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If yes, list the sites at which the program is offered
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Title of the state license for which candidates are prepared
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State licensure requirement for national recognition:
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□  Yes
X  No

SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) The Department of Educational Technology, Research and Assessment (ETRA) is guided by the Northern Illinois University Conceptual Framework: A Community of learners -- a core set of tenets that are broadly defined as knowledge, practice, and reflection.  Both teachers and students are encouraged to adhere to this conceptual framework.

All degree programs at Northern Illinois University are based on the shared vision and goals of a community of learners. Our unique governance structure provides for responsive and reflective change in educator preparation programs by incorporating diverse perspectives and respect for the expertise of a variety of individuals, while maintaining a focus on the preparation of exemplary educators who demonstrate the necessary knowledge, practice, reflection and dispositions.  Each of these areas draws upon the strength of essential aspects of a community of learners in which educational practice and reflection are based upon a broad general education and a sound disciplinary base of knowledge. The community of learners is enriched and strengthened by the interaction of its core elements: knowledge, practice and reflection.

The mission of ETRA is to advance the development and use of technology, research methodology and assessment in a variety of settings to enhance teaching, learning and scholarship. 


To achieve this mission, the department: 

· prepares educational professionals in the disciplines of: 

· Instructional Technology 

· Quantitative and Qualitative Research Methodology 

· Assessment Theory and Practice 

· LIS Certification and SLM Endorsement

· provides students with core knowledge in technology, research methodology and assessment

· conducts scholarship to further theory and practice, advises professionals in public and private sectors, and influences policy decisions with the disciplines

The M.S.Ed. program in Instructional Technology prepares students for professional roles in multiple, diverse settings. In all cases, the goal is superior performance in practice. Learning objectives for students enrolled in the M.S.Ed. program stress demonstrable skills and performance to promote interaction among knowledge, practice and reflection. The four general objectives listed below summarize those skills of which all students should be capable, regardless of their specific area of interest within the degree program. 

Students will demonstrate ability to: 

· Utilize instructional technology hardware and software for the development of instructional materials. Technologies include computerized instructional applications, video and audio presentations, graphics design, presentation or platform aids, distance delivery systems and instructional design processes. 

· Develop instructional activities leading to the acquisition of skills in an educational setting. These activities may include visual literacy theory, applications of instructional design techniques, and theoretical concepts of technology planning and utilization. 

· Administer an instructional technology program or operation in either a school or business setting. Management of staff, development and management of budgets, project management, space utilization, and development of storage and retrieval techniques are included in this objective.

· Test theory, research, and ideas while developing an appreciation for different points of view, by engaging in spirited dialog with faculty and other graduate students in courses and through creation of written papers and projects assessed by faculty and peers. These skills may be demonstrated in courses or in independent study settings.

 Put an “x”  next to each Conceptual Framework element addressed by the assessment.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test) 
	XKnowledge     XPractice     □Reflection     

	Assessment of content knowledge 
	XKnowledge     XPractice     □Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
	XKnowledge     XPractice     XReflection     

	Assessment of student teaching or internship

	XKnowledge     XPractice     XReflection     

	Assessment of candidate effect on student learning


	XKnowledge     XPractice     XReflection     

	Additional assessment that addresses standards (required—see your SPA for details)  
	XKnowledge     XPractice     □Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA)
	XKnowledge     XPractice     XReflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : 2008-09


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	DeKalb, IL
	74
	16

	PALS – Rockford, IL
	18
	10

	Allstate Corp. – Wheeling IL 
	8
	0

	Lake Forest, IL
	22
	0


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences
Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	NA
	16

	Number not having diversity experiences
	NA
	8*


* Diversity experiences are only required of those MSEd candidates aiming to work in a school setting, and/or seeking certification as a Library Information Specialist or Technology Specialist. Others that may be enrolled in Field Experiences include those seeking careers in settings other than schools (coporate, government, etc.).
	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	NA
	NA
	NA
	NA
	9
	9
	10
	11


* Each candidate may have had multiple instances in the field with a diverse group. These data represent the number of candidates who had one or more experience working with the above populations.
	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	26
	22


* Some of these program completers were enrolled in Field Experiences in prior years. These data are included in previous reports.
	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	16
	18
	14
	19


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.
See Attachment B – Faculty Data

SECTION II – ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 

	Name of Assessment

	Type or 

Form of Assessment

	When the Assessment

Is Administered


	
	
	

	1
	[Licensure assessment, or other content-based assessment] 
	Instructional Design and Media Development project
	Required core course: ETT510

	2
	[Assessment of content knowledge in instructional or educational communications and technology]
	Lesson Plan Development project 


	Required core course: ETT501

	3
	[Assessment of candidate ability to plan ]
	IT MSED Professional Portfolio

· Analytical and Integrative Thinking artifacts

· Instructional Design artifacts

· Management and Implementation artifacts
	IT MSED Professional Portfolio

	4
	[Assessment of student teaching/internship/practicum etc.]
	Practicum and Internship portfolio
	IT MSED Professional development core requirement: ETT586 or ETT569

