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SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) 

This information has not changed from prior reports or from our NCATE-NCSS report, which was acknowledged as a “model program” and given full, unconditional recognition.
 Put an “x”  next to each Conceptual Framework element addressed by the assessment.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test)  ISBE Content Exam in Economics, Geography, History, Political Science, Psychology or Sociology/ Anthropology.

	◙Knowledge     ◙Practice     □Reflection     

	Assessment of content knowledge 
Student Grades in Required Courses
	◙Knowledge     □Practice     □Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences 
Social Studies Lesson Plan Curriculum Unit

	◙Knowledge     ◙Practice     ◙Reflection

	Assessment of student teaching or internship
Student Teaching Observation Reports

	◙Knowledge     ◙Practice     ◙Reflection

	Assessment of candidate effect on student learning
Effect on Student Learning and the Learning Environment Assignment

	◙Knowledge     ◙Practice     ◙Reflection

	Additional assessment that addresses standards NCSS Standards Student Teaching Observation Reports

	◙Knowledge     ◙Practice     ◙Reflection

	Additional assessment that addresses standards Illinois Social Studies Project

	◙Knowledge     ◙Practice     □Reflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : __2008-2009_____


	Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	BA or BS
	73
	34

	MA or PhD
	0
	0

	SAL or PG
	23
	14

	TOTALS
	96
	48


Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences
History/Social Sciences, 2008-2009 AY
A.  Candidate Data
Candidates enrolled in field/clinical experiences with one or more diversity experience
 

(Note:  Our program is counting a “diversity experience as one in which students are placed in schools with student populations that are least 32% minority, 36% low income, 5 % limited English and/or 16% disability.  We do not indicate that an experience is diverse if our candidates interacted with one student from a different ethnic group, for example.)

	
	2008-2009 Candidates

	
	Early Clinical

ILAS 201 & 301
	Late Clinical

ILAS 401

	Number having diversity experiences
	56
	13

	Number not having diversity experiences
	44
	22


Number of candidate experiences with diversity

	2008-2009 Candidates

	Early Clinical 
	Late Clinical

	Ethnicity

	SES
	LEP
	Disability
	Ethnicity
	SES
	LEP
	Disability

	96
	95
	56
	64
	13
	13
	8
	Data not available


B.  Program Completer Data
Program completers who have had one or more diversity experience

	2008-2009 Program Completers

	Total number of program completers
	Number of completers who ever had diversity experiences 

	46
	46


Number of program completer experiences with diversity

	2008-2009 Program Completers

	Ethnicity

	SES
	LEP
	Disability

	104
	105
	60
	68


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.
	Faculty Member Name
	Highest Degree, Field, & Univ.
	Assignment / Role of Faculty member
	Faculty Rank
	Tenure

Track
	Scholarship, Leadership in Professional Associations, and Service: List up to 3 major contributions in the past 3 years
	Teaching or Other Professional Experience in P-12 Schools

	Bowers II, Jerome D.
	Ph.D., United States History, Indiana University, 2003
	Program Director, Secondary Methods Professor, University Supervisor, History Professor
	Associate Professor
	Yes
	NCSS Archives Committee, Vice-chair and Chair 2003-2007; Teaching American History Grants (TAH), Historian-in-Residence and External Evaluator, 2004--present; Director, Summer Institute on Genocide and Human Rights for teachers, 2005—present; author “Teaching 19th century American Religion in a Global Context” (2008).
	Secondary History (St. Catherine's School, Montevideo Uruguay/Indiana University Foreign Exchange), 1995; Secondary Social Studies Teacher (Punahou School, Honolulu), 1997-2000; Secondary History Teacher  (The Madeira School, McLean, VA) 2000-2002; School Board, Secretary (St. Patrick's School, Honolulu), 1998-2000; Teaching American History Grants (TAH), Historian-in-Residence 2004 – present.

	Anderson, David
	MA, Education, Northern Illinois University, 1986
	University Supervisor
	Instructor
	No
	 Member, Illinois and National Council for the Social Studies; Participant in Advanced Placement Summer seminars at Illinois Wesleyan University, 2000-2005; University Supervisor, 2007 – present.


	Secondary Social Studies, Teacher and Department Chair (Rochelle High School), 1991-2007; Social Studies Teacher (Genoa-Kingston High School), 1984-1991

	Brown, Lauren
	MA, History, University of Illinois at Chicago, 1997
	University Supervisor
	Instructor
	No
	PTA Vice-President, 2005-2007; University Supervisor, 2008 – present.
	West Junior High, Wisconsin Rapids, Wisconsin 1992-1994;
Homewood-Flossmoor High School 1994-2001



	Cox-Henderson, Judy
	Ph.D., British history, Northern Illinois University, 1990
	Clinical Placement coordinator, Secondary Methods Instructor, University Supervisor
	Instructor/Support Professional Staff
	No
	Faculty liaison for Project REAL, working with social studies, reading and math teachers at Jefferson High School, 2004—present.
	Team teaching with Ms. Liz Armstrong at Rockford Jefferson HS, Social Studies, 2006 – present; coordinator of teacher assistant program at Elgin High School, 2003--

	Fink, Dennis
	MS, Education / History and Social Studies, Illinois State University, 1967
	University Supervisor
	Instructor
	No
	President, Homewood-Flossmoor Education Organization 2001-2004; University Supervisor, 1982 – present.
	Secondary Social Studies (Homewood-Flossmoor High School), 1966-2000

