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Program documented in this report:

Grade levels for which candidates are being prepared  K-12
Degree or award level   M.S. ED.
Is this program offered at more than one site?  X  Yes
□  No

If yes, list the sites at which the program is offered  Cicero, DeKalb, Hoffman Estates, Naperville, Rockford

Title of the state license for which candidates are prepared

Type 10: Reading Specialist Certificate
State licensure requirement for national recognition:

NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the state has a testing requirement. Does the  state require such a test for your program completers? 

X  Yes
□  No

SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) 

 Put an “x”  next to each Conceptual Framework element addressed by the assessment.

	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test) 
	X Knowledge     X Practice     □Reflection     

	Assessment of content knowledge 
	X Knowledge     □Practice     □Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
	X Knowledge     X Practice     X Reflection     

	Assessment of student teaching or internship


	X Knowledge     X Practice     X Reflection     

	Assessment of candidate effect on student learning

	□Knowledge     X Practice     □Reflection     

	Additional assessment that addresses standards (required—see your SPA for details)  
	□Knowledge     X Practice     □Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA)
	X Knowledge     X Practice     □Reflection     


Candidate Information
Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year :  2008-2009


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	Cicero
	26
	0

	DeKalb
	17
	8

	Hoffman Estates
	17
	16

	Naperville
	28
	0

	Rockford
	30
	0


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences

Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	
	101

	Number not having diversity experiences
	
	20



	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	
	
	
	
	64
	84
	73
	24


	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	24
	24


	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	27
	40
	30
	34


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.

Categories for ethnicity: 

1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown
Status definitions: 
Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
	Faculty Member Name
	Highest

Degree, Field, & University
	Assignment:
 Indicate the role of the faculty member
	Faculty Rank

(Professor,

Associate Prof, Assistant Prof, Instructor, Lecturer, or No Rank)
	Tenure Track 

(Tenured

or

Not tenured but on tenure track

or

Not on tenure track)
	Scholarship, Leadership in Professional Associations, and Service: 
List up to 3 major contributions in the past 3 years 
	Teaching or other professional experience in 

P-12 schools
	Ethnicity

(Please use only the categories listed above)
	Gender

(male, female)
	Status

Full-time, Part-time, 

or Adjunct 

 (see definition above)
	Full-time faculty only:

Number of courses taught in Fall 2008
	Full-time faculty only:

Number of credit hours taught in Fall 2008

	Chris Carger
	Ph.D., University of Illinois-Chicago, Curriculum and Instruction with a Specialization in Reading, Chicago, IL.
	Faculty
	Professor
	Tenured
	● Carger, C.L. (2007). Dropout rates. In L. Diaz-Soto (Ed.) The Praeger handbook of Latino education in the United States (pp. 106-108) Westport, CT: Praeger Publishers.

●Carger, C.L. (2007). Crossing borders, finding family. Book Links, 16 (1), 36-38.

●Carger, C.L. (2007). Creating new spaces to learn about genocide through children’s and young adult Literature. Illinois Reading Council Journal, 35 (2), 37-49. 
	●Teaches in two elementary schools in 4 classrooms in DeKalb, IL., school district, and 1 elementary classroom in Aurora, IL., school district. 
	White non-Hispanic
	F
	Fulltime
	2
	4

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	Laurie Elish-Piper
	Ph.D., University of Akron, Curriculum and Instruction Studies, Emphasis on Literacy Education, Akron, OH.
	Faculty, Literacy Clinic Director
	Professor
	Tenured
	●Elish-Piper, L., Johns, J.L., & Lenski, S.D. (2006). Teaching reading pre-K – grade 3 (3rd ed.). Dubuque, IA: Kendall/Hunt. 
●Bass, J., Dasinger, S., Elish-Piper, L., Matthews, R., & Risko, V. (2008). A declaration of readers’ rights: renewing our promise to our students. Boston: Allyn & Bacon. 
●L’Allier, S. K., Elish-Piper, L., & Young, E.  E. (2007).  “Walking the walk” with teacher education candidates:  Strategies for promoting active engagement with assigned readings.  Journal of Adolescent and Adult Literacy, 50, 338-353.
●College Reading Association President-elect.