	5
	[Assessment of candidate effect on student/client learning]
	IT MSED Professional Portfolio

· Professional Development artifacts

· Media and Technology artifacts 

· Evaluation artifacts
	IT MSED Professional Portfolio

	6
	Additional assessment that addresses AECT standards (required) ]
	Technology Development and Integration Project
	MSED Production core requirement: ETT 439, ETT450, ETT536, or ETT555

	7
	Additional assessment that addresses AECT standards (optional)
	Case Studies of Instructional Policies and Intellectual Property Rights
	MSED Professional Standards core requirement: ETT542T or ETT553

	8
	Additional assessment that addresses AECT standards (optional) Dispositions assessment
	MSED Admission Entry Essay & IT MSED Professional  Portfolio Personal Statement
	MSED admission & IT MSED Portfolio


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.
	AECT STANDARDFOR MASTERS AECT PREPARATION 
	APPLICABLE ASSESSMENTS FROM SECTION II

	Standard 1: DESIGN

Candidates demonstrate the knowledge, skills, and dispositions to design conditions for learning by applying principles of instructional systems design, message design, instructional strategies, and learner characteristics.


	1.1 Instructional Systems Design (ISD)

“Instructional Systems Design (ISD) is an organized procedure that includes the steps of analyzing, designing, developing, implementing, and evaluating instruction”(Seels & Richey, 1994, p. 31). Within the application of this definition, ‘design’ is interpreted at both a macro- and micro-level in that it describes the systems approach and is a step within the systems approach. The importance of process, as opposed to product, is emphasized in ISD.


	#1, #2, #3, #4, #5, #6

	1.2 Message Design

“Message design involves planning for the manipulation of the physical form of the message” (Seels & Richey, 1994, p. 31). Message design is embedded within learning theories (cognitive, psychomotor, behavioral, perceptual, affective, constructivist) in the application of known principles of attention, perception, and retention which are intended to communicate with the learner. This sub-domain is specific to both the medium selected and the learning task.
	#1, #3, #5

	1.3 Instructional Strategies

“Instructional strategies are specifications for selecting and sequencing events and activities within a lesson” (Seels & Richey, 1994, p. 31). In practice, instructional strategies interact with learning situations. The results of these interactions are often described by instructional models. The appropriate selection of instructional strategies and instructional models depends upon the learning situation (including learner characteristics), the nature of the content, and the type of learner objective. 
	#1, #2, #3, #5

	1.4 Learner Characteristics

“Learner characteristics are those facets of the learner’s experiential background that impact the effectiveness of a learning process” (Seels & Richey, 1994, p. 32). Learner characteristics impact specific components of instruction during the selection and implementation of instructional strategies. For example, motivation research influences the selection and implementation of instructional strategies based upon identified learner characteristics. Learner characteristics interact with instructional strategies, the learning situation, and the nature of the content.
	#1, #3, #5

	Standard 2: DEVELOPMENT

Candidates demonstrate the knowledge, skills, and dispositions to develop instructional materials and experiences using print, audiovisual, computer-based, and integrated technologies.
	#1, #2, #3, #5, #6

	2.1 Print Technologies

“Print technologies are ways to produce or deliver materials, such as books and static visual materials, primarily through mechanical or photographic printing processes” (Seels & Richey, 1994, p. 37). Print technologies include verbal text materials and visual materials; namely, text, graphic and photographic representation and reproduction.  Print and visual materials provide a foundation for the development and utilization of the majority of other instructional materials.
	#1, #3, #5

	2.2 Audiovisual Technologies

“Audiovisual technologies are ways to produce or deliver materials by using mechanical devices or electronic machines to present auditory and visual messages” (Seels & Richey, 1994, p. 38).  Audiovisual technologies are generally linear in nature, represent real and abstract ideas, and allow for learner interactivity dependent on teacher application.
	#1, #3, #5, #6

	2.3  Computer-Based Technologies

“Computer-based technologies are ways to produce or deliver materials using microprocessor-based resources” (Seels & Richey, 1994, p. 39). Computer-based technologies represent electronically stored information in the form of digital data. Examples include computer-based instruction(CBI), computer-assisted instruction (CAI), computer-managed instruction (CMI), telecommunications, electronic communications, and global resource/reference access.
	#1, #3, #5, #6

	2.4  Integrated Technologies

“Integrated technologies are ways to produce and deliver materials which encompass several forms of media under the control of a computer” (Seels & Richey, 1994, p. 40). Integrated technologies are typically hypermedia environments which allow for: (a) various levels of learner control, (b) high levels of interactivity, and (c) the creation of integrated audio, video, and graphic environments. Examples include hypermedia authoring and telecommunications tools such as electronic mail and the World Wide Web.
	#1, #2, #3, #4, #5, #6

	Standard 3: UTILIZATION

Candidates demonstrate the knowledge, skills, and dispositions to use processes and resources for learning by applying principles and theories of media utilization, diffusion, implementation, and policy-making.

