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SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) Northern Illinois University has adopted the conceptual framework of Teacher as a member of a community of learners. The core set of tenets which under girds the NIU Community of Learners model is broadly defined as knowledge, practice, and reflection. Candidates in all programs are expected to attain a strong knowledge base, practice research-based teaching methods, and critically reflect upon their practices. The motto “community of learners” and visual representing concentric circles of knowledge, practice, and reflection with an inner circle “exemplary educator” and an outer circle noting the dispositions of collaboration, diversity, caring, lifelong learning, scholarship, and creative and critical thinking are found on all course syllabi as a reminder to faculty and candidates of this conceptual framework. 
The following table illustrates how each component of the conceptual framework (listed in the left column) is aligned with course outcomes and competencies (in the right column). These course outcomes and competencies are observed and assessed in various ways and in various courses throughout the program. For example, the collaboration component, evidenced by the candidate’s ability to work within teams to complete assignments and generate a professional development project for peers and colleagues, is primarily assessed in TLSE 593, but these skills are also required in other courses that promote group work such as ETR 534 and TLSE 562.  Similarly, dispositions and professional behaviors and attitudes are assessed in every course by every professor or instructor.

	Concept in Conceptual Framework
	Candidates completing an LBS-2  certificate of graduate study will:

	Creative & Critical Thinking


	· Generate curricular and instructional solutions to critical learning issues for students with special needs.

· Locate, interpret, and critique educational research from a variety of sources.

	Collaboration


	· Work within teams to complete assignments.

· Generate a professional development project for peers and colleagues.

	Diversity


	· Describe strategies for successful inclusion of students with a variety of disabilities into the general education classroom.

· Describe strategies to overcome discrimination due to race, ethnicity, gender, disability, or religion. 

	Caring


	· Describe issues related to personal dignity of students with special needs.

· Describe strategies for collaborating effectively with families of children with disabilities, especially families with personal and financial challenges.

	Lifelong Learning


	· Describe goals for their ongoing professional development as teachers. 

	Scholarship


	· Generate curricular and instructional plans based on research-based practices.

· Synthesize literature into oral and written presentations to colleagues.


Put an “x”  next to each Conceptual Framework element addressed by the assessment.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test) State Test
	□XKnowledge     □Practice     □Reflection     

	Assessment of content knowledge 

Position Paper


	□XKnowledge     □Practice     X□Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
Adapted Lesson Plan

Transition Plan
	□XKnowledge     X□Practice     □Reflection     

	Assessment of student teaching or internship
Internship/Clinical Experience
	□Knowledge    X □Practice     X□Reflection     

	Assessment of candidate effect on student learning
Behavior Plan
	□Knowledge     X□Practice     □Reflection     

	Additional assessment that addresses standards (required—see your SPA for details)  
Dispositions
	□Knowledge     X□Practice     X□Reflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : 2008-2009


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	NIU/2008-2009
	42
	6

	
	
	

	
	
	


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.
Tracking Diversity Experiences
Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	N/A
	12

	Number not having diversity experiences
	N/A
	0


	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	N/A
	N/A
	N/A
	N/A
	12
	12
	12
	12


	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	6
	6


	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	6
	6
	6
	6


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.
Categories for ethnicity: 
1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown
Status definitions: 
Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
	Faculty Member Name
	Highest

Degree, Field, & University
	Assignment:
 Indicate the role of the faculty member
	Faculty Rank

(Professor,

Associate Prof, Assistant Prof, Instructor, Lecturer, or No Rank)
	Tenure Track 

(Tenured

or

Not tenured but on tenure track

or

Not on tenure track)
	Scholarship, Leadership in Professional Associations, and Service: 
List up to 3 major contributions in the past 3 years 
	Teaching or other professional experience in 

P-12 schools
	Ethnicity

(Please use only the categories listed above)
	Gender

(male, female)
	Status

Full-time, Part-time, 

or Adjunct 

 (see definition above)
	Full-time faculty only:

Number of courses taught in Fall 2008
	Full-time faculty only:

Number of credit hours taught in Fall 2008

	Even, Jim
	Masters Degree

Special Education

University of Illinois, Chicago
	TLSE 592
	Instructor
	Not on tenure track
	Focused Monitoring team, Illinois State Board of Education; Facilities Task Force Member
	Current: Assistant Director for Student Services and Special Education
	-----
	M
	Adjunct
	N/A
	N/A

	Hartman, Paula
	Ph. D.

