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Grade levels for which candidates are being prepared  K-12

Degree or award level  BS. Ed., Teacher Certification
Is this program offered at more than one site?  □  Yes
x No

If yes, list the sites at which the program is offered


Title of the state license for which candidates are prepared

Type 9 and Type 10
State licensure requirement for national recognition:

NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the state has a testing requirement. Does the state require such a test for your program completers? 

X Yes
□  No

SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) 

The NIU Community of Learners builds on knowledge, practice, and reflection to produce Exemplary Educators. The Community encompasses scholars, education professionals, and pre-service teachers in an interaction that develops the strengths that embody excellence in education.  These strengths include creative and critical thinking, scholarship, and caring.  Application of these strengths emerges through the collaborative efforts of a diverse community, which supports lifelong learning.

The knowledge component is reflective of assessments one and two, the content knowledge.  The practice components are imbedded in assessments three, four and five.  The reflection component is reflected in assessment 7.  Each of these assessments requires data from more than one course, and more than one artifact.  Thus, the conceptual framework is woven throughout the program and its assessment.  The strengths developed in the program include creative and critical thinking, scholarship and caring in a collaborative, diverse community.  All the program assessments contain elements of creative work (ie, construction of a lesson), critical thinking (ie., reflection of lessons, documenting student learning), collaboration (eg, group projects), working in a diverse community (reflected through clinical settings).  The portfolio is used for candidates to document these connections.

 Put an “x”  next to each Conceptual Framework element addressed by the assessment.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test) 
	□Knowledge     □Practice     □Reflection     

	Assessment of content knowledge 
	□Knowledge     □Practice     □Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
	□Knowledge     □Practice     □Reflection     

	Assessment of student teaching or internship

	□Knowledge     □Practice     □Reflection     

	Assessment of candidate effect on student learning


	□Knowledge     □Practice     □Reflection     

	Additional assessment that addresses standards (required—see your SPA for details)  
Technology
	□Knowledge     □Practice     □Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA)

Reflection
	□Knowledge     □Practice     □Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA)

Professional Development
	□Knowledge     □Practice     □Reflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year :  2008 - 2009


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	Undergraduate
	345
	81

	Graduate
	71
	16

	
	
	


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences
Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	100% UG
100% G
	72% UG
100%G

	Number not having diversity experiences
	0% UG
0% G
	28% UG
0% G


	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	100% UG
	100%UG
	100% UG
	100% UG
	
	40% UG
	54% UG
	

	100% G
	100% G
	100% G
	100% G
	
	37% G
	62% G
	


	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	81 UG/16 G
	100%


	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	100%
	100%
	100%
	100%


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.
Categories for ethnicity: 
1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown

Status definitions: 

Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
	Faculty Member Name
	Highest

Degree, Field, & University
	Assignment:

 Indicate the role of the faculty member
	Faculty Rank

(Professor,

Associate Prof, Assistant Prof, Instructor, Lecturer, or No Rank)
	Tenure Track 

(Tenured

or

Not tenured but on tenure track

or

Not on tenure track)
	Scholarship, Leadership in Professional Associations, and Service: 
List up to 3 major contributions in the past 3 years 
	Teaching or other professional experience in 

P-12 schools
	Ethnicity

(Please use only the categories listed above)
	Gender

(male, female)
	Status

Full-time, Part-time, 

or Adjunct 

 (see definition above)
	Full-time faculty only:

Number of courses taught in Fall 2008
	Full-time faculty only:

Number of credit hours taught in Fall 2008

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	SAME AS LAST REPORT

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	


SECTION II – ASSESSMENTS
In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 


	Name of Assessment

	Type or 

Form of Assessment

	When the Assessment

Is Administered


	
	
	

	1
	[Licensure assessment, or other content-based assessment] 

	Illinois Certification Testing System Content are test in Physical Education
	Prior to admission to student teaching

	2
	[Assessment of content knowledge in physical education]


	Cognitive test of critical performance elements in 4 sports, checklist for performance in 8 activities, written personal fitness plan and Power Point presentation of mechanical skill analysis
	Cognitive test and checklist are in KNPE 225, 226 which are prior to entry to the program.  Fitness plan is in KNPE 217, typically prior to admission.  Presentation is in KNPE 313, which is typically the third professional semester, but may be the second or fourth

	3
	[Assessment of candidate ability to plan instruction]


	Lesson planning rubric, peer teaching rubric and unit plan rubric


	Lesson plans in three methods courses where they learn to write plans (KNPE 336, 343, 348), peer teaching also in KNPE 336 and 348.  Unit plans in KNPE 365, 366, 367, 368.

