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Name of Program   School Psychology
 


Date submitted        September, 1, 2009

Name of Preparer Christine K. Malecki, Ph.D.  Program Director



Phone # 815-753-1836

Email cmalecki@niu.edu

  

Program documented in this report:
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Degree or award level Masters (M.A. + 30 credits) and Doctorate


Is this program offered at more than one site?  □  Yes
√  No

If yes, list the sites at which the program is offered


Title of the state license for which candidates are prepared

Type 73 Certification:  School Psychology


State licensure requirement for national recognition:

NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the state has a testing requirement. Does the state require such a test for your program completers? 

√  Yes
□  No

SECTION I

Conceptual Framework


Put an “x”  next to each Conceptual Framework element addressed by the assessment.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test) 
	■Knowledge     □Practice     □Reflection     

	Assessment of content knowledge 
	■Knowledge     ■Practice     ■Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
	■Knowledge     ■Practice     □Reflection     

	Assessment of student teaching or internship


	■Knowledge     ■Practice     ■Reflection     

	Assessment of candidate effect on student learning

	■Knowledge     ■Practice     ■Reflection     

	Additional assessment that addresses standards (required—see your SPA for details)  
	□Knowledge     □Practice     ■Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA)
	□Knowledge     □Practice     ■Reflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : ______08 - 09_____


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	Masters
	15
	5

	Doctoral
	12
	1

	
	
	


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences
Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical
	Advanced Doctoral

	Number having diversity experiences
	8
	7
	2

	Number not having diversity experiences
	0
	0
	0


	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	7
	8
	3
	8
	7
	6
	4
	6

	Advanced Doctoral

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability

	2
	2
	2
	1


	Program Completers4

	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	8
	8
	6
	8


	Program Completers3

	Total number of program completers
	Number of completers who ever had diversity experiences 

	8
	8


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.
Categories for ethnicity: 
1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown
Status definitions: 
Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
	Faculty Member Name
	Highest

Degree, Field, & University
	Assignment:
 Indicate the role of the faculty member
	Faculty Rank


	Tenure Track 


	Scholarship, Leadership in Professional Associations, and Service: 
List up to 3 major contributions in the past 3 years 
	Teaching or other professional experience in 

P-12 schools
	Ethnicity


	Gender


	Status


	Full-time faculty only:

Number of courses taught in Fall 2008
	Full-time faculty only:

Number of credit hours taught in Fall 2008

	Michelle K. Demaray
	Ph.D, University of Wisconsin-Madison, School Psychology
	Faculty, 100%
	Associate Professor
	Tenured
	1. Member of NASP Research Committee (2000-present).

2. Evaluation of 10 after school programs in local schools.

3. Current publications in school psychology journals.
	1. Ongoing research in K-12 schools

2. Evaluation of 10 after school programs in local schools.


	White non-Hispanic
	Female
	Full-Time
	0 (sabbatical)
	0 (sabbatical)

	Christine K. Malecki
	Ph.D, University of Wisconsin-Madison, School Psychology
	Faculty, 100%
	Associate Professor
	Tenured
	1. Current publications in school psychology journals.

2. Evaluation of after school programs in 10 local schools.

3. On Illinois ASPIRE northern region leadership team (statewide problem-solving professional development center).
	1. Evaluation of after school programs in 10 local schools.

2. Frequent consulting in local and regional schools.

3. Ongoing research in K-12 schools.


	White non-Hispanic
	Female
	Full-Time
	1
	3

	Elise Frank Masur
	Ph.D, University of Minnesota, Development and School Psychology
	Faculty, 100%
	Professor
	Tenured
	1. Current publications in research journals and an edited volume.

2. Recipient of a research grant from NICHD (2006-08).

3. Research presentations at national and international conferences.
	1. University supervisor of practicum students in public schools.

2. University supervisor of interns in public schools.
	White non-Hispanic
	Female
	Full-Time
	2
	5

	Gregory A. Waas
	Ph.D, University of Wisconsin-Madison, School Psychology
	Faculty, 100%
	Associate Professor
	Tenured
	1. Associate Editor, School Psychology Review

2. Authored chapter in Children’s Needs III.

3. Member, Task Force on Evidence-Based Interventions in School Psychology.
	Public school teacher.

Ongoing research in K-12 schools.
	White non-Hispanic
	Male
	Full-Time
	1
	3


SECTION II – ASSESSMENTS
In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 

	Name of Assessment
	Type or 

Form of Assessment
	When the Assessment
Is Administered
(course, activity, etc.)

	
	
	

	1
	Licensure assessment (Content area certification test)


	1.  State Certification Exam
	1.  End of 2nd year or during internship

	2
	Assessment of content knowledge


	2. Grades 


	2.  Ongoing



	3
	Assessment of candidate ability to plan


	3.  Second-Year Practicum Evaluation


	3.  Second-year, both semesters

	4
	Assessment of knowledge, skills, & dispositions:  internship


	4.  Internship Evaluation 

    
	4.  Students self-rate prior to starting internship; internship supervisor rates mid-year and end of the year



	5
	Dispositions assessment (required)
	5.   Portfolio Assessment

     
	5.  Ongoing, due end of internship



	6
	Assessment of candidate effect on student learning or the learning environment


	6.a.  Second-year Practicum Evaluation 

     (also #3 Assessment)

6.b. Internship Evaluations 

     (also #4  and #5 Assessments)

6.c. Portfolio Assessment

     (also # 5 Assessment)
	6.a. Second year, both semesters

6.b. End of internship year

6.c. Ongoing, due end of internship

	7
	Additional assessment that addresses a NASP domain


	7. Exit Survey
	7 Upon completion of the program

	8
	Additional assessment that addresses a NASP domain
	8 Alumni Survey
	8. Every 5 years


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.
	NASP STANDARDS
	APPLICABLE ASSESSMENTS 

	I. PROGRAM CONTEXT/STRUCTURE
School psychology training is delivered within a context of program values and clearly articulated training philosophy/mission, goals, and objectives.  Training includes a comprehensive, integrated program of study delivered by qualified faculty, as well as substantial supervised field experiences necessary for the preparation of competent school psychologists whose services positively impact children, youth, families, and other consumers.
	Information is provided in Section I.

	DOMAINS OF SCHOOL PSYCHOLOGY TRAINING AND PRACTICE
School psychology candidates demonstrate entry-level competency in each of the following domains of professional practice. Competency requires both knowledge and skills. School psychology programs ensure that candidates have a foundation in the knowledge base for psychology and education, including theories, models, empirical findings, and techniques in each domain. School psychology programs ensure that candidates demonstrate the professional skills necessary to deliver effective services that result in positive outcomes in each domain. The domains below are not mutually exclusive and should be fully integrated into graduate level curricula, practica, and internship.  

	2.1 Data-Based Decision-Making and Accountability: School psychologists have knowledge of varied models and methods of assessment that yield information useful in identifying strengths and needs, in understanding problems, and in measuring progress and accomplishments. School psychologists use such models and methods as part of a systematic process to collect data and other information, translate assessment results into empirically-based decisions about service delivery, and evaluate the outcomes of services. Data-based decision-making permeates every aspect of professional practice.
	■#1     ■#2     ■#3  ■#4

■#5     ■#6     ■#7  ■#8

	2.2 Consultation and Collaboration: School psychologists have knowledge of behavioral, mental health, collaborative, and/or other consultation models and methods and of their application to particular situations. School psychologists collaborate effectively with others in planning and decision-making processes at the individual, group, and system levels.
	■#1     ■#2     ■#3  ■#4

■#5     ■#6     ■#7  ■#8

	2.3 Effective Instruction and Development of Cognitive/Academic Skills: School psychologists have knowledge of human learning processes, techniques to assess these processes, and direct and indirect services applicable to the development of cognitive and academic skills. School psychologists, in collaboration with others, develop appropriate cognitive and academic goals for students with different abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions. Such interventions include, but are not limited to, instructional interventions and consultation.
	■#1     ■#2     ■#3  ■#4

