill level in disability-specific areas, the Disability-Specific Skills Competency is used, which is composed of four components: 1) braille (composed of 7 sub-sections), 2) advanced braille (Nemeth code and music braille), 3) assistive technology (Pac-mate, Jaws, Voice Note), and 4) basic Orientation and Mobility (O&M). 

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____21______

Number of Candidates Meeting Program Expectations: _____21 (100%)__________

*Number is the cumulative total of the candidates in each course. The braille component is completed in TLSE 470, the advanced braille component in TLSE 471, the assistive technology component in TLSE 479, and the O&M component in TLSE 474. Each component will consist of some of the same and some different candidates.

3. A brief analysis of the data findings. Type response here. All candidates taking the components of the disability-specific skills competency met criteria. An analysis of the sub-sections of each component revealed passing percentages below 80% for the closed book portions of the braille component (75-50%) and the short story open-book component (75%).
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Overall candidates are acquiring the skills needed to instruct in different disability-specific areas. Data suggests some extra effort needs to be put into brailling without a reference sheet as well as recognizing braille errors and applying braille formatting rules when brailling. No programmatic changes are needed at this time, but the instructor for braille is informed about the areas of weakness in order to continue to emphasize the skills.
5. Attach an electronic copy of the assessment tool or description of the assignment.

1) Braille: This component of the competency measures candidates' ability to braille short sentences and phrases closed-book; braille numbers and dates closed book; braille a short story open-book; transcribe a story to print open-book; proofread open-book; read braille at least 20 words per minute, and write using the slate and stylus at least 20 words per minute. 
2) Advanced Braille: This component of the competency measures candidates' ability to produce accurate Nemeth Code (math braille) and music braille. 
3) Assistive Technology:

Skills Checklists:

Standards: 6, 7: (e.g., CC6K4; CC7S9)
TLSE 470/579 Assistive Technology for Individuals with Visual Impairments

JAWS and Microsoft Word Competency Exam

Student______________________________  Date_____________________

***THE FOLLOWING STEPS ARE COMPLETED WITH THE MONITOR TURNED OFF***

1.
Boot up the computer and log in.

2.
Go to the Start menu.

3.
Move to Microsoft Word and Open it.

4.
Develop a paragraph with a centered heading and three sentences.  Underline the last sentence.

5.
Highlight one word and cause JAWS to announce which word is highlighted.

6.
Cause JAWS to read the entire document.

7.
Move to the top of the document and read one line at a time forward and backward.

8.
Move through the document one word at a time forward and backward.

9.
Move one character at a time forward and backward.

10.
Use the find routine to find a designated word.

11.
Delete a character.  Insert a character in a designated location.

12.
Delete a word.  Insert a word at a designated location.

13.
Print the document.

14.
Close the document without saving it.

15.
Close MS Word.

16.
Log off and shut down the computer.
PAC Mate Competency Exam

1.
Turn on PAC Mate.  Create a new file. 

2.
Braille three sentences in the new file.  

3.
Read the entire file from top to bottom.  Read the contents of the file sentence by sentence.  Read the previous sentence, read the current sentence, and read the next sentence.  Read word by word forward and backward as well as current word.  Read letter by letter (current letter, previous letter, next letter).

4.
Use the find command to locate a designated item.

5.
Delete a designated word.   Delete a Designated letter.

6.        Insert a designated item (word and letter).

7.
Print the newly created file using an HP printer.

Braille Note/Voice Note Competency Exam

1.
Turn on Voice Note.  Create a new file.

2.
Center a heading.  Use the appropriate format command to start a paragraph.  Braille three sentences in the new file.

3.
Read the entire file from top to bottom.  Read the contents of the file sentence by sentence.  Read the previous sentence, read the current sentence, and read the next sentence.  Read word by word forward and backward as well as current word.  Read letter by letter (current letter, previous letter, next letter).