Special Education

University of Texas at Austin
	TLSE 593
	Assistant Professor
	On tenure track
	Conderman, G., Johnston-Rodriguez, S., & Hartman, P. (2009). Communicating and collabora-ting in co-taught classrooms. TEACH
ING Exceptional Children Plus, 5, 2-16.

Conder
man, G., Hartman, P., & Johnston-Rodriguez, S. (2009). Mnemonics to the rescue: Strategies for memory and recall. LD Forum, Spring, 6-8.

Hartman, P. (2008). Implicit teaching. In N. Salkind (Ed.), Encyclopedia of Educational Psychology. Los Angeles: Sage Publica
tions. 


	Past 2 years: Provided consultation in the schools to candidates in TLSE 593

2006-07 Senior Program Coordinator for Teacher Induction and Support Program

2004-2005 Graduate research assistant (spent 30 hours in schools filming students and teachers for project)
	-----
	F
	Full time
	3
	9

	Johnson, Jesse
	Ed. D.

Special Education

Northern Illinois University
	TLSE 557(now titled 560)
	Associate Professor
	Tenured
	McDonnell, J.J., & Johnson, J.W. & McQuivey, C. (2008). Embedded instruction in general education classes: An implementation Guide for teachers. The Council for Exceptional Children, Prism Series.

Oswald, D.P., Coutinho, M.J., Johnson, J.W., Larson, J., Mazefsky, C.A. (2008). Student, parent, and teacher perspectives on barriers and facilitators to school success for students with Asperger’s Syndrome. In B.K. Shapiro and P.J. Accardo (Eds.), Autism: Clinical and Research Frontiers. Baltimore, MD: Brookes Publishing.

Van Laarhoven, T., Johnson, J.W., Van Laarhoven-Myers, T., Grider, K.L., & Grider, K.M., (2009). The effectiveness of using a video iPod as a prompting device in employment settings. Journal of Behavioral Education, 18,119-141.


	Current:

Educational and behavioral consultant for schools;

Conducting research with students with development-tal disabilities on effectiveness of video-based instruction
	-----
	M
	Full time
	3
	9

	Johnston- Rodriguez, Sarah
	Ph. D

University of Wisconsin- Madison


	TLSE 559
	Assistant Professor
	On tenure track
	Conderman, G., & Hartman, P., & Johnston-Rodriguez, S. Mnemonics to the rescue. LD Forum.
Spring 2009
Conderman, G., Johnston-Rodriguez, S. & Hartman, P. Communicating and collaborating in co-taught classrooms. TEACHING Exceptional Children Plus

Conderman, G. & Johnston-Rodriguez, S. (Spring, 2009).  Beginning Teachers’Views of their Collaborative Roles.  Preventing School Failure.


	Delivered workshops on transition to teachers; consulted with schools about transition services for students
	-----
	F
	Full time
	3
	9

	Swetin, Marsha
	M. A.

Reading

Northern Illinois University
	TLSE 562
	Instructor
	Not on tenure track
	None reported
	30 years experience as special education administrator and special education teacher 
	-----
	F
	Adjunct
	N/A
	N/A


SECTION II – ASSESSMENTS
In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 


	Name of Assessment
	Type or 

Form of Assessment
	When the Assessment
Is Administered
(course, activity, etc.)

