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If yes, list the sites at which the program is offered N/A
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State licensure requirement for national recognition:
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X□  Yes
□  No

SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box)  See below
All NIU teacher education programs have adopted the conceptual framework of Teacher as a member of a community of learners. The core set of tenets which under girds the NIU Community of Learners model is broadly defined as knowledge, practice, and reflection. Candidates in all programs are expected to attain a strong knowledge base, practice research-based teaching methods, and critically reflect upon their practices. Candidates are also expected to assume the professional dispositions associated with standards in the field. 
 In introductory courses, candidates develop a strong knowledge base regarding special education and general education laws, history of special education, and characteristics of students with disabilities. As candidates progress through their program, they expand this knowledge by learning and practicing evidence-based practices in their field experiences. During methods courses and field experiences, candidates engage in self reflection through written work and conferences with supervisors. Candidates’ ability to use their knowledge base, apply their skills into practice, and reflect up best practice culminates in their student teaching experience. 

The motto “community of learners” and visual representing concentric circles of knowledge, practice, and reflection with an inner circle “exemplary educator” and an outer circle noting dispositional expectations regarding collaboration, diversity, caring, lifelong learning, scholarship, and creative and critical thinking are found on all course syllabi as a reminder to faculty and candidates of this framework.
All NIU teacher certification programs, including special education, are based on the shared vision and goals of a community of learners. Our unique governance structure provides for responsive and reflective change in educator preparation programs by incorporating diverse perspectives and respect for the expertise of a variety of individuals, while maintaining a focus on the preparation of exemplary educators in the areas of knowledge, practice, and reflection.  Each of these areas draws upon the strength of essential aspects of a community of learners in which educational practice and reflection are based upon a broad general education and a sound disciplinary base of knowledge.  
The community of learners is enriched and strengthened by the interaction of its core elements: knowledge, practice and reflection. The goal of the special education program is to develop exemplary educators who have a broad general education, relevant disciplinary knowledge, and experience in and knowledge of contemporary best practices.  The continuing professional effectiveness of our graduates is rooted in their life-long learning and reflective practice.  This cornerstone of NIU's conceptual framework prepares candidates to deal with the diverse interests of the communities in which they will teach based on the understanding that as a professional educator, he/she is part of that community of learners.  NIU is committed to lifelong learning and to the effective use of creative and critical thinking skills in diverse and collaborative settings. 
Special education candidates interact within the community of learners, which is comprised of faculty, staff, field professionals, and peers. The professional development of  special educators at NIU within this community of learners includes a curriculum incorporating coursework and field experiences that promote lifelong learning, scholarship, creative and critical thinking, diversity, caring, and collaboration; all components of the exemplary educator. To this end, candidate dispositions are assessed in every course and every field experience. 
 Put an “x”  next to each Conceptual Framework element addressed by the assessment.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test)  LBS-1 Content Test
	X□Knowledge     □Practice    □Reflection     

	Assessment of content knowledge 

Administering and analyzing formal Assessments and IEP Case Study
	X□Knowledge     X□Practice     X□Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences 
Lesson Plans from various methods courses
	X□Knowledge    X □Practice     X□Reflection     

	Assessment of student teaching or internship
Student teaching evaluations
	X□Knowledge     X□Practice     X□Reflection     

	Assessment of candidate effect on student learning
Discrepancy analysis/Data analysis
	X□Knowledge     X□Practice     X□Reflection     

	Additional assessment that addresses standards (required—see your SPA for details)  
Behavior project
	X□Knowledge     X□Practice     X□Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA
Dispositions
	X□Knowledge     X□Practice     X□Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA

Language Artifacts
	X□Knowledge     X□Practice     □Reflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : 2008-2009


	Location/Tracks*
NIU
	# of Candidates Enrolled in the Program
	# of Program Completers

	Undergraduates
	
	

	Fall 2008
	374
	36

	Spring 2009
	328
	40


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences
Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	220
	126

	Number not having diversity experiences
	0
	0


	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	178
	204
	116
	220
	119
	118
	82
	126


	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	76
	76


	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	74
	74
	51
	76


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.
Categories for ethnicity: 
1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown
Status definitions: 
Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
	Faculty Member Name
	Highest

Degree, Field, & University
	Assign-ment:

 Indicate the role of the faculty member
	Faculty Rank

(Professor,

Associate Prof, Assistant Prof, Instructor, Lecturer, or No Rank)
	Tenure Track 
 (Ten-ured
Not tenured but on tenure track

or

Not on tenure track)
	Scholarship, Leadership in Professional Associations

and Service: 
List up to 3 major contribu-tions in the past 3 years 
	Teaching or other professional experience in 

P-12 schools
	Ethnicity

(Please use only the categories listed above)
	Gender

(male, female)
	Status

Full-time, Part-time, 

or Adjunct 

 (see definition above)
	Full-time faculty only:

Number of courses taught in Fall 2008
	Full-time faculty only:

Number of credit hours taught in Fall 2008

	Amberg, Barb
	M. S.

Education

Rockford College
	Student teaching supervisor
	Instructor
	Not on tenure track
	Attended computer workshops and conference on autism; member-ship in Illinois LD Association
	5 years teaching experience

Current:

Supervising student teachers K-12
	
	F
	Adjunct
	N/A
	N/A

	Andree, Andi
	M. A.

Outdoor Education

Northern Illinois University
	TLSE 456
	Instructor
	Not on tenure track
	None reported
	30 years teaching experience 

K- 12 special education;

Current: Vocational Instructor of grades 9-12
	
	F
	Adjunct
	N/A
	N/A

	Blood, Erika
	Ph.D.  - Special Education - University of Washington


	TLSE 455, 454
	Assistant Professor
	Tenure Track
	Templeton, T. N., Neel, R. S., Blood, E. (2008). Meta-analysis of math interven-

tions for students with emotional and behavioral disorders. Journal of Emotional and Behavioral Disorders, 16(4), 226-239. 

Blood, E., & Neel, R. S. (2008). Using student response systems in lecture-based instruction: Does it change student engage-ment and learning? Journal of Technology and Teacher Education, 16, 3.

Presentation: Blood, E. (2008, November). Answer me! Effects of student response systems on student participa-tion and engagement. 32nd Annual Conference of the Teacher Educators For Children with Behavior Disorders (TECBD), Tempe, AZ. 

	Consultation with Kingston-Genoa School District and working with special education teachers on classroom

behavior manage-ment, FBAs, creating behavior plans, etc. 


	
	F
	Full Time
	3
	9

	Bonkowski, Nancy
	M. A.

Linguistics

University of Michigan
	LTLA 341
	Instructor
	Not on tenure track
	Presentation 
on

Writer’s Workshop for local school district, (2005)
	Reading and 2nd and 3rd grade teacher for local school district
	
	F
	Adjunct
	N/A
	N/A

	Burkhard, Linda
	M. S.

Education Northern Illinois University 
	TLSE 375, TLSE 420
	Instructor
	Not on tenure track
	Consultant with Leader--ship Develop-ment Associates for Organiza-tional Health
	Supervised student teachers. Participated in weekly seminar.
School Improve-ment Coach, Regional Office of Education – coach
 teams in middle school and provide workshops for staff .
20 years as special education teacher; over 15 years as administra-

tor
	
	F
	Adjunct
	N/A
	N/A

	Bonneau, Wendy
	M. S. 

Special Education

Northern Illinois University
	TLSE 452
	Instructor
	Not on tenure track
	Direct Care Provider
	12 years teaching experience in middle and high school special education

Current:
Middle school special education teacher 
	
	F
	Adjunct
	N/A
	N/A

	Collins, Vicki
	Ph. D
School 

Psychology
University of 
Oregon

University of Oregon, 1993

School Psychology

University of Oregon, 1993

School Psychology

Dissertation:  Improving children’s reading skills using previewing, repeated reading, and self-monitoring techniques.

University of Oregon, 1993

School Psychology

University of Oregon, 1993

School Psychology

University of Oregon, 1993

School Psychology


	ETR 434
	Assistant 

Professor
	Tenured
	Campbell, C. & Collins, V. L. (2007). Identify
ing essential topics in general and special education introduc-
tory assess-
ment textbooks. Journal of Educational Measurement: Issues and Practice, 26(1), 9-18. ;

Button, S. S., Holt, J. K., & Collins, V. L. (2008, October). Using slope in defining nonresponders within response to intervention. Paper presented at the annual meeting of the Midwestern Educational Research Association, Columbus, Ohio.

Campbell, C., & Collins, V. L. (2008, Summer). University instructor perspectives on essential topics for teacher preparation in assessment. Research and Artistry Grant, Northern Illinois University. Funded.