4.
Use the find command to locate a designated item.

5.
Delete a designated word.  Delete a designated letter.

6.
Insert a designated item (word and letter).

7.
Move to the User’s Manual.

8.
Print the newly created file using an HP printer.
4) Basic O&M Component: 

Context

	Student will guide a blindfolded classmate to a predetermined, discrete environment and teach a familiarization lesson using a tactile map and physical exploration of the environment. This activity is designed to demonstrate mastery of concepts and practices fundamental to practice for vision rehabilitation professionals.


Purpose

	Student will demonstrate mastery of techniques practiced during class.


Assessor

	The Basic Orientation and Mobility class will be divided into groups of 5-8 students for purposes of this competency test. Each member of the group and the instructor will critique each lesson, but the grade for the project will be based solely on the instructor's critique using the scoring rubric.


6. Attach an electronic copy of the scoring guide

1) Braille Criteria:

Total Final:

	>80%
	70-80%
	<70%
	Number pass
70% or greater


Part 1: braille closed book exam- short sentences and phrases to braille

	>80%
	70-80%
	<70%
	Number pass
70% or greater


Part 2: braille closed book exam- numbers and dates to braille

	>80%
	70-80%
	<70%
	Number pass


Part 3: braille open book exam- brailling a short story

	>80%
	70-80%
	<70%
	Number pass


Part 4: braille open book exam- transcribing a story to print

	>80%
	70-80%
	<70%
	Number pass


Part 5: braille open book exam- proofreading

	>80%
	70-80%
	<70%
	Number pass


Part 6- Reading: reading- 20 words per minute, must pass, number of attempts recorded

	1 attempt- Exceeds
	2-3 attempts

Acceptable
	4-5 attempts

Low acceptable
	> 5 attempts

unacceptable
	Number pass




Part 7- Slate and Stylus Competency: Minimum 20 characters per minute
	1 attempt- Exceeds
	2-3 attempts

Acceptable
	4-5 attempts

Low acceptable
	> 5 attempts

unacceptable
	Number pass


2) Advanced Braille Criteria:

Part 1: Nemeth performance exam

	Exceeds

80-100% 

(0-2.9 errors per page)
	Meets

70-79%

(3.0-3.9 errors per page)
	Does not Meet

<70%

(>3.9 errors per page)


Part 2: Music braille performance exam

	Exceeds

80-100% 

(0-2.9 errors per page)
	Meets

70-79%

(3.0-3.9 errors per page)
	Does not Meet

<70%

(>3.9 errors per page)


Combined (average errors per page across both tests)

	Exceeds

80-100% 

(0-2.9 errors per page)
	Meets

70-79%

(3.0-3.9 errors per page)
	Does not Meet

<70%

(>3.9 errors per page)


3) Assistive Technology:

Proficiency is expected; therefore, success is measured by the number of attempts for each piece of technology.

	1 attempt- Exceeds
	2-3 attempts

Acceptable
	4-5 attempts

Low acceptable
	> 5 attempts

unacceptable

	
	
	
	


4) Basic O&M Rubric:

Human Guide Technique

	Human Guide Technique

	
	Full Competence: no hesitation, smooth, appropriate technique as practiced during class (3 pts) 
	Acceptable for Beginning Practitioner: some hesitation and/or lack of ease, but use of appropriate technique as practiced during class (2 pts) 
	Needs Additional Practice: marked hesitation and/or lack of ease, use of alternative technique which still assures client safety (1 pt) 
	Unacceptable: use of inappropriate technique which could potentially endanger client 

	Establishing Contact (10%)
	 
	 
	 
	 

	Pace (10%)
	 
	 
	 
	 

	Switching Sides (10%)
	 
	 
	 
	 

	Changing Direction (10%)
	 
	 
	 
	 

	Narrow Passage (10%)
	 
	 
	 
	 

	Doors (10%)
	 
	 
	 
	 

	Upstairs (10%)
	 
	 
	 
	 

	Downstairs (10%)
	 
	 
	 
	 

	Change in Terrain (10%)
	 
	 
	 
	 

	Communication (10%)
	 
	 
	 
	 

	Sub Total (0%)
	 
	 
	 
	 