	4
	[Assessment of internship or clinical experiences]


	Lesson plan rubric, lesson delivery rubric, unit plan rubric, student teaching record, final portfolio rubric 
	Lesson planning in all clinical courses (KNPE 344, 467, 468, 483, 484, 485, 492), Lesson delivery in KNPE 344, 467, 468, 483, 484, 485 (all clinicals except adapted), unit plans, student teaching record and portfolio in student teaching (KNPE 483, 484, 485)

	5
	[Assessment of candidate effect on student learning]


	Unit assessment plan rubric,  assessment data from 1 class showing student learning rubric, and cognitive test analysis rubric
	All used during student teaching (KNPE 483, 484, 485)

	6
	Additional assessment that addresses AAHPERD/NASPE standards (required) ]

Assessment of Technology
	Ability to use and incorporate technology in teaching rubric
	Fitness software used in KNPE 336, data analysis and grading software used in KNPE 446

	7
	Additional assessment that addresses AAHPERD/NASPE standards (optional) ]

Reflection of performance
	Ability to reflect upon strengths and weaknesses in teaching accurately on the Teaching reflection and improvement plan  rubric
	Following each clinical (KNPE 344, 467, 467) and student teaching (KNPE 483, 484, 485)

	8
	Additional assessment that addresses AAHPERD/NASPE standards (optional) ]

Professional development
	Participation in professional development rubric
	Each semester throughout the program as students participate in activities for professional development


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.

	AAHPERD/NASPE STANDARD 
	APPLICABLE ASSESSMENTS FROM SECTION II

	1. Content Knowledge.  Physical education teachers understand physical education content and disciplinary concepts related to the development of a physically educated person.  
	X1     X2     □#3     □#4

□#5     □#6     □#7     □#8

	2. Growth and Development.  Physical education teachers understand how individuals learn and develop and can provide opportunities that support their physical, cognitive, social, and emotional development.  
	□#1     □#2     X#3     X#4

x5     □#6     □#7     □#8

	3.  Diverse Students. Physical education teachers understand how individuals differ in their approaches to learning, and create appropriate instruction adapted to these differences.  
	□#1     □#2     x3     x4

#5     □#6     #7     □#8

	4. Management and Motivation.  Physical education teachers use an understanding of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and self‑motivation.  
	□#1     □#2     x3     x4

#5     □#6     □#7     □#8

	5. Communication.  Physical education teachers use knowledge of effective verbal, nonverbal, and media communication techniques to enhance learning and engagement in physical activity settings.
	□#1     □#2     x3     x4

#5     □#6     □#7     □#8

	6.  Planning and Instruction.  Physical education teachers plan and implement a variety of developmentally appropriate instructional strategies to develop physically educated individuals, based on state and national (NASPE K-12) standards.  
	□#1     □#2     x3     x4

#5     □#6     #7     □#8

	7.  Student Assessment.  Physical education teachers understand and use assessment to foster physical, cognitive, social, and emotional development of students in physical activity.
	□#1     □#2     #3     #4

x5     #6     □#7     □#8

	8.  Reflection.  Physical education teachers are reflective practitioners who evaluate the effects of their actions on others (e.g., students, parents/guardians, fellow professionals), and seek opportunities to grow professionally.  
	□#1     □#2     □#3     □#4

□#5     □#6     x7     x8

	9. Technology.  Physical education teachers use information technology to enhance learning and to enhance personal and professional productivity.
	□#1     □#2     □#3     □#4

□#5     X6     □#7     □#8

	10. Collaboration.  Physical education teachers foster relationships with colleagues, parents/guardians, and community agencies to support students' growth and well‑being.  
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     x8


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 


1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.
Illinois certification requires candidates to complete three state mandated assessments: the Basic Skills test, the Content Knowledge test and the Assessment of Professional Teaching.  Because the Basic Skills Test is a requirement for admission, 100% of candidates pass it.  

The Content Knowledge Test is used as part of this assessment.  The test specifically measures physical education content, in 4 sub-areas: Health-related Fitness, Movement and Skill Acquisition, Role of Physical Education in Development, and, Designing the Physical Education Program.


2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 81 UG/ 16 G
Number of Candidates Meeting Program Expectations: 100%
3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subscores, ie. what areas of the test were strongest and which were less strong).