	3.1 Media Utilization

“Media utilization is the systematic use of resources for learning” (Seels & Richey, 1994, p. 46). Utilization is the decision-making process of implementation based on instructional design specifications.
	#1,  #3, #4, #5

	3.2 Diffusion of Innovations

“Diffusion of innovations is the process of communicating through planned strategies for the purpose of gaining adoption” (Seels & Richey, 1994, p. 46). With an ultimate goal of bringing about change, the process includes stages such as awareness, interest, trial, and adoption.
	#1, #3, #4, #5

	3.3 Implementation and Institutionalization

“Implementation is using instructional materials or strategies in real (not simulated) settings. Institutionalization is the continuing, routine use of the instructional innovation in the structure and culture of an organization” (Seels & Richey, 1994, p. 47). The purpose of implementation is to facilitate appropriate use of the innovation by individuals in the organization. The goal of institutionalization is to integrate the innovation within the structure and behavior of the organization.
	#3, #4, #5

	3.4 Policies and Regulations

“Policies and regulations are the rules and actions of society (or its surrogates) that affect the diffusion and use of Instructional Technology” (Seels & Richey, 1994, p. 47). This includes such areas as web-based instruction, instructional and community television, copyright law, standards for equipment and programs, use policies, and the creation of a system which supports the effective and ethical utilization of instructional technology products and processes.
	#1, #2, #3, #5, #7

	Standard 4: MANAGEMENT 

Candidates demonstrate knowledge, skills, and dispositions to plan, organize, coordinate, and supervise instructional technology by applying principles of project, resource, delivery system, and information management.
	#3, #4, #5

	4.1 Project Management

“Project management involves planning, monitoring, and controlling instructional design and development projects” (Seels & Richey, 1994, p. 50). Project managers negotiate, budget, install information monitoring systems, and evaluate progress.
	#3, #4, #5

	4.2 Resource Management

“Resource management involves planning, monitoring, and controlling resource support systems and services” (Seels & Richey, 1994, p. 51). This includes documentation of cost effectiveness and justification of effectiveness or efficiency for learning as well as the resources of personnel, budget, supplies, time, facilities, and instructional resources
	#3, #4, #5

	4.3 Delivery System Management

“Delivery system management involves planning, monitoring and controlling ‘the method by which distribution of instructional materials is organized’ . . . [It is] a combination of medium and method of usage that is employed to present instructional information to a learner” (Seels & Richey, 1994, p. 51). This includes attention to hardware and software requirements, technical support for the users and developers, and process issues such as guidelines for designers, instructors, and SMETS support personnel.


	#3, #5

	4.4 Information Management

“Information management involves planning, monitoring, and controlling the storage, transfer, or processing of information in order to provide resources for learning” (Seels & Richey, 1994, p. 51). Information is available in many formats and candidates must be able to access and utilize a variety of information sources for their professional benefit and the benefit of their future learners
	#3, #4, #5

	Standard 5: EVALUATION

Candidates demonstrate knowledge, skills, and dispositions to evaluate the adequacy of instruction and learning by applying principles of problem analysis, criterion-referenced measurement, formative and summative evaluation, and long-range planning.

	5.1 Problem Analysis

“Problem analysis involves determining the nature and parameters of the problem by using information-gathering and decision-making strategies” (Seels & Richey, 1994, p. 56). SMETS candidates exhibit technology competencies defined in the knowledge base. Candidates collect, analyze, and interpret data to modify and improve instruction and SMETS projects.
	#1, #3, #5

	5.2 Criterion-Referenced Measurement

“Criterion-referenced measurement involves techniques for determining learner mastery of pre-specified content” (Seels & Richey, 1994, p. 56). SMETS candidates utilize criterion-referenced performance indicators in the assessment of instruction and SMETS projects.


	#1, #3, #5

	5.3 Formative and Summative Evaluation

“Formative evaluation involves gathering information on adequacy and using this information as a basis for further development. Summative evaluation involves gathering information on adequacy and using this information to make decisions about utilization” (Seels & Richey, 1994, p. 57). SMETS candidates integrate formative and summative evaluation strategies and analyses into the development and modification of instruction, SMETS projects, and SMETS programs.
	#1, #3, #5

	5.4 Long-Range Planning

Long-range planning that focuses on the organization as a whole is strategic planning....Long-range is usually defined as a future period of about three to five years or longer. During strategic planning, managers are trying to decide in the present what must be done to ensure organizational success in the future.” (Certo et al., 1990, p. 168). SMETS candidates demonstrate formal efforts to address the future of this highly dynamic field including the systematic review and implementation of current SMET developments and innovations.
	#3, #4, #5


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 

1. Provide a brief description of the assessment (one sentence may be sufficient): 
Instructional Design and Media Development Project

The MSED program does not require a licensure or professional examination of content knowledge. For assessment of the content knowledge, we use a project developed in a required course, ETT510 Instructional Media and Technology. In this course, students are required to complete a semester long Instructional Design and Media Development project which contains 6 major areas of knowledge and skillset. The assessment of this project requires students to design, develop, evaluate, and utilize various common media in educational settings. 

The assessment data were collected through course grades which is the total score (100 points max) of the 6 major areas of knowledge and skillset. 