Tactile Map

	Tactile Map

	
	3 (3 pts) 
	2 (2 pts) 
	1 (1 pt) 
	0 

	Accuracy (25%)
	no errors
	1 error
	2 errors
	>2 errors

	Simplicity (25%)
	all salient, no extraneous features included
	missing 1 salient and/or including 1 extraneous feature
	missing 2 salient and/or including 2 extraneous features
	missing >2 salient and/or including >2 extraneous features

	Tactile Legibility (25%)
	all symbols easily discernible
	2 symbols not easily discernible
	3 symbols not easily discernible
	>3 symbols not easily discernible

	Size, Layout, Scale (25%)
	all are appropriate
	1 error
	2 errors
	>2 errors

	Sub Total (0%)
	 
	 
	 
	 


Familiarization Technique

	Familiarization Technique

	
	3 (3 pts) 
	2 (2 pts) 
	1 (1 pt) 
	0 

	Sensibility of Reference Point (20%)
	no drawbacks to selected point
	1 drawback to selected point
	2 drawbacks to selected point
	point is not sensible

	Use of Reference Point for Orientation (20%)
	3 times
	2 times
	1 time
	not used

	Use of Tactile Map for Orientation (20%)
	3 times
	2 times
	1 time
	not used

	Use of Cardinal Directions (20%)
	3 times
	2 times
	1 time
	not used

	Accuracy of Orientation Information (20%)
	100% accurate
	1 inaccuracy
	2 inaccuracies
	>2 inaccuracies 

	Sub Total (0%)
	 
	 
	 
	 

	Total Points (57 possible) (0%)
	 
	 
	 
	 


Overall Performance:

	Target: >80% of rubric points

(46-57 pts)
	Acceptable: 80-70% of rubric points

(40-45 pts)
	Unacceptable: <70% of rubric points

(39 or less pts)
	Number Pass (Target or Acceptable)


#9 (Required):  Dispositions assessment  (ASSESSMENT #8 in SPA Report)

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. The Department of Teaching and Learning has a Dispositions Coordinator facilitating the assessment of dispositions. A rubric regarding professional dispositions is shared with students in their coursework. Students are assessed by instructors twice a semester on these dispositions and continue to be assessed in dispositions during clinicals. Candidates who receive disposition alerts meet with the coordinator and move through a level system (see description in 5.)


2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___24*_______

Number of Candidates Meeting Program Expectations: ___24 (100%)____________

*Number represents cumulative total over all semesters during the data period. The same candidates may be assessed in multiple semesters.
3. A brief analysis of the data findings. Type response here. No dispositional alerts were filed during this data collection period, indicating that candidates are meeting the requirements of professional conduct. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Given the 100% pass rate for dispositions this data collection period, no changes or modifications are needed at this time.
5. Attach an electronic copy of the assessment tool or description of the assignment.

Dispositions that promote teacher candidate success in the teaching profession are a key component of the unit’s conceptual framework. All candidates are assessed for appropriate dispositions in their courses and in their clinicals and student teaching as they interact with students with visual impairments with diverse needs and from diverse backgrounds, with team members and their cooperating teachers. The main dispositional areas correspond to the words in the outer ring of the conceptual framework: caring, collaboration, creative and critical thinking, life-long learning and scholarship, and diversity. Candidates are assessed according a dispositions rubric that illustrates acceptable and unacceptable dispositions within these five areas (see 6.). If dispositional issues arise, candidates move up in status level according to a set structure based on how many alerts have been filed by a student's instructors within the different dispositional categories. There are four status levels. All candidates begin at status level 1 and remain at that level if no alerts are filed.  

When an alert is filed, the dispositions coordinator will assign activities designed to assist students in improving dispositions for teaching. The ultimate goal of this process is to promote successful completion of the program, though that may not always be the outcome. Candidates reaching a status level of 2 or 3 meet with the dispositions coordinator and the Chair of the department (for status 3) and complete a development plan. Candidates reaching status level 4 must attend a Student Performance Review (SPR) where three faculty members review the issues and make a decision regarding the student’s continued development and/or continuation in the program.
6. Attach an electronic copy of the scoring guide.