As students are not admitted to the final clinical until they pass this test, 100% of them do pass it.  Some may need to repeat it before they pass it.  Data for the exam is made available to the institution on numbers of students who pass each testing date, but we do not get names of students.  We do get the copy of the report from students indicating that they have passed, and this is required before enrolling in the student teaching clinical.  At that point 100% have passed the exam.
In order to pass the Content Knowledge test, all four area subscales (Health-related Fitness, Movement and Skill Acquisition, Role of Physical Education in Promoting Development, and The PE Program) must be passed, which is further indication of the match of content and standard one.  Data were analyzed to search for the subscale area which was most often below state averages, or most troublesome for candidates to pass.  Analysis revealed that the NIU students were 3 to 13 points consistently above state averages on each subscale.
4. A brief report of program improvements/modifications made as a result of data findings.  No changes made
5. Attach an electronic copy of the assessment tool or description of the assignment.  N/A
6. Attach an electronic copy of the scoring guide.  N/A

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Same as last report

2. Candidate data derived from assessment. Type response here.

Data are not available at this time
3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment. No change since last report

6. Attach an electronic copy of the scoring guide. No change since last report

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Same as last report
2. Candidate data derived from assessment. Type response here.

The data table below illustrates the percentage of undergraduates and graduates who scored target, acceptable, developing, and unacceptable in elements identified as relating to planning. It is important to note that these data are not reflective of completers, but rather include students as they progress through the program. Assignments are completed on different occasions so the data reflect all assessments completed by each student 

	
	% Target
	% Acceptable
	% Developing
	% Unacceptable

	Undergraduates

2008-2009
	74
	23
	2
	1

	Graduates 2008-2009
	82
	16
	1
	1


3. A brief analysis of the data findings. Data show that 97% of undergraduates and 98% of graduate students were scored as target or acceptable on the rubric. 
4. A brief report of program improvements/modifications made as a result of data findings. This year data revealed that the number of undergraduate students scoring at the target level was less than anticipated. Further investigation revealed that the main challenge for them came in writing lesson and unit objectives. Faculty in PETE have renewed their focus on objective writing and worked together on consistent vocabulary between classes in the hope of raising this score.
5. Attach an electronic copy of the assessment tool or description of the assignment. 
6. Attach an electronic copy of the scoring guide. 
#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

This assessment consists of multiple parts used over all clinical courses: KNPE 344, 467, 468, 490, 483, 484 and 485) (elementary, middle school, high school, adapted PE and elementary, middle and high school student teaching).  Some are done in each clinical experience, and some are done in specific clinical experiences.  Part 1 assesses lesson plan writing.  The rubric is similar to the one in assessment 3, but it is done at a later time in the program, should be more complete, and more detailed.  The candidates are in clinical experiences teaching real students.  Writing the lesson plans is assessed by the cooperating teacher during all clinical experiences; once during clinicals and twice in each student teaching placement. Each placement carries a different format for the lesson plans.  Candidates will plan lessons using the prescribed format for each course.  Part 2 assesses Lesson Delivery.  Again, it is similar to assessment 3, but is used in real life context.  It is assessed on the same lesson as the Part 1 assessed, and is done by the cooperating teacher during all clinical experiences; once during clinicals and twice in each student teaching placement.  

Part 3 assesses the ability to plan units of instruction.    Again, it is similar to assessment 3, but is used in real life context.  It is assessed by the university supervisor during the student teaching semester, in either placement.  Candidates will select the unit for any one class to be assessed.  Part 4 is the Student Teaching Portfolio.  All candidates prepare an electronic portfolio and submit it to their faculty assessor.  Portfolios are assessed by the PETE faculty during the student teaching semester. 

The rubric for this assessment consists of four parts, and is used in several clinical courses.  The PETE faculty believe that this assessment is the most critical one, and therefore wish to assess multiple times. 
2. Candidate data derived from assessment. Type response here.