2. How this assessment specifically aligns with the standards it is cited for in Section III:

The ETT 510 Instructional design and media development project requires competency and mastery in 6 major areas of knowledge and skillset. Each area has its own assessment rubric aligned with specific AECT standards cited in Section III. 

1. Analysis component:

1.1. Problem Statement: AECT.INI.2.0.7, AECT.INI.5.1.1

1.2. Instructional Goal Analysis: AECT.INI.2.0.7, AECT.INI.5.1.1

1.3. Skills Analysis: AECT.INI.2.0.7, AECT.INI.5.1.1

1.4. Learner and Context Analysis: AECT.INI.1.1.1.b, AECT.INI.1.1.2.b, AECT.INI.1.4.a, AECT.INI.1.4.b, AECT. INI.1.4.c, AECT.INI.2.0.7

2. Design and development component:

2.1. Performance Objectives: AECT.INI.1.1.1.a, AECT.INI.1.1.1.c, AECT.INI.1.1.1.d, AECT.INI.1.1.5.c, AECT.INI.1.1.c, AECT.INI.2.0.7, AECT.INI.5.1.1

2.2. Assessment Instruments: AECT.INI.1.1.5.c, AECT.INI.2.0.7, AECT.INI.5.1.1, AECT.INI.5.2.1

2.3. Instructional Strategy: AECT.INI.1.1.5.c, AECT.INI.1.3.a, AECT.INI.1.3.c, AECT.INI.2.0.7

2.4. Sample instructional materials: AECT.INI.1.1.3.a, AECT.INI.1.2.c, AECT.INI.2.0.1, AECT.INI.2.0.3, AECT.INI.2.0.7, AECT.INI.2.1.1, AECT.INI.2.1.4, AECT.INI.2.2.1, AECT.INI.2.3.1, AECT.INI.3.1.1, AECT.INI.5.1.1

3. Implementation component: AECT.INI.2.0.7, AECT.INI.3.2.1

4. Evaluation component:

4.1. Formative Evaluation: AECT.INI.1.1.5.b, AECT.INI.1.1.5.c, AECT.INI.2.0.5, AECT.INI.2.0.7, AECT.INI.5.1.1, AECT.INI.5.3.1

4.2. Summative Evaluation: AECT.INI.1.1.5.b, AECT.INI.1.1.5.c, AECT.INI.2.0.5, AECT.INI.2.0.7, AECT.INI.5.1.1, AECT.INI.5.3.1

5. Presentation:

5.1. Competence in Visual Design Principles: AECT.INI.1.1.3.b, AECT.INI.2.1.3, AECT.INI.2.3.3, AECT.INI.2.4.7.

6. Reflection paper:

6.1. Depth of Personal Reflection Regarding instructional design process and instructional design models: AECT.INI.1.1.b, AECT.INI.1.3.b

3. A brief analysis of the data findings:
Number of Candidates Assessed: 

2008-09: 63
Number of Candidates Meeting Program Expectations: 

2008-09: 63

4. An interpretation of how that data provides evidence for meeting standards 
All students met the expectations of this assessment by achieving a passing grade (B or better) in the course.
All candidates developed an appropriate technology integrated instructional plan and demonstrated proficiency in designing, developing, evaluating, and utilizing various common media in a selected educational or training setting. Based on previous years’ results, additional support was provided in the form of project exemplars. Data continue to show that students are successful with this assessment.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.
1. Provide a brief description of the assessment (one sentence may be sufficient): 
Lesson Plan Development/Analysis project from ETT501 Proseminar.

This assessment requires candidates to critique and develop a set of lesson plans based on instructional theories. The assessment data were collected through course grades representing the 6 major areas of knowledge and skillsets. 

2. How this assessment specifically aligns with the standards it is cited for in Section III:

The ETT501 Lesson Plan is assessed with 5 criteria; clarity and style, completeness, accuracy, format and organization, and timeliness. Among the five criteria, two criteria, completeness and accuracy are aligned with AECT.INI.1.1c, AECT.INI.1.3.d and AECT.INI.2.4.4 as cited in Section III. 

3. A brief analysis of the data findings:
Number of Candidates Assessed: 

2008-09: 45
Number of Candidates Meeting Program Expectations: 

2008-09: 45

4. An interpretation of how that data provides evidence for meeting standards
The AECT standards addressed in this assessment are primarily in AECT.INI.1.1 Instructional System Design, AECT.INI.1.3 Instructional Strategy, and AECT.INI.2.4 Integrated technologies, specifically the design and strategies that are related to learning theories (AECT.INI.1.1c), learner characteristics (AECT.INI.1.3.d), and integration of telecommunications tools (AECT.INI.2.2.4). 