	●Literacy Coaching Professional Development, Glen Ellyn School District 41 (NIU School-University Partnership Project), worked with coaches to enhance literacy instructional practices in K-8 classrooms.
●America Reads Program Advisor, DeKalb CUSD 428, DeKalb, IL -- Worked with program coordinator to train and supervise undergraduate tutors who provide individual reading tutoring to K-4 students in DeKalb elementary schools.
●Reading Tutor for Struggling 3rd and 5th Grade Reader (pro bono) -- Provided free weekly tutoring.
	White, Non-Hispanic
	F
	Full-time
	0

(sabbitical)
	0

	Mary Gardner
	M.S.Ed. in Reading, Northern Illinois University, IL.
	Part-time Instructor
	Instructor
	Not on tenure track
	●Presenter at Illinois Reading Council, March 
2006, 

●Current President of the Northern Illinois Reading Council, 

●Member of the Mt. Morris Community Library Foundation board.
	●Currently Title I Reading Teacher - K-2, Reading Recovery Teacher for 3 years,

●Member of Student Assistance Team 

	White, Non-Hispanic
	F
	Adjunct
	
	

	Susan Hinrichs
	M.S.Ed. in Elementary Education
	Part-time Instructor
	Instructor
	Not on tenure track
	-Presenter at International Reading Association, 2007
	-Currently Reading Specialist
	White, Non-Hispanic
	F
	Adjunct
	
	

	Sandra Krickeberg
	Ed.D. in Curriculum & Instruction, Northern Illinois University
	Part-time Instructor
	Instructor
	Not on tenure track
	-Presenter at 9th Joint Conference on Alternatives to Expulsion, Suspension, an Dropping out of School
	-Currently Reading Specialist
	White, Non-Hispanic
	F
	Adjunct
	
	

	Susan L’Allier
	Ed.D., Harvard Univeristy, Reading, Language, and Learning Disabilities,

Cambridge, MA.
	Faculty
	Associate Professor
	Tenured
	●L’Allier, S. K., & Elish-Piper, L. (2007). “Walking the walk” with teacher education candidates: Strategies for promoting active engagement with assigned readings. Journal of Adolescent and Adult Literacy, 50(5), 338-353

●L’Allier, S. K., Elish-Piper, L., & Young, E. E. (2007). Evaluating candidate dispositions in advanced certification programs: The road ahead is here. Reading Research and Instruction, 46(2), 151-172.

●Elva Knight Research Grant, The Effects of Literacy Coaching on Student Achievement in Reading in Grades K-3, conducted a research study to examine the effects of various literacy coaching practices on the reading achievement of K-3 students.
● Treasurer, National Reading Conference.
	●Faculty liaison for the Wright Elementary School, an NIU/DeKalb School District Partnership School – for the past four years; For my work related to the Partnership, I received the College of Education’s Award for Exceptional Contributions for Service and Outreach on May 10, 2006. 
●Mentored ten elementary and middle school literacy coaches in a Reading First school district – for the past three years. 
	White, Non-Hispanic
	F
	Full-time
	2
	4

	Maria McClurkin
	Ed.D. in Literacy Education, Northern Illinois University
	Part-time Instructor
	Instructor
	Not on tenure track
	● Presentation: Illinois Reading Conference, March, 2005, "Hitting a Home Run with a Summer Reading Program."

●Service: NIU College of Education, Professional Advisory Committee for Literacy Education Programs.

●Illinois State Board of Education, Reading Specialist and Reading Teacher Certification Test Committee.
	●Director of Literacy Programs, Community Consolidated School District 15, Palatine, Il

 ●Coordinator of Reading Intervention Programs, Community Consolidated School District 15, Palatine, IL.