■#5     ■#6     ■#7  ■#8

	2.4 Socialization and Development of Life Skills: School psychologists have knowledge of human developmental processes, techniques to assess these processes, and direct and indirect services applicable to the development of behavioral, affective, adaptive, and social skills. School psychologists, in collaboration with others, develop appropriate behavioral, affective, adaptive, and social goals for students of varying abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness limited to, consultation, behavioral assessment/intervention, and counseling.
	■#1     ■#2     ■#3  ■#4

■#5     □#6     ■#7  ■#8

	2.5 Student Diversity in Development and Learning: School psychologists have knowledge of individual differences, abilities, and disabilities and of the potential influence of biological, social, cultural, ethnic, experiential, socioeconomic, gender-related, and linguistic factors in development and learning. School psychologists demonstrate the sensitivity and skills needed to work with individuals of diverse characteristics and to implement strategies selected and/or adapted based on individual characteristics, strengths, and needs.
	■#1     ■#2     ■#3  ■#4

■#5     ■#6     ■#7  ■#8

	2.6 School and Systems Organization, Policy Development, and Climate: School psychologists have knowl​edge of general education, special education, and other educational and related services. They understand schools and other settings as systems. School psychologists work with individuals and groups to facilitate policies and practices that create and maintain safe, supportive, and effective learning environments for children and others.
	■#1     ■#2     ■#3  ■#4

■#5     □#6     ■#7  ■#8

	2.7 Prevention, Crisis Intervention, and Mental Health: School psychologists have knowledge of human development and psychopathology and of associated biological, cultural, and social influences on human behavior. School psychologists provide or contribute to prevention and intervention programs that promote the mental health and physical well-being of students.
	■#1     ■#2     ■#3  ■#4

■#5     □#6     ■#7  ■#8

	2.8 Home/School Community Collaboration: School psychologists have knowledge of family systems, including family strengths and influences on student development, learning, and behavior, and of methods to involve families in education and service delivery. School psychologists work effectively with families, educators, and others in the community to promote and provide comprehensive services to children and families.
	■#1     ■#2     ■#3  ■#4

■#5     □#6     ■#7  ■#8

	2.9 Research and Program Evaluation: School psychologists have knowledge of research, statistics, and evaluation methods. School psychologists evaluate research, translate research into practice, and understand research design and statistics in sufficient depth to plan and conduct investigations and program evaluations for improvement of services.
	■#1     ■#2     ■#3  ■#4

■#5     ■#6     ■#7  ■#8

	2.10 School Psychology Practice and Development: School psychologists have knowledge of the history and foundations of their profession; of various service models and methods; of public policy development applicable to services to children and families; and of ethical, professional, and legal standards. School psychologists practice in ways that are consistent with applicable standards, are involved in their profession, and have the knowledge and skills needed to acquire career-long professional development.
	■#1     ■#2     ■#3  ■#4

■#5     □#6     ■#7  ■#8

	2.11 Information Technology: School psychologists have knowledge of information sources and technology relevant to their work. School psychologists access, evaluate, and utilize information sources and technology in ways that safeguard or enhance the quality of services.
	■#1     ■#2     □#3  ■#4

■#5     □#6     ■#7  □#8

	III. FIELD EXPERIENCES/INTERNSHIP (NASP REQUIREMENT)
School psychology candidates have the opportunities to demonstrate, under conditions of appropriate supervision, their ability to apply their knowledge, to develop specific skills needed for effective school psychological service delivery, and to integrate competencies that address the domains of professional preparation and practice outlined in these standards and the goals and objectives of their training program.
	Information is provided in Handbook

	IV. PERFORMANCE-BASED PROGRAM ASSESSMENT AND ACCOUNTABILITY (NASP REQUIREMENT)
School psychology training programs employ systematic, valid evaluation of candidates, coursework, practica, internship, faculty, supervisors, and resources and use the resulting information to monitor and improve program quality.  A key aspect of program accountability is the assessment of the knowledge and capabilities of school psychology candidates and of the positive impact that interns and graduates have on services to children, youth, families, and other consumers. 
	Information is provided in Section IV of this report.


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 

1. Provide a brief description of the assessment (one sentence may be sufficient). 

See Assessment 1 Narrative.  The Illinois Certification Test (School Psychologist) is utilized as an assessment of content knowledge (#1). All students in the NIU program are required to complete the test administered by the Illinois State Board of Education (ISBE). Students must receive a passing score on this exam in order to obtain certification as a school psychologist in the state of Illinois.
2. Candidate data derived from assessment. 

See Data, Assessment 1.

Number of Candidates Assessed:  5 

Number of Candidates Meeting Program Expectations: 5 

3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subscores, ie. what areas of the test were strongest and which were less strong).

All students obtained the passing score of 240.  The scores were fairly similar to the previous year, with students all passing with a considerable margin.  
4. A brief report of program improvements/modifications made as a result of data findings. 

Last year, these data indicated our students were successful.  The students have maintained that success.
5. Attach an electronic copy of the assessment tool or description of the assignment.
6. Attach an electronic copy of the scoring guide.

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.
1. Provide a brief description of the assessment (one sentence may be sufficient). 

See Assessment 2 Narrative.

2. Students’ grades are utilized as one measure of content knowledge and skills relating to all NASP domains of training and practice.

The second-year competency examination is utilized as a second assessment of student content knowledge, but those data are not presented here.
2 Candidate data derived from assessment. 

See Data, Assessment 2.

Number of Candidates Assessed:   20

Number of Candidates Meeting Program Expectations:  20

3 A brief analysis of the data findings. 

Assessment 2: All students met our standards of maintaining a 3.0, receiving a “B” or above in Practicum, and obtaining no more than 6 credit hours of a “C”.  Mean grades related to NASP domains ranged from 3.82 to 4.00.  The lowest mean of 3.82 was related to the Research and Program Evaluation Domain.  Given this mean grade was still high, no concerns with grades were noted after reviewing these data.  
4. A brief report of program improvements/modifications made as a result of data findings. 

No program improvements were made as a result of the GPA data. However, given our own review of competency exam scores (not presented here), the course that teaches Legal and Ethical Issues had been revised and much more emphasis was covered on Legal and Ethical Issues in that course (PSYC 539 Professional School Psychology).
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 
1. Provide a brief description of the assessment (one sentence may be sufficient). 

See Assessment 3 Narrative. 

Throughout the second-year practicum, each student’s performance is carefully evaluated by their supervisor to ensure that he or she can effectively plan and carry out a wide array of school psychological services. 
2. Candidate data derived from assessment. 
See Data, Assessment 3.

Number of Candidates Assessed: 
7

Number of Candidates Meeting Program Expectations: 
7

3. A brief analysis of the data findings. 

All students met program expectations by obtaining at least a mean rating of 3.0 on each of the NASP Domains.  The mean scores by NASP standards ranged from 3.45 to 4.0 indicating a rating of between a 3-Competent and 4-Highly Competent by practicum supervisors.
4. A brief report of program improvements/modifications made as a result of data findings. 

Overall, given that all the ratings were rated as between Competent and Highly Competent no program modifications were made at this time.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice
1. Provide a brief description of the assessment (one sentence may be sufficient). 
Assessment of students’ performance during the internship year involves an evaluation component that address all NASP standards of training and practice. Intern supervisors complete a rating scale (see attached Assessment 4 Tool 2) of the interns’ performance as it relates to both specific NIU program objectives and all NASP standards of training and practice.
3. Candidate data derived from assessment. 

See Data, Assessment 4.