	NIU Faculty Liaison to Rolling Green Elementary School. Responsible for overseeing implementation of a data based decision-making model emphasizing early detection and remediation of reading problems, and ongoing progress monitoring of intervention effectiveness. Work funded through the Rockford Education Alliance (Project REAL).


	
	F
	Full time
	3
	9

	Conder-man

Greg
	Ed. D.

Special Education

University of Northern Colorado
	TLSE 440
	Associate professor
	Tenured
	Conderman & Johnston-Rodriguez (2008) Beginning teachers’ views of their collaborative roles. Preventing School Failure 53 (4), 235-244
Conderman, G et al  (2009). Communicaing and collaborating in co-taught classrooms. TEC Plus 5 (5), article 3

Conderman, G et al (2009) Mnemonics to the rescue LD Forum, pp. 5-8 
	Current: Supervise and observe early clinical students in elementary and middle schools in inclusive classrooms

	
	M
	Full time
	3
	9

	Cullen, Julie
	M. S.

Special Education

Northern Illinois University
	TLSE 240, 456
	Instructor
	Not on tenure track
	None noted
Currently pursuing school administra-tive approval
	Substitute teacher;

Volunteer head school librarian;

Educational Diagnostician for 3 1/2 years.

Current:

Substitute teacher


	
	F
	Full time
Instructor
	4
	12

	Donahue, Kimberly
	Ed. D

Curriculum and Instruction

Northern Illinois University
	LTRE 300
	Instructor
	Not on tenure track
	Serve on various school committees
	Current: Literacy Specialist in schools
	
	F
	Adjunct
	N/A
	N/A

	Dorsch, Nina
	Ph. D.
Educational Administration and Curriculum Studies
Miami University- Oxford, Ohio
	TLSE 497
	Associate Professor and Co-Chair (retiring July, 2009)
	Tenured
	Numerous presenta-tions at national conferences
	Recently completed sabbatical working in local middle schools on Response to Treatment methods
	
	F
	Part time
	N/A
	N/A

	Gardner, Mary
	M. S.

Reading

Northern Illinois University
	LTRE 300
	Instructor
	Not on tenure track
	Presenter at state conferences
	Reading recovery teacher
	
	F
	Part time
	N/A
	N/A

	Grass, David
	M. S.

Education

Northern Illinois University
	TLSE 421, 452
	Instructor
	Not on tenure track
	Presenter at numerous educational conferences
	Taught children with disabilities for 30 years; 

Current:

Director, Northern Illinois Center for Adaptive Technology


	
	M
	Adjunct
	N/A
	N/A

	Hart, Jan
	M. S.

Special Education

Northern Illinois University
	Student teaching supervisor
	Instructor
	Not on tenure track
	None noted
	Teaching experience:

K-6 (15 years)

9-12 (2 years)

Current: Supervising student teachers K-12
	
	F
	Adjunct
	N/A
	N/A

	Hartman, Paula
	Ph. D.

Special Education

University of Texas at Austin
	TLSE 456
	Assistant professor
	Tenure track
	Conderman, G., Johnston-Rodriguez, S., & Hartman, P. (2009). Communicating and collabora-ting in co-taught classrooms. TEACH
ING Exceptional Children Plus, 5, 2-16.

Conder
man, G., Hartman, P., & Johnston-Rodriguez, S. (2009). Mnemonics to the rescue: Strategies for memory and recall. LD Forum, Spring, 6-8.

Hartman, P. (2008). Implicit teaching. In N. Salkind (Ed.), Encyclopedia of Educational Psychology. Los Angeles: Sage Publica
tions. 


	Past 2 years: Provided consultation in the schools to candidates in TLSE 593

2006-07 Senior Program Coordinator for Teacher Induction and Support Program

2004-2005 Graduate research assistant (spent 30 hours in schools filming students and teachers for project)
	
	F
	Full time
	2
	6

	Haubert, Lisa
	Ph. D

School Psychology

Illinois State University
	ETR 434
	Instructor
	Not on tenure track
	Hoag, M., Helwig, L., Haubert, L., Martin, C., & Nolten, P. (2008, Septem-ber).  Navigating the path to system-wide RtI: One district’s map. Poster presentation at the annual meeting of Innovations, Salt Lake City, Utah.

Hackett, J., Helwig, L., Haubert, L., & Martin, C (2007, May). Helpful hints in going to scale: Problem solving / RtI in Indian Prairie School District #204. Paper presentation at the annual meeting of Illinois ASPIRE – North, DeKalb, Illinois

(2007, May). One district’s story in implementing problem solving and RtI. Paper presentation at the annual meeting of Illinois ASPIRE – North, DeKalb, Illinois

	August 2005 – Present

Problem Solving Coach

Indian Prairie Community Unit School District 204


	
	F
	Adjunct
	N/A
	N/A

	Hedin, Laura
	Ph. D

Special Education

University of Illinois-Urbana-Champaign
	TLSE 435
	Assistant Professor
	Tenure track
	Mason, L. H., Meadan, H., Hedin, L. R., & Cramer, A. W. (2009). Avoiding the struggle:

Instruction that supports students’ motivation in reading and writing about content material.

Reading and Writing Quarterly.

Hedin, L. R. (2009, February). Evidence-Based Practice: Impact on Teaching Students with

Learning Disabilities. Learning Disabilities Association of America Annual

Meeting, Salt Lake City, UT.

Hedin, L. R., & Gaffney, J. S. (2008, March). The Effects of Monitoring and Metacog
nitive 

Awareness on Sixth Graders’ Comprehension of Science Text. Council for Exceptional 

Children Annual Convention, Boston, MA.


	Inservice presentations and teacher professional development activities (2008 to present): Chesebro Elementary School, DeKalb, IL; Genoa-Kingston High School, Genoa, IL; Downers Grove HSD #99, Downers Grove, IL.


	
	F
	Full time
	3
	9

	Hirsch, Ronnie
	M. S. 

Special Education

Trenton College


	Student teaching supervisor, TLSE 485, 486
	Instructor
	Not on tenure track
	Assisted with clinical placements; updated checklists; helped revise syllabi and rubrics; fulfilled supervisory and administrative duties; updated resource packets; added internet sites for student teacher resources; created power point presentations for student teaching meetings; created and updated CD for student teachers
	9 years teaching experience

Current: Supervising student teachers K-12
	
	F
	Full time supervisor
	N/A
	N/A

	Hogue, Barbara
	M. A.

Education
Valparaiso University

	EPS 405
	Instructor
	Not on tenure track
	Presenter at numerous local events and workshops
	Itinerant Teacher and Case Manager for Special Education Cooperative
	
	F
	Adjunct
	N/A
	N/A

	Hsu, Pi-Sui
	Ph. D

Pennsylvania State University
	ETT 229
	Assistant professor
	On tenure track
	Presenta-
tion at 
AERA
Con-

ference 

(2008); 

Presenta-
tion at

AECT

Conference

(2008);

Presenta-
tion at 

World 

Con-

ference on

E learning

(2007)

Hsu, P. S. (2008). A case study of enabling factors in the technology integration change process. Paper presented at the annual meeting of the American Educational Research Association New York, NY.

Hsu, P. S. (2008). Evolution of student teachers’ pedagogical beliefs about technology integration.  Paper presented at the annual meeting of the Association for Educational Communications and Technology, Orlando, FL. (international, referred conference presentations)

Hsu, P. S. (2007). Examining Enabling Factors in the Technology Integration Change Process. Paper presented at the annual meeting of World Conference on E-Learning in Corporate, Government, Healthcare, and Higher Education ,Quebec City, Canada.

Hsu, P. S. (2008). A case study of enabling factors in the technology integration change process. Paper presented at the annual meeting of the American Educational Research Association New York, NY.

Hsu, P. S. (2008). Evolution of student teachers’ pedagogical beliefs about technology integration.  Paper presented at the annual meeting of the Association for Educational Communications and Technology, Orlando, FL. (international, referred conference presentations)

Hsu, P. S. (2007). Examining Enabling Factors in the Technology Integration Change Process. Paper presented at the annual meeting of World Conference on E-Learning in Corporate, Government, Healthcare, and Higher Education ,Quebec City, Canada.


	Provided elementary after-school programs on emerging technologies, such as the development of online games, and co-taught with teachers and other faculty members in a local partnership school district

	
	F
	Full time
	3
	9

	Hung, Wei-Chen
	Ph. D

Indiana University
	ETT 229
	Associate professor
	Tenured
	Hung, W-C., Smith, T. J., Harris, M. S. & Lockard, J. (In Press). Development research of a teachers’ educational performance support system: The practices of design, development, and evaluation. Educational Technology Research and Development (ETR&D). 