	
	
	

	1
	Licensure assessment (Content area certification test)

	LBS-2 State test
	Conclusion of program

	2
	Assessment of content knowledge


	Position paper

(TLSE 592)

(project)
	First course in program

	3
	Assessment of candidate ability to plan


	Lesson Plan artifacts including:

Lesson Plan (TLSE 562) and
Transition Plan (TLSE 559)

 (project)


	During program

	4
	Assessment of student teaching or internship


	Professional Development Project (TLSE 593)

(project)
	Final course in program

	5
	Assessment of candidate effect on student learning or the learning environment


	Behavior Plan (TLSE 557)

(project)


	During program

	6
	Dispositions assessment (required)
	Dispositions

(rating scale with anecdotal comments)
	Throughout program


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.


	PROGRAM STANDARD


	APPLICABLE ASSESSMENTS FROM SECTION II

	LBS-2 standards in the candidate’s area of study
 (LBS-2 state test)

CEC Advanced standards 1 – 6
	X□#1     □#2     □#3     □#4

□#5     □#6     

	CEC Advanced standards 1, 3, 5; Illinois Professional Teaching standards 1-6; 9-11; LBS-2 Foundations standards
 (TLSE 592 position paper)


	□#1     □X#2     □#3     □#4

□#5     □#6     

	CEC Advanced standards 2; Illinois Professional teaching standards 2,3,4,5,6,8,9; LBS-2 Curriculum Adaptation Specialist standards 
(TLSE 562 Lesson Plan)

CEC standards 4 and 6; Illinois Professional teaching standards 2,3,4,5,6,8,9; LBS-2 Curriculum Adaptation Specialist standards 
(TLSE 559 Transition Plan)
	□#1     □#2     X□#3     □#4

□#5     □#6     

	CEC Advanced standards 2 - 6; Illinois Professional Teaching standards; LBS-2 standards associated with Collaborative Relationships, Professional and Ethical Practices, Professional Conduct and Leadership, and Reflection and Professional Growth 
(TLSE 593, Capstone Clinical Experience)
	□#1     □#2     □#3     X□#4

□#5     □#6     

	CEC Advanced standards 4; Illinois Professional Teaching standards; LBS-2 Behavior Intervention specialist standards and Multiple Disability specialist standards
 (TLSE 557 Behavior Plan)
	□#1     □#2     □#3     □#4

X□#5     □#6     

	CEC Advanced standards 5 and 6; LBS-2 standards associated with Collaborative Relationships, Professional and Ethical Practices, Professional Conduct and Leadership, and Reflection and Professional Growth 
(Dispositions)
	□#1     □#2     □#3     □#4

□#5     X□#6     


CEC Advanced Standards, 2009 used for this report 
SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 


1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.
All special education teacher candidates in the State of Illinois desiring to earn one or more of the Learning Behavior Specialist- 2 certifications must take and pass the state LBS-2 test in the desired LBS-2 area or areas. Each LBS-2 test consists of two sections. Section one consists of three stand-alone constructed-response assignments. Candidates are asked to provide a response of up to three pages for each of the stand-alone constructed-response assignments. Section two consists of a case study followed by three constructed-response assignments. The case study provides a hypothetical scenario relevant to an educator in the LBS-2 area. Candidates are asked to respond to the scenario in three assignments by providing a response of up to two pages for each assignment. Therefore, candidates provide a total of six responses to the constructed-response assignments on the test. In summary, each LBS II test consists of six constructed-response assignments, including three stand-alone constructed-response assignments and three constructed-response assignments associated with a single case study.

Typically, our candidates take the LBS-2 test toward the conclusion of their program. Candidates must take and pass the test in their designated area in order to be recommended for their LBS-2 certification. Faculty also use LBS-2 scores for program feedback and refinement. 

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 16_

Number of Candidates Meeting Program Expectations: 6 (38%)__
State-wide average is 43%_
3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subscores, i.e., what areas of the test were strongest and which were less strong).