The data table below illustrates the percentage of graduate and undergraduates who scored target, acceptable, developing, and unacceptable in elements related to Assessment 4 (specifically NASPE Standards 3, 4, 5, and 6). It is important to note that these data are not reflective of completers, but rather include students as they progress through the program. Assignments are completed on different occasions so the data reflect all assessments completed by each student 

	
	% Target
	% Acceptable
	% Developing
	% Unacceptable

	3. Undergraduates 2008-9
	82
	16
	1
	

	3. Graduates 2008-9
	88
	9
	1
	2

	4. Undergraduates 2008-9
	71
	25
	3
	1

	4. Graduates 2008-2009
	80
	17
	2
	1

	5. Undergraduates 2008-9
	67
	24
	8
	1

	5. Graduates 2008-9
	69
	25
	5
	

	6. Undergraduates 2008-9
	74
	23
	2
	1

	6. Graduates 2008-9
	82
	16
	1
	1


3. A brief analysis of the data findings. Overall the data reveal that 96% of all students (undergraduate and graduate) scored at the target or acceptable levels of the rubrics which exceeds program expectations.

4. A brief report of program improvements/modifications made as a result of data findings. 
While program expectations are being met, further analysis reveals that both graduate and undergraduate students score lower on Standard 5 (communication) than the other standards. The PETE faculty are committed to addressing issues of communication in their classes and gathering additional data for formative feedback (teaching observation instrument; classroom climate and time management) 
5. Attach an electronic copy of the assessment tool or description of the assignment. 
6. Attach an electronic copy of the scoring guide. 
#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 


1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Same as last report
2. Candidate data derived from assessment. Type response here.

For this assessment, candidates in the final student teaching semester create a cognitive test, administer it to students and document student learning, then the candidate evaluates the test they have written.  100% of the candidates (undergraduate and graduate) are acceptable.  The second part of this assessment is for the candidates to administer a pre and post test in the psychomotor domain and document student gains in learning graphically and statistically.  100% of our candidates (undergraduate and graduate) are acceptable.

3. A brief analysis of the data findings. Type response here.

All of the students in student teaching complete this assessment and 100% have been scored at the Target or Acceptable levels
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

No changes have been made in the program at this time
5. Attach an electronic copy of the assessment tool or description of the assignment. No change since last report

6. Attach an electronic copy of the scoring guide. No change since last report

#6 (Required or Optional, depending on your SPA):  Technology

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

1.  Department content knowledge rubric (Assessment 2 part 5).  Candidates are required to integrate Dartfish technology into a powerpoint presentation and teach peers a biomechnical application to sport skill.

2.  Department technology rubric (Assessment 6).  Part 1 is used in KNPE 336 and candidates learn to use the Tri-fit, Heart Rate Monitor and pedometers.  Part 2 is used in KNPE 446 and candidates learn to use Fitnessgram software, EXCEL and grading software.
2. Candidate data derived from assessment. Type response here.

Unfortunately data are not available for 2008-2009 at this time
3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment. No change since last report

6. Attach an electronic copy of the scoring guide. No change since last report

#7 ((Required or Optional, depending on your SPA):  Reflection of Performance

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Same as last report

2. Candidate data derived from assessment. Type response here.

Unfortunately data are not available at this time
3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment. No change since last report

6. Attach an electronic copy of the scoring guide. No change since last report

#8 (Required or Optional, depending on your SPA):  Professional Development 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

The PETE faculty believe professional development is a critical part of teacher preparation.  Candidates must join IAHPERD as a condition of admission, and must join AAHPERD prior to a second clinical experience.  All are encouraged to attend state, regional and national conferences and conventions.  PETE decided to place additional emphasis on professional development by including it in our assessment plan.  Assessment 8 evaluates the level of professional development and commitment of candidates.   Membership in organizations, attendance at conferences, participation in the PE Majors’ club and positive disposition toward teaching are assigned point values.  The rubric for this assessment is based on attainment of points in the scheme.


2. Candidate data derived from assessment. Type response here.

The data table below illustrates the percentage of graduates who scored target, acceptable, developing, and unacceptable on assessment 8. These data are reflective of program completers as the final scoring rubric for this assessment is calculated at the end of the program when the students are student teaching.

	
	% Target
	% Acceptable
	% Developing
	% Unacceptable

	Undergraduates 2008-2009
	50
	46
	3
	

	Graduates 2008-2009
	43
	25
	31
	


3. A brief analysis of the data findings. This year is the first year of complete data on this assessment because of the cumulative gathering of data during the candidates’ time in the program. 
4. A brief report of program improvements/modifications made as a result of data findings. There is a noticeable difference between the scores of the graduate and undergraduate students on this assessment. In part we believe that this is due to the non-traditional nature of graduate students who are often living away from campus and not as involved in the professional clubs we offer. Also, some of the undergraduate classes mandate involvement in our state conference – an opportunity not always available to the graduate students. Faculty have committed to promoting professional involvement to a greater degree at the graduate level and to offering more opportunities for graduate student participation in professionally meaningful activities and advocacy.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#9 (Required):  Dispositions assessment 


1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Students will complete disposition surveys in each semester in the program.  In KNPE 200, the survey is introductory, and designed more to inform students of expectations.  However, students scoring lower than 55/80 points, either by the instructor or self-evaluation will be placed on the “concerns-list”.