In 2008-09 all 45 candidates achieved a passing grade in ETT 501, “B” or better. All candidates developed appropriate content knowledge that demonstrate competency in selecting appropriate learning theories, instructional strategies, and technology to critique and develop the lesson plans in a selected educational or training setting and trends and issues paper. To further improve this assessment, course instructors reviewed course content, emerging instructional theories related to online pedagogy, technology integration, and motivational strategies to further improve the assessment design. Following review of this year’s data, an analysis component was added to elicit a metacognitive approach. The assignment and rubric were revised and implemented in the summer 2009.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 
1. Provide a brief description of the assessment (one sentence may be sufficient): 
1) Analytical and Integrative Thinking artifacts; 2) Instructional Design artifacts; and 
3) Management and Implementation artifacts from the Instructional Technology MSED Professional Portfolio 

The IT MSED Professional Portfolio is a collection of work used to illustrate competency or mastery in some defined area of knowledge &/or set of skills. It also provides a means for reflection on personal and professional development. Finally, it offers the opportunity for peer, self, and expert assessment. The Instructional Technology MSED Professional Portfolio satisfies the requirement of a "comprehensive exam" for completion of the degree.

The assessment data was collected through the LiveText system.

2. How this assessment specifically aligns with the standards it is cited for in Section III:

The IT MSED portfolio requires students prepare a collection of work used to illustrate competency or mastery in 6 major areas of knowledge and skillset. It also provides a means for reflection on personal and professional development. In this assessment, there are 3 major areas of knowledge and skillset in the IT MSED portfolio that are used to assess candidate’s ability to apply elements of the instructional design process, create learning environments, develop training, staff development or intervention plans. Each major area of knowledge and skillset has its own assessment rubric aligned with specific AECT standards cited in Section III. 

1.  Analytical and Integrative Thinking artifacts: AECT-INI.1, AECT-INI.2, AECT-INI.3, AECT-INI.4, and AECT-INI.5

2.  Instructional design artifacts: AECT-INI.1.

3.  Management and implementation artifacts: AECT-INI.3, and AECT-INI.4

3. A brief analysis of the data findings:
Number of Candidates Assessed: 

2008-09:
32
Number of Candidates Meeting Program Expectations: 

2008 – 09: 
32

All candidates received an Exemplary or Target assessment on all components of the assessment. There was 1 candidate that did not completely meet the program expectation at the first assessment iteration. These candidates were given an opportunity to rework their portfolios to fulfill the overall requirement and successfully received a Target assessment level at the final assessment.  

The portfolio aims to provide a means for reflection on personal and professional development. Students have opportunities to work with a faculty committee until all requirements are met at Exemplary or Target assessment levels. 

4. An interpretation of how that data provides evidence for meeting standards
2008-09:

All candidates received an Exemplary or Target on all components of the portfolio assessment. 8 received an Exemplary on the Analytical and Integrative Thinking component; 10 received an Exemplary on the Instructional Design component; and 12 received an Exemplary on the Management and Implementation component.

Overall the five major AECT standards were adequately addressed. The Analytical and Integrative Thinking artifacts provided evidences of students’ knowledge in applying the conceptual framework of analysis, design, development, utilization, management, and evaluation components into their professional development.  The Instructional Design artifacts and Management and Implementation artifacts demonstrated students’ mastery and skill in developing competent instructional products to fulfill their learning and client needs. To further improve the evaluation process, we are continuing to work with course instructors to add emphasis in their courses on helping students select representative artifacts and document their works with project reflection and activity journal. This will allow students make better connection to their portfolio development experience.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice
1. Provide a brief description of the assessment (one sentence may be sufficient): 

Practicum and Internship Portfolio

ETT569 Practicum and ETT586 Internship portfolio: This assessment requires candidates to work at Instructional Technology (IT) or School Library Media (SLM) related work settings and/or develop field based projects. 

The assessment data was collected through the pilot use of the LiveText system. The aim of this assessment is that students achieve at a Target or Acceptable level.

2. How this assessment specifically aligns with the standards it is cited for in Section III:

The internship and practicum portfolio has 3 major assessment components. Each component has its own assessment rubric aligned with specific AECT standards cited in Section III. 

The internship and practicum portfolio requires competency and mastery in 3 major areas of knowledge and skillset. Each area has its own assessment rubric aligned with specific AECT standards cited in Section III. 

1. Goals: AECT-INI.1, AECT-INI.2, AECT-INI.3, AECT-INI.4, and AECT-INI.5

2. Field Experience Portfolio: AECT-INI.1, AECT-INI.2, AECT-INI.3, AECT-INI.4, and AECT-INI.5

3. Site Supervisor’s Evaluation: AECT-INI.1, AECT-INI.2, AECT-INI.3, AECT-INI.4, and AECT-INI.5

3. A brief analysis of the data findings:

Number of Candidates Assessed:

2008-09: 24
Number of Candidates Meeting Program Expectations:

2008 – 09: 24

All candidates scored Target or Acceptable on all three components of the assessment. 

4. An interpretation of how that data provides evidence for meeting standards
2008 – 09: All 24 candidates received Target or Acceptable on all components of the practicum and internship assessment (AECT-INI.1, AECT-INI.2, AECT-INI.3, AECT-INI.4, AECT-INI.5). Among the 24 candidates, 8 candidates participated in the IT-related field setting and 16 candidates participated in the LIS -related field setting. 