Our over-all pass rate during this time frame was 38%. This compares to our previous pass rate of 86%. We are investigating why our pass rate---and the state pass rate---has dropped significantly over the past 2 years. Our highest pass rate was in the area of Technology Specialist (66%), followed by Curriculum Adaptation Specialist (50%) and then Behavior Specialist (22%). The NIU mean score for the subtest titled Foundations, Characteristics, and Assessment was 224, and the mean score for the subtest titled Planning and Delivering Instructional Content and Managing the Learning Environment was 213. A score of 240 is needed to pass each subtest.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Professors in the department (rather than adjuncts) will be teaching more of these courses in the future. A greater emphasis will be placed on legal issues, school-wide positive behavior supports, and Response to Intervention programs. Candidates will be doing more in-class writing to prepare them for the constructed responses on the LBS-2 tests. We hypothesize that there is a disconnect between the content covered in our courses and the content covered on the state tests. Therefore, we are making calls to the State department to learn more about test content and how we can better prepare our candidates for these tests.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

In TLSE 592, the first course in all the LBS-2 sequence of courses, candidates expand their content knowledge base by researching recommended practices and by writing and presenting a position paper on a timely topic associated with their chosen LBS-2 area. Candidates share their research with others during the course. 

The assignment is used as a vehicle for sharing relevant information to all candidates in the course. Because candidates typically pick a topic directly related to their chosen LBS-2 area for this assignment, others in the class expand their knowledge base of other areas. Additional purposes of these assignments are to: 1) acquaint candidates with research in their area, 2) provide candidates with opportunities to use research tools, 3) help candidates develop critical thinking skills when reviewing research, 4) help candidates make practical applications of research to schools, and 5) provide candidates a vehicle for learning and applying professional writing skills. The professor of the course also uses this assignment to provide feedback to candidates regarding their professional writing and presentation skills.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 1_

Number of Candidates Meeting Program Expectations: 1(100%)_
3. A brief analysis of the data findings. Type response here.

The candidate met or exceeded all of the standards on the position paper artifact. Although the candidate’s writing skills were average, by doing some re-writes and receiving specific feedback from the professor, she met criteria on all of the rubric components. Her in-class presentation of the topic was strong as she incorporated video and media to supplement her discussion.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Candidates write their position paper in drafts and receive feedback from the professor after each draft. This seems to be a successful approach for supporting candidates in their first professional writing endeavor of this type. This feedback loop will be continued. The class will continue to discuss and learn ways to access research-based articles, write using APA format, and integrate findings from various sources as they write their paper.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Faculty members have identified two artifacts for assessing candidates’ ability to plan instruction or plan an appropriate environment. The first, in TLSE 562, is a universal-design lesson plan for a diverse group of learners in an inclusive classroom. The second, in TLSE 559, is a transition plan for middle school or secondary age students with disabilities. Both of these artifacts demonstrate the candidate’s ability to consider various factors when planning instruction for a large group or an individual student.

These plans are used by candidates in their teaching environments. Some candidates are co-teaching or consulting with general educators, so developing a lesson plan for a diverse general education inclusive classroom is useful in their work. Similarly, many candidates work with students 14 years and older and write transition plans. Both artifacts, therefore, are useful in candidates’ current job experience.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 6_

TLSE 562: 4 candidates
TLSE 559: 2 candidates
Number of Candidates Meeting Program Expectations: 6_(100%)_

3. A brief analysis of the data findings. Type response here.

All candidates met all standards on their lesson plan artifacts. In TLSE 562, candidates were able to write a lesson plan using principles of universal design for an inclusion or co-taught classroom. They were able to successfully align the lesson with Illinois learning standards, craft a creative introduction, model a new skill, and determine appropriate adaptations for students in a diverse educational setting. Assessments were also appropriate. Similarly, in TLSE 559, both candidates met all standards on their Individual Transition Plan. Their average over-all score was above 95%. Both candidates, who were experienced special education teachers, were able to write clear and appropriate postsecondary goals and objectives for each transition domain.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