	Maley, Katherine
	MA, History, Northern Illinois University, 2008
	Program Advisor, Secondary Methods Instructor, University Supervisor (future)
	Instructor/Support Professional Staff
	No
	Teaching American History grants (Homewood-Flossmoor Evaluation Team; Rockford Public schools, External Evaluator; Elgin U-46 Evaluation Leader) ; ILAS Clinical course instructor, 2006—present.
	Middle School Social Studies (Huntley Middle School, DeKalb, IlI), 2003--2005; 

	Schillings, Denny
	MA, History, Eastern Illinois University, 1972
	University Supervisor
	Instructor
	No
	Member, Homewood Elementary District #153 Board of Education, 1999-2003; Grant Writer and Grants Manager for District #233 1993-2003; Past-President, National Council for the Social Studies; University Supervisor, 2005 – present.
	Secondary Social Studies (Homewood-Flossmoor High School), 1973-2003.

	Toti, Ronald
	MS, Education, Northern Illinois University, 1972
	University Supervisor
	Instructor
	No
	Counselor for alternative at risk students, 2002—2003 and 2006--present, coordinator of assessment for Rockford Jefferson High School, 2003—2006; University Supervisor, 1970 – present.
	Taught junior high, grades 7-9 1964-1969; civics, world history, U.S. history, taught high school social studies 1970-1977; U.S. history, world history, sociology.  American Government, economics in 1978, career awareness from 1979 - 1989.  Guidance Counselor from 1990-1002 (Rockford Public Schools)


Categories for ethnicity: 
1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown
Status definitions: 
Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
	Faculty Member Name
	Ethnicity

(Please use only the categories listed above)
	Gender

(male, female)
	Status

Full-time, Part-time, 

or Adjunct 

 (see definition above)
	Full-time faculty only:

Number of courses taught in Fall 2008
	Full-time faculty only:

Number of credit hours taught in Fall 2008

	Bowers II, Jerome D.
	6
	M
	Part-time
	NA
	NA

	Brown, Lauren
	6
	F
	Adjunct
	NA
	NA

	Cox-Henderson, Judy
	6
	F
	Adjunct
	NA
	NA

	Fink, Dennis
	6
	M
	Adjunct
	NA
	NA

	Maley, Katherine
	6
	F
	Part-time
	NA
	NA

	Schillings, Denny
	6
	M
	Adjunct
	NA
	NA

	Toti, Ronald
	6
	M
	Adjunct
	NA
	NA


SECTION II – ASSESSMENTS
In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 

	Name of Assessment
	Type or 

Form of Assessment
	When the Assessment
Is Administered

	
	
	

	1
	ISBE Content Exam in Economics, Geography, History, Political Science, Psychology or Sociology/ Anthropology 
	State Licensure Test
	During HIST 496 Secondary Teaching Methods (and cross-listed sections) in the semester prior to student teaching.

	2
	Student Grades in Required Courses

	Grades
	Admission into program and each semester until completion of dismissal.

	3
	Social Studies Lesson Plan Curriculum Unit


	Project
	During HIST 496 Secondary Teaching Methods (and cross-listed sections)

	4
	Student Teaching Observation Reports
	Professional Evaluation
	HIST 400 Student Teaching

	5
	Effect on Student Learning and the Learning Environment Assignment

	Project and Reflection 
	HIST 400 Student Teaching

	6
	NCSS Standards Student Teaching Observation Reports

	Professional Evaluation
	HIST 400 Student Teaching

	7
	Program Portfolio

	Portfolio
	Program Completion.

	8
	Basic Skills Test

	State Licensure Test
	Prior to admission into program.

	9
	Illinois Social Studies Project

	Project and Reflection
	During HIST 496 Secondary Teaching Methods (and cross-listed sections).

	10
	Dispositions assessment
	Professional Evaluation and Reflection


	Throughout program, after admission.


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.
	NCSS STANDARD
	                      Pedagogical/    Effect on

  Content       Professional      Student

Knowledge          KSD             Learning
	APPLICABLE ASSESSMENTS FROM SECTION II

	THEMES

	1.1  Culture and Cultural Diversity. Candidates in tc \l2 "Matrix Item 1.1  Theme One:  Culture and Cultural Diversitysocial studies should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of culture and cultural diversity.
	   ◙        ◙          ◙  
	◙#1     ◙#2     ◙#3     ◙#4    ◙#5

◙#6     ◙#7     □#8     □#9    ◙#10

	1.2 Time, Continuity, and Change. Candidates in tc \l2 "Matrix Item 1.1  Theme One:  Culture and Cultural Diversitysocial studies should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of time, continuity, and change.
	   ◙        ◙          ◙  
	◙#1     ◙#2     ◙#3     ◙#4    ◙#5

◙#6     ◙#7     □#8     □#9    ◙#10

	1.3 People, Places, and Environment. Candidates in tc \l2 "Matrix Item 1.1  Theme One:  Culture and Cultural Diversitysocial studies should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of people, places, and environment.
	    ◙        ◙          ◙  
	◙#1     ◙#2     ◙#3     ◙#4    ◙#5

◙#6     ◙#7     □#8     □#9    ◙#10

	1.4 Individual Development and Identity. Candidates in tc \l2 "Matrix Item 1.1  Theme One:  Culture and Cultural Diversitysocial studies should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of individual development and identity.
	   ◙        ◙          ◙  
	◙#1     ◙#2     ◙#3     ◙#4    ◙#5