Kitts, K., Luo, W. &  Hung, W-C. (2008). Did it ever rain on Mars?  A professional development opportunity for teachers and an actual NASA research opportunity for middle and high school students. The Earth Scientist, 27(2), 17-20

Hung, W-C., & Lockard, J. (2007). The design and impact of using an advance organizer guided behavior matrix to support teachers’ problem solving in classroom behavior management. Journal of Special Education Technology, 22(1), 23-39.


	None reported
	
	M
	Full Time
	0
	0

	Johnson, Jesse
	Ed. D.

Special Education

Northern Illinois University
	TLSE 445, 454
	Associate professor
	Tenured
	McDonnell, J.J., & Johnson, J.W. & McQuivey, C. (2008). Embedded instruction in general education classes: An implementation Guide for teachers. The Council for Exceptional Children, Prism Series.

Oswald, D.P., Coutinho, M.J., Johnson, J.W., Larson, J., Mazefsky, C.A. (2008). Student, parent, and teacher perspectives on barriers and facilitators to school success for students with Asperger’s Syndrome. In B.K. Shapiro and P.J. Accardo (Eds.), Autism: Clinical and Research Frontiers. Baltimore, MD: Brookes Publishing.

Van Laarhoven, T., Johnson, J.W., Van Laarhoven-Myers, T., Grider, K.L., & Grider, K.M., (2009). The effectiveness of using a video iPod as a prompting device in employment settings. Journal of Behavioral Education, 18,119-141.


	Current:

Educational and behavioral consultant for schools;

Conducting research with students with development-tal disabilities on effectiveness of video-based instruction
	
	M
	Full time
	3
	9

	Johnston-Rodriguez, Sarah
	Ph. D

University of Wisconsin- Madison


	TLSE 458
	Assistant professor
	Tenure track
	Conder-man, G., & Hartman, P., & Johnston-Rodriguez, S. Mnemonics to the rescue. LD Forum.
Spring 2009
Conderman, G., Johnston-Rodriguez, S. & Hartman, P. Communicating and collaborating in co-taught classrooms. TEACH-ING Exceptional Children Plus

Conderman, G. & Johnston-Rodriguez, S. (Spring, 2009).  Beginning Teachers’Views of their Collaborative Roles.  Preventing School Failure.


	Delivered workshops on transition to teachers; consulted with schools about transition services for students
	
	F
	Full time
	3
	9

	Kelter, Paul
	Ph.D. in chemistry, University of Nebraska, 1980.


	TLSE 497
	Professor and Chair
	Tenured
	Textbook: Chemistry: The Practical Science, Enhanced Multimedia Edition, P.B. Kelter, lead author, M. Mosher, and A. Scott, co-authors; Houghton Mifflin Co, 1100 pps. (copyright 2009).

Kelter, P., and Hecht, J., An Inclusive Model for Class Scheduling When the Available Budget is Limited, The Department Chair 19 (3) Winter 2009 (Pub. Jan 7, 2009).

 National Science Foundation, “Institute for Chemistry Literacy and Computational Science for the 21st Century (ICLCS, A Program for Rural High School Teacher Educational Leadership),” P.B. Kelter, Principal Investigator, D. Dummitt, E. Wiziecki, J. Anderson, L. Rigdon,  Co-Principal Investigators (1/07-12/11) $5,000,000 total grant 
	Observing

students (especially beginning Aug. 2009) in the Waukegan and Chicago public schools, doing science with students who are ESL (first language  is Spanish).


	
	M
	Part time
	N/A
	N/A

	Kim, So-Yeun 
	Ph. D, Exercise and Science (emphasis: Adapted Physical Education), Oregon State University


	KNPE 490 and KNPE

492
	Assistant Professor
	On tenure track
	4 publications, peer-reviewed journals

- 2 internal grants

- Editorial board member on Journal of Physical Education, Recreation, and Dance 

	Assistant Teacher, Adapted Physical Education, Corvallis School District 509 J, 2001- 2005

- Teacher certification, Physical Education, Middle & High school, Korea, 1998

	
	F
	Full time
	3
	9

	Lenz, Mark
	Ed. D.
Special

      Education

       Northern

       Illinois

UniUniversity
	TLSE 454
	Instructor
	Not on tenure track
	None reported
	School Psychologist and Behavior Consultant since 1990 at North DuPage Special Education association in Roselle, IL
	
	M
	Adjunct
	N/A
	N/A

	Maladra, Melanie
	M. S.
Special Education Northern Illinois University

983-1984
Northern Illinois University
Dekalb, Illinois

Masters of Science in Education-

983-1984
Northern Illinois University
Dekalb, Illinois

Masters of Science in Education-

Northern Illinois University
Dekalb, Illinois

Masters of Science in Education

Northern Illinois University
Dekalb, Illinois

Masters of Science in Education


	TLSE 445
	Instructor
	Not on tenure track
	None reported
	Current: Assistant Coordinator for Elementary Special Education
	
	F
	Adjunct
	N/A
	N/A

	Massier, Darla
	M. S.

Special Education

Northern Illinois University
	Student teaching supervisor
	Supportive Professional Staff
	Not on tenure track
	Attended the MCTI Institute; Modified syllabi for the Special Ed, El Ed, and Early Childhood programs from a multicultural perspective;

Attended the 4th Annual Dispositions Conference in Kentucky and helped present;  Revised the evaluations  for the Early Clinicals for Special Education regarding dispositions;

PT3 Grant:  Data Decision Making - Integrated technology to promote data decision-making in the Special Education Clinicals.


	Teaching experiences:

K-6 (1 year)

6-12 (14 years)

Current: observations of students in K-12 buildings
	
	F
	Part time
	N/A
	N/A

	Ottolino, Tris
	Ed. D
Instructional Technology

Northern Illinois University
	LTLA 341
	Instructor
	Not on tenure track
	President, Board of Directors, Children’s Learning Center; Con-

ference

Planning Committee International Visual Literacy Association; 
Publica-tion in Directions on Key Pal Project
	Director of Clinical Office; supervise student teachers, as needed
	
	F
	Part time
	N/A
	N/A

	Panosh, James
	Ed. D

Instructional Technology

Northern Illinois University
	ETT 209
	Instructor
	Not on tenure track
	None reported
	None reported
	
	M
	Adjunct
	N/A
	N/A

	Pearson, Nellie
	M. A.

Educational Therapy/Special Education

National Louis University
	TLSE 457, 466, 467, 468
	Supportive Professional Staff
(Retired, July, 2009)
	Not on tenure track
	Profes-sional Member-ships:

National Association of Elementary School Principals, student affiliate, 2008 to Present

Illinois Principals Association, student affiliate, 2008 to Present; Inservice presentations: Fall, 2007; Fall, 2008; Spring 2009: for teachers and classroom assistants on communi-cation and collaboration, positive behavioral supports, and academic supports

	Teacher of students with E/BD in alternative school; resource teacher; home bound tutor;

Current:

Supervisor of clinical experiences in K-12 schools; Volunteer Service in schools:

Buddy’s Place, Western Springs, IL, September 2002 to Present


	
	F
	Full time
SPS
	N/A
	N/A

	Rohlman, Linda
	M. S.

Education

Northern Illinois University
	LTRE 300
	Instructor
	Not on tenure track
	Served on various school committees
	Elementary school teacher
	
	F
	Adjunct
	N/A
	N/A

	Sanga, Isti
	Ph. D

University of South Carolina
	ETT 229
	Instructor
	Not on tenure track
	None reported
	None reported
	
	M
	Adjunct
	N/A
	N/A

	Sawyer, Val
	M. S.

Instructional Technology

Northern Illinois University
	Student teaching supervisor
	Instructor
	Not on tenure track
	None reported
	Teaching experience:

K-6 (1 year)

9-12 (6 years)

Current:

Supervising student teachers K-12
	
	F
	Part time
	N/A
	N/A

	Schultz, Bob
	M.S.

Special Education

Northern Illinois University
	TLSE 454, 440
	Instructor
	Not on tenure track
	Various offices in CCBD (President, Past president, treasurer); Liaison to Illinois Special Education Legislative Association; Secretary ISELA
	35 years experience in teaching grades 6-12, including corrections and public school special education programs
	
	M
	Adjunct
	N/A
	N/A

	Schultz, Howard
	Ph. D.

Communication Sciences and Disorders

Syracuse University
	COMD 220
	Associate Professor
	Tenured
	Member-ship Chair International Fluency Association
Area Coordinator Speech-Language Pathology
Editorial Consultant Journal of Fluency Disorders


	Speech-Language Pathologist k-12 1974-1976;
Worked in NIU’s speech and hearing clinic and provided therapy services to children from the community; consulted with the schools through my private practice in Naperville. 

	
	M
	Full time
	2
	6

	Sibley, Donald
	M. S.