In TLSE 562, one modification will be to require candidates to make adaptations for students who do not speak English as their native language. This is important due to the increased number of students in the schools who speak English as their second language. In TLSE 559, the professor will provide more examples of informal transition assessments for candidates to choose from as they assess students in their classroom. The professor will also provide additional resources and examples of exemplar transition plans on the course Blackboard site. 
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. During their capstone class which includes a clinical component, candidates engage in a professional development plan for their school. First, candidates use information generated from their School Profile to design a Needs Assessment Tool which may consist of interviews, focus groups, surveys or other tools approved by the professor. Gathered information will always include the concerns of the principal and staff but may, when appropriate, (and with the approval of the professor) include information from students, parents, or community members. 

Candidates will then develop a proposal for the staff development project. The proposal will include: the results of the needs assessment, the proposed topic, a step by step plan of the staff development program, follow-up activities, and an evaluation instrument. Staff development projects should be based on the needs of the school. Possible examples include: training teachers and paraprofessionals to collaborate, assisting teachers in co-teaching, streamlining the pre-referral process, training staff in use of RTI, developing a school wide behavior management system, or developing a program to assess curriculum. 
The Professional Development Plan is used in several ways. First, candidates include this artifact in their professional portfolio as evidence of meeting course-related LBS-2 standards. This project connotes the capstone experience for the LBS-2 program and thus should show evidence of applying knowledge, skills, and dispositions from all courses. Second, the project is used as a vehicle for sharing ideas with others in the class. Finally, the candidates address critical needs in a school district and provide professional development training through this project. Candidates are expected to complete their professional development project the following semester.  

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 12_

Number of Candidates Meeting Program Expectations: 12_(100%_
3. A brief analysis of the data findings. Type response here. The projects were excellent and addressed a variety of challenges within schools. Candidates addressed school district challenges as well as challenges within schools with solutions that were multi-faceted. Candidates took on leadership roles within their schools, and they continued to be identified as school leaders after their projects were completed. Their acquisition of leadership skills was unexpected by many of the candidates who described themselves as quiet and rather shy and previously not seen as a leader by school staff. 


4. A brief report of program improvements/modifications made as a result of data findings. Type response here. In 2009 the materials for TLSE 593 expanded upon the curriculum developed for the course in 2008. Responding to candidate’s requests, links to articles and educational websites were placed on Blackboard which permitted easier access by candidates. More detailed instructions were provided for the school profile section again at the request of the candidates. The candidates met at the beginning and end of the semester, as in the past, but the candidates also met twice in the middle of the semester for a total of nine times during the semester. Meeting in the middle of the semester provided answers to many questions of candidates that had previously been answered through emails by the professor. The additional class meetings also encouraged candidates to contact each other outside of class and share information and problem-solve with each other.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. The behavior management project involves the development of a multi-component behavior support plan for increasing appropriate behavior and/or decreasing challenging behavior. Teacher candidates develop an appropriate strategy for collecting and analyzing data and conducting a functional behavior assessment. Assessment data are then used to develop an individual positive support plan that is implemented in a school setting. Ongoing data collection is conducted to evaluate the learner’s progress.

The behavior plan is used to initially assess, intervene, and continuously assess a student’s behavior. Candidates often pick a student in their classroom or school with problematic behaviors to use as their case study for this assignment. Therefore, the assignment is used to solve a real, authentic issue with a student in the candidate’s school or class.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 6_
Number of Candidates Meeting Program Expectations: 6_ (100%)
3. A brief analysis of the data findings. Type response here. 

These six candidates were all very strong performers. They scored well across all areas of the final project with an average score of 98.5 out of 100 points (range = 94-100).  This compared to a class-wide average of 93.