◙#6     ◙#7     □#8     □#9    ◙#10

	1.5 Individuals, Groups and Institutions. tc \l2 "Matrix Item 1.5  Theme Five: Individuals, Groups and Institutions Candidates in tc \l2 "Matrix Item 1.1  Theme One:  Culture and Cultural Diversitysocial studies should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of individuals, groups, and institutions.
	   ◙        ◙          ◙  
	◙#1     ◙#2     ◙#3     ◙#4    ◙#5

◙#6     ◙#7     □#8     □#9    ◙#10

	1.6 Power, Authority, and Governance.  Candidates in tc \l2 "Matrix Item 1.1  Theme One:  Culture and Cultural Diversitysocial studies should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of power, authority and governance.
	   ◙        ◙          ◙  
	◙#1     ◙#2     ◙#3     ◙#4    ◙#5

◙#6     ◙#7     □#8     □#9    ◙#10


	1.7 Production, Distribution, and Consumption. Candidates in tc \l2 "Matrix Item 1.1  Theme One:  Culture and Cultural Diversitysocial studies should possess the knowledge, capabilities, and disposition to organize and provide instruction at the appropriate school level for the study of production, distribution, and consumption of goods and services.
	   ◙        ◙          ◙  
	◙#1     ◙#2     ◙#3     ◙#4    ◙#5

◙#6     ◙#7     □#8     □#9    ◙#10

	1.8 Science, Technology and Society.  Candidates in tc \l2 "Matrix Item 1.1  Theme One:  Culture and Cultural Diversitysocial studies should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of science, technology and society.
	   ◙        ◙          ◙ 
	◙#1     ◙#2     ◙#3     ◙#4    ◙#5

◙#6     ◙#7     □#8     □#9    ◙#10

	1.9 Global Connections.  Candidates in tc \l2 "Matrix Item 1.1  Theme One:  Culture and Cultural Diversitysocial studies should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of global connections and interdependence.
	   ◙        ◙          ◙  
	◙#1     ◙#2     ◙#3     ◙#4    ◙#5

◙#6     ◙#7     □#8     □#9    ◙#10

	1.10 Civic Ideals and Practices. Candidates in tc \l2 "Matrix Item 1.1  Theme One:  Culture and Cultural Diversitysocial studies should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of civic ideals and practices.
	   ◙        ◙          ◙  
	◙#1     ◙#2     ◙#3     ◙#4    ◙#5

◙#6     ◙#7     □#8     □#9    ◙#10

	3.0  PROGRAMMATIC STANDARDS FOR INITIAL LICENSURE

	3.1 Course or Courses on Teaching Social Studies.  Institutions preparing social studies teachers should provide and require prospective social studies teachers to complete a course or courses dealing specifically with the nature of the social studies and with ideas, strategies, and techniques for teaching social studies at the appropriate licensure level.  
	   ◙        ◙          □  
	Information is provided in Section I, Contextual Information

	3.2 Qualified Social Studies Faculty. Institutions preparing social studies teachers should provide faculty in the social studies and social studies education components of the program who are recognized as (a) exemplary teachers, (b) scholars in the fields of social studies and social studies education, and (c) informed about middle and secondary school classrooms and teaching.
	   ◙        ◙          □  
	Information is provided in Section I, Contextual Information


SECTION IV – EVIDENCE FROM ASSESSMENTS
#1 CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. 

1. Provide a brief description of the assessment (one sentence may be sufficient). ISBE State Content Exam in Social Studies: Economics, Geography, History, Political Science, Psychology, Sociology/Anthropology
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___70_______
Number of Candidates Meeting Program Expectations: _____65 / 92.8%________
3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subscores, ie. what areas of the test were strongest and which were less strong).

It is important to note that the total number of 70 is number of test administrations in any of the social science exams, so there are several students who are counted more than one given that the state allows for endorsement in any area for which an exam is taken and passed.   Four of the five failures belong to one student who took two tests (History and Geography) each twice and failed both times, before passing the HIST test on her third try.  The other HIST test failure resulted in the student withdrawing from the program. 
4. A brief report of program improvements/modifications made as a result of data findings. 

We continue to monitor the state test results by subscores and overall pass rates.  As yet we have been unable to identify any trends that would call for immediate action or that we would be able to change given the separation of course content and oversight from the oversight and control of the program (such policies and practices rest within the individual departments). Two areas of concern have been taken up for discussion: in the History Department the Historical Concepts and World History results and in the Political Science Department on Concepts, Comparative Government & International Relations.  We will continue to follow up with those discussions.  With only one admitted student failing the overall exams (she subsequently passed, but after the report date for valid data) our program is in good stead.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#2 CONTENT KNOWLEDGE: Assessment of content knowledge.
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___50_____
Number of Candidates Meeting Program Expectations: ___50_____
3. A brief analysis of the data findings. 

The numbers of candidates assessed is different than the numbers reported on the grade chart.  We report only by cohort (thus these are not the grades for all students in our program or pursuing our program, but with an annual report cycle we are only ever three semesters removed from their enrollment in most of our required courses) which means that we are reporting on several students in each cohort who will have taken their coursework elsewhere (at a community College or as an UG at a different institution) and thus we do not count those grades.  In the classes taken here at NIU our students, on the whole, continue to do well.  But these two cohorts were significantly lower in several courses and areas than our previous three year averages (as reported to NCSS for our accreditation report). Of particular concern is the performance of our students in the courses that are more STEM-orientated and with significant quantitative components—Economics (both 260 and 261), Psychology, and Geography 101.  As 
4. A brief report of program improvements/modifications made as a result of data findings. 
We have made several decisions and modifications.  First, our decision to make any student with a grade lower than a D retake that class, has paid off significantly.  Several students retook courses (and that is accounted for in the statistics) and did much better and solidified their knowledge.  We are in the process of trying to move our reporting to ACTUAL enrollees in these courses in each reporting period, so we have a much more immediate snapshot of our performance, but current staffing levels preclude this and our lack of functional use of MyNIU.  We continue to be pleased with our course selections but have instituted a plan where we will recollect all syllabi and evaluate how well the courses correlate with NCSS themes and ISBE standards.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#3 PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 
1. Provide a brief description of the assessment 
Social Studies Lesson Plan/Curriculum Unit.  