Overall, site supervisors report students as competent, ready to enter the profession, and exceeding their expectations. Although we attempted to unify assessments across all areas of the program, in response to SPA (AASL) review suggestions, the LIS candidates will have a unique supervisor and faculty rubric as well as an additional assignment.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 

1. Provide a brief description of the assessment (one sentence may be sufficient): 

1) Professional Development artifacts, 2) Media and Technology artifacts and 3) Evaluation artifacts from the Instructional Technology MSED Professional Portfolio 

The IT MSED Professional Portfolio is a collection of work used to illustrate competency or mastery in some defined area of knowledge &/or set of skills. It also provides a means for reflection on personal and professional development. Finally, it offers the opportunity for peer, self, and expert assessment. The Instructional Technology MSED Professional Portfolio satisfies the requirement of a "comprehensive exam" for completion of the degree.

The assessment data was collected through the LiveText system.

2. How this assessment specifically aligns with the standards it is cited for in Section III:

The IT MSED portfolio requires students to prepare a collection of work used to illustrate competency or mastery in 6 major areas of knowledge and skillset. It also provides a means for reflection on personal and professional development. In this assessment, there are 3 major areas of knowledge and skillset in the IT MSED portfolio that are used to assess candidate’s e. Each major area of knowledge and skillset has its own assessment rubric aligned with specific AECT standards cited in Section III. 

1. Professional Development artifacts: AECT-INI.1, AECT-INI.2, AECT-INI.3, AECT-INI.4, and AECT-INI.5   

2. Media and Technology artifacts: AECT-INI.1, and AECT-INI.2

3. Evaluation artifacts: AECT-INI.5.

3. A brief analysis of the data findings:

Number of Candidates Assessed: 

2008-09
 32
Number of Candidates Meeting Program Expectations: 

2008 – 09: 
32

All candidates received Exemplary or Target on all components of the assessment. 1 candidate did not completely meet the program expectation at the first assessment. The candidate was given an opportunity to rework their portfolio to fulfill the overall requirement and successfully received Target at the final assessment.  
The portfolio is aimed to provide a means for reflection on personal and professional development. Student has opportunities to work with a faculty committee until all requirements are at Exemplary or Target. 

4. An interpretation of how that data provides evidence for meeting standards

2008 – 09: All candidates received Exemplary or Target on all components of the portfolio assessment.  8 received Exemplary on the Professional Development component; 9 received Exemplary on the Media/Technology Development component; and 8 received Exemplary on the Evaluation component. All candidates successfully received at least a Target at the final assessment

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 
1. Provide a brief description of the assessment (one sentence may be sufficient): 

Technology Development and Integration project from the MSED Production core requirement (ETT 439, ETT450, ETT536, or ETT555)
This assessment requires candidates to select instructional technology tools that solve specific instructional problems and make advanced use of common software tools to develop instructional materials. Candidates must select at least one of the four courses in order to fulfill the Production core requirement. 

The assessment data was collected through the pilot use of the LiveText system.
2. How this assessment specifically aligns with the standards it is cited for in Section III:

The MSED Production core requirement requires competency and mastery in 4 major areas of knowledge and skillset. Each area has its own assessment rubric aligned with specific AECT standards cited in Section III. 

1. Completeness: AECT.INI.2.2.4, AECT.INI.2.3, AECT.INI.2.3.1, AECT.INI.2.3.2, AECT.INI.2.3.3, AECT.INI.2.4, AECT.INI.2.4.1, AECT.INI.2.4.4, AECT.INI.2.4.6, AECT.INI.2.4.7

2. Technical Accuracy: AECT.INI.1, AECT.INI.1.1, AECT.INI.1.2, AECT.INI.1.2.a, AECT.INI.1.2.b, AECT.INI.1.2.c, AECT.INI.2.0.4, AECT.INI.2.0.5, AECT.INI.2.1.1, AECT.INI.2.1.2, AECT.INI.2.1.3, AECT.INI.2.1.4, AECT.INI.2.2.1, AECT.INI.2.2.2, AECT.INI.2.2.3

3. Instructional Treatment: AECT.INI.1, AECT.INI.1.1, AECT.INI.1.2, AECT.INI.1.2.a, AECT.INI.1.2.b, AECT.INI.1.2.c, AECT.INI.2.0.4, AECT.INI.2.0.5, AECT.INI.2.1.1, AECT.INI.2.1.2, AECT.INI.2.1.3, AECT.INI.2.1.4, AECT.INI.2.2.1, AECT.INI.2.2.2, AECT.INI.2.2.3

4. Design Creativity: AECT.INI.1, AECT.INI.1.1, AECT.INI.1.1.3, AECT.INI.1.1.3.a, AECT.INI.1.2, AECT.INI.1.2.a, AECT.INI.1.2.b, AECT.INI.1.2.c

3. A brief analysis of the data findings:

Number of Candidates Assessed:

2008-09:
49
Number of Candidates Meeting Program Expectations:

2008 – 09: 48 candidates (98%) scored exemplarily or target on all components of the assessment. 1 candidate (2%) only partially met project expectations in just the area of Instructional Treatment.
Completeness 

41 Exemplary 

8 Target
Technical Accuracy 
30 Exemplary 

19 Target
Instructional Treatment 
25 Exemplary 

23 Target 
1 Marginal
Design Creativity 
25 Exemplary  

24 Target
4. An interpretation of how that data provides evidence for meeting standards

2008-09:
Overall this assessment addressed AECT standard #2 Development with standards 1.1: Instructional Systems Design, and 1.2 Message Design also addressed. In review of these data faculty would like to see more candidates achieving in the Exemplary area. Specific areas for improvement during the next iteration of this assessment might include creating additional instructional software tutorials for students to be able to learn these tools at their own pace and enhance their knowledge and skills for production. 