When looking at specific sub areas of the assignment, the strongest areas for these candidates included: analyzing and interpreting functional assessment data and developing consequence-based strategies. This group's lowest performance was in the area of Teaching Alternative Behaviors.  

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.  Given the relative weakness in developing strategies for teaching alternative behaviors, the materials for this section of the class have been revised to include more recent relevant research and a number of in class activities to provide candidates with practice and experience in developing these interventions before they attempt to develop strategies for their final project. The behavior plan requirements and rubric also have been revised to more explicitly specifically focus on teaching alternative behaviors.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. Candidate dispositions are assessed in all LBS-2 courses offered by the special education faculty. All professors/instructors evaluate all candidates at least twice a semester on dispositions using a rubric. The dispositions coordinator reminds faculty of the dates when dispositions assessments are due. Information about the dispositions expectations and processes are included in all LBS-2 course syllabi. 
The information is used to provide feedback to candidates about their professionalism. The information is also used to monitor dispositions in university-based classes and to reinforce professional behaviors during courses. We hope to instill the value that professionalism is an important quality---not just during clinical experiences but also during times when candidates are taking classes, workshops, seminars, and engaged in staff development activities.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 6_
Number of Candidates Meeting Program Expectations: 6 (100%
3. A brief analysis of the data findings. Type response here.

All six candidates in the LBS-2 program during this time frame successfully met all disposition standards. In the college classroom and in their school-based clinical site, candidates displayed professionalism, respect, and effective communication and collaboration skills.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Professors will continue to discuss the importance of dispositions, share information about dispositions on their syllabus, monitor candidate’s dispositions in class, and report concerns to the dispositions coordinator. 
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
1. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: N/A_
Number of Candidates passing the test: N/A_
2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

N/A
NIU EXIT SURVEYS (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.

N/A
TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.

N/A
DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)

1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here. Diversity proficiencies are noted throughout the program through various assignments. However, they are formally evaluated during the candidate’s culminating clinical experience. Our diversity proficiencies from the Council for Exceptional Children (CEC) include the following:

*Special educators understand how issues of human diversity impact families, cultures, and schools, and how these factors interact with issues of diversity

*They respect their students first as unique human beings

*They understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. 

*They match their communication methods to an individual’s language proficiency and cultural and linguistic differences

*They are active and resourceful in seeking to understand how primary language, culture, and family backgrounds interact with the exceptional condition to impact academic and social abilities, attitudes, values, interests, and career options

*Special educators actively create learning environments for individuals that foster cultural understanding

*They foster environments in which diversity is valued

*Special educators write goals and objectives that consider cultural and linguistic factors

*They understand legal and ethical issues regarding placement of special education and delivery of special services for students from culturally and diverse backgrounds

*They collaborate with families in a non-biased manner
Throughout the program, candidates provide artifacts through lesson plans, written products, and class discussions. Candidates also reflect upon the culture and diversity in their school during  their late clinical (TLSE 593). 
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 12__

Number of Candidates Meeting Program Expectations: 12_(100%)_

3. A brief analysis of the data findings. Type response here.

Candidates teach and work in diverse settings. Candidates provide diversity data about their clinical site in TLSE 593. All candidates thus far have reported that their clinical sites are diverse in terms of disability, socio-economic levels, culture, and language. Candidates reflect on their work with students and colleagues in their clinical sites through written products and dialogues with their TLSE 593 professor. Also, the TLSE 593 professor observes them in their clinical site.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Lesson plans in TLSE 562 will add a component related to making adaptations for students whose first language is not English. Additional information about strategies for these learners will be presented in TLSE 562. Diversity will be added as a topic for position papers in TLSE 592. Candidates will continue to research the diversity of their school site and community in TLSE 593. 
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here.

