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SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) 

Northern Illinois University (NIU) Conceptual Framework

A Community of Learners

All certification programs at Northern Illinois University are based on the shared vision and goals of a community of learners. Our unique governance structure provides for responsive and reflective change in educator preparation programs by incorporating diverse perspectives and respect for the expertise of a variety of individuals, while maintaining a focus on the preparation of exemplary educators who demonstrate the necessary knowledge, practice, reflection and dispositions (scholarship, creative and critical thinking, collaboration, diversity, caring, and lifelong learning). Each of these areas draws upon the strength of essential aspects of a community of learners in which educational practice and reflection are based upon a broad general education and a sound disciplinary base of knowledge. The community of learners is enriched and strengthened by the interaction of its core elements: knowledge, practice and reflection.

The goal of the Library Information Specialist program is to develop exemplary and caring educators who have a broad general education, relevant disciplinary knowledge, and experience in and knowledge of contemporary best practices. As such, we prepare our students to deal with the diverse interests of the communities in which they will serve based on the understanding that as professional educators, they are part of that community of learners. Our program, as part of NIU, is committed to lifelong learning, the effective use of creative and critical thinking skills in diverse and collaborative settings, scholarship, and reflection. Through our instruction, coursework and course experiences, and assessments, we strive to fit the NIU conceptual framework into all facets of our program. Examples of this include (1) collaboration: in classes and assessments students must demonstrate their ability to work with their teachers collaboratively (for instance, through a media talk where the librarian presents/”talks” media to support a teacher-led instructional unit); (2) diversity: LIS candidate designs, develops, and presents a research session to a diverse group of learners (for example, a lesson on how to use a particular data base, presented to a culturally diverse group of high school students); and (3) reflection: LIS candidates reflect on how their professional activities support their work with P-12 students (for instance, through the reflection assignment required at the completion of most LIS classes and also required as a part of both the M.S.Ed. and internship/practicum portfolios).

Research indicates that candidates’ learning is profoundly affected by experience. Candidates interact within the community of learners comprised of faculty, field professionals, and peers. The professional development of a prospective educator within this community of learners incorporates classroom instruction and diverse field-based experiences that promote engagement in inquiry, collaboration, and reflection; development and refinement of effective practices; and a commitment to lifelong learning.

Northern Illinois University’s programs support the efforts of the Illinois State Board of Education to develop strong learning communities, as delineated in Preparing Educators for the 21st Century (1997), by preparing educators who will become effective professionals within diverse educational settings.
 Put an “x”  next to each Conceptual Framework element addressed by the assessment.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test) 
	XKnowledge     XPractice     □Reflection     

	Assessment of content knowledge 
	XKnowledge     XPractice     □Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
	XKnowledge     XPractice     XReflection     

	Assessment of student teaching or internship

	XKnowledge     XPractice     XReflection     

	Assessment of candidate effect on student learning


	XKnowledge     XPractice     XReflection     

	Additional assessment that addresses standards (required—see your SPA for details)  
	XKnowledge     XPractice     □Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA)
	XKnowledge     XPractice     XReflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : 2008-09


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	DeKalb, IL
	56
	17

	Lake forest, IL
	1
	0

	PALS - Rockford, IL
	18
	9


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences

Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.

	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	NA
	16

	Number not having diversity experiences
	NA
	8*


* Diversity experiences are only required of those MSEd candidates aiming to work in a school setting, and/or seeking certification as a Library Information Specialist or Technology Specialist. Others that may be enrolled in Field Experiences include those seeking careers in settings other than schools (coporate, government, etc.).

	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	NA
	NA
	NA
	NA
	9
	9
	10
	11


* Each candidate may have had multiple instances in the field with a diverse group. These data represent the number of candidates who had one or more experience working with the above populations.

	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	26
	22


* Some of these program completers were enrolled in Field Experiences in prior years. These data are included in previous reports.