Every candidate must design ten complete lessons of instruction.  This “unit” must include a variety of teaching methods, employ techniques that address multiple learning styles, be built upon “best practices” and the “events of instruction” that are taught in class.  No more than three lessons can be crafted around any particular approach.  Candidates must also incorporate at least one segment of any lesson that is designed around four of the seven different social science disciplines.  The lesson plan format is a standard format for all the lessons and is provided in class.  Candidates must also write a unit rationale, content overview, planning outline, and construct all necessary teaching materials from original ideas.  The rubric that is used to assess this assignment is built upon the conceptual framework and best practices design of the program.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___40_____
Number of Candidates Meeting Program Expectations: ____38 / 95 %_________
3. A brief analysis of the data findings. We have defined the following as the criteria for candidate and program success on this assessment: Meeting Expectations for a Candidate = a grade of B or higher on the comprehensive assignment evaluation as based on a rubric. Program Success = 80% or higher pass rate on the assignment. Our students are handling the demands of curricular and lesson planning quite well.  Only two students during this AY period were unable to meet the high expectations set for demonstrating how content knowledge is filtered into teaching plans and methods design.  Since only 2 students from our program failed to meet the objectives and standards set, we feel that continued monitoring is called for to prevent even that one student from falling below our established benchmark, but that overall the design and assessment of this project is strong.  We feel that it is important to point out that this project is a PROGRAM REQUIREMENT, meaning that if the student fails to meet our standards on this assignment alone, no matter what else they may do in the methods course of which it is a part or in the larger program, they are dismissed from the program.  
4. A brief report of program improvements/modifications made as a result of data findings. While our success rate is indicative of some success, and our exit interviews and other anecdotal evidence reveal that our candidates leave our program well-prepared in this regard, we are always on the alert to refine and improve our approach.  Thus we meet every semester to review this assignment, make changes to help clarify the assignment and keep it aligned with standards, practices in the field, and our own expectations for quality teacher preparation.  This past year we began to use a new rubric and format, streamlining the process, making it more directed and adding a research component that stresses content knowledge.  
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#4 PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice
1. Provide a brief description of the assessment. 
Student Teaching Observation Reports.  

These reports are filed by one of seven University Supervisors after evaluating lesson planning materials, sitting in on the classroom lesson, and debriefing with the candidate following the lesson.  The Observation Form we use is aligned with “best practices” in the field of social studies education and assesses the student on the content and pedagogical facets of teaching.  The Observation Form has been aligned with our Conceptual Framework and also our programmatic goals.
2. Candidate data derived from assessment. All but one of our candidates / student teachers was assessed as having been successful in their student teaching experience.  The candidate who was not observed positively decided to withdraw from student teaching during the middle of the experience, thus not completing the program. 
Number of Candidates Assessed:      49


Number of Candidates Meeting Program Expectations:        48 / 98%

3. A brief analysis of the data findings. We have great confidence in the ability of our university supervisors to assess the success and weaknesses of our candidates.  The targets that are established for having a successful experience during student teaching include an evaluation of the knowledge, practice, and reflection abilities of each candidate.  These correlate well with our integration of the conceptual framework into our program.
4. A brief report of program improvements/modifications made as a result of data findings. Over the past year we “formalized” this assessment and began to use it in a more concrete manner by requiring that our USs corroborate their anecdotal ratings and observations with a numeric scale and assigning a final value to the observation.  We now also tabulate the results by the number of visits per candidate that are rated as meeting or not meeting expectations and reporting the statistics in this way.  We have also had a US retire at the end of the 2007-2008 AY and hired a new US, Ms. Lauren S. Brown, for the 2008-2009 AY and beyond.  In order to achieve continuity for our students and the program, Ms. Brown, who taught for six years, went through a two-day training working with other US as well as program faculty to review our expectations, policies, procedures, and discuss how we seek to integrate our conceptual framework into our assessments. 
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 
1. Provide a brief description of the assessment (one sentence may be sufficient). 
Impact on Student Learning Assignment.

This assessment relies on an active participation by program candidates who, during their student teaching set out to quantitatively measure their impact on their students’ learning for one unit using a pre- and post-test method.  Students are then asked to make a qualitative adjustment to their teaching by examining student learning styles and achievement records.  Students are required to submit an anecdotal reflection of their findings and changes in order to complete this assessment.