Clinical Psychology

DePaul University
	ETR 434
	Instructor
	Not on tenure track
	Involved in:

National

Association of School Psycholo-gists

Nationally Certified School Psychologist

Illinois School Psychologists Association (Charter Member)


	School Psychologist: Arlington Heights School District 25, 1977 – present


	
	M
	Adjunct
	N/A
	N/A

	Solar, Esther
	M.S.

Educational Administration

Northern Illinois University
	TLSE 457
	Instructor
	Not on tenure track
	Membership: Illinois Principal Association; National Association of Elementary School Principals, Association for Supervision and Curriculum Development; Pi Lambda Theta
	23 years of teaching and administrative experience in special education and general education K-12; current: high school special education inclusion facilitator
	
	F
	Adjunct
	N/A
	N/A

	Sutherland, Jamie
	Master of Science in Special Education from Northern Illinois University
	TLSE 420
	Instructor
	Not on tenure track
	None reported
	For the past three years, employed as  K-4 resource teacher working with students with learning, emotional, cognitive disabilities, and autism.


	
	F
	Adjunct
	N/A
	N/A

	Tonks, Stephen
	Ph D.

Human Development

University of Maryland
	EPS 405
	Assistant professor
	On tenure track line
	Manuscript: Effects of motivation and cognitive variables on reading comprehension in Reading & Writing Quarterly (2009); manuscript : Reading motivation and reading comprehension growth in the later elementary years. Contemporary Educational Psychology (2007); 

Presentation at Annual Conference of the American Educational Research Association (2007) on academic autonomy in Japanese students
	Reading engagement project in elementary schools
	
	M
	Full time
	2
	6

	Torok, Rochelle
	M. S.

Northern Illinois University
	ETT 229
	Instructor
	Not on tenure track
	Information Technology Consultant for

Informatics 1998/2006


	None reported
	
	F
	Adjunct
	N/A
	N/A

	Truels, Barbara
	Masters Degree

National-Louis University

Educational Administration and Supervision
	TLSE 260, 494, student teaching supervisor
	Instructor
	Not on tenure track
	Elmhurst College Advisory Board; Memberships in ASCD, IAASE, CASE, and CEC;

DuPage Interagency Council on Early Intervention
	Supervised student teachers; 

7 years as Assistant Director of Special Education; numerous years as school administrator and teacher
	
	F
	Adjunct
	N/A
	N/A

	Turner, Mary Baker
	Ed.D.
Educational Technology
 Northern Illinois University, Expected Spring 2009


	ETT 402
	Instructor
	Not on tenure track
	Exhibitions

Fiber & Ice, DeKalb Area Women’s Center Galleries, February 2008, solo exhibition, DeKalb, IL

Grants

Creating an Innovative Daily School News Show, School Impact Grant Author and Project Manager, awarded by

the Lafayette Education Foundation in the amount of $4985.45 for 2005-2006.
	Art Specialist, J. Wallace James Elementary- An Arts and Technology Academy, LA – Fall 2005 – Spring

2006
	
	F
	Part time
	N/A
	N/A

	Underwood, Jason
	Ed. D

Instructional Technology

Northern Illinois University
	ETT 229
	Instructor
	Not on tenure track
	Underwood, J.M. (2008). Simulations and self-efficacy in learners solving complex, dynamic problems.  A paper presented at the annual meeting of the Association of Educational Communications and Technology in Orlando, Florida, November 2008,

Underwood, J.M. & Butler, R. (2007, November).  Games in the Library.  Presented at the annual meeting of the Illinois School Library Media Association, Springfield, IL.
Cummings, C.C., Kalkman, D. L., Underwood, J.M., DeFrates-Densch, N., Conway, A.E., & Boelcke, W. (2007, April). Assessing the technology proficiency of college faculty. A paper presented at the annual meeting of the American Educational Research Association, April 2007.


	None reported
	
	M
	Part time
	N/A
	N/A

	Unterman, Melanie
	Ed. D.

Education

Aurora University
	TLSE 440, 456
	Instructor
	Not on tenure track
	Member NIU Advisory Council to review undergraduate and graduate level special education programs;

Active member of the Literacy Committee;

Piloting READ 180 at Glenbard North with students with disabilities.

	18 years teaching special education at the high school level

Current: high school special education teacher
	
	F
	Adjunct
	N/A
	N/A

	Van Laarhoven, Toni
	Ed. D.

Special Education/Applied Behavior Analysis 

Northern Illinois University
	TLSE 497, 490, 452,445
	Associate professor
	Tenured
	Van Laarhoven, T., Johnson, J. W., Van Laarhoven-Myers, T., Grider, K. L., & Grider, K. M. (2009).  The effective-ness of using a video iPod as a prompting device in employ-ment settings. Journal of Behavioral Education, 18, 119-141.

Van Laarhoven, T., Munk, D. D., Zurita, L. M., Lynch, K., & Zurita, B., Smith, T., & Chandler, L. K.,  (2008).  The effective-ness of using video tutorials to teach pre-service educators to use assistive technolo-gies. Journal of Special Education Technology, 23, 4, 31-45.

Van Laarhoven, T., Van Laarhoven-Myers, T., Johnston-Rodriquez, S. (2007-2010). Project MY VOICE: Multimedia for Youth Voicing Outcomes Individually Created for Empowerment. Grant funded from Illinois Council on Develop-mental Disabilities, $340,000. (Project Director). 


	Current:

Educational and behavioral consultant for schools;

Conducting research with students with developmental disabilities on effectiveness of video-based instruction;

Spend several days per week in schools for MY VOICE grant and for conducting video-based instructional research.

	
	F
	Full time
	3
	9

	Varrock, Sammy
	M. A.

Special Education/Elementary Education

Southeast Missouri State University,


  

	EPS 405
	Instructor
	Not on tenure track
	Participant in area workshops in continuing education, most notably a day-long one with Howard Gardner on multiple intelli-gences theory
	Behavior intervention manager in public schools
	
	F
	Adjunct
	N/A
	N/A

	Weiss, Susan
	M. S.

Special Education

Northern Illinois University
	TLSE 457
	Instructor
	Not on tenure track
	 Language Arts committee
Math committee
Schedule committee


	Current: Middle school special education teacher (has been special education teacher for 13 years)
	
	F
	Adjunct
	N/A
	N/A

	Williams, Molly
	Ed. D

Literacy

Northern Illinois

University 
	LTRE 300
	Instructor
	Not on tenure track
	Presenta-tions at International Reading Association National Conference
	Middle school reading specialist
	
	F
	Adjunct
	N/A
	N/A

	Writer, Jan
	Ph. D
University of Texas at Austin

Special Education

	TLSE 375
	Instructor
	Not on tenure track
	Standing panel for Grant Competition for OSEP; Conference Program Committee for TASH; National Special Education Executive Leadership Council for Globe/Fearon Educational Publishers
	Supervised student teachers
	
	F
	Adjunct
	N/A
	N/A

	Xiong, Qing
	Ph. D

Northern Illinois University
	ETT 402
	Instructor
	Not on tenure track
	Presenta-tion at AERA conference (2009); Presenter at AECT conference (November, 2008); College of Education Graduate Student Research Presentation April 2008
	None reported
	
	F
	Adjunct
	N/A
	N/A

	Zittel, Laurie
	Ph.D., Movement Study in Disability, Oregon State University



	KNPE

490
	Associate Professor
	Tenured
	Auxter, D., Pyfer, J., Zittel, L., & Roth, K. (2010). Principles and Methods of Adapted Physical Education and Recreation (11th ed.). Boston: McGraw Hill.

Zittel, L. L  (in press). Early Childhood Adapted Physical Education. In Winnick, J. Adapted Physical Education and Sport (5th ed.).

Advocacy for Individuals with Disabilities. National Consortium for Physical Education and Recreation for Individuals with Disabilities, Washington, DC, 2008. L. Zittel & R. Arnhold


	Partnership with Two Rivers Head start; data collection


	
	F
	Full time
	2
	6

	Zwart, Michele
	M. S.
Literacy Education

Northern Illinois University
	LTLA 341
	Instructor
	Not on tenure track
	Article on interdisciplinary units for middle school children in Illinois Reading Council Journal (2008); 
Article on Literacy Coaching in Illinois Reading Council Journal (2008); 

State presentation on creating anchor charts
	Elementary Literacy Coach
	
	F
	Adjunct
	N/A
	N/A


SECTION II – ASSESSMENTS
In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 


	Name of Assessment
	Type or 

Form of Assessment
	When the Assessment
Is Administered
(course, activity, etc.)