	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	16
	18
	14
	19


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.
See Attachment B

SECTION II – ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 

	Name of Assessment

	Type or 

Form of Assessment

	When the Assessment

Is Administered


	
	
	

	1
	[Licensure assessment, or other content-based assessment] 
	LIS State Licensure Exam
	Prior to obtaining certification

	2
	[Assessment of content knowledge in instructional or educational communications and technology]
	Case Study Analysis

	Required Capstone Course: ETT 533

	3
	[Assessment of candidate ability to plan ]
	Facilities Design Plan
	Required Capstone Course: ETT 533

	4
	[Assessment of student teaching/internship/practicum etc.]
	Field Experience Portfolio
	IT MSED Practicum/Internship core requirement: ETT586 or ETT569

	5
	[Assessment of candidate effect on student/client learning]
	Information Literacy/Content Curriculum Collaborative Assessment
	IT MSED Practicum/Internship core requirement: ETT586 or ETT569

	6
	Additional assessment that addresses AECT standards (required) ]
	Teaching Ethics (Written and Oral)
	ETT 542: Information and Social Responsibilities

	7
	Additional assessment that addresses AECT standards (optional)
	AASL Dispositional Assessment 

NIU/COE Disposition Protocol
	Required Capstone Course: ETT 533 Every course/twice per term


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.
	PROGRAM STANDARD


	APPLICABLE ASSESSMENTS FROM SECTION II

	School library media candidates encourage reading and lifelong learning by stimulating interests and fostering competencies in the effective use of ideas and information. They apply a variety of strategies to ensure access to resources and information in a variety of formats to all members of the learning community. Candidates promote efficient and ethical information-seeking behavior as part of the school library media program and its services.


	

	1.1 Efficient and ethical information-seeking behavior 
Candidates model strategies to locate, evaluate and use information for specific purposes. Candidates identify and address student interests and motivations. Candidates interact with the learning community to access, communicate and interpret intellectual content. Candidates adhere to and communicate legal and ethical policies.


	X#1     X#2     □#3     X#4

□#5     X#6     X#7     □#8

	1.2 Literacy and reading 
Candidates are aware of major trends in reading material for children and youth. Candidates select materials in multiple formats to address the needs and interests of diverse young readers and learners. Candidates use a variety of strategies to promote leisure reading. They model their personal enjoyment of reading in order to promote the habits of creative expression and lifelong reading.


	X#1     X#2     □#3     X#4

□#5     □#6     X#7     □#8

	1.3 Access to information 

Candidates support flexible and open access for the library media center and its services. Candidates identify barriers to equitable access to resources and services. Candidates facilitate access to information in print, nonprint, and electronic formats. Candidates comply with and communicate the legal and ethical codes of the profession.


	X#1     x#2     □#3     X#4

□#5     X#6     X#7     □#8

	1.4 Stimulating Learning Environment 
Candidates demonstrate ways to establish and maintain a positive educational climate in the library media center. Candidates identify relationships among facilities, programs, and environment that impact student learning. Candidates plan and organize library media centers according to their use by the learning community.


	X#1     X#2     □#3     X#4

□#5     □#6     X#7     □#8

	2. Teaching and Learning. School library media candidates model and promote collaborative planning with classroom teachers in order to teach concepts and skills of information processes integrated with classroom content. They partner with other education professionals to develop and deliver an integrated information skills curriculum. Candidates design and implement instruction that engages the student’s interests, passions, and needs which drive their learning.


	

	2.1 Knowledge of learners and learning 
Candidates design library media instruction that assesses learner interests, needs, instructional methodologies, and information processes to assure that each is integral to information skills instruction. Candidates support the learning of all students and other members of the learning community, including those with diverse learning styles, abilities and needs. Information skills instruction is based on student interests and learning needs and is linked to student achievement.