Candidates use and learn various technologies throughout their LBS-2 program. Candidates use electronic searches to complete their research and use technologies to make professional presentations in their classes, such as in TLSE 592 and TLSE 593. These proficiencies are assessed through checklists and presentation rubrics. Candidates also learn various assistive technologies in courses such as: TLSE 552, (AAC devices, Switches, Power Link control unit, All turn-it-spinner, Boardmaker, Classroom Suite, Intellikeys, Overlay Maker 3, Microsoft Accessibility); TLSE 549, (AAC devices, Classroom suite, and video-based instruction);  TLSE 577, (numerous low vision technologies); TLSE 562 (Overview of Assistive technology and Universal Design); and TLSE 559 (numerous web sites and technologies for transition planning). Candidate’s abilities to use these are assessed through in-course activities, reflection papers, and lesson plans. In their culminating experience, candidates make a professional presentation to their schools and the class in TLSE 593 in which they must use technology.   
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 6_
Number of Candidates Meeting Program Expectations: 6 (100%)_

3. A brief analysis of the data findings. Type response here. All candidates successfully used technology to gather and present their research findings. All candidates in the courses listed above successfully mastered the technologies presented in class as evidenced by their in-class activities, check-out sheets, reflection papers, and lesson plans. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Faculty will continue to integrate technologies throughout the LBS-2 program to enhance candidate’s use of technology for their professional use. Candidates will be encouraged to assume a leadership role in their schools as they advocate for technologies for students and seek financial sources for assistive technologies. The TLSE 592 course will continue to introduce electronic searches for research and encourage candidates to infuse additional technologies in their professional presentations (beyond power point). 
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.


Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.

The following are examples of some things that increase the likelihood that your assessments are accurate, consistent and free from bias.

Accuracy All rubric components are aligned with the Council for Exceptional Children (CEC) professional standards as well as the Illinois learning standards. Rubrics were developed by tenure-track faculty members who are knowledgeable about those standards, knowledgeable about their course outcomes, and considered experts in their field. Further, faculty members revisit rubrics periodically to reflect on whether changes need to be made, based on advances in the field such as new knowledge or new theory. During such regular meetings, all faculty discuss existing standards and rubrics and reach consensus on whether the rubric measures what we intended it to measure. For example, in the Spring 2009 semester, faculty decided to make changes in the lesson plan rubric based on different interpretations of certain rubric sub components. The same lesson plan rubric has now been adopted for every class where candidates write lesson plans. Almost all 
Accuracy All rubric components are aligned with LBS-2 and CEC-advanced professional standards. Rubrics were developed by tenure-track faculty members who are knowledgeable about those standards, knowledgeable about their course outcomes, and considered experts in their field. Further, faculty members revisit rubrics periodically to reflect on whether changes need to be made, based on advances in the field such as new knowledge or new theory. During such regular meetings, all faculty discuss existing standards and rubrics and reach consensus on whether the rubric measures what we intended it to measure. For example, in the Spring 2009 semester, faculty decided to make changes in the lesson plan rubric based on different interpretations of certain rubric sub components. The same lesson plan rubric has now been adopted for every class where candidates write lesson plans. Almost all artifacts are performance-based products. Many are connected to candidates’ work in field experiences or student teaching. 

Consistency To obtain as much consistency as possible, all individuals using the rubrics are trained on their use and application. Adjuncts and university student teaching supervisors receive training on the rubrics as well as updated live text training. Adjuncts are connected with a tenure-track faculty mentor who provides in depth training on the course and course content to ensure consistency among all sections of a course regarding assignments, expectations, and grading considerations. Rubrics provide sufficient detail without being too prescriptive. Inter-rater reliability analysis is provided through live text for different faculty members or student teaching supervisors teaching different sections of a course. Although these measures are not comparing scores on the same students, they do provide evidence of consistent scoring over time. For example, by analyzing inter rater reliabilities among faculty members, we obtain get a sense, over time, if one member tends to grade easier or harder than others. Grading adjustments can then be made. Faculty members provide examples and non-examples of artifacts with students which provide exemplars and non-exemplars of meeting and not meeting rubric standards. Rubric results are compared to other candidate scores such as scores on the state test, course grades, and field experience and student teaching outcomes. In almost all cases, over 90% of the candidates reach mastery on all rubric and department outcomes. 