	White, non-Hispanic
	F
	Adjunct
	
	

	Samantha Morley
	Ed.D. Northern Illinois University
	Part-time Instructor
	Instructor
	Not on tenure track
	-Mazzolini, B., & Morley, S. (2006).  A double dose of reading class at the middle and high school levels.  Illinois Reading Council Journal, 4 (2006).

-Editorial Review Board Member, Illinois Reading Council Journal
	Currently reading interventionist
	White, Non-Hispanic
	F
	Adjunct
	
	

	Teresa L. Reed-Schuster
	Ed.D., Northern Illinois University
	Part-time Instructor
	Instructor
	Not on tenure track
	Reed-Schuster, T. (2003).  What about being able to touch your ear?  Frequently asked questions of the reading specialist.  Illinois Reading Council Journal.
	Currently classroom teacher
	White, non-Hispanic
	F
	Adjunct
	
	

	Norman Stahl
	Ph.D. University of Pittsburgh, Language Communications, Emphasis in reading Education, Pittsburgh, PA..
	Department Chair, Faculty, Administer
	Professor
	Tenured
	● President, National Reading Conference (2007-2008).

●Stahl, N.A., (2006). Strategic reading and learning, theory to practice: An interview with Michele Simpson and Sherrie Nist. Journal of Developmental Education, 29(3), 20-24, 26-27.

●Simpson, M.L., Stahl, N.A., & Francis, M.A. (2004). Reading and learning strategies: Recommendations for the 21st century. Journal of Developmental Education, 28(2), 2-4, 6, 8, 10-12, 14-15, 32.

●Stahl, N.A., & Hartman, D.K. (2004). Literacy research methods. New York: Guilford. 

●Stahl, N.A., & Boylan, H. (2003). Teaching developmental reading: Historical, theoretical, and practical background readings. Boston: Bedford/St. Martin's.
	●North Central Association  Accreditation teams;

●Illinois State Board of Education Accreditation teams


	White, non-Hispanic
	M
	Full-time
	2
	6

	Tracy Tarasiuk
	M.A. Rdg., Northern Illinois University
	Part-time Instructor
	Instructor
	Not on tenure track
	Presenter at Illinois Reading Council Conference
	-Currently Literacy Specialist

-Currently Adjunct professor at Aurora University
	White, non-Hispanic
	F
	Adjunct
	
	

	Corrine Wickens
	Ph.D., Curriculum & Instruction, Texas A&M
	Full-time Assistant Professor
	Assistant Professor
	On tenure track
	-Wickens, C.M. & Sandlin, J.A. (August, 2007).  Literacy for what?  Literacy for whom?:  The politics of literacy education and neocolonialism in UNESCO and World Bank-sponsored literacy programs.  Adult Educaiton Quarterly, 57, 4, 275-292.

-Sandlin, J. A., Milam, J., & Wickens, C.M. (Summer, 2007).  “Spend smart, live rich?”:  Towards understanding the politics of consumer education in the popular culture lifestyle magazine Budget Living.  Journal of Curriculum and Pedagogy, 4 1, 113-135.
	
	White, non-Hispanic
	F
	Full-time
	2
	6


SECTION II – ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 

All of the assessment information on this chart remains the same as on the previous chart with the exception of Assessment #4.
	Name of Assessment
	Type or 

Form of Assessment
	When the Assessment
Is Administered
(course, activity, etc.)

	
	
	

	1
	Licensure assessment (Content area certification test)


	
	

	2
	Assessment of content knowledge


	
	

	3
	Assessment of candidate ability to plan


	
	

	4
	Assessment of student teaching or internship

Coaching Compendium
	Rubric for the Coaching Compendium
	Final class in program:  LTCY 586: Internship in Literacy Education

	5
	Assessment of candidate effect on student learning or the learning environment


	
	

	6
	Additional assessment that addresses standards (required—see your SPA for details) 

	
	

	7
	Additional assessment that addresses standards (required or optional, depending on your SPA)
	
	

	8
	Additional assessment that addresses standards (required or optional, depending on your SPA)
	
	

	9
	Dispositions assessment (required)
	
	


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.