Number of Candidates Assessed: 
8

Number of Candidates Meeting Program Expectations: 
8

4. A brief analysis of the data findings. 

On the internship supervisor rating form, supervisors rated students highly with an overall mean of 3.89 (4=good, 5=excellent).  Mean ratings ranged from 3.21 to 4.57.
5. A brief report of program improvements/modifications made as a result of data findings. 
The ratings were lower this year than in past years, however, there was one student out of the eight who had a challenging year on internship. This student’s ratings brought the average scores down significantly. University faculty were highly engaged with this student and their supervisor, doing multiple extra site visits, helping create a remediation plan, and ensuring that his/her performance was continually improving and ensuring that he/she was being treated fairly by his/her supervisor. The student did successfully complete their internship and the program has decided not to recommend this particular site for interns in the future.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.
#5 (Required):  Dispositions assessment 
1. Provide a brief description of the assessment (one sentence may be sufficient). See 
Assessment 5 Narrative.
Evaluation of student portfolios is utilized as an assessment of dispositions The portfolio assessment is intended to enable students to monitor their progress through the school psychology program and demonstrate that primary program and NASP objectives are being met through the student’s coursework, practica activities, internship, and other professional experiences. The final result of the portfolio assessment is a collection of “best-work” products that serve to document students’ completion of program and NASP objectives for faculty evaluators and others, such as future employers.
2. Candidate data derived from assessment. 

See Data, Assessment 5.

Number of Candidates Assessed: 
8

Number of Candidates Meeting Program Expectations: 
8

3. A brief analysis of the data findings. 

Students’ performance on all 11 NASP domains as presented in their portfolio were scored by program faculty.  These are scored overall and for performance specifically on internship.  The mean rating for the total performance was 5.17 (5 = Excellent) and for performance specific to internship was 5.35 (6=Excellent).  It was noted that the lowest rating was on Prevention/crisis/mental health (4.67).  The other scores were all near or above a 5.  
5. A brief report of program improvements/modifications made as a result of data findings. 
More explicit instruction on prevention/crisis intervention/mental health is now being added to PSYC 653 Second Year Practicum. However, it is noted that the ratings on this assessment were not of great concern.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#6 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 
1. Provide a brief description of the assessment (one sentence may be sufficient). 
We assess effects on student learning via three methods: 2nd year Practicum Evaluations - supervisor ratings, Internship Evaluations – supervisor ratings, and Portfolio Assessments.  However, the data presented here are from the portfolio assessments.
2. Candidate data derived from assessment. 
Portfolio evidence for Effects on Student Learning overall = 6.00 (6 = Excellent).
Number of Candidates Assessed: ____8____
Number of Candidates Meeting Program Expectations: 
8

4. A brief analysis of the data findings. 

All 8 students receive the highest rating on effect on student learning.

5. A brief report of program improvements/modifications made as a result of data findings. 

Overall, students were rated by three different sources including practicum supervisors, internship supervisors, and program faculty as demonstrating an effect on student learning. No program modifications were made.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#7(Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 
1. Provide a brief description of the assessment (one sentence may be sufficient). 
See Assessment 7 Narrative.  
We survey all completing students on their skills in the NASP domains.
2. Candidate data derived from assessment. 

See Data, Assessment 7.
Number of Candidates Assessed: 
5

Number of Candidates Meeting Program Expectations: 
5

3. A brief analysis of the data findings.

Students’ ratings of their skills relevant to the NASP domains ranged from 3.80 to 4.55 (3=Good; 4=Very Good; 5=Excellent).  The lowest rating was on the area of Prevention/crisis/mental health and Socialization and development.  Most of the remaining ratings were over 4 (Very Good) or above (Excellent).
4. A brief report of program improvements/modifications made as a result of data findings. 

The ratings are not so low that program change is necessary, however, the prevention and crisis intervention has since been improved in curriculum but was likely after these students had the relevant classes.  Thus, we believe that rating will improve in the next year or two.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#7 ((Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 
1. Provide a brief description of the assessment (one sentence may be sufficient). 

See Assessment 8 Narrative.

We are conducting an alumni survey every five years.  We collected these data last year; thus, we have no new data to include in this report.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____n/a______

Number of Candidates Meeting Program Expectations: _______n/a________

3. A brief analysis of the data findings. n/a
4. A brief report of program improvements/modifications made as a result of data findings. n/a
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
1. Candidate data derived from assessment. n/a
Number of Candidates Assessed: _____na_____

Number of Candidates passing the test: ___na____________

2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

n/a
NIU EXIT SURVEYS (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.  n/a
TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.  n/a
DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)
1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  
We expect students to develop clinical skills and knowledge of working with a diverse group of individuals and families. Diversity includes various disabilities and differences based on race, ethnicity, gender, socioeconomic status and other individual differences.  Students are rated on their skills and knowledge of working with diverse individuals in almost every assessment.  Diversity is one of the NASP Domains and significant emphasis is given to it in all of the assessments.  Thus, it is assessed in the State Certification Test, course grades, Practicum supervisor ratings, the Internship Plan, Internship supervisor ratings, the Portfolio, and the Exit Survey.  The data presented here are from the state exam.
2. Candidate data derived from assessment. 
State Exam: All passed, M = 266.40 on section including diversity

Number of Candidates Assessed: ___5_______

Number of Candidates Meeting Program Expectations: ______5_________

3. A brief analysis of the data findings. 
One of the program’s main goals is to expose students to diversity as well as train them with appropriate knowledge and skill to work with diverse students and families in school settings.  It is clear from the fact that this topic is included in 7 of our assessments that it is given serious attention.  The data above demonstrates that students are consistently rated as high across the assessments in this skill.  We will continue to try to provide strong training in this area.
4. A brief report of program improvements/modifications made as a result of data findings. 
Our primary concern is recruiting more students of traditionally under-represented populations.  We are taking steps to be more successful including hosting a “Diversifying Psychology” open house and workshop this fall.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  
We expect students to learn to work with technology during their training in our program.  Proficiency with technology is one of the NASP Domains and significant emphasis is given to it in all of the assessments.  Thus, it is assessed in course grades, the Internship Plan, Internship supervisor ratings, the Portfolio, and the Exit Survey.  The exit survey data are presented here.
2. Candidate data derived from assessment. 
Exit Survey rating on Diversity: M = 4.40 (4 = Very Good; 5 = Excellent)
Numer of Candidates Assessed: ____5______

Number of Candidates Meeting Program Expectations: ______5_________

3. A brief analysis of the data findings. 

Use of technology is one of the NASP Domains and is emphasized throughout the program.  5 of our program assessments specifically assess this skill via course grades, the internship plan and supervisor ratings, the portfolio, and exit survey.  Overall, students are rated as very competent in these skills.
4. A brief report of program improvements/modifications made as a result of data findings. 

Currently, given the high skills in technology no program modifications are planned.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.


SECTION VI - Program Alignment Matrix

	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*

	2.1, 2.2., 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.9, 2.10, 2.11
	
	Knowledge
	End of 2nd year or internship

	Assessment of content knowledge


	2.1, 2.2., 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.9, 2.10, 2.11
	
	Knowledge, 

Practice,

Reflection
	*Ongoing

*Beginning of 2nd year

	Assessment of candidate ability to plan


	2.1, 2.2., 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.9, 2.10, 2.11
	
	Knowledge, Practice
	Second year – both semesters

	Assessment of student teaching or internship


	2.1, 2.2., 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.9, 2.10, 2.11
	
	Knowledge, Practice, Reflection
	Internship year

	Dispositions: Portfolio
	2.1, 2.2., 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.9, 2.10, 2.11
	
	Knowledge, Practice, Reflection
	*Ongoing

*Internship year

	Assessment of candidate effect on student learning or the learning environment


	2.1, 2.2., 2.3, 2.5, 2.9, 
	
	Knowledge, Practice, Reflection
	*2nd year

*End of internship year

*ongoing

	Exit Survey

	2.1, 2.2., 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.9, 2.10, 2.11
	
	Reflection
	Upon completion in the program

	Alumni Survey
	2.1, 2.2., 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.9, 2.10, 2.11
	
	Reflection
	Every five years after completion of program


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
Assessment 1 Narrative: State Certification Test

Assessment Description and Alignment with Standards


The Illinois Certification Test (School Psychologist) is utilized as an assessment of content knowledge (#1). All students in the NIU program are required to complete the test administered by the Illinois State Board of Education (ISBE). Students must receive a passing score on this exam in order to obtain certification as a school psychologist in the state of Illinois. The passing score for the School Psychologist test is designed to reflect the level of content knowledge and skills required to perform the job of school psychologist for an individual receiving an initial certificate in Illinois. The School Psychologist test is scored on a scale of 100 – 300. Both the Illinois State Board of Education and the NIU program have established a total score of 240 as the minimum score for passing this exam. The passing scores for the Illinois Certification Testing System were established by the Illinois State Board of Education based on recommendations from panels of Illinois educators and school psychologists.