2. Candidate data derived from assessment. We are able to see how well a candidate designs assessments, the base-line for their students prior to learning the material, and the final outcomes.  We also are able to assess how well material is taught and what our candidates plan to do with such information.
Number of Candidates Assessed:      44


Number of Candidates Meeting Program Expectations:      29 / 66%

3. A brief analysis of the data findings. Forty-four students completed the task and twenty-nine of them had a positive, measurable, and statistically significant impact on student learning through the design and conduct of their lessons.  Meeting Expectations = a measurable increase of no less than 25% learning improvement from the pre-test to post test.  This is a demanding threshold that causes our students to take this project seriously and to integrate the concept further into their teaching as a permanent quest.
4. A brief report of program improvements/modifications made as a result of data findings. The range of impact spanned from a low of 6% to a high of 55.3%.  The threshold for a positive impact on this assignment was set at a measurable increase of no less than 25%.  We feel that since 66% of our students reported an overall increase above that mark that this validates our earlier results on our students’ performance on lesson and curricular assignments.  As indicated on previous reports, we raised the program standard for success from a demonstrated 20% increase in learning to a demonstrated 25% increase, beginning with the 2006-2007 AY.  Program Success = 80% of the students or higher report at least a 25% increase in their student’s learning on the assessment.  Since we now have some candidates who are falling below our level for success, we plan to make some modifications to the assignment, work with students on integrating assessment more into their initial planning stages and develop a series of course topics that center on how candidates can use assessments as effective and meaningful learning and planning tools.  With a median score increase of 33.79%, however, we feel that this assignment, even if we do not continue to hit our target, is valuable, solid, and effective.  We purposefully raised our standard so that fewer students would hit the target and instead internalize the need for pre- and post-assessment practices, even if not as formal as called for in this assignment.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 
1. Provide a brief description of the assessment (one sentence may be sufficient). 
NCSS Thematic Standards Teaching Observation Reports.

A candidate (student teaching) observation form derived from the NCSS Thematic Standards.

2. Candidate data derived from assessment. Using a candidate teaching observation form for evaluation of three different lessons, candidates are assessed, in both anecdotal and quantitative terms, on their ability to effectively integrate the Ten Thematic Standards set forth by NCSS into their teaching.  Candidates are expected to integrate no less than one and no more than three standards into each lesson, effectively relate the theme to the content, reveal it to their students, and assess accordingly.  
Number of Candidates Assessed:      49


Number of Candidates Meeting Program Expectations:      48 / 98%

3. A brief analysis of the data findings. 
We have defined the following as the criteria for candidate and program success on this assessment: Meeting Expectations for a Candidate = two of the three evaluations with a 4 or higher rating on the comprehensive assignment evaluation as based on a rubric. Program Success = 80% or higher pass rate on the assignment.  Our data clearly shows that our program candidates have routinely performed well on this assessment.  Students are able to effectively utilize the standards in their teaching as assessed by our University Supervisors.
4. A brief report of program improvements/modifications made as a result of data findings. 
Over the past year we “formalized” this assessment and began to use it in a more concrete manner by requiring that our USs corroborate their anecdotal ratings and observations with a numeric scale and assigning a final value to the observation.  We now also tabulate the results by the number of visits per candidate that are rated as meeting or not meeting expectations and reporting the statistics in this way.  We have also had a US retire at the end of the 2007-2008 AY and hired a new US, Ms. Lauren S. Brown, for the 2008-2009 AY and beyond.  In order to achieve continuity for our students and the program, Ms. Brown, who taught for six years, went through a two-day training working with other US as well as program faculty to review our expectations, policies, procedures, and discuss how we seek to integrate our conceptual framework into our assessments.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#7 ((Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 
1. Provide a brief description of the assessment (one sentence may be sufficient). 
Program Completion Portfolio.

All program candidates are expected to compile an electronic portfolio during their final three semesters of the program.  The portfolio, which is aligned with the conceptual framework, state, and NCSS standards, requires a candidate to document their ability to meet these standards and criteria based on both knowledge and performance indicators.  Candidates are also expected to provide evidence of their ability to meet these criteria.  Candidates then present their portfolio for assessment to a team of program evaluators made up of the program faculty.  The portfolios are assessed using an aligned rubric and the candidate is given the opportunity to present their portfolio during an exit interview, causing them to reflect on their efforts, allowing the evaluators to reflect on their rating, and a final rating is assigned.  
2. Candidate data derived from assessment. The portfolio provides us data on the candidates’ planning, performance, academic achievements, impact on student learning, and success in the classroom.  It also provides us with comprehensive data about a candidate’s program of study within their major and gives us program course data.
Number of Candidates Assessed:      44


Number of Candidates Meeting Program Expectations:      39/ 88% on initial review


43 / 97% on final review (after remediation)


3. A brief analysis of the data findings. 
We find that our candidates are quite capable in this area.  To date all candidates who have undertaken this task have completed it according to program standards.  Meeting Expectations for a Candidate = a 22 out of 30 or higher rating on the comprehensive assignment evaluation as based on a rubric. Program Success = 95% or higher pass rate on the assignment.  We continue to meet this criteria, but only after giving students who do not initially meet the criteria the opportunity for remediation.  Of the five students who failed to meet the standard through our benchmarks four went through remediate and resubmitted their materials to better reflect the scope and sequence of their performance in the program.  One student chose not to resubmit and was dismissed from the program.
4. A brief report of program improvements/modifications made as a result of data findings. 
In years past we often found that we were not giving students enough preparation instructions, guidance, and time to complete this comprehensive and culminating assessment.  As a result we have developed program sessions, as part of our clinical sequence that introduce, address, and demonstrate how to undertake many of the tasks.  We have gone so far as to mandate earlier completion dates for some of the portfolio tasks, adding more hands-on-instruction, addressing ways for students to meet the standards set forth for demonstrating a successful candidacy, and fine-tuning the exit interview process.  As a result we have seen less remediation and border-line evaluations and more confidence among our students as they approach this task.  More students report that the project is now a positive experience.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#8 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards or dispositions assessment. 
1. Provide a brief description of the assessment (one sentence may be sufficient).
Basic Skills Test. 