NOTE:  The information related to Assessment #4 has been revised; all of the other information in the chart is identical to what was submitted in the initial NIU Program Report.  
	IRA STANDARD 
	APPLICABLE ASSESSMENTS FROM SECTION II

	Standard 1. Foundational Knowledge. Candidates have knowledge of the foundations of reading and writing processes and instruction. As a result, reading specialist/literacy coach candidates:

	1.1 Refer to major theories in the foundational areas as they relate to

reading. They can explain, compare, contrast, and critique the theories.
	x #1  x#2  □#3  □#4

□#5  □#6  □#7  □#8

	1.2 Summarize seminal reading studies and articulate how these studies

impacted reading instruction. They can recount historical developments in

the history of reading.
	x#1  x#2  □#3  □#4

□#5  □#6  □#7  □#8

	1.3 Identify, explain, compare, and contrast the theories and research in the

areas of language development and learning to read.
	x#1  x#2  x#3  □#4

□#5  □#6  □#7  x#8

	1.4 Are able to determine if students are appropriately integrating the

components (phonemic awareness, word identification and phonics,

vocabulary and background knowledge, fluency, comprehension

strategies, and motivation) in fluent reading.
	x#1  x#2  x#3  □#4

x#5  □#6  □#7  □#8

	Standard 2. Instructional Strategies and Curriculum Materials. Candidates use a wide range of instructional practices, approaches, methods, and curriculum materials to support reading and writing instruction: As a result, reading specialist/literacy coach candidates:

	2.1 Support classroom teachers and paraprofessional in their use of

instructional grouping options. They help teachers select appropriate

options. They demonstrate the options and explain the evidence-based rationale for changing configurations to best meet the needs of all students.
	x #1  x#2  x#3  x #4

□#5  □#6  □#7  □#8

	2.2 Support classroom teachers and paraprofessionals in the use of a wide

range of instructional practices, approaches, and methods, including

technology-based practices. They help teachers select appropriate options

and explain the evidence-base for selecting practices to best meet the

needs of all students. They demonstrate the options in their own (and

demonstration) teaching.
	x #1  x #2 x #3  x #4

□#5  □#6  x #7  x #8

	2.3 Support classroom teachers and paraprofessionals in the use of a wide

range of curriculum materials. They help teachers select appropriate

options and explain the evidence base for selecting practices to best meet

the needs of all students. They demonstrate the options in their own

teaching and in demonstration teaching.
	x #1  □#2  x#3  x#4

X#5  □#6  x #7  x#8

	Standard 3. Assessment, Diagnosis, and Evaluation. Candidates use a variety of assessment tools and practices to plan and evaluate effective reading instruction. As a result, reading specialist/literacy coach candidates:

	

	3.1 Compare and contrast, use, interpret, and recommend a wide range of

assessment tools and practices. Assessments may range from standardized

tests to informal assessments and also include technology-based

assessments. They demonstrate appropriate use of assessments in their

practice, and they can train classroom teachers to administer and interpret

these assessments.
	x #1  x#2  x#3  x #4

□#5  □#6  □#7 □#8

	3.2 Support the classroom teacher in the assessment of individual students.

They extend the assessment to further determine proficiencies and

difficulties for appropriate services.
	x #1  x#2  x#3  x #4

x #5  □#6  x #7  □#8

	3.3 Assist the classroom teacher in using assessment to plan instruction for

all students. They use in-depth assessment information to plan individual

instruction for struggling readers. They collaborate with other education

professionals to implement appropriate reading instruction for individual

students. They collect, analyze, and use school-wide assessment data to

implement and revise school reading programs.
	x #1  □#2  x#3  x #4

x #5  □#6  x #7 x8


	IRA STANDARD 
	APPLICABLE ASSESSMENTS FROM SECTION II

	3.4 Communicate assessment information to various audiences for both

accountability and instructional purposes (policymakers, public officials,

community members, clinical specialists, school psychologists, social

workers, classroom teachers, and parents).
	□#1  □#2  x#3  □#4

□#5  □#6  □#7  □#8

	Standard 4. Creating a Literate Environment. Candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, use of instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments. As a result, reading specialist/literacy coach candidates:

	4.1 Assist the classroom teacher and paraprofessional in selecting

materials that match the reading levels, interests, and cultural and

linguistic background of students..
	x #1  □#2  x#3  x #4

x #5  □#6  X#7  □#8

	4.2 Assist the classroom teacher in selecting books, technology-based

information, and non-print materials representing multiple levels, broad

interests, and cultural and linguistic backgrounds.
	x #1  □#2  x#3  x #4

x #5  □#6  □#7  x#8

	4.3 Demonstrate and model reading and writing for real purposes in daily

interactions with students and education professionals. Assist teachers and

paraprofessionals to model reading and writing as valued lifelong

activities.
	x #1  □#2  x#3  x#4

□#5  □#6  □#7  □#8

	4.4 Use methods to effectively revise instructional plans to motivate all

students. They assist classroom teachers in designing programs that will intrinsically and extrinsically motivate students. They demonstrate these

techniques and they can articulate the research base that grounds their

practice.
	x #1  □#2  x#3  x#4

□#5  □#6  x #7  □#8


	IRA STANDARD 
	APPLICABLE ASSESSMENTS FROM SECTION II

	Standard 5. Professional Development. Candidates view professional development as a career-long effort and responsibility. As a result, reading specialist/literacy coach candidates:

	5.1 Articulate the theories related to the connections between teacher

dispositions and student achievement.
	x #1  □#2  x#3  x#4

□#5  x #6  □#7  □#8

	5.2 Conduct professional study groups for paraprofessionals and teachers.

Assist classroom teachers and paraprofessionals in identifying, planning,

and implementing personal professional development plans. Advocate to

advance the professional research base to expand knowledge-based

practices.. 
	x #1  □#2  x#3  x #4

□#5  □#6  x #7  □#8

	5.3 Positively and constructively provide an evaluation of their own or

others’ teaching practices. Assist classroom teachers and paraprofessionals

as they strive to improve their practice.
	x #1  □#2  x#3  x#4

□#5  X#6  x #7  □#8

	5.4 Exhibit leadership skills in professional development. They plan,

implement, and evaluate professional development efforts at the grade,

school, district, and/or state level. They are cognizant of and can describe

the characteristics of sound professional development programs. They can

articulate the evidence base that grounds their practice.. 
	x #1  □#2  x#3  x #4

□#5  x #6 x #7  □#8


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:

#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Type 10: K-12 Reading Specialist Certificate licensure test from state of Illinois

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed:  44
Number of Candidates Meeting Program Expectations:    44
3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subscores, ie. what areas of the test were strongest and which were less strong).

Our program appears to be effectively preparing our candidates to pass the state licensure examination.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

The Reading Faculty will continue to monitor the results of the state licensure examination.  No program improvements/modifications are needed at this time.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  Course examinations from the Foundations courses
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed:    28   
Number of Candidates Meeting Program Expectations:     28
3. A brief analysis of the data findings. Type response here.

Candidates met expectations regarding content knowledge.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

The requirement for administering an examination in the foundation of literacy courses was reinforced at the Part-Time Instructors’ meeting held in July of 2009.  An Examination Grade Sheet was included in the Part-Time Instructors’ Notebook distributed to each Part-Time Instructor. The Point Person for each foundation of literacy course needs to more closely monitor the gathering of data regarding the Content Knowledge Examinations given in the foundation of literacy courses.   
5. Attach an electronic copy of the assessment tool or description of the assignment.  Same as on initial report to the SPA
6. Attach an electronic copy of the scoring guide.  