Freedom from bias Candidates complete their assessments at their leisure, on their own time, using their own setting and technologies; thus reducing bias of distractions, lighting, discomfort, or lack of equipment. The University provides equipment in a well-lit Learning Center if candidates need a quiet environment in which to work on their projects. All faculty members have taken an Ethics Test, required by the state of Illinois, and have promised to conduct their business using the highest of ethical considerations. Severe penalties exist for violating ethics issues. Faculty members use objective criteria when grading materials, and they request a second rater when necessary. Using rubric exemplars and non-exemplars and rubric descriptions that are fairly specific, yet not overly prescriptive also minimizes grading bias. Candidates have opportunities to discuss their score with their faculty member and appeal any grade disputes.  The number of grade disputes has been extremely minimal. 

SECTION VI - Program Alignment Matrix

	Assessment
	Professional

Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*

	CEC Advanced Standards 1-6;

Standards associated with candidate’s area of study (Technology Specialist, Curriculum Adaptations Specialist, Behavior Intervention Specialist, or Multiple Disability Specialist)
	Illinois Professional teaching Standards 1-11
	Knowledge
	Conclusion of Program

	Assessment of content knowledge
(TLSE 592 Position Paper)

	CEC Advanced standards 1, 3, 5
LBS-2 Foundations standards
	Illinois Professional Teaching standards 1; 9-11;


	Knowledge Reflection
	Beginning of Program

	Assessment of candidate ability to plan
(Lesson Plan and Transition Plan)

	CEC Advanced Standards 2 and 6;

LBS-2 standards in: Planning for Instruction, Characteristics of Learners, Learning Environment, Instructional Delivery, Assessment, Collaborative Relationships
	Illinois Professional Teaching Standards 2,3,4,5,6, 8,9 
	Knowledge

Practice
	During Program

	Assessment of student teaching or internship (Internship)

	CEC Advanced Standards 2, 4, 5, 6;

LBS-2 standards in: Foundations, Assessment, Professional and Ethical Practice, Collaborative Relationships
	Illinois Professional Teaching Standards 1,7,8,9,10
	Practice

Reflection
	Conclusion of Program

	Assessment of candidate effect on student learning or the learning environment
(Behavior Plan)

	CEC Advanced  Standards 4;

LBS-2 Standards: Instructional Delivery, Learning Environment, Assessment
	Illinois Professional Teaching Standards 5,6,8
	Practice
	During Program

	Additional assessment that addresses standards 
(Dispositions)
	CEC Advanced Standards

5 and 6;

LBS-2 Standards: Professional Conduct and Leadership; Professional and Ethical Practice; Collaborative Relationships
	Illinois Professional Teaching Standards 7, 9, 10, 11
	Practice

Reflection
	Throughout Program


CEC Advanced Standards, 2009
*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
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Hint Boxes:  You will see boxes like this one placed throughout this document.  These boxes are intended to help reduce the workload when completing both this document and the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Annual Update� form for the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Office of Assessment Services�.  Each box is located near an item on this form which closely corresponds to required information for the Annual Update form.  The specific item on the Annual Update form is listed in the box for your convenience. 
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NEW to gather information for NCATE visit:





Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.





The following are examples of some things that increase the likelihood that your assessments are accurate, consistent and free from bias.





Accuracy (Measuring what you intend to measure): Aligning rubrics with professional standards/desired learning outcomes





Consistency (Results would remain pretty much the same on repeated trials): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics,  





Freedom from bias (Consistent scoring and efforts not to discriminate): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics, checking for insensitivity in use of language or tasks situations, etc. 





See the following document on the NCATE website for more detailed examples and definitions:


� HYPERLINK "http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc" ��http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc�











� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.
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