	X#1     X#2     □#3     X#4

X#5     X#6     X#7     □#8

	2.2 Effective and knowledgeable teacher 
Candidates work with classroom teachers to co-plan, co-teach, and co assess information skills instruction. The library media specialist as teacher of information skills makes use of a variety of instructional strategies and assessment tools. Candidates analyze the role of student interest and motivation in instructional design. Student learning experiences are created, implemented and evaluated in partnership with teachers and other educators.


	X#1     X#2     □#3     X#4

X#5     X#6     X#7     □#8

	2.3 Information literacy curriculum 
Candidates employ strategies to integrate the information literacy curriculum with content curriculum. Candidates incorporate technology to promote efficient and equitable access to information beyond print resources. Candidates assist students to use technology to access, analyze, and present information.


	X#1     X#2     □#3     X#4

X#5     X#6     X#7     □#8

	3. Collaboration and Leadership. School library media candidates provide leadership and establish connections with the greater library and education community to create school library media programs that focus on students learning and achievement; encourage the personal and professional growth of teachers and other educators, and model the efficient and effective use of information and ideas.


	

	3.1 Connection with library community 
Candidates demonstrate the potential for establishing connections to other libraries and the larger library community for resource sharing, networking, and developing common policies and procedures. Candidates articulate the role of their professional associations and journals in their own professional growth.


	X#1     X#2     □#3     X#4

□#5     □#6     X#7     □#8

	3.2 Instructional partner 
Candidates model, share, and promote ethical and legal principles of education and librarianship. Candidates acknowledge the importance of participating on school and district committees and in faculty staff development opportunities.


	X#1     X#2     □#3     X#4

X#5     X#6     X#7     □#8

	3.3 Educational leader 
Candidates are able to articulate the relationship of the library media program with current educational trends and important issues. Candidates recognize the role of other educational professionals and professional associations. Candidates translate for the school the ways in which the library program can enhance school improvement efforts. Candidates utilize information found in professional journals to improve library practice.


	X#1     X#2     □#3     X#4

X#5     X#6     X#7     □#8

	4. Program Administration. School library media candidates administer the library media program in order to support the mission of the school, and according to the principles of best practice in library science and program administration.
	

	4.1 Managing information resources: Selecting, Organizing, Using 
Candidates select, analyze, and evaluate print, nonprint and electronic resources using professional selection tools and evaluation criteria to develop a quality collection designed to meet diverse curricular and personal needs. Candidates organize the library media facility and its collections – print, nonprint and electronic – according to standard accepted practice. Candidates support intellectual freedom and privacy of users. Candidates plan for efficient use of resources and technology to meet diverse user needs.


	X#1     X#2     X#3     X#4

X#5     X#6     X#7     □#8

	4.2 Managing program resources: Human, financial, physical 
Candidates develop and evaluate policies and procedures that support the mission of the school and address specific needs of the library media program, such as collection development and maintenance, challenged materials and acceptable use policies. Candidates apply accepted management principles and practices that relate to personnel, financial and operational issues. Candidates plan adequate space for individuals, small groups and whole classes.


	X#1     X#2     X#3     X#4

□#5     X#6     X#7     □#8

	4.3 Comprehensive and collaborative strategic planning and assessment 
Candidates collaborate with teachers and administrators to develop a library media program plan that aligns resources, services and information literacy standards with the school's goals and objectives. Candidates use data for decision-making.


	X#1     X#2     □#3     X#4

X#5     X#6     X#7     □#8


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 

1. Provide a brief description of the assessment (one sentence may be sufficient): 
Library Information Specialist State Licensure Exam
2. How this assessment specifically aligns with the standards it is cited for in Section III:

This comprehensive knowledge level assessment is intended to address all AASL/IPTS standards for the Library Information Specialist certification.
3. A brief analysis of the data findings:
Number of Candidates Assessed: 

2008-09:
36
Number of Candidates Meeting Program Expectations: 

2008-09:
36 (100%)

All candidates passed the LIS State Licensure Exam.