This test is a preadmission examination conducted by the Illinois State Board of Education, testing candidates in their writing, mathematical, and analytical skills prior to entering into a teacher certification program.
2. Candidate data derived from assessment. Ability to use basic English, writing, mathematical and reasoning skills on a daily basis that is important for functioning within a school environment.
Number of Candidates Assessed: 
64

Number of Candidates Meeting Program Expectations:      62 / 96%

3. A brief analysis of the data findings. The candidates who express intent to pursue our program come into the earliest stages of the program with documented proficiency in the areas assessed.  Students must pass the exam prior to enrolling in our first clinical and it remains a program requirement for admission.
4. A brief report of program improvements/modifications made as a result of data findings. No improvements or modifications have been made.  We consider this exam to be a “gate keeper” for the program, not allowing those students who have failed the exam to pursue, by state policy, our program.  We are aware of one or two candidates who have failed the exam on at least one occasion who continue to retake the test and have had some conversations about setting a limit on how many attempts we will permit before permanently denying a student access to our program.  To date we have not set that limit.  Furthermore, while we are aware of Basic Skills Test “prep classes” being run on our campus by another College, we do not make our students aware of these sessions or encourage attendance.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#9 (Required):  (Required for Social Studies in Illinois):  Illinois History Assessments
1. Provide a brief description of the assessment (one sentence may be sufficient). Illinois Social Studies Project.  

A group-developed collection of three lesson plans that integrates the candidate’s content knowledge on Illinois history and social sciences-related topics with pedagogical planning and practice.
2. Candidate data derived from assessment. The ability to apply Illinois-based content knowledge across the seven disciplines through the construction of lesson plans; the ability of the student to demonstrate knowledge about Illinois history and impact of other social science theories and issues on Illinois; ability of the student to teach the subject matter; correlation between academic coursework and planning.
Number of Candidates Assessed:   
40

Number of Candidates Meeting Program Expectations:  
37 / 92%

3. A brief analysis of the data findings. 
Meeting Expectations = a grade of B or higher on the comprehensive assignment evaluation.  
Our students are handling the demands of curricular and lesson planning quite well.  No student was unable to meet the high expectations set for demonstrating how content knowledge is filtered into teaching plans and methods design.  Given the focus on Illinois history and / or elements of social studies taught using local or state examples, we feel that our earlier decision to require HIST 359, History of Illinois, was a good decision.  This assignment really allows us to see how the students are able to integrate their academic study of history into their pedagogical and methodological study of teaching.
4. A brief report of program improvements/modifications made as a result of data findings. 
Program Success = 80% or higher pass rate on the assignment.
Since no student from our program has failed to meet the objectives and standards set, we feel that continued monitoring is called for to prevent even one student from failing, but that overall the design and assessment of this project is strong.  For the previous AY 2005-06, two students failed to meet this standard, allowing us to see what we were doing incorrectly at that time.  
5. Attach an electronic copy of the assessment tool or description of the assignment. 
6. Attach an electronic copy of the scoring guide.

#10  Dispositions assessment. 
1. Provide a brief description of the assessment (one sentence may be sufficient). We use several different assessments to accomplish an analysis of our candidates’ dispositions, including a Clinical Observation Report from Teachers of Candidates during their first initial placement, the candidate’s application essay for admission to the program, and a Dispositions evaluation form which is used by faculty at NIU if, in the course of a candidates certification coursework, a professor has identified a dispositions issue.  For this report we are using ILAS 201 Cooperating Teacher Evaluation Form results and ILAS 301 Application Essay Ratings from our Professional Support Staff member.
2. Candidate data derived from assessment. How well a student handles themselves in a classroom; a student’s general beliefs towards students, teaching, and the integration of content and method; a student’s professionalism; a student’s ability to cooperatively and positively interact with teachers and students.
Number of Candidates Assessed: 
107

Number of Candidates Meeting Program Expectations: 
103 / 96 %
 

Subscore distribution is as follows:

ILAS 301 Application Essays Assessed: 
53

Number of Candidates Meeting Program Expectations: 
51 / 96 %
 

ILAS 201 Cooperating Teacher Evaluation Forms Assessed: 
50 

Number of Candidates Meeting Program Expectations: 
48 / 96 %
 

3. A brief analysis of the data findings. 
In the ILAS 301 essay ratings, all but two of our candidates met or exceeded expectations.  Meeting Expectations = an overall rating of 13 or higher (out of 24) on the comprehensive evaluation using “Approaches” and “Meets” as the two highest categories. Program Success = 80% of the students or higher rate an average of at least 13 (“Approaches Expectations”) on the assessment.  For ILAS 201, just over 80% of our students were rated “exceptional” in all three rating categories; another 17% were rated “exceptional” in two out of the three categories, with their other ranking given as “very good”; the data shows that while most students consistently receive superior remarks from their cooperating teachers, it is clear we need to address the professionalism category.  Still, two out of fifty-three students did unsatisfactory work.  Meeting Expectations = an average rating of 3.5 or higher (out of 5) on the comprehensive evaluation. Program Success = 80% of the students or higher rate an average of at least 3.5 (“very good”) on the assessment.
4. A brief report of program improvements/modifications made as a result of data findings. 
Required coursework is instilling the necessary dispositions into our candidates when students enroll in our complete sequence in the order it was designed; students who enroll in the coursework out of sequence (i.e. taking ILAS 201 and 301 combined) often rate lower than others; student are weakest on community involvement (“Practice” standards). 
We will reinforce matters of professional dispositions (i.e. dress, punctuality, reliability, appropriate behavior, etc.) through our ILAS clinical seminars, small-group facilitators, and our mandatory program-wide meetings.  Students will be given a handout that will express the nature of professionalism in the teaching arena.  We will also work more closely with the students to determine their areas of weakness and the reasons they do not complete the course.  HOWEVER, we are concerned that this measure of candidate success lacks consistency and reinforcement in future assessments and program requirements.  We will begin to search for a possible alternative assessment.  
Program will no longer offer option of a combined ILAS 201 and ILAS 301 enrollment in the same semester; program will now use the mandatory meetings to stress dispositions and how to integrate the principles and practices of becoming a teacher into their approach to teaching and learning; program has already begun to collect both self and faculty disposition evaluation forms, to establish base-line and work with students on these issues.  We have also recalibrated our measurement tool to better correlate with the standards and have redesigned our prompts to reflect more consistency with ILAS 301 assignments and course objectives.  We anticipate great success in the fall of 2006.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
1. Candidate data derived from assessment. The Assessment of Professional Teaching examination is a state-wide examination conducted by the Illinois State Board of Education.  It reassesses candidates on their basic skills as well as their knowledge of professional teaching concepts and practices either during or at the conclusion of their final clinical experience.
Number of Candidates Assessed: 
28

Number of Candidates passing the test:      28 / 100%

2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. This data is very important to our program, especially since we “control” so little of the entire range of the program.  Our students take courses in seven different social science departments and four different education departments and come together during their clinical experiences and seminars as well as their methods course before they are really grouped as a cohort.  Thus this test, which serves as an important capstone to a candidate’s clinical experience, gives us an excellent indication of how well the variety of experiences and coordination (both administratively but more importantly intellectually and practically) serves our students as they attempt to bring the entirety of their program together for their final semester of student teaching.  Since the implementation of this test our candidates have routinely performed well, even after the test was restructured to include a writing component.
NIU EXIT SURVEYS (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. 
We have found the data from the exit surveys to be very valuable.  As it comes from three separate groups (candidates, cooperating teachers, and University Supervisors) we feel that the triangulation of data responses helps us to see where the program is meeting the diverse needs of the profession—those entering, those inside, and those who sit in as evaluators.

With six graduates responding in the fall and fifteen in the spring of 2008-2009 AY the validity of these comments has improved over prior years and has given us much more data to work with.  Nonetheless, we did look at the results and took seriously the areas where those few graduates did indicate that there were gaps between our program, their expectations, and the realities of teaching in the classroom.  

Unfortunately the NIU Exit Survey Data continues to yield a low response rate for our program from the Cooperating Teachers.  On the whole, based on the few responses, we found that our program is doing fairly well.  We are equally well-regarded by our own graduates as well as teachers in the field.  The vast majority of Cooperating Teacher responses to the training of our program students rate in the “Very Well” or “Well” category with only a smattering of “Adequate” or “Somewhat” ratings and not a single rating of “Not at all.”
Areas of concern (derived solely from the student responses) are classroom management, building cooperative relationships with teachers, and technology.  While we maintain that classroom management is one of the most difficult aspects of teaching to teach to candidates and feel that the fourteen week student teaching experience should provide ample time to engage in such learning, we have made an effort to respond by providing some more direct guidance through our clinical seminar courses, asking our University Supervisors to make a concerted effort to share strategies and assessments of the process, and integrating dimensions of management into earlier experiences as well.  
We have instituted a new technology procedure and training system so that students can become fully versed in how to use the multitude of resources available to them.  And we have also reinstituted a program-wide meeting as well as a focus session in the methods and last clinical course (just prior to student teaching) on the issues of working in a collaborative and evaluative setting.

We will continue to look at the newest data when available and identify areas of strengths and needs to make continual adjustments.
TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement.  
  **This data was not available for the 2008-2009 Year, per UOTC.
DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)
1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  
We currently do not have any diversity proficiencies to report.  We do seek diverse placements, but feel that this fact alone should not stand in for measuring true proficiencies.
2. Candidate data derived from assessment. Number of candidates teaching in diverse settings; number of students able to tackle the challenges of the modern classroom; ability to plan lessons that can be delivered to students of multiple learning styles and needs; teacher assessments of our candidate abilities to function in a multicultural classroom.
Number of Candidates Assessed: 
0

Number of Candidates Meeting Program Expectations:      

NA

3. A brief analysis of the data findings. In the past we have simply used the fact that all of our candidates have a diverse placement experience at least once during their clinical observation hours as the tool by which we evaluated our achievement on this standard.  But that measure clearly falls short and is not a dedicated or valid measure of meeting this important standard.  We are currently working on tool that will be implemented in 2010-2011, so for two years we will have nothing to report.  
4. A brief report of program improvements/modifications made as a result of data findings.  The lack of a valid instrument has nothing to do with the value of this assessment but is more about the realities of a university environment.  For the 2008-2009 AY the program director was on sabbatical which was the time when the UOTC called it to our attention that our previous instrument was not in line with the intent or focus of this standard and thus was not a valid measure of achieving any benchmark.  The interim director was a faculty member with no experience in teaching or professional education as a discipline.  Thus nothing was done on this standard.  We will be developing and implementing a measurable instrument in the 2009-2010 AY for implementation in the following AY.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Our program uses both the Program Portfolio (assessed at the conclusion of student teaching and the program) and the HIST 496 Secondary Social Studies Methods Course (of which our Assessment #3, Lesson Plan/Curriculum Unit is a component) to assess how well students are able to use technology in their planning and teaching.  Many assignments have a technology requirement and the Portfolio itself requires the use of Powerpoint, word processing, scanning, data development, Sharepoint / mainframe interface, file transfer, and more.
2. Candidate data derived from assessment. Ability to use multiple technological teaching tools (computer, projector, software, communications) as well as to use technology proficiently to construct reports, keep track of data, and produce materials for distribution and evaluation.
Number of Candidates Assessed: 
68