 5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#7 ((Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 
1. Provide a brief description of the assessment (one sentence may be sufficient): 

Case studies of Instructional Policies and Intellectual Property Rights from Professional Standards Core requirement (ETT542T or ETT553)

This assessment requires candidates to identify and use strategies to support development of policies, procedures, and practices related to use of instructional strategies, and intellectual property rights. 

Candidates must select at least one of the two courses in order to fulfill the Professional Standards core requirement. The assessment data was collected through course grades The assessment data were collected through course grades which is the total score of the case study assignments. 

2. How this assessment specifically aligns with the standards it is cited for in Section III:

This assessment requires students to generate deeper levels of understanding and critical evaluation of real-world cases that are related to policies and procedures of instructional practice as well as copyrights and intellectual property rights. Students are required to participate in a designated group for each case study set assigned. Each group is responsible for generating a summary report that describes the case studied in their set, presents solutions, identifies key ideas from the groups’ discussions, includes reference to readings and other sources, and provides a discussion question or challenge. The assessment is primarily aligned with AECT.INI.3.4: Policies and Regulations. 

3. A brief analysis of the data findings:

Number of Candidates Assessed: 

2008-09: 35
Number of Candidates Meeting Program Expectations:

2008 – 09: 35 candidates passed all components of the assessment with the exception of timeliness and oral presentation. This shows that the candidates did meet the acceptable standards, but one turned in the assignment late and another lacked preparedness for oral presentation. 

4. An interpretation of how that data provides evidence for meeting standards

35 candidates passed all components of the assessment with the exception of date due and oral presentation preparedness. This shows that the candidates did meet the acceptable standards, but one turned in the assignment late. 

Both courses used the same assessment rubric. The criteria related to inclusion of assignment elements earned high scores, but there were mixed results on those criteria related to report organization and presentation. Specific areas for improvement during the next iteration of this case study assignment include providing further guidelines on the oral presentation.  We will also consider development of a unified rubric for use in the LiveText system. This will allow us to assess knowledge and skills more deeply across all candidates.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#8 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards or dispositions assessment. 
1. Provide a brief description of the assessment (one sentence may be sufficient):

Summer/Fall 2008: Dispositions assessment:

All candidates were assessed by faculty members and department advisor at the admission as the entry dispositional assessment and during the IT MSED portfolio examination as the exit dispositional assessment. Specifically, we ask candidates to reflect on their dispositions related to professional practice in the Instructional Technology/School Library Media fields at time of admission through the entry essay and again at exit in their Personal Statement of the MSED professional portfolio. The assessment data was collected through department admission records and the LiveText system.
Spring 2009: College-wide Dispositions Assessment:
In spring 2009 the ETRA Department resolved to assess the dispositions of all students enrolled in ETT or ETR courses. This data is collected through a College-wide assessment system based on the Unit Conceptual Framework. These data are collected and reported each semester using the LiveText system to report to the College Dispositions Coordinator. 
2. How this assessment specifically aligns with the standards it is cited for in Section III:

Admission Entry Essay: The primary focus of this assessment is to review students’ basic understanding of and attitude toward the role of Instructional Technologists, the IT field in general, and their aptitude as a graduate student. 

IT MSED Portfolio’s Personal Statement: This assessment has a broad emphasis on the growth of each candidate as a professional in the field drawing on program experiences, major influences, values, beliefs, and how each of these are manifest in the portfolio artifacts. There are 5 areas of focus in the Personal Statement that are used to assess candidate’s dispositions as the exit dispositional assessment; (1) Reflects on growth as an IT Professional; (2) Reflects on MS program and impact on professional development; (3) Summarizes Program Experiences; and (4) Draws on literature from the field. 
Although the AECT standard does not provide any specific standard pertaining to dispositions, it is explicitly stated in all five major domains as a required professional competency when practice analysis, design, development, utilization, management, and evaluation. As a result, AECT-INI.1, AECT-INI.2, AECT-INI.3, AECT-INI.4, and AECT-INI.5 are addressed in this assessment to emphasize how we plan to equip our students with the high quality professional ethics and dispositions necessary to become a successful Instructional Technologist. 

College-wide Dispositions Assessment: This assessment is aligned to the Unit Conceptual Framework. The following link provides more details on this alignment.

http://www.cedu.niu.edu/partnership/dispositions/overview.shtml
3. A brief analysis of the data findings:

Number of Candidates Assessed:

2008 – 09:

2008-09 Admission Entry Essay: 
45
2008-09 IT MSED Professional Portfolio’s Personal Statement: 
32

Spring 09 College-wide Dispositions Assessment: 
203

Of all students enrolled in all courses offered in the MSEd in IT (N=203), there were no level changes or disposition alerts made in spring 2009 for any candidate in the MSED in IT program.
Number of Candidates Meeting Program Expectations:

2008 – 09:

Admission entry essay: 

45

All candidates exhibited an understanding of the field, and the appropriate professional attitude to become an Instructional Technologist in the future. 