Students will also be evaluated by faculty and by self-evaluation in KNPE 344, 446, 421 and 466.  On either of these surveys, students who score below 28/40 will be placed on the concerns-list.  These students are at level 3 for dispositions.

Students who score 70/80 or 35/40 on the surveys are at Level 1 for dispositions: no concerns.  

Students who score fewer than 70/80 or 35/40, either by self-evaluation or faculty response are at level 2 dispositions, and are on a “watch list”.  They are acceptable, but there are areas of concern.

Any student at level 3 will be staffed, per the PETE procedures manual.  The staffing will result in a remediation plan.  Need for staffing on repeated semesters may result in removal from the program.

2. Candidate data derived from assessment. 

This year, a total of 12 students received letters related to their dispositions (11 undergraduate and 1 graduate). Of those 12, only two received a professional staffing. None were dismissed.
3. A brief analysis of the data findings. The dispositions plan in place appears to be working well. Students are identified early in the program and provided with opportunities for remediation. 
4. A brief report of program improvements/modifications made as a result of data findings. The PETE faculty is pleased with the results and does not intend to change the process at this time.
5. Attach an electronic copy of the assessment tool or description of the assignment.

No change since last report

6. Attach an electronic copy of the scoring guide.

No change since last report

SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
1. Candidate data derived from assessment. 
Number of Candidates Assessed: __81 Undergraduate, 16 graduate________

Number of Candidates passing the test: ____100%___________
2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. 

The Assessment of Professional Teaching is required for certification, but not for graduation, and many candidates take it after graduation; it is not a test of Physical Education content but of general teaching skills, and results have not be integrated into our program improvement plan. 

NIU EXIT SURVEYS (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.

Unfortunately these data were not collected in fall 2008 and spring 2009. The program has been alerted to this situation and surveys have been sent out to student teachers and cooperating teachers from the 2008-2009 academic year
TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.

Data not available at this time – not received by NIU Assessment Office
DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)

1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here.

Our program expects that all students will:

-show ability to work with different learning styles and different cultures

-interact with students individually, in small groups and as a whole class in diverse elementary, middle school and high school clinical placements and student teaching

-plan and adjust the lesson(s) taught to accommodate student’s different backgrounds and learning styles

- integrate a variety of instructional techniques” in order to reach different learning styles

  Actively seeks opportunities to work with those of different ability, race, gender or ethnicity.  Actively seeks interaction and feedback from a variety of other people.  Has compassion for others.

  Show a belief that all students can learn and a willingness to work with them

  Show sensitivity and respect for multiple socio-cultural realities of other people

  Show understanding of diverse learning styles and a willingness to accommodate them

2. Candidate data derived from assessment..

1.  Ability to plan and implement lessons to students of different ability levels.  In Adapted PE, lesson planning and lesson delivery rubrics (Assessment 4 parts 1 and 2)

2.  Department diversity data (gather information on the percentage of students taught who are English Language Learners or who are bottom quartile socio-economic status.

To address diversity there are multiple rubric elements from multiple rubrics. The data table below illustrates the percentage of undergraduates and graduates who scored target, acceptable, developing, and unacceptable in elements identified as relating to diversity. It is important to note that these data are not reflective of completers, but rather include undergraduates as they progress through the program. Assignments are completed on different occasions so the data reflect all assessments completed by each student 

	
	% Target
	% Acceptable
	% Developing
	% Unacceptable

	Undergraduates 2008-2009
	82
	16
	1
	

	Graduates

2008-2009
	88
	9
	1
	2


N = 16 for Graduate students, and 81 for Undergraduates
3. A brief analysis of the data findings. Data reveal that students are meeting program expectations. 

4. A brief report of program improvements/modifications made as a result of data findings. Students are meeting program expectations with regard to diversity and no program changes are planned at this time.
5. Attach an electronic copy of the assessment tool or description of the assignment. No change since last report
6. Attach an electronic copy of the scoring guide. No change since last report
TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here.