The certification exam is based on current and relevant expectations for school psychologists in Illinois as defined by the Illinois Content Area Standards for Educators.   The School Psychologist test is comprised of 125 items relating to three general areas and 16 specific content domains. As can be seen in the table below, the certification test provides extensive and comprehensive coverage of the NASP domains of training and practice.

Illinois Certification Test Content:

Area 1: Human Development, Diversity, & Learning

· Understanding child and adolescent development and theories of learning (NASP Domain #2.3, 2.4)

· Understand individual differences among students (NASP Domain #2.5)

· Understand ways to address issues of diversity in the school setting (NASP Domain #2.5)

· Understand assessment for the development of instructional interventions (NASP Domain #2.1, 2.3)

· Understand assessment for the development of social-emotional and behavioral interventions (NASP Domain #2.1, 2.4)

Area 2: Prevention, Intervention, and Collaboration to Support Students

· Understand the factors that affect students and schools (NASP Domain #2.4, 2.6, 2.10)

· Understand strategies and resources for prevention and intervention programs (NASP Domain #2.7)

· Understand the interactions of individuals and groups in prevention and intervention programs (NASP Domain #2.7)

· Understand consultation models and methods (NASP Domain #2.2, 2.8)

· Understand collaboration within the school and community (NASP Domain #2.8)

Area 3: Schools, Systems, Research, and the Practice of School Psychology

· Understand the organization and operation of school systems (NASP Domain #2.6)

· Understand the interactions among home, school, and community systems (NASP Domain #2.8)

· Understand the history and foundations of the school psychology profession (NASP Domain #2.10)

· Understand research methods and program evaluation (NASP Domain #2.9, 2.11)

· Understand the principles of data-based decision making (NASP Domain #2.1)

Assessment 1 Data: Student Performance on Illinois Certification Test (2008-2009)

	Certification Test Area


	Student Mean Score

(N = 5)

Note: Two students are being certified in another state and another student is already certified. 


	Human Development, Diversity, & Learning

(NASP Domains #2.1, 2.3, 2.4, 2.5)


	266.40



	Prevention, Intervention, and Collaboration to Support Students

(NASP Domains #2.4, 2.6, 2.7, 2.8, 2.10)


	262.40



	Schools, Systems, Research, and the Practice of School Psychology

(NASP Domains #2.1, 2.6, 2.8, 2.9, 2.10, 2.11)


	272.60



	TOTAL SCORE


	267.60




Assessment 2 Narrative:  Course Grades

Assessment Description and Alignment with Standards


Students’ grades are utilized as one measure of content knowledge (#2) and skills relating to all NASP domains of training and practice. Students in the school psychology program must maintain at least a 3.00 GPA in graduate courses to avoid academic probation and be considered to be maintaining adequate academic progress. Students must also receive a grade of at least “B” in each practicum course in order to be eligible for internship. Students must receive no more than 6 hours of “C” during the program. Provided below is a table indicating how students’ grades in courses address each of the NASP domains of training and practice. Although many domains are addressed in multiple courses (e.g., students utilize the Internet and other computer based technology in most courses), the table below identifies those courses in which a domain receives significant emphasis (e.g., statistical software and professional websites are addressed in statistics and practicum courses respectively).

	Courses
	NASP Domains



	PSY 604: Advanced Psychological Statistics
	2.9

	PSY 606: Experimental Design
	2.9

	PSY 611: Cognitive Psychology
	2.3, 2.5

	PSY 639: Professional School Psychology
	2.5, 2.6, 2.10, 2.11

	PSY 640: Theory & Assess of Intellectual Functioning
	2.1, 2.3, 2.5, 2.11

	PSY 645: Child Psychopathology (or PSYC 641 Behavior Pathology)
	2.5, 2.7

	PSY 646: Psychological Assessment of Children
	2.1, 2.4, 2.5, 2.7, 2.11

	PSY 647: Psychological Intervention with Children/Families
	2.4, 2.5, 2.7, 2.8

	PSY 648: Consultative Interventions in School/Community
	2.1, 2.2, 2.5, 2.6, 2.8

	PSY 653-1 (2 sems.): Practicum in School Psychology (1st year)
	2.5, 2.6, 2.10, 2.11

	PSY 653-2 (2 sems.): Practicum in School Psychology (2nd year)
	2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.10, 2.11

	PSY 656 (2 sems.): Internship in School Psychology
	2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.9, 2.10, 2.11

	PSY 665: Behavioral Development
	2.4, 2.5

	PSY 676: Social-Personality Development
	2.4, 2.5

	PSY 690: Psychological Research
	2.9, 2.11

	ETR 634: Dynamic Assess for Students with High-Incidence Disabilities


	2.1, 2.3, 2.5

	TLSE 657: Functional Analysis for Special Educators
	2.4, 2.5, 2.7

	TLSE 640: Foundations of Special Education
	2.6, 2.10

	TLSE 662: Curricular and Instructional Design and Adaptation for Inclusive Settings or

TLSE 663: Methods for Teaching Students with emotional Disturbance
	2.3, 2.4, 2.5

2.3, 2.4, 2.5


It is noted that one course listed above, PSY 541: Behavior Pathology, has recently been replaced by a new course, PSY 545: Child Psychopathology (see Section 5 for a discussion of this change).  Additionally, S is equivalent to an A. 
Assessment 2a Narrative: Competency Exam

Assessment Description and Alignment with Standards


The second-year competency examination is utilized as a second assessment of student content knowledge (#2). All students must complete the competency examination demonstrating foundational knowledge obtained during their first year in the program. Students are provided with a reading list to prepare for the exam. The reading list is intended to provide a basic background for questions asked on the examination. The list is not exhaustive, however, and students are encouraged to utilize information gained through all course work and independent study. Students are assigned a confidential identification number so that student identities are not known to the faculty graders. The examination is administered in a "closed-book" format, and students may not refer to any notes, books, articles, etc. during the examination. Students are given six hours (across two days) to write answers to questions covering six content areas:

1.  Developmental/Instructional

2.  Cognitive Assessment

3.  History, Roles, & Function

4.  Social-Emotional Assessment

5.  Professional Legal Issues/Ethics

6.  Statistics/Methodology


At least two program faculty read each answer.  The two faculty then meet to discuss each answer and reach a consensus on the grade for each question.  The entire core faculty then meet to discuss the overall performance across the 6 questions for each student and determine an overall score.  Students are given two opportunities to take the exam and are graded as follows:

High Pass- represents an outstanding level of performance and is necessary for a student to be admitted to the Ph.D. program.  A High Pass score is characteristic of answers that clearly demonstrate an exceptional mastery of the knowledge.  The answers clearly summarize the relevant research/knowledge and answer the question in a logical manner with appropriate use of citations.

Pass- represents a high level of performance and is necessary for completion of the Specialist-level program and certification as a school psychologist. The student will not be eligible for continuation in the Ph.D. program if this is the highest grade achieved on both attempts at the examination.  A Pass score is characteristic of answers that demonstrate a mastery of the knowledge; however, not as thoroughly as a High Pass.  The information summarizes most of the relevant research/knowledge with appropriate citations

Conditional Pass- The student has not passed the examination but is eligible for a grade of Pass by completing the additional work designated by the examining committee. The committee will evaluate the additional work to determine whether a grade of Pass or Fail will be assigned.