	
	
	

	1
	[Licensure assessment, or other content-based assessment] 
State certification test (LBS-1 test)
	Standardized state certification licensure test
	Admission to student teaching

	2
	[Assessment of content knowledge in special education] 

Formal Assessments (ETR 434)

IEP (TLSE 375)
	Case Study and Project
IEP Project
	During program (ETR 434)

During program (1st Block)

	3
	[Assessment of candidate ability to plan instruction]

Lesson plans (TLSE 420; 440)

Adapted lesson plan (TLSE 456)

Transition Plan (TLSE 458)


	Lesson Plans
	During program (1st block) 

During program (2nd block)



	4
	[Assessment of student teaching]

Clinical forms by cooperating teacher (TLSE 485/486)
	Rating scale
	During student teaching (TLSE 485/486)

	5
	[Assessment of candidate effect on student learning]

Pre/post test reading scores (TLSE 435)

Instructional program (TLSE 445)


	Projects
	During program (1st block)

During program (3rd block)



	6
	Additional assessment that addresses CEC standards (required) ]

Behavior management project (TLSE 454)
	Project
	During program (3rd block) 

	7
	Additional assessment that addresses CEC standards (optional) ]

Dispositions (all courses)
	Performance Rubric with anecdotal comments
	Throughout program (in all core  courses and clinicals) 

	8
	Additional assessment that addresses standards (required or optional, depending on your SPA)
Language Artifacts

Proficiency checkout with symbol-based software and AAC devices (TLSE 452) and Mid tech devices (TLSE 445) and Vocabulary artifacts (TLSE 440)
	Projects
	During program (3rd block) and (2nd block)


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.

	PROGRAM STANDARD


	APPLICABLE ASSESSMENTS FROM SECTION II

	1.  Foundations.  Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs both in school and society. Special educators understand how these influence professional practice, including assessment, instructional planning, implementation, and program evaluation. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues can interact with issues in the delivery of special education services. They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	X□#1     X□#2     □#3     □#4

□#5     □#6     □#7     □#8

	2.  Development and Characteristics of Learners.  Special educators know and demonstrate respect for their students first as unique human beings. Special educators understand the similarities and differences in human development and the characteristics between and among individuals with and without exceptional learning needs (ELN)1/. Moreover, special educators understand how exceptional conditions can interact with the domains of human development and they use this knowledge to respond to the varying abilities and behaviors of individual’s with ELN. Special educators understand how the experiences of individuals with ELN can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community. 
Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	X□#1     X□#2     □#3     □#4

□#5     □#6     □#7     □#8

	3.  Individual Learning Differences.  Special educators understand the effects that an exceptional condition2/ can have on an individual’s learning in school and throughout life. Special educators understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of these learning differences and their possible interactions provides the foundation upon which special educators individualize instruction to provide meaningful and challenging learning for individuals with ELN. 
Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	□#1     X□#2     X□#3     X□#4

□#5     □#6     □#7     □#8

	4.  Instructional Strategies.  Special educators posses a repertoire of evidence-based instructional strategies to individualize instruction for individuals with ELN. Special educators select, adapt, and use these instructional strategies to promote positive learning results in general and special curricula3/ and to appropriately modify learning environments for individuals with ELN. They enhance the learning of critical thinking, problem solving, and performance skills of individuals with ELN, and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. Moreover, special educators emphasize the development, maintenance, and generalization of knowledge and skills across environments, settings, and the lifespan. 
Beginning special educators demonstrate their mastery this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.

	X□#1     □#2     X□#3    X □#4

X□#5    X □#6     □#7     □#8

	
	

	5.  Learning Environments and Social Interactions.  Special educators actively create learning environments for individuals with ELN that foster cultural understanding, safety and emotional well-being, positive social interactions, and active engagement of individuals with ELN. In addition, special educators foster environments in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world. Special educators shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN. Special educators help their general education colleagues integrate individuals with ELN in regular environments and engage them in meaningful learning activities and interactions. Special educators use direct motivational and instructional interventions with individuals with ELN to teach them to respond effectively to current expectations. When necessary, special educators can safely intervene with individuals with ELN in crisis. Special educators coordinate all these efforts and provide guidance and direction to para-educators and others, such as classroom volunteers and tutors. 
Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	X□#1     □#2     □#3     X□#4

□#5     X□#6     □#7     □#8

	6.  Language.  Special educators understand typical and atypical language development and the ways in which exceptional conditions can interact with an individual’s experience with and use of language. Special educators use individualized strategies to enhance language development and teach communication skills to individuals with ELN. Special educators are familiar with augmentative, alternative, and assistive technologies to support and enhance communication of individuals with exceptional needs. Special educators match their communication methods to an individual’s language proficiency and cultural and linguistic differences. Special educators provide effective language models and they use communication strategies and resources to facilitate understanding of subject matter for individuals with ELN whose primary language is not English.
Beginning special educators demonstrate their mastery of language for and with individuals with ELN through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	□#1     □#2     □#3     X□#4

□#5     □#6     X□#7     X□#8

	7.  Instructional Planning.  Individualized decision-making and instruction is at the center of special education practice. Special educators develop long-range individualized instructional plans anchored in both general and special curricula. In addition, special educators systematically translate these individualized plans into carefully selected shorter-range goals and objectives taking into consideration an individual’s abilities and needs, the learning environment, and a myriad of cultural and linguistic factors. Individualized instructional plans emphasize explicit modeling and efficient guided practice to assure acquisition and fluency through maintenance and generalization. Understanding of these factors as well as the implications of an individual’s exceptional condition, guides the special educator’s selection, adaptation, and creation of materials, and the use of powerful instructional variables. Instructional plans are modified based on ongoing analysis of the individual’s learning progress. Moreover, special educators facilitate this instructional planning in a collaborative context including the individuals with exceptionalities, families, professional colleagues, and personnel from other agencies as appropriate. Special educators also develop a variety of individualized transition plans, such as transitions from preschool to elementary school and from secondary settings to a variety of postsecondary work and learning contexts. Special educators are comfortable using appropriate technologies to support instructional planning and individualized instruction.
Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	X□#1     □#2     X□#3     X□#4

x□#5     □#6     □#7    □#8

	8.  Assessment.  Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN, including those from culturally and linguistically diverse backgrounds. Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure non-biased, meaningful assessments and decision-making. Special educators conduct formal and informal assessments of behavior, learning, achievement, and environments to design learning experiences that support the growth and development of individuals with ELN. Special educators use assessment information to identify supports and adaptations required for individuals with ELN to access the general curriculum and to participate in school, system, and statewide assessment programs.  Special educators regularly monitor the progress of individuals with ELN in general and special curricula. Special educators use appropriate technologies to support their assessments.
Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	x□#1     x□#2    x □#3     x□#4

x□#5     x□#6     □#7     □#8

	9.  Professional and Ethical Practice.  Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them.
Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	x□#1     X□#2     □#3     x□#4

□#5     □#6     x□#7    □#8

	10.  Collaboration.  Special educators routinely and effectively collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways. This collaboration assures that the needs of individuals with ELN are addressed throughout schooling. Moreover, special educators embrace their special role as advocate for individuals with ELN. Special educators promote and advocate the learning and well being of individuals with ELN across a wide range of settings and a range of different learning experiences. Special educators are viewed as specialists by a myriad of people who actively seek their collaboration to effectively include and teach individuals with ELN. Special educators are a resource to their colleagues in understanding the laws and policies relevant to Individuals with ELN. Special educators use collaboration to facilitate the successful transitions of individuals with ELN across settings and services.
Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the preparation program is preparing candidates.
	x□#1     □#2     □#3    x □#4

□#5     □#6    x □#7     □#8


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 


1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. All special education teacher candidates in the state of Illinois must take and pass the LBS-1 subject matter knowledge exam before being recommended for teacher certification. This test is a 125 multiple-choice exam that includes the following subtests: (a) foundations and characteristics; (b) assessment; (c) planning and delivering instruction; (d) managing the learning environment; (e) working in a collaborative learning community; and (f) professional conduct

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 174
Number of Candidates Meeting Program Expectations: 171(99%)
3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subscores, ie. what areas of the test were strongest and which were less strong).

NIU candidates scored above the state mean during every test administration during this time frame. Over the eight administrations during this time frame, the state means and corresponding average NIU standard scores, respectively, included: Planning and delivering instruction (273; 278); Foundations and Characteristics (269; 270); Collaboration (260; 268); Assessment (262; 266); Professionalism (265; 264); and Managing the Learning Environment (256; 260). Therefore, the only subtest in which NIU candidates were below the state mean was in the area of Professionalism.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

At this point, no changes are anticipated based on these results. Even though our undergraduates scored lowest on Professionalism (one scaled score below the state mean), they earned high scores on Professionalism by their cooperating teachers and university supervisors; therefore we are not overly concerned by this score. Also, candidates scored well above the state mean in Professionalism on the APT exam. Faculty members will continue to monitor this score to determine if future program changes are warranted.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. After learning about informal and formal standardized assessments, teacher candidates in ETR 434 apply their knowledge of technical adequacy by completing a case study of a student who took the Wechsler Individual Achievement Test (Second Edition). Candidates also apply what they have learned to evaluate reliability evidence, norms, and validity evidence reported on this instrument. Candidates must also correctly administer and score a standardized assessment to a student, who serves as their own real case study. In TLSE 375, (the Linking Course) candidates write an IEP, based on a case study.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: Assessment Course: 57; Linking Course: 101
Number of Candidates Meeting Program Expectations:  Assessment Course: 53; (93%) Linking Course: 84 (83%)
3. A brief analysis of the data findings. Type response here.