Please see Assessment 6 for explanation and data
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.
WE HAVE HAD SOME DIFFICULTY WITH OUR TECHNOLOGY AND ALSO INCONSISTENCY IN THE FACULTY TEACHING THE CLASSES - THE CLASSES IN WHICH THE SECOND ASSESSMENTS ARE ADMINISTERED ARE CURRENTLY TAUGHT BY ADJUNCT INSTRUCTORS WHO STEPPED IN AT THE LAST MINUTE AND HAVE NOT COMPLETED THE ASSESSMENTS. ADDITIONALLY, THE TRI-FIT SYSTEM IS IN NEED OF REPAIR. I BELIEVE THAT THE OTHER ASSESSMENTS WILL BE GOOD TO GO THIS YEAR THOUGH. THE CLASS IN WHICH DARTFISH IS USED HAS ALSO HAD A CHANGE IN FACULTY AND I AM WORKING TO HAVE THE DATA GATHERED DURING THIS SEMESTER TO GET US BACK ON TRACK

SECTION VI - Program Alignment Matrix


	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*

	1.1, 1.3, 1.4
	1
	K
	Late clinical

	Assessment of content knowledge


	1.1, 1.21.4, 6.6
	1
	K, P
	Early clinical

	Assessment of candidate ability to plan

Part 1, 2, and 3
	1.6, 2.2, 2.3, 3.1, 3.2, 4.1, 4.2, 4.3, 4.5, 6.1, 6.3, 6.4, 6.5, 6. 7, 6.8, 6.9, 6.10
	2, 3, 4, 5
	K, P, R
	Multiple points

	
	2.1, 2.3, 3.1, 4.1, 4.3, 5.1, 5.2, 5.3, 5.4, 6.3, 6.4, 6.8, 6.9, 6.10, 8.3
	2, 3, 4, 5, 6, 7
	
	

	
	1.6, 3.2, 4.4, 4.5, 6.1, 6.2, 6.4, 6.5, 6.7, 7.2
	4, 7
	
	

	Assessment of student teaching or internship

Part 1, 2, 3, and 4
	1.6, 2.2, 2.3, 3.1, 3.2, 4.1, 4.2, 4.3, 4.5, 6.1, 6.3, 6.4, 6.5, 6. 7, 6.8, 6.9, 6.10
	2, 3, 4, 5
	K, P, R
	Multiple points

	
	2.1, 2.3, 3.1, 4.1, 4.3, 5.1, 5.2, 5.3, 5.4, 6.3, 6.4, 6.8, 6.9, 6.10, 8.3
	2, 3, 4, 5, 6, 7
	
	

	
	1.6, 3.2, 4.4, 4.5, 6.1, 6.2, 6.4, 6.5, 6.7, 7.2
	4, 7
	
	

	
	All Standards
	1-13
	
	

	Assessment of candidate effect on student learning or the learning environment


	1.6, 2.3, 7.1, 7.2, 7.3
	8
	K, P, R
	Exit

	Additional assessment that addresses standards (required—see your SPA for details) 
Technology
	9.1, 9.2, 9.3
	4, 6, 7, 8
	K, P
	Late clinical

	Additional assessment that addresses standards (required or optional, depending on your SPA)
Reflection
	5.1, 8.1, 8.2, 8.3
	10
	K, R
	All clinicals

	Additional assessment that addresses standards (required or optional, depending on your SPA)

Professional Development
	8.2, 10.1, 10.2, 10.3
	10, 11
	P, R
	Exit


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
1. Methods





Hint Boxes:  You will see boxes like this one placed throughout this document.  These boxes are intended to help reduce the workload when completing both this document and the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Annual Update� form for the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Office of Assessment Services�.  Each box is located near an item on this form which closely corresponds to required information for the Annual Update form.  The specific item on the Annual Update form is listed in the box for your convenience. 
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NEW to gather information for NCATE visit:





Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.





The elements within each rubric are clearly aligned to performance indicators as outlined in the NASPE standards. Some rubrics address multiple standards and indicators. The attached table illustrates how each of the assessments are linked to specific NASPE indicators.





Our rubrics contain detailed and discriminating descriptions for each dimension to differentiate levels of student performance. Faculty have been trained in using the rubrics and sample work has been assessed by multiple faculty members to determine consistency.





 The rubrics were all developed by a diverse group of PETE faculty who are sensitive to issues regarding language and other forms of discrimination. The rubrics were all approved by the faculty.








� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.


� Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.


� Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).


� Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required courses [specify course title and numbers], or completion of the program).
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