Fail- The student has not passed the examination. If this is the grade on the student's first attempt, the student must retake the examination. If no higher grade is achieved, the student will not be allowed to continue in the program.  A Fail score is characteristic of a response that doe not demonstrate mastery of the knowledge.  The answer may not include sufficient research/knowledge and citations to accurately or thoroughly answer the question.  The information also may not be presented in a logical manner.  


Although the second-year competency exam does not cover all NASP domains of training and practice, it addresses several domains that are emphasized during the students’ first year in the program. Provided below is a table indicating the correspondence between exam readings/questions and NASP domains.

	Exam

Questions
	NASP Domains

	
	2.1
	2.2
	2.3
	2.4
	2.5
	2.6
	2.7
	2.8
	2.9
	2.10
	2.11

	Develop/Instructional
	
	
	X
	X
	X
	
	
	
	
	
	

	Cog. Assess.
	X
	
	X
	
	X
	
	
	
	
	
	

	History, Roles&Func.
	
	
	
	
	
	X
	
	
	
	X
	

	Soc-Emot. Assess.
	X
	
	
	X
	X
	
	
	
	
	
	

	Legal/Ethics
	
	
	
	
	
	X
	
	
	
	X
	

	Stats./Method.
	X
	
	
	
	
	
	
	
	X
	
	


NOTE: NASP Domains - 2.1: Data-based decision making and accountability; 2.2: Consultation and collaboration; 2.3: Effective instruction and development of cognitive/academic skills; 2.4: Socialization and development of life skills; 2.5: Student diversity in development and learning; 2.6: School and systems organization, policy development, and climate; 2.7: Prevention, crisis intervention, and mental health; 2.8: Home/School/Community collaboration; 2.9: Research and program evaluation; 2.10: School psychology practice and development; 2.11: Information technology.

It should be noted that Domains 2.2, 2.7, and 2.8 are emphasized during the students’ second year (e.g., counseling, consultation courses; practicum) and internship. Although information technology is not explicitly covered on the exam, all students make extensive use of a variety of relevant information technologies as part of their preparation for both course work and the competency exam (e.g., web based psychological databases).

Assessment 2 Data: Mean Student Grade Point Average for Courses Related to NASP Domains of Training and Practice (2008-2009)

	NASP Domain


	Mean Student Grade

Point Average

(N = 20)



	2.1-Data-based decision making
	3.87



	2.2-Consultation and collaboration
	4.00



	2.3-Effective inst./dev. of cog./ac. skills
	3.93



	2.4-Socialization and development
	3.89



	2.5-Student diversity
	3.90



	2.6-School & systems org., policy development & climate
	4.00



	2.7-Prevention/crisis/mental health
	3.89



	2.8-Home/School/Community collab.
	3.98



	2.9-Research and program evaluation
	3.82



	2.10-School psych. practice/development
	4.00



	2.11- Information technology
	3.93



	Over all Mean
	3.93




NOTE: NASP domain averages are based on the following course groups:

Domain 2.1- PSY 640, PSY 646, PSY 648, PSY 653-2, PSY 656, ETR 634

Domain 2.2- PSY 648, PSY 653-2, PSY 656

Domain 2.3- PSY 611, PSY 640, PSY 653-2 (2 sems.), PSY 656 (2 sems.), ETR 634

Domain 2.4- PSY 646, PSY 647, PSY 653-2 (2 sems.), PSY 656 (2 sems.), PSY 665, PSY 676, TLSE 657

Domain 2.5- PSY 611, PSY 639, PSY 640,,PSY 645, PSY 646, PSY 647, PSY 648, PSY 653-1, PSY 653-2, PSY 656, PSY 665, PSY 676, ETR 634, TLSE 657

Domain 2.6- PSY 639, PSY 648, PSY 653-1, PSY 653-2, PSY 656

Domain 2.7- PSY 645, PSY 646, PSY 647, PSY 653-2, PSY 656, TLSE 657

Domain 2.8- PSY 647, PSY 648, PSY 653-2, PSY 656

Domain 2.9- PSY 604, PSY 606, PSY 656

Domain 2.10- PSY 639, PSY 653-1, PSY 653-2, PSY 656

Domain 2.11- PSY 639, PSY 640, PSY 646, PSY 653-1, PSY 653-2, PSY 656, PSY 690
Assessment 2a Data: Student Scores on the Second-Year Competency Examination (2008-2009)

	Exam Subtest
	% of Students Assigned Grade

(N=7)



	
	High Pass


	Pass
	Conditional

Pass
	Fail

	Developmental/Instructional


	57%
	43%
	0%
	0%

	Cognitive Assessment


	71%
	29%
	0%
	0%

	History, Roles, & Function


	71%
	29%
	0%
	0%

	Social-Emotional Assessment


	57%
	43%
	0%
	0%

	Professional Legal Issues/Ethics


	86%
	14%
	0%
	0%

	Statistics/Methodology


	29%
	71%
	0%
	0%


*One student only took 3 subtests.

NOTE: Exam subtests ae aligned to the following NASP domains of training and practice:

Developmental/Instructional: NASP Domains- 2.3, 2.4, 2.5

Cognitive Assessment: NASP Domains- 2.1, 2.3, 2.5

History, Roles, & Function: NASP Domains- 2.6, 2.10

Social-Emotional Assessment: NASP Domains- 2.1, 2.4, 2.5

Professional Legal Issues/Ethics: NASP Domains- 2.6, 2.10

Statistics/Methodology: NASP Domains- 2.9
Assessment 3 Narrative:  Second-Year Practicum Evaluation

Assessment Description and Alignment with Standards


Second-year practicum evaluations are utilized as an assessment of professional knowledge, skills, and dispositions (#3) and effects on student learning environments and/or learning (#6). Throughout the second-year practicum, each student’s performance is carefully evaluated to ensure that he or she can effectively plan and carry out a wide array of school psychological services. This ongoing evaluation includes the direct observation of the student (e.g., cognitive/academic and social/behavioral assessments and interventions, mental health services, consultation, professional deportment) by field-based and university supervisors, and the evaluation of multiple student products such as written assignments (e.g., a teaching effectiveness paper, a problem-solving model paper, legal/ethical issues papers), practice logs, case reports, and presentations. Student performance is documented more formally and summarized by the completion of a comprehensive evaluation twice a year by the field-based supervisor (see attached Assessment 3 Tool). As indicated below, this is a 62-item rating scale (4: Highly competent; 3: Competent; 2: Needs improvement; 1: Unsatisfactory) that provides an evaluation of each student’s emerging competence on 12 dimensions of practice that align explicitly with NASP standards. A successful student will obtain a final supervisor rating that averages at least a 3.00 on each of the domains. 