In ETR 434, 57/57 candidates met criteria on the first assessment, which requires them to evaluate reliability, normative and validity evidence reported on a published norm-referenced achievement test.  53/57 candidates met criteria on the second assessment assignment, which requires them to practice administering and scoring a published norm-referenced test.                         Typical errors included: incorrect application of the basal rule, incorrect application of the ceiling rule, and use of the wrong norm table. In TLSE 375, 84/101 candidates met criteria on writing an IEP. The weakest areas, in which only 81% met criteria included educational services and placements and eligibility determination. Candidates also were less successful with developing meaningful benchmarks. The strongest areas were: short term objectives (100% met criteria); goals (97% met criteria); and documentation of evaluation results (95% met criteria).
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

In ETR 434, candidates were allowed to re do their work. The instructors may not allow this in the future. Instructors will continue to practice with students and stress the importance of being accurate and using the correct tables. In TLSE 375, faculty members have changed the artifact for this class. After much discussion and after analyzing student feedback, faculty members realized that candidates do not have sufficient knowledge in this early class to write meaningful IEPs. Therefore, a different artifact will be used in this class, and candidates will write IEPs in their methods courses, rather than this early course.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. Candidates write a lesson plan for an elementary student with a disability in TLSE 420, a lesson plan for a secondary student in TLSE 440, a transition plan in TLSE 458, and they make various adaptations for learners via an adapted lesson plan in TLSE 456. 
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 427
Number of Candidates Meeting Program Expectations: 391 (92%)_
3. A brief analysis of the data findings. Type response here.

In TLSE 420, 83/87 candidates met criteria. Candidates met criteria on writing objectives and connecting lessons to learning standards. Assessments were appropriate in one class section, but 18% of candidates made assessment errors in the other class section. In one section, 70% of the candidates did not correctly include all components of closure. Over 90% of the candidates correctly wrote the guided practice, independent practice, and modeling sections of their lesson plans. Candidates did not always go back and review critical skills within their lesson. In TLSE 440, 84/96 candidates met or exceeded standards and 12 candidates did not meet standards. Candidates met criteria in learning standards. Most frequent errors were in writing mechanics, model, and guided practice. Candidates were not thorough enough in their explanations.  In TLSE 456, 126/146 candidates met criteria on their adapted lesson plan. The two weakest areas were writing objectives and directly assessing the targeted lesson skill. In 458, 98/98 met criteria on writing individualized transition plans. Candidates wrote well designed post secondary goals and individual domain goals, but they needed more practice writing objectives.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

In TLSE 420, the instructor will model the lesson plan with the class more explicitly and ask for input from the cooperating teacher. The 420 instructor will also have each candidate model direct instruction procedures for him or her before they do their lesson plan. In TLSE 440, a new rubric has been developed with more thorough explanations for guided practice and modeling. In 456, instructors will give more attention to teaching candidates how to write an objective and how to directly assess the objective(s). The 458 instructor will continue to provide additional practice of transition plans, especially objectives. Examples will be posted on Blackboard and more peer group-work will be incorporated into the class, and the professor will meet with candidates to review their initial drafts.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. Student teaching evaluations from cooperating teachers assess candidate’s ability to apply knowledge and skills from practice and display appropriate professional dispositions. In addition to providing ongoing formative evaluation, cooperating teachers complete the final evaluation form at the conclusion of each student teaching experience. Scores in all areas on the student teaching evaluation are reviewed by faculty members, and candidates’ scores on three items associated with collaboration are used to assess whether or not they have met the collaboration standard.  
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 123
Number of Candidates Meeting Program Expectations: 121 (98%)
3. A brief analysis of the data findings. Type response here.

The majority (98%) of candidates experienced a successful student teaching experience. Responses from university supervisors indicate that weaker skills for candidates include: writing behavioral objectives, writing IEPs, and writing skills in general. Strengths were noted in dispositions and collaborative activities. Only two candidates were removed from student teaching due to weak management and/or instructional skills. 
Regarding collaboration, only three candidates did not meet criteria. A score of “2” or below is considered unsatisfactory. Specifically, 3 candidates earned a score of “2” on communicates regularly with others, two candidates earned a score of “2” on works effectively with a para-professional, and three candidates earned a score of “2” on establishes good rapport with others. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Beginning in the Fall, 2009 semester, faculty will be integrating more experiences with IEP writing across methods courses, including more opportunities for students to write and review behavioral objectives. Also, additional required collaborative activities have been added to the student teaching experience.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. During their first methods course, (TLSE 435) candidates conduct a reading pre and post test involving a small group of children with disabilities who receive their instruction in the general classroom, resource room, or self contained classroom. The candidate systematically teaches students unknown words and compares student scores on the pre test to the post test. In a different course (TLSE 445), candidates evaluate a learner’s skills in relation to skills required in instructional environments, plan an instructional program based on the assessment, implement the instructional program, monitor progress, and evaluate the instructional effectiveness.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 109
Number of Candidates Meeting Program Expectations: 106 (97%)
3. A brief analysis of the data findings. Type response here.

In TLSE 435, 26/28 candidates met criteria on their reading pre and post test design. Generally, all candidates were successful in completing appropriate informal reading assessments, reporting results, and determining student strengths and weaknesses based on these data. Two candidates wrote lesson objectives that did not contain all required components (condition, learner, criteria, behavior), resulting in a score of “progressing toward standard.” Three candidates chose lesson activities that were not directly related to the lesson objective or were not clearly described resulting in a score of progressing toward standard. Three candidates demonstrated weaknesses in written language. Six candidates did not include all components of the lesson closing, however, this omission did not result in the candidates’ failing to meet standards. In 445, 80/81 candidates met standards on their project. The majority of candidates met expectations with almost all of the components of the progress monitoring project (ecological inventory, discrepancy analysis, instructional program, data analysis), however, there were a couple of components in which a few candidates appeared to have more difficulty. One area involved providing a clear description of the teaching procedures to be used during the implementation of the instructional program. Of all of the components assessed, this resulted in the lowest scores overall (3 of 81 candidates did not meet expectations for clearly describing teaching procedures within the instructional program). The other component that resulted in somewhat lower scores was related to graphing and summarizing student data.  
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

To address these issues, TLSE 435 will be transformed into a “writing enhanced” course, with multiple short written assignments targeting potential audiences in school settings. Additional resources for lesson planning will be included in the resources available to candidates. In TLSE 445, due to candidates having somewhat lower scores on clearly describing teaching procedures and summarizing and graphing student performance data, more practice with these components will be emphasized within other assignments throughout the course.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. The behavior management project in TLSE 454 involves the development of a multi-component behavior support plan for increasing and/or decreasing challenging behavior. Teacher candidates develop an appropriate strategy for collecting and analyzing data and conducting a functional behavior assessment. Assessment data is then used to develop an individual support plan that is implemented in a school setting. Ongoing data collection is conducted to evaluate the learner’s progress.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 128
Number of Candidates Meeting Program Expectations: 119(93%)
3. A brief analysis of the data findings. Type response here.

Most candidates performed very well on this artifact, but instructors noticed considerable variability in the quality of final projects across candidates and course sections. Specific areas of concern were related to including sufficient detail and clarity in writing, developing summary statements, developing consequence strategies, and linking intervention strategies to functional assessment results.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. 
Instructors will make great efforts to increase consistency across course sections through increased communication. Additional in-class activities will be added to develop candidates’ skills and provide opportunities for feedback prior to the final project. Additionally, podcasts will be developed to summarize important details and content and provide candidates with a refresher on important information.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#7 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. In addition to assessing dispositions during clinicals and student teaching, dispositions are also assessed in all courses after candidates are admitted to the program. All professors (or instructors) evaluate all candidates at least twice a semester on dispositions using a Live Text rubric. The dispositions coordinator reminds faculty of the dates when dispositions assessments are due.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 374_

Number of Candidates Meeting Program Expectations: 366_(98%)
3. A brief analysis of the data findings. Type response here.