4. An interpretation of how that data provides evidence for meeting standards
In 2008-09, all candidates passed this exam. The sub-test with the highest average score (270) was Information Access and Delivery; the lowest average score, but still passing, was in the area of Communication (257). Teaching and Learning (267) and Program Administration (261) fell between.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.
1. Provide a brief description of the assessment (one sentence may be sufficient): 
Case Study Analysis 

This assessment was revised in response to the SPA Review in 2008. 

The Case Study Analysis assessment, due to its nature as the culminating assignment in our capstone library information specialist class, demonstrates our candidates’ content knowledge in the many areas necessary to be a school library media specialist, including: information access, literacy (encouraging student reading and awareness of reading trends), teaching/instruction, leadership, program administration, ethics, knowledge of the field, research, technology (Internet searching, web page creation, etc.) and more. For this assessment, each student is required to select a school library media center in which to observe for at least one day. The assignment requires that each student interview the library media specialist in that particular library as well as write down observations. Things students are required to observe/ask include: the role and an overview of the library program in the school; the principal’s or other administrators’ role(s) in the media center; use of the media center by teachers and students; roles that the Library Information Specialist (LIS) plays in the total school environment; use of computers and other technology for instruction; selection policies and procedures (students are requested to collect copies of all materials possible); professional periodicals and conferences used/attended by those observed; facility layout; services provided by the LIS; and program strengths and weaknesses. The purpose of this assignment is to assess our students’ ability to connect the various components of the LIS position in terms of their previous coursework. 

2. How this assessment specifically aligns with the standards it is cited for in Section III:

In the original assessment the following components aligned to AASL standards as follows:

Interview/observation

AASL-2004-1, AASL-2004-2,

AASL-2004-3, AASL-2004-4

7 (43%) 9 (56%)

Reflection

Map, related, standards, here

6 (37%) 8 (50%) 2 (12%)

Program Evaluation (L4L)

AASL-2004-1, AASL-2004-2,

AASL-2004-3, AASL-2004-4

In the revised assessment AASL Standards are aligned within the “Case Study Analysis” assignment and rubric, given that a library media center and LIS should exhibit or speak to all AASL Standards. Please note that this means several sections of the assignment, including: “I. Interview with the Library Information Specialist,” “III. Roles you see the library information specialist playing,” “IV. Services provided by the library information center staff that you may observe,” and “VII. Program Strengths” as overview components, are aligned to AASL Standards: 1.1-4.3. (Candidates observe in their selected school library to see how the standards are met.) The following portions of the assignment: professional periodical use, materials’ selection, LMC philosophy, LIS role in technology, ethics, budget, facility, and teacher and student use align only to those standards which relate to their specific areas.
3. A brief analysis of the data findings:
These data are from 2008-09, prior to the revision of the assessment described above.

Number of Candidates Assessed: 

2008-09:
16
Number of Candidates Meeting Program Expectations: 

2008-09:
16

Interview/observation
16 candidates achieved an Exemplary or Target assessment.

Reflection

14 candidates achieved an Exemplary or Target assessment, and 2 achieved Acceptable.

Program Evaluation 
15 candidates achieved a Target assessment, and 1 achieved Unacceptable.

Writing Mechanics and Timeliness are not aligned with the standards. It was in these areas that 3 and 5 candidates respectively were assessed at the Unacceptable level.
4. An interpretation of how that data provides evidence for meeting standards
In the areas that are aligned to the standards, all candidates were assessed at the acceptable level or higher with the exception of one candidate in the area of Program Evaluation. With the revision of this assessment and rubrics, we anticipate that the success of candidates will increase on this assessment. We will review 2009-10 data sets to evaluate if further revisions are necessary.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 
1. Provide a brief description of the assessment (one sentence may be sufficient): 
Facilities Design Plan 

The assessment, Facilities Design Plan, is an assignment within the candidate’s coursework. In this assignment, candidates work individually or in a group to design or redesign a school library facility. Candidates must demonstrate that they have taken into account eight considerations related to the programmatic needs for the selected school library. These considerations include: 1) supervision, 2) traffic patterns, 3) ADA requirements, 4) Lighting, Health, Acoustics, and Communication needs, 5) Theft prevention, 6) Instructional considerations, 7) Shelving location and size, and 8) Seating areas and furniture locations.