Dispositions Rubric:

Standards 9, 10: (e.g., CC9K1; CC9K2; CC9S1; CC9K4; CC9S6; CC9S9; CC9S11; VI9S2; CC10S1; CC10S3; CC10S6)

Disposition 1: Caring

	ACCEPTABLE – The candidate has demonstrated all of these performance indicators (as appropriate to the course), and there is no significant concern apparent with any of the performance indicators. 
	ALERT – The candidate has demonstrated one or more of these performance indicators often enough to result in a concern. 

	A) Written work consistently indicates that the candidate is aware of the need to foster a positive learning environment in her/his future classroom. 
	A) Written work sometimes indicates that the candidate may foster a negative learning environment in his/her future classroom. 

	B) There has been evidence of trust, respect, and mutual responsibility in lesson plans, planned activities, and/or other written products as appropriate. 
	B) There has been little evidence of trust, respect, or mutual responsibility in lesson plans, planned activities, or other written products. 

	C) The candidate maintains confidentiality. 
	C) The candidate has breached confidentiality in some way. 

	D) Respect for the learning process has been consistently demonstrated by appropriate behaviors during class sessions. The candidate has been alert and responsive. 
	D) Disrespect for the learning process has been evidenced by lack of attention and/or engagement during classes, by inappropriate use of cell phones or other electronic devices, or by being generally disruptive during class sessions. 

	E) There has been evidence of respect for teaching as a professional endeavor (i.e., neat and clean in appearance, appropriate attire for the context/situation, appropriate overall demeanor, social sites on the Internet are private or have no offensive material, etc.). 
	E) There has been a lack of respect for teaching as a professional endeavor (i.e., unkempt or unclean in appearance, inappropriate attire for the context/situation, gum-chewing, inappropriate demeanor, social sites on the Internet are not private and have offensive material, etc.). 

	F) There has been evidence of ethical decision-making. 
	F) There has been some evidence of unethical decision-making, such as academic misconduct. 

	G) Written work consistently demonstrates a respect for teaching as a professional endeavor with thorough attention to all details. 
	G) Written work does not always demonstrate a respect for teaching as a professional endeavor. There has been some evidence that the candidate has not expended a proportionate amount of effort on written assignments to complete them with attention to all details. 

	H) Punctuality to class and with submission of assignments has been demonstrated. Attends class sessions and stays until the end of the sessions.
	H) Tardiness to class, late submission of assignments, leaving class early, and/or absences have been problematic. 

	I) The candidate consistently demonstrates the overall work ethic necessary to promote success as an educator. 
	I) The candidate seems to lack the overall work ethic necessary to promote success as an educator. 


Disposition 2: Collaboration

	ACCEPTABLE – The candidate has demonstrated all of these performance indicators (as appropriate to the course), and there is no significant concern apparent with any of the performance indicators. 
	ALERT – The candidate has demonstrated one or more of these performance indicators often enough to result in a concern. 

	A) The candidate consistently demonstrates appropriate interpersonal, listening, and communication skills. 
	A) Inappropriate interpersonal, listening, and/or communication skills have sometimes been apparent. The candidate monopolizes discussion times. 

	B) There has been evidence of the ability to compromise and to respect others’ opinions during group work. 
	B) There have been instances of counter-productive arguing and/or lack of ability to compromise or to respect others’ opinions during group work. 

	C) The candidate actively engages in collaborative efforts. 
	C) There has been some evidence that the candidate does not always engage in collaborative efforts. 

	D) Written work indicates that the candidate consistently considers input and resources to meet the needs of all learners. 
	D) Written work indicates that the candidate does not always consider input or resources to meet the needs of all learners. 

	E) The candidate consistently uses appropriate strategies for conflict resolution. 
	E) There has been evidence that the candidate sometimes neglects to use appropriate strategies for conflict resolution with peers, the instructor, or others involved in the course. 


Disposition 3: Creative and Critical Thinking

	ACCEPTABLE – The candidate has demonstrated all of these performance indicators (as appropriate to the course), and there is no significant concern apparent with any of the performance indicators. 
	ALERT – The candidate has demonstrated one or more of these performance indicators often enough to result in a concern. 