During this time frame, eight candidates were moved to level 4, which is the level at which they are not meeting expectations. None were dismissed from the program, six were provided with remediation plans, one withdrew, and one was allowed to advance without a remediation plan.  A total number of 36 alerts were given during this time period (24 in caring, 2 in collaboration, 9 in creative and critical thinking, and 1 in lifelong learning and scholarship). No alerts were given in the area of diversity. Thirty-one other candidates were referred for Level 2 and Level 3 intervention plans. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

All faculty members are now placing dispositional statements on their syllabi and discussing the process with students. More students are involved in the dispositions program by serving as Student Ambassadors. Most of the alerts (e.g., Caring) are due to tardiness, leaving class early, having late assignments, or being absent. Students are being told that these are dispositional issues. All candidates now attend a dispositional workshop in an early class (TLSE 375). Self assessments are being implemented, as well. Clinical performance contracts are being implemented on a regular basis for candidates whose dispositional development needs to be closely monitored.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#8 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards or dispositions assessment. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. In TLSE 440, candidates develop a vocabulary artifact in which to teach unknown content area vocabulary terms. In TLSE 452, after learning about typical and atypical language development in various types of learners, teacher candidates apply their knowledge of language and language strategies to develop and use mid tech switch devises and augmentative alternative communication devices. In TLSE 445, candidates learn how to use the PECS (Picture Exchange Communication System). Additionally, candidates must use English and one additional language on their cells to demonstrate how they could modify language-based technologies for students who lack English proficiency.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 342
Number of Candidates Meeting Program Expectations: 337 (98.5%)

Specific Scores:

TLSE 440: Vocabulary Artifacts

Number of candidates assessed: 96
Number of candidates meeting program expectations: 94
TLSE 452: Programming mid-tech devices

Number of candidates assessed: 83

Number of candidates meeting program expectations: 83

TLSE 452: Dynamic Communication Board/Programming alternative languages

Number of candidates assessed: 83
Number of candidates meeting program expectations: 79

TLSE 445:  Picture Exchange Communication System (PECS)

Number of candidates assessed: 81

Number of candidates meeting program expectations: 81

3. A brief analysis of the data findings. Type response here.

In TLSE 440, candidates were successful with developing a vocabulary artifact for their unit lesson. Only two candidates either did not follow all the steps in developing their artifact or confused one vocabulary method with a similar method.  In TLSE 452, all teacher candidates successfully programmed switch and AAC devices. They cannot pass this assignment until they show proficiency with all of the devices. In TLSE 445, all teacher candidates successfully demonstrated Phases 1 and 2 of PECS instruction. Candidates continue to practice until they demonstrate proficiency in each phase.  In TLSE 452, the majority of teacher candidates (95%) successfully created a dynamic communication board including alternative languages. Those who did not meet expectations either had links that did not work properly or had missing speech on several cells. Incorrect links and/or missing speech on cells were due primarily to carelessness on the part of the teacher candidates. They are told to check and re-check all of their boards, however, not all candidates take the time to carefully check their work before turning in the assignment.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

In TLSE 440, additional slides have been added to the vocabulary power point detailing when to use each vocabulary method. Recently, teacher candidates were also asked to include alternative languages on their dynamic communication boards to become familiar with strategies for meeting the needs of English Language Learners. All candidates successfully added alternative languages. Instructors will continue to stress the importance of being careful and reviewing one’s work to ensure boards are working correctly before submission. 

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
1. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 33_
Number of Candidates passing the test: 33 (100%)
2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

(graduate and undergraduate scores combined)
During this time frame, our candidates experienced a 100% pass rate on the state APT exam.  The NIU averages and state averages, respectively, for each subtest during this time frame included: Foundations, Characteristics and Assessment (266, 266); Planning and Delivering Instruction (277, 274); Managing the Learning Environment (280, 275); Collaboration, Communication, and Professionalism (276, 269); Language Arts (262, 258); Educational Technology (259, 260); Constructed Response Assignments (246, 241). The only subtest that candidates scored below the state mean was in Educational Technology, in which candidates scored 1 scaled point below the state mean. Strengths, when compared to state means, included: Collaboration, Communication, and Professionalism (7 scaled points above the state mean); Managing the Learning Environment (5 scaled points above the state mean); Constructed Response Assignments (5 scaled points above the state mean); and Language Arts (4 scaled points above the state mean).  
Based on these results, no major program changes are planned. Candidates performed well on all subtests. Faculty members will monitor scores on the Educational Technology subtest and meet with faculty teaching that course if future scores warrant.

NIU EXIT SURVEYS (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.

Twenty-nine candidates responded to the 15-item NIU Exit survey. Scores were averaged, per item, on a 5-point scale from very well prepared (rating of 5) to not at all prepared (rating of 1). Item averages ranged from 4.14 to 4.90. Undergraduate candidates provided the highest rating in Professionalism which earned an overall rating of 4.90. Other high scores were in the following competencies: collaboration (4.79); working effectively with diverse students (4.79); being a reflective teacher (4.72); and creating learning environments that promote active learning (4.72). The lowest two scores were in teaching the subject matter of the content area (4.21); and using effective forms of assessment (4.14).

Twenty-four cooperating teachers completed the same survey regarding their perceptions of the NIU candidate. Overall ratings ranged from a 4.29 in teaching subject matter in content areas to 4.74 in professionalism. None of the items received a rating of “not at all “ prepared.

Respondents indicated that nearly 80% of the NIU candidates were very well prepared in planning instruction, creating learning environments that promote active learning, and using a variety of instructional strategies. They noted that 75% were well-prepared in working with diverse students.

Based on this information, faculty members will be discussing ways to increase candidate’s subject matter knowledge in science and social studies and expand their repertoire of informal assessment methods.    
TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here. 
(Includes grad and undergrad)
Twenty-two cooperating teachers completed the 15-item on-line survey to provide feedback about the student teachers they mentored. They noted that student teachers were strongest in the area of professionalism. Specifically, 90% of the cooperating teachers reported that student teachers performed very well or well in this category. Other strengths and corresponding percentages of very well and well ratings included: teaching the subject matter of the content area (87%); creating effective learning environments (87%); designing effective instruction (86%); working effectively with diverse students (86%); using a variety of instructional strategies (86%); exhibiting collaborative relationships with others (86%); and providing constructive feedback to students (86%). The two weakest areas were demonstrating a broad range of literacy techniques with students in which cooperating teachers noted that 78% of candidates performed very well or well and using a variety of oral, written, and visual communication tools in teaching in which cooperating teachers noted that 77% of candidates performed very well or well. Two cooperating teachers wrote that candidates need additional practice writing objectives and using an effective teaching method (i.e., model, guided practice, independent practice).
Thirty undergraduate candidates and ten graduate candidates responded to the 15-item student teacher exit survey. Ninety-eight percent (98%) felt they were very well or well prepared in the following categories: creating learning environments; using a variety of oral, written, and visual communications in their teaching; and giving constructive instruction and feedback to students. The weakest area, in which 79% of candidates indicated they were very well or well prepared for was integrating current technology into instructional methods. Between 80-93% of candidates felt very well or well prepared in the remaining categories. On open-ended questions, candidates acknowledged that NIU cannot teach them everything they will encounter in teaching and indicated that they generally felt prepared for student teaching and could apply what they learned from their coursework into their student teaching experience. Two candidates indicated they needed more reading, writing, math, and science strategies. Two candidates felt their placement was not optimal for student teaching.  
Five university supervisors completed their survey in which they rated the student teachers on the same 15 competencies. Cooperating teachers believed that 87% of the student teachers they supervised were very well or well prepared to collaborate with others. They also provided very well prepared or well prepared ratings for: using a variety of oral, written, and visual communications in teaching (82%); engaging in critical analysis of their teaching (77%); integrating technology into teaching (77%); creating appropriate learning environments that promote active learning (75%); and using a variety of instructional strategies (75%). The two lowest areas were: preparation to teach the subject matter of the content area in which 48% felt student teachers were very well or well prepared and designing effective instruction in which 42% of the university supervisors felt the candidates were very well or well prepared. 
Faculty have used this data in the following ways: 1) candidates will continue to learn about professionalism in all courses and clinicals, so this area remains a strength; 2) additional instruction will be given in all methods courses regarding lessons plans to address concerns with candidate’s need for additional work with the effective teaching model; 3) additional instruction and practice will be presented in all methods courses regarding IEPs to address concerns regarding writing goals and objectives; 4) faculty members will discuss ways to increase candidate’s content knowledge and instructional methods for teaching science and social studies content; and 5) faculty members and clinical staff will continue to work together to locate and nurture appropriate student teaching settings.
DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)

1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here. Diversity proficiencies are noted throughout the program through various assignments. However, they are formally evaluated during the candidate’s culminating student teaching experience. Our diversity proficiencies (from CEC) include the following:

*Special educators understand how issues of human diversity impact families, cultures, and schools, and how these factors interact with issues of diversity

*They respect their students first as unique human beings

*They understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. 