IT MSED portfolio’s Personal Statement documents: 
32

All candidates were assessed at the Exemplary or Target levels.  

College-wide Dispostions Assessment: 
203
All candidates maintained a Level 1 (no alerts) status.

4. An interpretation of how that data provides evidence for meeting standards

All candidates exhibited appropriate ethic and professional attitude to become an Instructional Technologist in their entry admission essay. 

All candidates (N=32) received Exemplary or Target on all components of the Professional Portfolio’s  Personal Statement. 

No candidates were reported with a dispositions alert.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#9 (Required):  Dispositions assessment 

S
See Assessment# 8 above.
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
NA
1. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates passing the test: _______________

2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

NIU EXIT SURVEYS (Initial Teacher Certification Only)
NA
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.

TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
NA
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.

DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)
How is this different from above Tracking Diversity experiences?
1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here.

ETRA Computing Skills Exam: Beginning with Spring 2009 all candidates are expected to pass the Computing Skills Exam within the first 12 hours of a student’s graduate program. Candidates must demonstrate technology competency by passing the Computing Skills Exam with a score of 70% or better in each of 5 areas: Computing Operations, Word Processing, Presentation Software, SpreadSheets, and Internet Usage and Web Development.

Technology Development and Integration project from the MSED Production core requirement (ETT 439, ETT450, ETT536, or ETT555): More advanced technology competencies for all candidates are addressed through this assessment, see Assessment 6 above.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___16_______

Number of Candidates Meeting Program Expectations: _____15__________

3. A brief analysis of the data findings. Type response here.

15 of 16 candidates who have completed the ETRA CSE exam have passed on the first attempt. The remaining candidate is engaged in self-remediation and will retake the exam before the completion of 12 credit hours. 

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

ETRA Computing Skills Exam: All, but one student, successfully passed the ETRA Computing Skills Exam. The student that did not pass is remediating through self-study and is expected to pass the exam before he completes 12 credit hours on his program of study.

Technology Development and Integration project from the MSED Production core requirement (ETT 439, ETT450, ETT536, or ETT555): See Assessment 6 above.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.


SECTION VI - Program Alignment Matrix


	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Licensure assessment (Content Area Certification Test)*

	1.1-1.4, 2.1-2.4, 3.1-3.4, 5.1-5.3
	NA
	KP
	Early in Program of Courses

	Assessment of content knowledge


	1.1, 1.3, 2.4, 3.4
	NA
	KP
	Early in Program of Courses

	Assessment of candidate ability to plan


	1.1-1.4, 2.1-2.4, 3.1-3.4, 4.1-4.4, 5.1-5.4
	NA
	KPR
	Exit

	Assessment of student teaching or internship


	1.1, 2.4, 3.1, 3.2, 3.3, 4.1-4.4, 5.4
	NA
	KPR
	Late Clinical

	Assessment of candidate effect on student learning or the learning environment


	1.1-1.4, 2.1-2.4, 3.1-3.4, 4.1-4.4, 5.1-5.4
	NA
	KPR
	Exit

	Additional assessment that addresses standards (required—see your SPA for details) 

	1.1, 2.2, 2.3, 2.4
	NA
	KP
	Midway in Program of Courses

	Additional assessment that addresses standards (required or optional, depending on your SPA)
	3.4
	NA
	KPR
	Admission

Each Course

Exit


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
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Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.





Accuracy 





In order to assure the accuracy of  assessments used in the MSEd in IT program, all assessments are aligned to the respective SPA standards (AASL, ISTE, AECT) as well as the NIU conceptual Framework in the areas of knowledge, practice and reflection. In aligning the SPA standards, syllabi, project guides, and rubrics, faculty originated the initial alignment and revise (as necessary) with each review of the course or assessment. Our efforts in IT have focused on application and practice. All courses aim to meet knowledge and practice levels of experience for the student with more advanced courses/experiences aiming toward reflection.





Consistency 





Our use of the LiveText assessment system has made review of the consistency of our assessments manageable. Through data from LiveText reports of our inter-rater reliability generated over a specified time (in this case Summer 2008 - Spring 09), we have determined that we are consistently less than one standard deviation in our inter-rater reliability on all of our assessments used in the MSEd program.





Freedom from bias 





Assessments developed for the MSEd in IT program stem from the language of the professional standards set forth by our SPAs. So, from inception we try to avoid biases in language or language that would favor a particular group by using all professional standards relevant to our candidates’ program (AASL, ISTE, AECT). We also attend to this matter as all assessments are reviewed regularly. Finally, all of our assessments are distributed and submitted through LiveText and electronic assessment system, this aids in our attempt to be certain that all rubrics and project guides are legible.








� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.


� Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.


� Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).


� Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required courses [specify course title and numbers], or completion of the program).
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