	A) The candidate has consistently been receptive to new ideas or multiple perspectives, and/or has demonstrated curiosity. The candidate seems to appreciate the course content as relevant to future teaching endeavors. 
	A) The candidate has not been receptive to new ideas or multiple perspectives, and/or has not demonstrated curiosity. The candidate seems to lack an appreciation for the course content as relevant to future teaching endeavors. 

	B) There has been significant evidence of the ability to reflect, analyze, prioritize, and/or act on appropriate decisions. 
	B) There has been little evidence of the ability to reflect, analyze, prioritize, and/or act on appropriate decisions. 

	C) Written work and class participation indicate that the candidate often encourages creative and/or critical thinking among others. 
	C) Written work or class participation indicates that the candidate rarely encourages creative and/or critical thinking among others. 

	D) Overall, there has been evidence that the candidate employs appropriate study skills to promote success as a pre-service educator. 
	D) Overall, there has been evidence that the candidate lacks appropriate study skills to promote success as a pre-service educator. 


Disposition 4: Lifelong Learning and Scholarship

	ACCEPTABLE – The candidate has demonstrated all of these performance indicators (as appropriate to the course), and there is no significant concern apparent with any of the performance indicators. 
	ALERT – The candidate has demonstrated one or more of these performance indicators often enough to result in a concern. 

	A) The candidate has participated in professional development activities that were recommended. 
	A) The candidate has rarely or never participated in professional development activities that were recommended. 

	B) Written work consistently demonstrates use of best pedagogical practices and/or new knowledge based on current research. 
	B) Written work sometimes does not demonstrate use of best pedagogical practices and/or new knowledge based on current research. 

	C) The candidate pursues new knowledge. 
	C) The candidate rarely pursues new knowledge. 

	D) The candidate has been responsible with regard to scholarship, assessment practices, and/or use of data. 
	D) The candidate has been irresponsible in some way with regard to scholarship, assessment practices, and/or use of data. 

	E) The candidate seems to invest significant effort in learning. 
	E) The candidate seems to invest minimum effort in learning. 


Disposition 5: Diversity

	ACCEPTABLE – The candidate has demonstrated all of these performance indicators (as appropriate to the course), and there is no significant concern apparent with any of the performance indicators. 
	ALERT – The candidate has demonstrated one or more of these performance indicators often enough to result in a concern. 

	A) The candidate holds the belief that all children are capable of learning as evidenced in written work and/or class participation. 
	A) The candidate does not hold the belief that all children are capable of learning as evidenced in written work and/or class participation. 

	B) Written work indicates that the candidate uses multiple strategies and applies modifications to address the needs of all learners. 
	B) Written work indicates that the candidate does not use multiple strategies and/or does not apply modifications to address the needs of all learners. 

	C) Appropriate interactions with diverse peers, instructors, and other individuals have been witnessed. 
	C) Inappropriate interactions with diverse peers, instructors, or other individuals have been witnessed. 

	D) Respect for diverse peers, instructors, and other individuals has been witnessed. 
	D) Disrespect for diverse peers, instructors, or other individuals has been witnessed.


Scoring Guide

Status Level Guide:

Level 1: Acceptable Dispositions

· All instructors report acceptable dispositions on all indicators on the dispositions rubric for every reporting period.

Level 2: Dispositions Alert

· A single instructor has reported a rating of “alert” for one or more indicators on the dispositions rubric.

· Multiple instructors have reported a rating of “alert” for a single indicator on the dispositions rubric in a single semester.

· A Teacher Education Deficiency Report has been filed for dispositions.

Level 3: Dispositions Concerns

· Multiple instructors have reported ratings of “alert” for more than one indicator on the dispositions rubric in a single semester.

· Multiple instructors have reported ratings of “alert” for a single indicator on the dispositions rubric in more than one semester.

· A Level 2 development plan was incomplete or unsatisfactory.

· More than one Teacher Education Deficiency Report has been filed for dispositions.
Level 4: Unacceptable Dispositions

· Multiple reports with ratings of “alert” have accumulated over the past semesters.

· A Level 3 development plan was incomplete or unsatisfactory.

· Multiple Teacher Education Deficiency Reports have been filed for dispositions.