2. How this assessment specifically aligns with the standards it is cited for in Section III: 

This assessment primarily aligns with AASL Standards 4.1 and 4.2. Specifically, candidates demonstrate competency with AASL Standard 4.1 Managing information resources: selecting, organizing, and using by preparing a facility plan that involves the organization and efficient use of the library media collection and facility. Additionally, candidates demonstrate competency with AASL Standard 4.2 Managing program resources: human, financial, physical in the Facility Design Plan as they address the required considerations to align with the school mission, and serve the teacher and students for individual, small group and whole class needs. Candidates must address specific needs of the school through exploration of ADA requirements, Lighting, Health, Acoustics, and Communication needs, Instructional considerations, Shelving location and size, and Seating areas and furniture locations.
3. A brief analysis of the data findings:
Number of Candidates Assessed: 

2008-09: 14
Number of Candidates Meeting Program Expectations: 
2008-09: 14

	
	Exemplary


	Target
	Acceptable
	Unacceptable
	Total

Candidates

	Includes minimum considerations

4.1, 4.2
	6 (42%)
	7 (50%)
	0 (0%)
	1 (8%)
	14

	Timeliness 


	9 (64%)
	3 (21%)
	2 (15%)
	0 (0%)
	14

	Grammatical 


	2 (15%)
	12 (85%)
	0 (0%)
	0 (0%)
	14

	Oral Presentation

4.1, 4.2


	5 (36%)
	7 (50%)
	0 (0%)
	2 (14%)
	14


4. An interpretation of how that data provides evidence for meeting standards
Data for the Facility Design Plan Assessment show that the large majority (92%) of our candidates show competency in AASL Standards 4.1 and 4.2. Students are able to demonstrate their ability to meet program needs through designing a facility that address eight important considerations for school library media programs including 1) supervision, 2) traffic patterns, 3) ADA requirements, 4) Lighting, Health, Acoustics, and Communication needs, 5) Theft prevention, 6) Instructional considerations, 7) Shelving location and size, and 8) Seating areas and furniture locations.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice
1. Provide a brief description of the assessment (one sentence may be sufficient): 

Field Experience Portfolio

The field experience, where the candidates undergo real-life school library work, is the culminating activity within the Library Information Specialist (LIS) program.
2. How this assessment specifically aligns with the standards it is cited for in Section III:

Through their previous LIS courses, the candidates have obtained the basic materials and information needed to make the field experience a success; i.e., with the field experience, all previous knowledge, skills, and dispositions come together. Thus, all AASL standards, 1.1-4.3 are aligned to the field experience assessment.
3. A brief analysis of the data findings:

Number of Candidates Assessed:

2008-09: 24

Number of Candidates Meeting Program Expectations:

2008 – 09: 24

All candidates scored Target or Acceptable on all three components of the assessment. 

4. An interpretation of how that data provides evidence for meeting standards

2008 – 09: All 24 candidates received Target or Acceptable on all components of the practicum and internship assessment. Among the 24 candidates, 8 candidates participated in the IT-related field setting and 16 candidates participated in the LIS -related field setting. 

Because the LIS field experience was designed to meet all ALA/AASL standards and because all students to date have received either an exemplary, target or acceptable rating on their field experience portfolio, this indicates that all students (100%) met the required standards.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 

1. Provide a brief description of the assessment (one sentence may be sufficient): 

Information Literacy/Content Curriculum Collaborative Assessment 

This assessment is an assignment within the Field Experience. Every candidate (starting Fall 2009) is to complete this assessment as part of his/her field experience. A collaborative effort between the candidate and an interested content area specialist (teacher), this assessment is designed to: identify, develop, teach, and evaluate an information literacy lesson which will support selected curricular content in that teacher’s class. In this way, the candidate demonstrates his/her ability to take on the roles and responsibilities of a proactive member of a collaborative teaching team. This collaborative lesson is to address at least one of AASL’s four “Standards for the 21st-Century Learner” (2007) or one of the nine AASL “Information Literacy Standards for Student Learning” found in Information Power (1998).