*They match their communication methods to an individual’s language proficiency and cultural and linguistic differences

*They are active and resourceful in seeking to understand how primary language, culture, and family backgrounds interact with the exceptional condition to impact academic and social abilities, attitudes, values, interests, and career options

*Special educators actively create learning environments for individuals that foster cultural understanding

*They foster environments in which diversity is valued

Special educators write goals and objectives that consider cultural and linguistic factors

*They understand legal and ethical issues regarding placement of special education and delivery of special services for students from culturally and diverse backgrounds

*They collaborate with families in a non-biased manner
Throughout the program, candidates provide artifacts through lesson plans, clinical reflections, and papers to indicate their proficiency with diversity. Candidates are also evaluated on these competencies during early clinicals and their student teaching experience through cooperating teacher evaluation forms and university supervisor evaluation forms. 
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 123_
Number of Candidates Meeting Program Expectations: 123_(100%)
3. A brief analysis of the data findings. Type response here.

All of our candidates experienced diversity through their early and/or late clinicals. They also conveyed their philosophy and beliefs about working with those from diverse cultures through written products throughout the program. These products were reviewed by faculty to ensure the contents meet diversity outcomes. By virtue of their major, all candidates (100%) necessarily worked closely with students with disabilities in their early clinical and student teaching experience. About 88% of candidates in the program experienced working with various ethnicities, and 94% worked with students of various socio-economic levels. Many of the schools (98%) were also quite diverse in terms of SES and ethnicity. About 60% of candidates  in the program worked closely with students who experienced limited English proficiency. 67% of completers worked with students with limited English proficiency. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Because all of our candidates have met the standard of working with students with disabilities, and almost 90% have worked with students from various ethnicities and SES levels, the faculty would like to explore ways for candidates to gain additional experiences with students who have limited English proficiency, as fewer candidates reported working with this diverse population.  Perhaps candidates can spend time in a different school for a few days of their clinical or student teaching experience or complete additional enrichment activities throughout their program to gain greater exposure to this population. These are some of the ideas faculty members and clinical personnel are exploring at this time. 

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here. All candidates develop an Assistive Technology tool. The purpose of this assignment is to create communication boards using Boardmaker with Speaking Dynamically Pro and to link the boards together to create a navigable dynamic display. Teacher candidates will be able to use this type of assistive technology during student teaching and in the future positions as they work with students who need assistive technology support in the classroom setting. Candidates also learn how to program technological devices for students with disabilities and complete the PECS language-technology program. All of these technology assignments are course artifacts. In other special education courses, candidates learn various assistive technology programs and provide evidence of their mastery of each through check-outs. Further, in their early technology courses, candidates learn various ways to incorporate technology into lesson plans.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: 342
Number of Candidates Meeting Program Expectations: 337(99%)
3. A brief analysis of the data findings. Type response here. In TLSE 452, all teacher candidates successfully programmed switch and AAC devices. They cannot pass this assignment until they show proficiency with all of the devices. In TLSE 445, all teacher candidates successfully demonstrated Phases 1 and 2 of PECS instruction. Candidates continue to practice until they demonstrate proficiency in each phase.  In TLSE 452, the majority of teacher candidates (95%) successfully created a dynamic communication board including alternative languages. Those who did not meet expectations either had links that did not work properly or had missing speech on several cells. Incorrect links and/or missing speech on cells were due primarily to carelessness on the part of the teacher candidates. They are told to check and re-check all of their boards, however, not all candidates take the time to carefully check their work before turning in the assignment
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Recently, teacher candidates were also asked to include alternative languages on their dynamic communication boards to become familiar with strategies for meeting the needs of English Language Learners. All candidates successfully added alternative languages. Instructors will continue to stress the importance of being careful and reviewing one’s work to ensure boards are working correctly before submission. 

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.


SECTION VI - Program Alignment Matrix


	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*
LBS-1 Test
	1, 2, 4, 5, 7, 8, 9, 10
	1, 2, 4, 5, 6, 8,  9, 10, 11
	Knowledge
	Admission to student teaching

	Assessment of content knowledge

Formal Assessments
	1, 2, 3, 8, 9
	1, 2, 8, 10, 11
	Knowledge, Practice,
Reflection
	Block 2 or 3 

	Assessment of candidate ability to plan

Lesson Plans
	3, 4, 7, 8,
	3, 4, 6, 8
	Knowledge, Practice, Reflection
	Early Clinicals

	Assessment of student teaching or internship

Student teaching Evaluations
	3, 4, 5, 6, 7, 8, 9, 10
	3, 4, 5, 6, 7, 8, 9, 10, 11
	Knowledge, Practice, Reflection
	Late Clinical

	Assessment of candidate effect on student learning or the learning environment

Reading pre and post tests; Discrepancy Project
	4, 7, 8,
	4, 6,8
	Knowledge, Practice, Reflection
	Block 1 and Block 3

	Additional assessment that addresses standards (required—see your SPA for details) 
Behavior Management Project
	4, 5, 8
	5, 6,8
	Knowledge, Practice, Reflection
	Block 3

	Additional assessment that addresses standards (required or optional, depending on your SPA)
Dispositions
	6, 9, 10
	7, 9
	Knowledge, Practice, Reflection
	Throughout program

	Additional assessment that addresses standards (required or optional, depending on your SPA)
Language
	6, 9
	7, 10, 11
	Knowledge, Practice
	Block 2 and Block 3


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
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Hint Boxes:  You will see boxes like this one placed throughout this document.  These boxes are intended to help reduce the workload when completing both this document and the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Annual Update� form for the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Office of Assessment Services�.  Each box is located near an item on this form which closely corresponds to required information for the Annual Update form.  The specific item on the Annual Update form is listed in the box for your convenience. 
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NEW to gather information for NCATE visit:





Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.





The following are examples of some things that increase the likelihood that your assessments are accurate, consistent and free from bias.





Accuracy All rubric components are aligned with the Council for Exceptional Children (CEC) professional standards as well as the Illinois learning standards. Rubrics were developed by tenure-track faculty members who are knowledgeable about those standards, knowledgeable about their course outcomes, and considered experts in their field. Further, faculty members revisit rubrics periodically to reflect on whether changes need to be made, based on advances in the field such as new knowledge or new theory. During such regular meetings, all faculty discuss existing standards and rubrics and reach consensus on whether the rubric measures what we intended it to measure. For example, in the Spring 2009 semester, faculty decided to make changes in the lesson plan rubric based on different interpretations of certain rubric sub components. The same lesson plan rubric has now been adopted for every class where candidates write lesson plans. Almost all artifacts are performance-based products. Many are connected to candidates’ work in field experiences or student teaching. 





Consistency To obtain as much consistency as possible, all individuals using the rubrics are trained on their use and application. Adjuncts and university student teaching supervisors receive training on the rubrics as well as updated live text training. Adjuncts are connected with a tenure-track faculty mentor who provides in depth training on the course and course content to ensure consistency among all sections of a course regarding assignments, expectations, and grading considerations. Rubrics provide sufficient detail without being too prescriptive. Inter-rater reliability analysis is provided through live text for different faculty members or student teaching supervisors teaching different sections of a course. Although these measures are not comparing scores on the same students, they do provide evidence of consistent scoring over time. For example, by analyzing inter rater reliabilities among faculty members, we obtain get a sense, over time, if one member tends to grade easier or harder than others. Grading adjustments can then be made. Faculty members provide examples and non-examples of artifacts with students which provide exemplars and non-exemplars of meeting and not meeting rubric standards. Rubric results are compared to other candidate scores such as scores on the state test, course grades, and field experience and student teaching outcomes. In almost all cases, over 90% of the candidates reach mastery on all rubric and department outcomes. 





Freedom from bias Candidates complete their assessments at their leisure, on their own time, using their own setting and technologies; thus reducing bias of distractions, lighting, discomfort, or lack of equipment. The University provides equipment in a well-lit Learning Center if candidates need a quiet environment in which to work on their projects. All faculty members have taken an Ethics Test, required by the state of Illinois, and have promised to conduct their business using the highest of ethical considerations. Severe penalties exist for violating ethics issues. Faculty members use objective criteria when grading materials, and they request a second rater when necessary. Using rubric exemplars and non-exemplars and rubric descriptions that are fairly specific, yet not overly prescriptive also minimizes grading bias. Candidates have opportunities to discuss their score with their faculty member and appeal any grade disputes.  The number of grade disputes has been extremely minimal. 






































See the following document on the NCATE website for more detailed examples and definitions:


� HYPERLINK "http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc" ��http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc�











� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.
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