· A Teacher Education Deficiency Report has been filed indicating that an incident of gross
misconduct has resulted in the recommendation for a Student Performance Review
SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
1. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____2______

Number of Candidates passing the test: ____2 (100%)___________

*Represents Summer 2008-Spring 2009 data. Candidates reported took the assessment in Spring 2009 only.
2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

All candidates taking the APT test passed the test with an average cumulative score of 270. A score of 240 (out of 300) or higher is passing. An analysis of the subsections of the assessment revealed no scores below 240. Subsection score averages ranged from 256 in Foundations, Characteristics, and Assessment to 283 in Managing the Learning Environment. At this time, the scores do not indicate a need for programmatic change. 
NIU EXIT SURVEYS (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.

Fall 2008 survey data were available at the time of writing this report. Two candidates responded, two cooperating teachers and one university supervisor. With this limited data, there were no areas of concern. The university supervisor and the two candidates all reported being very well prepared to perform in all areas listed on the exit survey. The cooperating teachers reported no categories lower than "adequately prepared" (one cooperating teacher selected this category for one candidate), with most of the responses being in the "very well" or "well prepared" categories. At this time, the data support continuation of the program as designed. No patterns of areas where different instruction is needed have emerged.
TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.

None available
DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)

1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here. 
The Visual Disabilities Program expects candidates to display knowledge, skills and dispositions to work effectively with diverse student populations as well as parents, community members, and colleagues who are different from themselves. They are expected to be able to teach all students, regardless of race, ethnicity, gender, disability, sexual preference, or other characteristics. They are also expected to display respect for colleagues and parents who may display diverse characteristics.  The program assesses for these proficiencies in several ways:

1. Through assessment #4 the final student teaching evaluation (see attachments for Assessment #4). Some of the items on the evaluation related to diversity proficiencies are:

· Constructs assessment strategies/tools for each student based on recorded data that are developmentally appropriate, free from bias, and in a variety of forms.
· Creates adaptations & modifications for individual students and diverse learners.
· Elicits responses via varied strategies and questioning techniques.
· Maintains a positive learning environment with mutual respect between teacher and student.
· Displays respect and understanding attitudes toward children by making allowances for individual needs and learning styles and matching activities to achievement and interest of students.
· Adjusts physical environment to students’ needs.
· Establishes good rapport with students/staff and develops collaborative relationships with colleagues, parents/guardians, and/or the community to foster student learning.  
2. Through assessment #8 (also referred to as assessment #9 in this report) on dispositions. The disposition rubric has a specific section on diversity (see attachments for assessment #8/9) including:

· The candidate holds the belief that all children are capable of learning as evidenced in written work and/or class participation.

· Written work indicates that the candidate uses multiple strategies and applies modifications to address the needs of all learners.

· Appropriate interactions with diverse peers, instructors, and other individuals have been witnessed.

· Respect for diverse peers, instructors, and other individuals has been witnessed.
3. Through Assessment #5, the Child Change and Diversity Activity. Candidates indicate students who are from different backgrounds than their own. Analysis of success in student impact on learning is reviewed for any patterns that would indicate lack of attention to diversity. Also, beginning next data collection period, candidates are now required to more specifically reflect on their teaching practices in the following areas (see attachments for Assessment #5):

· Strategies you utilized to work with students indicated as Limited English Proficiency (if applicable based on your diversity documentation). What did you do? How successful were these strategies? How did you determine if the student was comprehending instruction?
· Reflection about your own biases that surfaced during your teaching experience and ways that you confronted those biases in order to address the needs of all students.
4. Through Assessment #3 beginning next data collection period. As part of the TLSE 473/535 course, candidates will more actively engage in discussions about diversity and its impact on their teaching students with visual impairments. As a measure of their understanding, candidates will be required in their lesson plans to add the following to the modifications section of each lesson plan (see attachments for Assessment #3):

· What could you do to modify the lesson if you were working with a student who was an English Language Learner

· What could you do to modify the lesson if you were working with a student from a different cultural or ethnic background or wanting to make the lesson culturally sensitive or sensitive to different learning styles.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____30______