2. How this assessment specifically aligns with the standards it is cited for in Section III:

This assessment aligns with parts of three of the four AASL Standards (2. Teaching and Learning, 3. Collaboration and Leadership, and 4. Program Administration), due to the coverage in this assignment of teaching/learning, collaboration, and management issues, in terms of K-12 students and the school library media center.: 2.1a-c, 2.2a-d, 2.3a-c, 3.2a, 3.3a and c, 4.1d, and 4.3a and b.
3. A brief analysis of the data findings:

Number of Candidates Assessed: 

Number of Candidates Meeting Program Expectations: 

Information Literacy/Content Curriculum Collaborative Assessment will first be used in Fall 2009. Therefore, there is currently no candidate data for this assessment. 
4. An interpretation of how that data provides evidence for meeting standards

Information Literacy/Content Curriculum Collaborative Assessment will first be used in Fall 2009. Therefore, there is currently no candidate data for this assessment. 
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 
1. Provide a brief description of the assessment (one sentence may be sufficient): 

Teaching Ethics (Written and Oral)
The assessment is the final assignment in the class, ETT 542: Information and Social Responsibilities for Library Information Specialists. The purpose of this class is an in-depth coverage of policies, procedures, and teaching of intellectual properties, intellectual freedom, and ethical issues of information access and use in K-12 education, specifically in the library media center.  The assignment, Teaching Ethics(Written and Oral), assesses all of the issues covered in the class: ethics, policies and procedures for said ethics, and the teaching/training of ethics in the K-12 environment. In this assignment, the student chooses one of three ethical concerns to teach: intellectual property (usually some aspect of copyright is chosen), intellectual freedom, or privacy. The student, using an instructional design model (such as the Addie model of: analyze, design, develop, implement, and evaluate) creates a teaching or training unit for either some aspect of K-12 students or a teacher in-service. S/he then teaches part of the unit, including connecting it to school policies, to the class on the day that this assignment is due. Once the teaching has been completed, the class -- made up primarily of current teachers working towards a library information specialist certification or endorsement (and in some cases school administrators) -- critically reviews the unit in a face-to-face classroom environment. 
2. How this assessment specifically aligns with the standards it is cited for in Section III:

This assessment aligns with parts of each of the four AASL Standards, due to the coverage in the class of information, management, teaching, and ethical issues, in terms of the K-12 school library media center. Those sections of the standards are: 1.1d, 1.3b and d, 1.4a, 2.1a-c, 2.2b-d, 2.3b, 3.3a, c, and d, and 4.1c.

3. A brief analysis of the data findings:

Number of Candidates Assessed:

2008-09: 
20
Number of Candidates Meeting Program Expectations:

2008-09: 
20 (100 %)