Same as on initial report to the SPA
#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  
 Program portfolio narratives – Reflective narratives written by each candidate that describe how assignments demonstrate competency with IRA standards and impact the candidate’s knowledge base, practice, and philosophy

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed:   57 
 Hoffman Estates – 2nd submission - 17
 Hoffman Estates – 3rd submission -16
 DeKalb – 2nd submission – 16  

 DeKalb – 3rd Submission  - 8  
Number of Candidates Meeting Program Expectations:   55
3. A brief analysis of the data findings. Type response here.

All but two candidates met or exceeded expectations on the second portfolio review.  Those two candidates received Acceptable/Unacceptable ratings.  The advisor worked closely with these candidates to revise the specific components of the Portfolio until the narratives met expectations.  All candidates met or exceeded expectations on the third portfolio review.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

The current procedures for dealing with candidates who do not meet expectations appear to be working well.  Therefore, the Reading Faculty will continue to follow the current procedures.

5. Attach an electronic copy of the assessment tool or description of the assignment.  Same as on initial report to the SPA
6. Attach an electronic copy of the scoring guide.  

Same as on initial report to the SPA
#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Project artifacts from Internship Class – Paraprofessional Project and Demonstration Lesson
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 58  (Each candidate completed the two projects.)
Number of Candidates Meeting Program Expectations: 58
3. A brief analysis of the data findings. Type response here.

Candidates are meeting standards related to their work with teachers and paraprofessionals as evidenced by their successful completion of the Internship assignments.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Assessment #4 has been revised in order to address some unmet standards noted in the SPA Review of the NIU Initial Program Report.  The description and rubric are included in the SPA Conditions Report.  No data related to the revised Assessment #4 has been collected since the course in which this assessment is given (LTCY 586) is at the end of the M.S. Ed. Program and none of the current cohorts will be taking this class until the Fall of 2010.
5. Attach an electronic copy of the assessment tool or description of the assignment.  The descriptions of the assignments from which the above data were collected are the same descriptions as included on initial report to the SPA.  The description of the new assessment (the Coaching Compendium) is included in the SPA Conditions Report that will be submitted to NCATE/IRA by September 15th.
6. Attach an electronic copy of the scoring guide. 
The scoring guides for the two assignments from which the above data were collected are the same guides as included on initial report to the SPA.  The scoring guide of the new assessment (the Coaching Compendium Rubric) is included in the SPA Conditions Report that will be submitted to NCATE/IRA by September 15th.
#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.   

Document of Student Learning
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed:   63
LTRE 500 – Cicero - 26

LTCY 586 – Hoffman Estates -17

LTCY 586 – DeKalb - 20

Number of Candidates Meeting Program Expectations:   61
3. A brief analysis of the data findings. Type response here.

Candidates taking the LTRE 500 course met or exceeded expectations regarding their Impact on Student Learning.  Two candidates taking the LTCY 586 course did not meet expectations regarding their Impact on Student Learning.  A review of the two action research projects indicated that the short length of the project was probably the primary reason why there was no evidence of student learning.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

The Reading Faculty acknowledge that some reading interventions require more than a six to seven week period to yield positive results and that some interventions do not result in student learning.  Candidates for both projects stated that they planned to continue the intervention into the next semester to determine if the intervention was having a positive impact on student learning, and, if not, to make changes to the instruction that would more likely result in student learning.
5. Attach an electronic copy of the assessment tool or description of the assignment. The description for the Document of Student Learning for LTCY 586 is the same as on initial report to the SPA.  A copy of the descriptions for the Document of Student Learning for LTRE 500 and for LTRE 531 are attached.    
6. Attach an electronic copy of the scoring guide.  