Number of Candidates Meeting Program Expectations: _____30(100%)*________

* Number represents cumulative total of candidates assessed in each of the first three areas: student teaching, dispositions assessment and child change activity. Lesson planning is not in affect until next data collection period. Some of the same candidates may have been assessed in more than one of the three areas.
3. A brief analysis of the data findings. Type response here.  All candidates during their student teaching late clinical received satisfactory scores in the diversity related items on the final evaluation form. No candidates had any dispositional alerts during this data collection period including in the area of diversity, and the candidates who reflected on biases and English Language Learners in the Spring 2009 semester as part of their Child Change and Diversity Activity (new to that semester), anecdotally, showed no signs for concern in how they reflected. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Candidates are showing appropriate dispositions in the area of diversity and are showing learning impact with all students on their caseloads. The program, however, recognized that explicit instruction in diversity and data collection in diversity competencies was minimal. Therefore, the program made changes which included the addition of specific reflection in this area during the Child Change and Diversity Activity and the addition of explicit planning for modifications including diverse learners and different learning styles in the lesson planning skills competency. Future data collection periods will have more data from which to assess candidate proficiencies in this area.
5. Attach an electronic copy of the assessment tool or description of the assignment.

1. See Attachments for Assessment #4
2. See Attachments for Assessment #8/9

3. See Attachments for Assessment #5

4. See Attachments for Assessment #3

6. Attach an electronic copy of the scoring guide.

1. See Attachments for Assessment #4

2. See Attachments for Assessment #8/9

3. See Attachments for Assessment #5

4. See Attachments for Assessment #3
TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here. 
Technology is infused throughout the Visual Disabilities Program. As a sampling of the candidates' skills in technology, an assistive technology competency is conducted (Also see assessement #7 where these data are already reported) in JAWS, Voice Note, and Pac-Mate. These are not the only competencies in technology that candidates' perform, but are the ones in which official data are collected. 
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _____2_____

Number of Candidates Meeting Program Expectations: ____2 (100%)___________

3. A brief analysis of the data findings. Type response here.  All candidates were successful in completing all three assistive technology competencies on their first attempt.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.  At this time, candidates are demonstrating adequate knowledge and skill in disability-specific technology. No changes or modifications are needed. Anecdotally, candidates during in-class activities involving technology demonstrate proficiency in use of optical and non-optical devices, other types of adaptive software, talking book readers, augmentative communication devices, etc. As part of a comprehensive exposure to disability-specific technology, the program will continue to infuse technology throughout the courses in the program.
5. Attach an electronic copy of the assessment tool or description of the assignment.

Skills Checklists:
Standards: 6, 7: (e.g., CC6K4; CC7S9)
TLSE 470/579 Assistive Technology for Individuals with Visual Impairments

JAWS and Microsoft Word Competency Exam

Student______________________________  Date_____________________

***THE FOLLOWING STEPS ARE COMPLETED WITH THE MONITOR TURNED OFF***

1.
Boot up the computer and log in.

2.
Go to the Start menu.

3.
Move to Microsoft Word and Open it.

4.
Develop a paragraph with a centered heading and three sentences.  Underline the last sentence.

5.
Highlight one word and cause JAWS to announce which word is highlighted.

6.
Cause JAWS to read the entire document.

7.
Move to the top of the document and read one line at a time forward and backward.

8.
Move through the document one word at a time forward and backward.

9.
Move one character at a time forward and backward.

10.
Use the find routine to find a designated word.

11.
Delete a character.  Insert a character in a designated location.

12.
Delete a word.  Insert a word at a designated location.

13.
Print the document.

14.
Close the document without saving it.

15.
Close MS Word.

16.
Log off and shut down the computer.
PAC Mate Competency Exam

1.
Turn on PAC Mate.  Create a new file. 

2.
Braille three sentences in the new file.  

3.
Read the entire file from top to bottom.  Read the contents of the file sentence by sentence.  Read the previous sentence, read the current sentence, and read the next sentence.  Read word by word forward and backward as well as current word.  Read letter by letter (current letter, previous letter, next letter).