· Data-based decision making and accountability (11 items)

· Interpersonal communication, collaboration, and consultation (12 items)

· Effective instruction and development of cognitive/academic skills and socialization and development of life competencies (5 items)

· Student diversity in development and learning (2 items)

· School structure, organization, and climate (2 items)

· Prevention, wellness promotion, and crisis intervention (1 item)

· Home/School/Community Collaboration (3 items)

· Research and program evaluation (2 items)

· Legal, ethical practice and professional development (11 items)

· Supervision (6 items)

· Effective planning and integration of information for effects on student learning (7 items)

Assessment 3 Data: Mean Supervisor Ratings for Second-Year Practicum Students (2008-2009)

	Rating Dimension


	Mean Supervisor Rating

(N=7)



	Data-based decision making and accountability
	3.75



	Interpersonal communication, collaboration, and consultation
	3.77



	Effective instruction and development of cognitive/academic skills and socialization and development of life competencies
	3.86



	Student diversity in development and learning
	4.00



	School structure, organization, and climate
	3.86



	Prevention, wellness promotion, and crisis intervention
	3.50



	Home/School/Community Collaboration 
	3.42



	Research and program evaluation
	3.92



	Legal, ethical practice and professional development 
	3.95



	Supervision
	3.89



	Effective planning and integration of information for effects on student learning (Items including the word Plans)


	3.81


4: Highly competent; 3: Competent; 2: Needs improvement; 1: Unsatisfactory

Effective planning and integration of information for effects on student learning includes items using the word Plans (Items 3, 4, 5, 24, 25, 26, and 42)  

Assessment 4 Narrative: Intern Evaluation

Assessment Description and Alignment with Standards


Intern evaluations are utilized as an assessment of pedagogical and professional knowledge, skills, and dispositions (#4 & #5). Assessment of students’ performance during the internship year involves two evaluation components that address all NASP standards of training and practice. The first component involves the intern and supervisor completing the Illinois School Psychology Internship Manual (see attached Assessment 4 Tool 1). This manual provides a detailed, continuous, and multidimensional assessment of the students’ skills during the internship experience. In the manual (pp. 11-24), each NASP standard of training and practice is broken into multiple performance indicators (e.g., Standard 1-“Data-Based Decision Making” has identified 15 performance indicators; 101 total performance indicators), which students must accomplish during their internship experience. Students and supervisors work collaboratively to identify performance-based activities that demonstrate competence on each of the indicators. The manual provides an extensive list of possible activities to meet each standard (pp. 56-72).    Initially, interns provide a self-rating of their pre-internship level of competency on each indicator (using a 3-point rating scale: New skill, Developing skill, Competent). At the mid-point of the internship year, the on-site supervisor provides his/her own rating of the intern on each indicator (and reviews this with the intern), and this procedure is repeated at the conclusion of the internship. University-based supervisors review this evaluation document during their internship site visits (twice per year) in order to ensure adequate progress towards completion of the internship. Interns must receive a majority of “competent” ratings for each standard in order to be viewed as successfully completing the internship. 


Intern supervisors also complete a rating scale (see attached Assessment 4 Tool 2) of the interns’ performance as it relates to both specific NIU program objectives and all NASP standards of training and practice, using a 5-point rating scale (1: Poor; 2: Needs improvement; 3: Satisfactory; 4: Good; 5: Excellent). This scale provides a more global rating of an intern’s performance in all areas of the internship. The rating scale is completed three times during the year in order to document and provide the intern ongoing feedback about the intern’s performance. Students are expected to receive a rating of at least “satisfactory” on each dimension by the third evaluation in order to be viewed as successfully completing the internship. As with the internship manual, supervisors’ ratings on this instrument are discussed with the university supervisor during internship site visits in order to reach a consensus evaluation of the intern’s performance and plan for remedial activities if necessary. 

Assessment 4 Data 1: Mean Supervisor Rating of Intern Competency on Internship Plan Performance Indicators (2008-2009)

	NASP Domain


	Mean Student Rating

(N = 8)



	2.1-Data-based decision making


	2.43

	2.2-Consultation and collaboration


	2.49

	2.3-Effective inst./dev. of cog./ac. skills


	2.42

	2.4-Socialization and development


	2.36

	2.5-Student diversity


	2.52

	2.6-School & systems org., policy development & climate


	2.37

	2.7-Prevention/crisis/mental health


	2.44

	2.8-Home/School/Community collab.


	2.28

	2.9-Research and program evaluation


	2.61

	2.10-School psych. practice/development


	2.60

	2.11- Information technology


	2.67

	Over all Mean


	2.47


NOTE: 1 = New Skill; 2 = Developing Skill; 3 = Competent;

Rating for Domain 2.1 = Mean of 15 performance indicators

Rating for Domain 2.2 = Mean of 10 performance indicators

Rating for Domain 2.3 = Mean of 13 performance indicators

Rating for Domain 2.4 = Mean of 9 performance indicators

Rating for Domain 2.5 = Mean of 17 performance indicators

Rating for Domain 2.6 = Mean of 3 performance indicators

Rating for Domain 2.7 = Mean of 10 performance indicators

Rating for Domain 2.8 = Mean of 3 performance indicators

Rating for Domain 2.9 = Mean of 5 performance indicators

Rating for Domain 2.10 = Mean of 7 performance indicators

Rating for Domain 2.11 = Mean of 9 performance indicators

Assessment 4 Data 2: Mean Supervisor Rating of Intern for Items Related to NASP Domains of Training and Practice (2008-2009)

	NASP Domain


	Mean Student Rating

(N =8)



	2.1-Data-based decision making


	4.05

	2.2-Consultation and collaboration


	3.99

	2.3-Effective inst./dev. of cog./ac. skills


	3.94

	2.4-Socialization and development


	3.79

	2.5-Student diversity


	4.13

	2.6-School & systems org., policy development & climate


	4.14

	2.7-Prevention/crisis/mental health


	3.81



	2.8-Home/School/Community collab.


	3.21



	2.9-Research and program evaluation


	3.25



	2.10-School psych. practice/development


	4.25



	2.11- Information technology


	4.57



	Effects on student learning environments and/or learning


	3.57



	Over all Mean
	3.89


NOTE: 1-Poor, 2-Needs Improvement, 3-Satisfactory, 4-Good, 5-Excellent. 

NASP domain averages are based on the following rating items:

Domain 2.1- Items 6, 7, 8, 12, 18
Domain 2.2- Items 10, 15  

Domain 2.3- Items 2, 11  

Domain 2.4- Item 1, 9, 10  

Domain 2.5- Item 14  

Domain 2.6- Item 5, 12, 15  

Domain 2.7- Items 1, 2, 3, 9. 10  

Domain 2.8- Items 16  

Domain 2.9- Items 13  

Domain 2.10- Items 4, 5  

Domain 2.11- Item 17  

Effects on Student Learning: Item 18
Assessment 5 Narrative: Portfolio Evaluation

Assessment Description and Alignment with Standards


Evaluation of student portfolios is utilized as an assessment of professional knowledge, skills, and dispositions (#5) and effects on student learning environments and/or learning (#6). The portfolio assessment is intended to enable students to monitor their progress through the school psychology program and demonstrate that primary program and NASP objectives are being met through the student’s coursework, practica activities, internship, and other professional experiences. The final result of the portfolio assessment is a collection of “best-work” products that serve to document students’ completion of program and NASP objectives for faculty evaluators and others, such as future employers. The specific contents of the portfolio are unique to each student but include products from multiple settings, multiple sources, and multiple types of activities (e.g., assessment, therapy, and consultation reports, course papers, projects and exams, conference presentation summaries, video/audio tapes, letters of reference, supervisor evaluations, syllabi, practicum and internship logs and journals) that address each of the stated program objectives and NASP domains of training and practice.  For each program objective, students also write a self-reflective statement indicating:  (a) how the included products demonstrate their completion of the relevant objective, and (b) their own self-evaluation regarding the objective as it relates to their professional strengths / weaknesses, goals, and plans for future development.  


Evaluation of students’ portfolios is conducted by a program faculty member prior to the completion of the internship experience. Portfolios are evaluated on multiple dimensions to ensure that all objectives have been successfully completed. For example, attached is a table that students complete (Assessment 5 Tool 1-Evidence List Table), which identifies each piece of evidence in the portfolio, whether it is a knowledge-based or performance-based type of evidence, the setting (e.g., course, field, other) in which the evidence was developed, the source of evaluation (e.g., self, instructor, supervisor), and specifies to which program and/or NASP domain the evidence is applicable. Additionally, students identify at least one internship-based performance product for each NASP domain. Students also complete a table identifying their experiences with diverse populations (e.g., low income, limited English, disability, ethnicity). Portfolios are evaluated for each program objective and NASP domain of training and practice on three dimensions: (a) suitability and quality of evidence; (b) range of products; and (c) amount of evidence. Students receive a rating on each objective/domain for each of the three dimensions (Excellent, Satisfactory, Unsatisfactory, with “+” and “-“ denoting half grades). A copy of this rubric is attached (Assessment 5 Tool 2), and a more detailed description of the portfolio process can be found in the Assessment 5 Guide: Portfolio Assessment Handbook, which is distributed to all students and is available on the NIU website. A successful student must receive at least two “Satisfactory” ratings for each of the program objectives and NASP domains.