The scoring guide for the Document of Student Learning for LTCY 586 is the same as on initial report to the SPA.  A copy of the Document of Student Learning for LTRE 500 and for LTRE 531 are attached.  No data  for the LTRE 531 Document of Student Learning was collected during the 2008-2009 academic year as none of the cohorts were taking LTRE 531. 

#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  

Disposition Assessment – Assesses 7 dispositions:  Commitment to Learning and the Profession, Diversity, Collaboration, Openness and Flexibility, Reflection, Oral and Written Communication, Professional Ethics 
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 119
Number of Candidates Meeting Program Expectations: 119
3. A brief analysis of the data findings. Type response here.

The candidates continue to meet or exceed expectations in the area of dispositions.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

No changes to the current guidelines related to the Disposition Evaluation Procedures are necessary at this time.  The Reading Faculty will continue to monitor the candidates’ dispositions as outlined in those procedures.
5. Attach an electronic copy of the assessment tool or description of the assignment.  Same as on initial report to the SPA
6. Attach an electronic copy of the scoring guide. 

Same as on initial report to the SPA
#7 ((Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

M.S. Ed. in Literacy Education Employer Survey

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

The surveys from the candidates who completed the Hoffman Estates cohort and the DeKalb cohort in 2008-2009 were mailed to their employers to coincide with the beginning of the 2009-2010 academic year.  When the surveys have been returned, the results will be tabulated and the Reading Faculty will use the results to make recommendations for program improvements/modifications. 

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.  Same as on initial report to the SPA
6. Attach an electronic copy of the scoring guide.  

Same as on initial report to the SPA
#8 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards or dispositions assessment. 

Diversity Proficiencies
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Cells from various rubrics that demonstrate diversity proficiency.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed:   252 **

**Some candidates were assessed more than once as they completed more than one assignment that included an assessment of diversity proficiencies.
Number of Candidates Meeting Program Expectations:   250
3. A brief analysis of the data findings. Type response here.

Candidates are meeting or exceeding expectations in terms of diversity proficiencies.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

While no modifications are indicated at this time, the Reading Faculty would like to investigate more efficient methods of collecting data regarding diversity proficiencies.  Examining individual cells from many different assignments may not be the best method of collecting this data. 
5. Attach an electronic copy of the assessment tool or description of the assignment.   Same as on initial report to the SPA
6. Attach an electronic copy of the scoring guide.  

Same as on initial report to the SPA
#9 (Required):  Dispositions assessment  - Reported under Assessment #6
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.  Same as on initial report to the SPA
6. Attach an electronic copy of the scoring guide.
Same as on initial report to the SPA
SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)

1. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 44
Number of Candidates passing the test:   44
2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

Our program appears to be effectively preparing our candidates to pass APT examination. The Reading Faculty will continue to monitor the results of the APT examination.  No program improvements/modifications are needed at this time.

NIU EXIT SURVEYS (Initial Teacher Certification Only)

1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.

TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)

1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.

DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)
1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here.

Reported as Assessment #8 above
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed:   _________
Number of Candidates Meeting Program Expectations: __________  
3. A brief analysis of the data findings. Type response here

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here.

Used cells from various assignment assessment rubrics that demonstrated the candidates’ proficiency with technology

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed:   249
Number of Candidates Meeting Program Expectations:   249
3. A brief analysis of the data findings. Type response here.

Candidates are meeting or exceeding expectations in terms of diversity proficiencies.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

While no modifications are indicated at this time, the Reading Faculty would like to investigate more efficient methods of collecting data regarding technology proficiencies.  Examining individual cells from many different assignments may not be the best method of collecting this data. 

5. Attach an electronic copy of the assessment tool or description of the assignment.  Same as provided in the 2007-2008 Assessment Report
6. Attach an electronic copy of the scoring guide.

Same as provided in the 2007-2008 Assessment Report

SECTION VI - Program Alignment Matrix

	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*

	1-5
	1, 4, 8
	Knowledge
	Upon completion of required courses.