4.
Use the find command to locate a designated item.

5.
Delete a designated word.   Delete a Designated letter.

6.        Insert a designated item (word and letter).

7.
Print the newly created file using an HP printer.

Braille Note/Voice Note Competency Exam

1.
Turn on Voice Note.  Create a new file.

2.
Center a heading.  Use the appropriate format command to start a paragraph.  Braille three sentences in the new file.

3.
Read the entire file from top to bottom.  Read the contents of the file sentence by sentence.  Read the previous sentence, read the current sentence, and read the next sentence.  Read word by word forward and backward as well as current word.  Read letter by letter (current letter, previous letter, next letter).

4.
Use the find command to locate a designated item.

5.
Delete a designated word.  Delete a designated letter.

6.
Insert a designated item (word and letter).

7.
Move to the User’s Manual.

8.
Print the newly created file using an HP printer.
6. Attach an electronic copy of the scoring guide.

Proficiency is expected; therefore, success is measured by the number of attempts for each piece of technology.

	1 attempt- Exceeds
	2-3 attempts

Acceptable
	4-5 attempts

Low acceptable
	> 5 attempts

unacceptable

	
	
	
	



SECTION VI - Program Alignment Matrix


	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*

	1, 2, 3, 4, 5, 6, 7, 8, 9, 10
	1, 2, 3, 4, 5, 6, 7, 8
	Knowledge
	Before beginning late clinical

	Assessment of content knowledge


	1, 2, 3
	1, 2, 6
	Knowledge
	First block of program courses

	Assessment of candidate ability to plan


	1, 2, 3, 4, 5, 6, 7
	1, 2, 4, 5, 6
	Knowledge, practice, reflection
	Last course before late clinical 

	Assessment of student teaching or internship


	2, 3, 4, 5, 6, 7, 8, 9, 10
	2, 4, 5, 6, 7, 8
	Knowledge, practice, reflection
	Completion of late clinical

	Assessment of candidate effect on student learning or the learning environment


	3, 4, 5, 6, 7, 8
	3, 4, 5, 6
	Knowledge, practice, reflection
	Late Clinical

	Additional assessment that addresses standards (required—see your SPA for details) 
Disability-Specific Assessment Skills Competency 
	7, 8
	3, 4
	Knowledge, Practice, Reflection
	Mid-program courses

	Additional assessment that addresses standards (required or optional, depending on your SPA)
Disability-Specific Skills Competency
	4, 6, 7
	4, 5
	Knowledge, Practice
	Beginning and mid-program courses


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
1. Methods





Hint Boxes:  You will see boxes like this one placed throughout this document.  These boxes are intended to help reduce the workload when completing both this document and the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Annual Update� form for the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Office of Assessment Services�.  Each box is located near an item on this form which closely corresponds to required information for the Annual Update form.  The specific item on the Annual Update form is listed in the box for your convenience. 
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NEW to gather information for NCATE visit:





Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.


The Visual Disabilities Program does the following to ensure assessment accuracy, consistency and non-bias:


Rubric results are reviewed compared to student grades on the assignment for consistency.


Each semester the same individual completes the same rubrics for consistency in scoring across different semesters.


The creator of the rubric is the one who uses the rubric for scoring.


The categories and descriptions within the rubric are written as precisely as possible.


Colleagues consult each other to work out rubric or scoring issues that arise during a semester.


Low scoring candidates on rubrics are double checked for fairness in grading.


A switch was made to the university supervisor completing the student teaching final evaluation form (based on observations and continuing input from the cooperating teacher) for all late clinical candidates in order to create better consistency in evaluating across all candidates.





The following are examples of some things that increase the likelihood that your assessments are accurate, consistent and free from bias.





Accuracy (Measuring what you intend to measure): Aligning rubrics with professional standards/desired learning outcomes





Consistency (Results would remain pretty much the same on repeated trials): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics 





Freedom from bias (Consistent scoring and efforts not to discriminate): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics, checking for insensitivity in use of language or tasks situations, etc. 





See the following document on the NCATE website for more detailed examples and definitions:


� HYPERLINK "http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc" ��http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc�











� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.
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