	
	Exemplary


	Target
	Acceptable
	Unacceptable
	Total

Candidates

	Written Inclusion of Assignment Elements

1.1, 1.3, 2.1, 2.2
	 15 (75%)
	 1 (5%)
	 4 (20%)
	0 (0%)
	20 

	Written Organization: Coherence

2.1, 2.2
	 12 (60%)
	  7 (35%)
	 1 (5%)
	0 (0%)
	20 

	Written Organization:  Creativity

3.3
	  6 (30%)
	 12 (60%)
	 2 (10%)
	0 (0%)
	20 

	Written Assignment: Editing


	  1 (5%)
	  13 (65%)
	 6 (30%)
	0 (0%)
	20 

	Oral Inclusion of Assignment Elements

1.1, 1.3, 2.1, 2.2
	 14 (70%)
	  5 (25%)
	 1 (5%)
	0 (0%)
	20 

	Oral Organization and Coherence

2.1, 2.2, 2.3
	  10 (50%)
	5 (25%)
	 5 (25%)
	0 (0%)
	20 

	Oral Creativity

1.4, 3.3
	 5 (25%)
	 14 (70%)
	 1 (5%)
	0 (0%)
	20 

	Oral:  Media Used

2.3, 4.1
	 10 (50%)
	 6 (30%)
	 4 (20%)
	0 (0%)
	20 

	Oral:  Presentation Skills

1.1, 2.3
	 10 (50%)
	 8 (40%)
	2 (10%)
	0 (0%)
	20 

	Oral:  Audience Response

2.1, 2.2, 2.3
	 6 (30%)
	12 (60%)
	 2 (10%)
	0 (0%)
	20 

	Oral:  Presentation Length


	 10 (50%)
	10 (50%)
	0 (0%)
	0 (0%)
	20 


4. An interpretation of how that data provides evidence for meeting standards

Our candidates’ high success rate in achieving the rubric components of this assignment reveal that our candidates’ are competent in analyzing a library ethics’ problem; and designing, developing, implementing, evaluating, and presenting an accompanying instructional unit for either K-12 students or a teacher in-service.
 5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#7 ((Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 
1. Provide a brief description of the assessment (one sentence may be sufficient): 

AASL Aligned Dispostion Assessment
Newly design rubric to assess LIS candidate dispositions as aligned to the AASL standards.

COE College-wide Dispostion Assessment

In spring 2009 the ETRA Department resolved to assess the dispositions of all students enrolled in ETT or ETR courses. This data is collected through a College-wide assessment system based on the Unit Conceptual Framework. These data are collected and reported each semester using the LiveText system to report to the College Dispositions Coordinator. 

2. How this assessment specifically aligns with the standards it is cited for in Section III:

The new AASL dispositions’ rubric scores the various sections of each AASL standard, 1.1-4.3, on the four criteria of exemplary, target, acceptable, and unacceptable. Thus our candidates’ dispositions are directly tied to each and every element of the AASL Standards.
College-wide Dispositions Assessment: This assessment is aligned to the Unit Conceptual Framework. The following link provides more details on this alignment.

http://www.cedu.niu.edu/partnership/dispositions/overview.shtml
3. A brief analysis of the data findings:

Number of Candidates Assessed: 

AASL Aligned Disposition Assessment will first be used in Fall 2009. Therefore, there is currently no candidate data for this assessment. 

Spring 09 College-wide Dispositions Assessment: 
203

Number of Candidates Meeting Program Expectations:

AASL Aligned Disposition Assessment will first be used in Fall 2009. Therefore, there is currently no candidate data for this assessment. 

Spring 09 College-wide Dispositions Assessment: 
203

Of all students enrolled in all courses offered in the MSEd in IT (N=203), there were no level changes or disposition alerts made in spring 2009 for any candidate in the MSED in IT program.

4. An interpretation of how that data provides evidence for meeting standards

AASL Aligned Disposition Assessment will first be used in Fall 2009. Therefore, there is currently no candidate data for this assessment. 

In the one semester of data collected, no candidates were reported with a dispositions alert. Each semester we will review data to examine areas where issues arise with dispositions.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#8 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards or dispositions assessment. 
1. Provide a brief description of the assessment (one sentence may be sufficient):

2. How this assessment specifically aligns with the standards it is cited for in Section III:

3. A brief analysis of the data findings:

Number of Candidates Assessed:

Number of Candidates Meeting Program Expectations:

4. An interpretation of how that data provides evidence for meeting standards

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#9 (Required):  Dispositions assessment 
See Assessment 7 above.
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
1. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates passing the test: _______________

2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

NIU EXIT SURVEYS (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.

TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.

DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)

1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here.