Assessment 5 Data: Mean Ratings for Portfolio Products Related to NASP Domains of Training and Practice (2008-2009; N = 8)

	NASP-Related Domain
	Total Rating

	Internship-Based Performance Project



	2.1-Data-based decision making


	5.29


	5.75



	2.2-Consultation and collaboration


	5.10


	5.25



	2.3-Effective inst./dev. of cog./ac. skills


	5.28


	5.67



	2.4-Socialization and development


	5.10


	5.25



	2.5-Student diversity


	5.25


	5.25



	2.6-School & systems org., policy development & climate


	4.77


	4.88



	2.7-Prevention/crisis/mental health


	4.67
	4.63



	2.8-Home/School/Community collaboration


	5.10


	5.25



	2.9-Research and program evaluation


	5.24


	5.38



	2.10-School psych. practice/development


	5.06


	5.25



	2.11- Information technology


	5.17


	5.63



	Effects on student learning environments and/or learning 


	6.00
	6.00

	Over all M
	5.17
	5.35


NOTE: 7-Excellent+, 6-Excellent, 5-Excellent-, 4-Satisfactory+, 3-Satisfactory, 2-Satisfactory-, 1-Unsatisfactory+, 0-Unsatisfactory. 

NASP domain averages are based on the following survey item subgroups:

Domain 2.1- Items 4A, 4B, 4C, 5D 
Domain 2.2- Items 3A, 5B   

Domain 2.3- Items 1C, 4A, 5C 

Domain 2.4- Items 1A, 5A, 5B, 5C   

Domain 2.5- Items 3B  

Domain 2.6- Items 2A, 2B
Domain 2.7- Items 5E  

Domain 2.8- Items 3A, 5B 
Domain 2.9- Items 6A, 6B, 7A, 7B   

Domain 2.10- Items 2A, 2B, 3C 

Domain 2.11- Items 3D

Assessment 6 Narrative: Effect on Student Learning

We assess effects on student learning via three methods (all discussed in prior assessments):  2nd year Practicum Evaluations - supervisor ratings (#3 Assessment), Internship Evaluations – supervisor ratings (#4 and #5 Assessments), and Portfolio Assessments (#5 Assessment).

Assessment 6 Data

a. 2nd year practicum supervisor ratings for Effects on Student Learning = 3.86 (3= Competent; 4 = Highly Competent).  (Effect on teacher’s knowledge/skills = 4.00, effect on parent knowledge/skill = 4.00)

b. Internship Supervisor Ratings for Effects on Student Learning = 3.57 (4 = Good; 5 = Excellent).
c. Portfolio evidence for Effects on Student Learning overall = 6.00 (6 = Excellent).
Note: #1 requires items 43, 44, and 45 on the 2nd year Practicum Supervisor Rating Form.  
          #2 requires item 18 on the Internship Supervisor Rating Form.  

          #3 requires the final item on the Portfolio Evaluation.  

Assessment 7 Narrative: Exit Survey

Assessment Description and Alignment with Standards


The student Exit Survey is utilized as an additional assessment (#7) that addresses all NASP domains. At the conclusion of their program (i.e., completion of the internship experience), students are asked to complete a self evaluation exit survey in which they rate and comment on their professional competencies as they relate to program and NASP objectives (see attached Assessment 7 Tool). The survey is completed anonymously through a password protected web-based protocol (see attached copy of survey) using a 5-point rating scale (1= Poor, 2= Fair, 3= Good, 4= Very Good, 5= Excellent). Students rate their competencies on the following 15 items. As indicated below, these items are closely aligned with the NASP domains of training and practice (identified in parentheses).
A. Develop an understanding of the development of the social and emotional aspects of human behavior. (Domain #2.4, 2.5)

B. Develop an understanding of the development of cognition and learning aspects of human behavior. (Domain #2.3, 2.5)

C. Develop an understanding of psychopathology and school-related problems. (Domain #2.5, 2.7)

D. Develop an understanding of the history, roles, and functions of school psychologists. (Domain #2.6, 2.10)

E. Develop and demonstrate an understanding of the professional and ethical standards and legal issues relevant to school psychology practice. (Domain #2.10)

F. Develop competencies in understanding and applying nondiscriminatory assessment of cognitive functioning using procedures that are empirically validated, ecologically relevant, and meet the needs of diverse populations. (Domain #2.1, 2.3)

G. Develop competencies in understanding and applying nondiscriminatory assessment of educational achievement using procedures that are empirically validated, ecologically relevant, and meet the needs of diverse populations. (Domain #2.1, 2.3)

H. Develop competencies in understanding and applying nondiscriminatory assessment of personality, social-emotional, and behavioral functioning using procedures that are empirically validated, ecologically relevant, and meet the needs of diverse populations. (Domain #2.1, 2.4)

I. Develop competencies in the delivery and evaluation of counseling interventions involving a wide variety of evidence-based procedures appropriate to diverse populations. (Domain #2.1, 2.7)

J. Develop competencies in the delivery and evaluation of consultative interventions involving a wide variety of evidence-based procedures appropriate to diverse populations. (Domain #2.1, 2.2, 2.8)

K. Develop competencies in the delivery and evaluation of academic interventions involving a wide variety of evidence-based procedures appropriate to diverse populations. (NASP Domain # 2.1, 2.3, 2.5)

L. Develop an evidence-based, problem-solving approach to the delivery of school psychological services involving a wide variety of school related issues involving diverse populations. (NASP Domain #2.10)
M. Develop competencies related to the principles of research design, statistics, and measurement. (NASP Domain #2.9, 2.11)
N. Overall preparation
O. Issues regarding diverse populations (NASP Domain #2.5)

Students also rate their competencies on each of the 11 NASP domains (students are provided a detailed description of each domain; see attached survey items N1 – N11). The program views ratings at or above 3.00 to be acceptable although we seek to obtain student exit ratings in the 4 – 5 point range. Students also provide comments on all aspects of the training program.

Assessment 7 Data: Student Exit Survey Means for Items Related to NASP Domains of Training and Practice (2008-2009)

	NASP Domain


	Rating Mean

(N =5)



	2.1-Data-based decision making
	4.10



	2.2-Consultation and collaboration
	4.20



	2.3-Effective inst./dev. of cog./ac. skills
	3.93



	2.4-Socialization and development
	3.80



	2.5-Student diversity
	4.20



	2.6-School & systems org., policy development & climate
	4.40



	2.7-Prevention/crisis/mental health
	3.80



	2.8-Home/School/Community collab.
	4.20



	2.9-Research and program evaluation
	4.55



	2.10-School psych. practice/development
	4.53



	2.11- Information technology
	4.40




NOTE:  1-Poor, 2-Fair, 3-Good, 4-Very Good, 5-Excellent

NASP domain averages are based on the following survey item subgroups:

Domain 2.1- Items 4A, 4B, 4C, 5D 
Domain 2.2- Items 3A, 5B   

Domain 2.3- Items 1C, 4A, 5C 

Domain 2.4- Items 1A, 5A, 5B, 5C   

Domain 2.5- Items 3B  

Domain 2.6- Items 2A, 2B
Domain 2.7- Items 5E  

Domain 2.8- Items 3A, 5B 
Domain 2.9- Items 6A, 6B, 7A, 7B   

Domain 2.10- Items 2A, 2B, 3C 

Domain 2.11- Items 3D

Assessment 8 Narrative: Alumni Survey

Assessment Description and Alignment with Standards


The Alumni Survey is utilized as an additional assessment (#8) that addresses all NASP domains. Approximately every five years, graduates of the school psychology program are contacted and asked to complete a self evaluation survey in which they rate and comment on their NIU professional training as it relates to program and NASP objectives (see Assessment 8 Tool). The survey is completed anonymously using a web-based protocol (see attached copy of survey) using a 5-point rating scale (1= Poor, 2= Fair, 3= Good, 4= Very Good, 5= Excellent). Alumni rate their training on the following 15 items. As indicated below, these objectives are closely aligned with the NASP domains of training and practice (identified in parentheses).
1. Develop an understanding of the development of the social and emotional aspects of human behavior. (Domain #2.4, 2.5)