	Assessment of content knowledge


	1.1, 1.2, 1.3, 1.4

2.1, 2.2, 3.1, 3.2

	1
	Knowledge
	At appropriate times throughout the program: LTRE 500, LTRE 505, LTRE 511, and LTRE 520.

	Assessment of candidate ability to plan


	1.3, 1.4, 2.1, 2.2, 2.3

3.1, 3.2, 3.3, 3.4, 4.1,

4.2, 4.3, 4.4, 5.1, 5.2, 

5.3, 5.4


	10
	Practice, Reflection
	Rubric scores:

-Review 1 at end of “Foundations of Literacy” course strand

-Review 2 at end of “Diagnosis and Remediation” course strand, and 

-Review 3 at end of “Leadership in Literacy” course strand.

	Assessment of student teaching or internship


	3.1, 3.2, 3.3, 4.1, 4.2,

5.2 

5.2

4.3, 4.4, 5.1, 5.3

2.2, 2.3, 5.

2.1, 2.2, 2.3, 5.4


	3, 8, 9, 10, 11

9, 10, 11

4, 5, 9, 10, 11

4, 9, 11

4, 5, 6, 10, 11


	Practice, Reflection
	Final class in program: LTCY 586: Internship in Literacy Education

	Assessment of candidate effect on student learning or the learning environment


	1.4, 2.3, 3.2, 3.3,

4.1, 4.2


	4, 9
	Practice
	LTRE 531 Practicum in Problems of Teaching Reading

	Additional assessment that addresses standards (required—see your SPA for details) 
(Dispositions)
	5.1, 5.3, 5.4 
	3, 5, 7, 9, 10, 11
	Practice
	Rubric scores for the specified dispositions upon completion of each required reading course (2 dispositions per course)

	Additional assessment that addresses standards (required or optional, depending on your SPA)
(Candidate Effectiveness)
	2.2, 2.3, 3.2, 3.3, 4.4

5.2, 5.3, 5.4


	1-11
	Knowledge, Practice
	Surveys sent to employer following the candidate’s completion of M.S.Ed. in Literacy Education program

	Diversity Proficiencies
	1.3, 2.2, 2.3, 3.3, 4.2 
	3
	Knowledge, Practice, Reflection
	During all reading courses


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
Hint Boxes:  You will see boxes like this one placed throughout this document.  These boxes are intended to help reduce the workload when completing both this document and the �HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml"�Annual Update� form for the �HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml"�Office of Assessment Services�.  Each box is located near an item on this form which closely corresponds to required information for the Annual Update form.  The specific item on the Annual Update form is listed in the box for your convenience. 








1. Methods























































































































NEW to gather information for NCATE visit:





Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.


.





Accuracy (Measuring what you intend to measure): We have aligned the rubrics with the International Reading Association’s Standards for Reading Professionals (2003).  Each cell in every rubric is linked to one or more of the professional standards.


 


Consistency (Results would remain pretty much the same on repeated trials): The point person for each class trains the instructors for the class in the use of the rubrics for that specific class.  For the portfolio rubrics, the Reading Faculty rates a set of narratives together once a year in order to maintain a high level of inter-rater reliability.  In addition, when the ratings from two raters of the same portfolio differ by more than one point, the raters discuss the differences and come to a consensus on the ratings or a third reviewer rates the portfolio.





Freedom from bias (Consistent scoring and efforts not to discriminate): The language in the rubrics is detailed and aligned with the language used in the International Reading association’s Standards for Reading Professionals (2003).  The Reading Faculty as a group reviews all of the rubrics used in the M.S. Ed. in Literacy Education to improve the clarity of language and to check for insensitivity in use of language (such as using people-first language when referring to students with disabilities).





See the following document on the NCATE website for more detailed examples and definitions:


�HYPERLINK "http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc"�http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc�

















� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.
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