ETRA Computing Skills Exam: Beginning with Spring 2009 all candidates are expected to pass the Computing Skills Exam within the first 12 hours of a student’s graduate program. Candidates must demonstrate technology competency by passing the Computing Skills Exam with a score of 70% or better in each of 5 areas: Computing Operations, Word Processing, Presentation Software, SpreadSheets, and Internet Usage and Web Development.

Technology Development and Integration project from the MSED Production core requirement (ETT 439, ETT450, ETT536, or ETT555): More advanced technology competencies for all candidates are addressed through this assessment, see Assessment 6 above.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___16_______

Number of Candidates Meeting Program Expectations: _____15__________

3. A brief analysis of the data findings. Type response here.

15 of 16 candidates who have completed the ETRA CSE exam have passed on the first attempt. The remaining candidate is engaged in self-remediation and will retake the exam before the completion of 12 credit hours. 

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

ETRA Computing Skills Exam: All, but one student, successfully passed the ETRA Computing Skills Exam. The student that did not pass is remediating through self-study and is expected to pass the exam before he completes 12 credit hours on his program of study.

Technology Development and Integration project from the MSED Production core requirement (ETT 439, ETT450, ETT536, or ETT555): See Assessment 6 above.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.



SECTION VI - Program Alignment Matrix


	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*

	All elements of all AASL standards 1-4
	NA
	Knowledge, Practice
	Prior to certification

	Assessment of content knowledge


	1.1-1.3, 2.1-2.3, 3.1-3.3, 4.1-4.3
	NA
	Knowledge, Practice
	End of Coursework

	Assessment of candidate ability to plan


	4.1, 4.2
	NA
	Knowledge, Practice, and Reflection
	End of Coursework

	Assessment of student teaching or internship


	1.1-1.3, 2.1-2.3, 3.1-3.3, 4.1-4.3
	NA
	Knowledge, Practice, and Reflection
	Late Clincial

	Assessment of candidate effect on student learning or the learning environment


	2.1-2.3, 3.2, 3.3, 4.1
	NA
	Knowledge, Practice, and Reflection
	Late Clinical

	Additional assessment that addresses standards (required—see your SPA for details) 

	1.1, 1.3, 2.1, 2.2, 2.3, 3.2, 3.3, 4.1-4.3
	NA
	Knowledge, Practice
	Midway through coursework 

	Additional assessment that addresses standards (required or optional, depending on your SPA)
	All elements of all AASL standards 1-4
	NA
	Knowledge, Practice, and Reflection
	End of Coursework 

Every course/twice per term


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
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Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.





Accuracy 





In order to assure the accuracy of  assessments used in the MSEd in IT program, all assessments are aligned to the respective SPA standards (AASL, ISTE, AECT) as well as the NIU conceptual Framework in the areas of knowledge, practice and reflection. In aligning the SPA standards, syllabi, project guides, and rubrics, faculty originated the initial alignment and revise (as necessary) with each review of the course or assessment. Our efforts in IT have focused on application and practice. All courses aim to meet knowledge and practice levels of experience for the student with more advanced courses/experiences aiming toward reflection.





Consistency 





Our use of the LiveText assessment system has made review of the consistency of our assessments manageable. Through data from LiveText reports of our inter-rater reliability generated over a specified time (in this case Summer 2008 - Spring 09), we have determined that we are consistently less than one standard deviation in our inter-rater reliability on all of our assessments used in the MSEd program.





Freedom from bias 





Assessments developed for the MSEd in IT program stem from the language of the professional standards set forth by our SPAs. So, from inception we try to avoid biases in language or language that would favor a particular group by using all professional standards relevant to our candidates’ program (AASL, ISTE, AECT). We also attend to this matter as all assessments are reviewed regularly. Finally, all of our assessments are distributed and submitted through LiveText and electronic assessment system, this aids in our attempt to be certain that all rubrics and project guides are legible.





2. Student Learning Outcomes





1. Methods








� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.


� Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.


� Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).


� Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required courses [specify course title and numbers], or completion of the program).