2. Develop an understanding of the development of cognition and learning aspects of human behavior. (Domain #2.3, 2.5)

3. Develop an understanding of psychopathology and school-related problems. (Domain #2.5, 2.7)

4. Develop an understanding of the history, roles, and functions of school psychologists. (Domain #2.6, 2.10)

5. Develop and demonstrate an understanding of the professional and ethical standards and legal issues relevant to school psychology practice. (Domain #2.10)

6. Develop competencies in understanding and applying nondiscriminatory assessment of cognitive functioning using procedures that are empirically validated, ecologically relevant, and meet the needs of diverse populations. (Domain #2.1, 2.3)

7. Develop competencies in understanding and applying nondiscriminatory assessment of educational achievement using procedures that are empirically validated, ecologically relevant, and meet the needs of diverse populations. (Domain #2.1, 2.3)

8. Develop competencies in understanding and applying nondiscriminatory assessment of personality, social-emotional, and behavioral functioning using procedures that are empirically validated, ecologically relevant, and meet the needs of diverse populations. (Domain #2.1, 2.4)

9. Develop competencies in the delivery and evaluation of counseling interventions involving a wide variety of evidence-based procedures appropriate to diverse populations. (Domain #2.1, 2.7, 2.9)

10. Develop competencies in the delivery and evaluation of consultative interventions involving a wide variety of evidence-based procedures appropriate to diverse populations. (Domain #2.1, 2.2, 2.8, 2.9)

11. Develop competencies in the delivery and evaluation of academic interventions involving a wide variety of evidence-based procedures appropriate to diverse populations. (Domain # 2.1, 2.3, 2.5, 2.9)

12. Adopt an evidence-based, problem-solving approach to the delivery of school psychological services involving a wide variety of school related issues involving diverse populations. (Domain #2.9, 2.10, 2.11)
13. Develop competencies related to the principles of research design, statistics, and measurement. (Domain #2.9, 2.11)
Alumni also rate their training on each of the 11 NASP domains (a detailed description of each domain is provided; see attached survey items N1-N11), and provide comments on all aspects of the training program. The program views ratings at or above 3.00 to be acceptable although we seek to obtain alumni ratings in the 4 – 5 point range. Finally, alumni are asked to provide information on professional organizations joined, professional accomplishments, additional training received, supervision experiences, and professional certifications/licenses received.

Assessment 8 Data: Alumni Survey Data was not collected during this year.  It is only collected every five years and was collected last year.

































































































































Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.





The School Psychology Program is confident the assessments we use are accurate, consistent, and free from bias. 


�Accuracy:  Our students are informed from their first day in our program of our program competencies and NASP and APA standards and that many of their assessments in the program are designed around those standards.  In some syllabi, we have topics listed as well as a listing of the relevant standard(s) for each topic.  The students see the rating tools that we use before they are assessed.  For example, the portfolio assessment procedures include the rating forms we use and are part of our student handbook they receive when they interview with our program.  Furthermore, they receive the rating scale that supervisors in practicum and field use in advance of their first day in those settings.  Thus, they know how and on what they will be assessed. We have worked hard to ensure that our assessments measure what is important to us and that those assessments are aligned with program competencies, NASP, and APA standards. 





Consistency: Several mechanisms are in place to ensure consistency.  Most of our data collection methods are quantified, making the ratings as objective as possible.  Our measures are designed so that they are consistent and so that data is comparable from student to student and in some cases, so that we can measure progress over time reliably for one student (e.g. mid-semester to end of year repeated assessments). For example, the internship plan has three ratings, pre-internship, mid-year, and end-of year.  These ratings at three different time points allow us to compare data between students and within student performance over time. 





Freedom from bias:  In designing our assessments, the faculty have avoided bias in our measures.  We also strive for consistent scoring as mentioned above.  Also, several of our program assessments use multiple sources (e.g. more than one faculty who then reconcile discrepant scores, self-ratings and supervisor ratings, etc.).  Each time an assessment is used, we review it for its relevance and use of appropriate, non-discriminatory language, etc.





1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box)





The Conceptual Framework for Educator Certification programs at NIU is based on a “community of learners model.” This community of learners includes faculty, field professionals, and peers. The major tenets underlying the NIU community of learners model are knowledge, practice, and reflection.  The School Psychology Program follows this conceptual framework by encouraging students to be part of a community of learners through interactions with faculty, school psychologists, supervisors, peers, and colleagues throughout their tenure at NIU.  In addition, students’ performance in the program is assessed based on their knowledge, practice, and reflection.  Students’ knowledge in the field is assessed formally throughout the program (e.g., course grades, competency exam, certification exam).  Practice is a crucial area of assessment in our program through two years of practicum courses and during the internship experience.  Students are also encouraged to reflect on their practice and profession and become lifelong learners. For example, reflection is encouraged by keeping journals during their internship year and their required reflection statements for each program objective and NASP Domain in their portfolio.  











� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� NOTE: NASP Domains - 2.1: Data-based decision making and accountability; 2.2: Consultation and collaboration; 2.3: Effective instruction and development of cognitive/academic skills; 2.4: Socialization and development of life skills; 2.5: Student diversity in development and learning; 2.6: School and systems organization, policy development, and climate; 2.7: Prevention, crisis intervention, and mental health; 2.8: Home/School/Community collaboration; 2.9: Research and program evaluation; 2.10: School psychology practice and development; 2.11: Information technology.


� NASP Domains - 2.1: Data-based decision making and accountability; 2.2: Consultation and collaboration; 2.3: Effective instruction and development of cognitive/academic skills; 2.4: Socialization and development of life skills; 2.5: Student diversity in development and learning; 2.6: School and systems organization, policy development, and climate; 2.7: Prevention, crisis intervention, and mental health; 2.8: Home/School/Community collaboration; 2.9: Research and program evaluation; 2.10: School psychology practice and development; 2.11: Information technology.








� NOTE: NASP Domains - 2.1: Data-based decision making and accountability; 2.2: Consultation and collaboration; 2.3: Effective instruction and development of cognitive/academic skills; 2.4: Socialization and development of life skills; 2.5: Student diversity in development and learning; 2.6: School and systems organization, policy development, and climate; 2.7: Prevention, crisis intervention, and mental health; 2.8: Home/School/Community collaboration; 2.9: Research and program evaluation; 2.10: School psychology practice and development; 2.11: Information technology. S: equivalent to an A.


� Reported score is the average of the ratings across three dimensions of evaluation: Quality, Range, Amount of evidence presented in the portfolio.


� NOTE: NASP Domains - 2.1: Data-based decision making and accountability; 2.2: Consultation and collaboration; 2.3: Effective instruction and development of cognitive/academic skills; 2.4: Socialization and development of life skills; 2.5: Student diversity in development and learning; 2.6: School and systems organization, policy development, and climate; 2.7: Prevention, crisis intervention, and mental health; 2.8: Home/School/Community collaboration; 2.9: Research and program evaluation; 2.10: School psychology practice and development; 2.11: Information technology.


� NOTE: NASP Domains - 2.1: Data-based decision making and accountability; 2.2: Consultation and collaboration; 2.3: Effective instruction and development of cognitive/academic skills; 2.4: Socialization and development of life skills; 2.5: Student diversity in development and learning; 2.6: School and systems organization, policy development, and climate; 2.7: Prevention, crisis intervention, and mental health; 2.8: Home/School/Community collaboration; 2.9: Research and program evaluation; 2.10: School psychology practice and development; 2.11: Information technology.
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