Number of Candidates Meeting Program Expectations:      67 / 98%

NOTE: These numbers are based on combining the numbers of unique individuals who completed the two unique opportunities to assess technological competence—the Unit Lesson Plan Project in the HIST 496 course and the Program Portfolio in the HIST 400 course—as well as completed the APT Exam subcategory on Educational Technology.
3. A brief analysis of the data findings. NIU is often further ahead, technologically, than many of the schools to which we send our candidates for training, observations, and ultimately, employment.  Thus we want to make sure that we give them broad exposure to as much as possible.  Given that Technology is also assessed on the APT exam, we think we have further justification that our candidates are able to function well with technology.  While the above numbers reflect the effective, efficient, and educationally appropriate use of technology in the course of two major program projects, teaching demonstrations, and classroom teaching, we do need to add in our numbers from the APT section on Educational Technology.  On that test we had one student who failed to meet the minimum standard for passing, but that student did pass both course projects.
4. A brief report of program improvements/modifications made as a result of data findings. We are doing quite well.  We continue to work with our students on how to use technology, giving them opportunities in our clinical courses, integrating many of our programmatic requirements with technological proficiency, and more.  Our improvements and changes come as the technology improves and changes and we are forced to bring along that change into our classrooms, training, and assignments.
5. Attach an electronic copy of the assessment tool or description of the assignment.

These tools are included in previous Assessments 3, 7, and the APT Test Score Results.
6. Attach an electronic copy of the scoring guide.

These assessments are included in previous Assessments 3, 7, and the APT Test Score Results.
ASSESSMENT VALIDATION:  Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.

Accuracy (Measuring what you intend to measure): Our program has made every effort to align our rubrics and assessment outcomes with both professional standards (as established by ISBE standards and criteria) and the desired learning outcomes (as derived by research in the field of assessment and learning).  Examples of this can be found in our Program Alignment Matrix (see below) which then carries over into several of our alignment matrices for the Program Portfolio review, Exit Interview Assessment, Unit Lesson Plan Project, and the assignments carried out in HIST 359 History of Illinois.  All have been carefully aligned and these alignments reviewed as new developments or changes take place.  This matrix, coupled with our alignment of individual required program courses to set standards, amounts to a full-blown curriculum map of the program.
Consistency (Results would remain pretty much the same on repeated trials): The repeated collection of data over the past six years shows a great deal of consistency in our ratings—both among the large number of students rated (in six years we have evaluated, rated, and reviewed the statistical results of the assessments for more than 300 students) and the inter-rater reliability among our University Supervisors, teaching faculty, and staff.  We can, of course, never control for the ratings of cooperating teachers given the large number of different CTs and schools and the fact that we may only work with a particular teacher once every four or five years.  We have attempted to address some of these variables by providing detailed explanations and categories on our rubrics that we provide (see, for example, our NCSS and NIU Student Teacher Evaluation Reports which each have one full page of detailed explanations, or see our Unit Lesson Plan Project rubric which also has extensive and detailed comments within each ratings box).  The two primary individuals involved in our program’s daily operations and oversight are both well trained in the realm of assessment and continue to seek additional training.  Both were participants in the two-year long ITAAR project which focused on the development of assessments and a stage-by-stage process of evaluating the validity of the assessments.  Our results have been shown to be dependable and without any substantial deviation over an extended period of evaluation.
Freedom from bias (Consistent scoring and efforts not to discriminate): While consistency provides the foundation for inter-rater reliability, and detailed explanations and categories on rubrics do as well (as documented above and by consistent results over the past six years of data), consistency itself is not an indication that our assessments are free from bias.  We have, however, had our assessments examined by a team member who was involved in the formation and creation of the NCSS Thematic Standards and who is versed in the practice of examining assessments for insensitivity in use of language or tasks situations.   To further this we have even changed one of our own assessments (to begin in 2009-2010 AY) to ask our program completers to check their own assessments for such practices as bias in language and tasks.  This is derived from the ITAAR model and will further integrate them into the needs of the field to preclude such practices from impeding the success of any individual student in the classroom.
SECTION VI - Program Alignment Matrix

	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching

Standards Addressed
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Licensure assessment (Content Area Certification Test) HISTORY

	1.1 – 1.10; 2.1; 3.1 – 3.2
	1, 2, 3, 4, 5, 6
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test) ANTHROPOLOGY / SOCIOLOGY

	1.1 – 1.10; 3.1 – 3.2
	1, 2, 3, 4, 5, 6
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test) ECONOMICS

	1.1 – 1.10; 2.4; 3.1 – 3.2
	1, 2, 3, 4
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test) GEOGRAPHY

	1.1 – 1.10; 2.2; 3.1 – 3.2
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test) POLITICAL SCIENCE

	1.1 – 1.10; 2.3; 3.1 – 3.2
	1, 2, 3, 4, 5, 6, 7, 8
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test) PSYCHOLOGY

	1.1 – 1.10; 2.5; 3.1 – 3.2
	1A, 1B, 1C, 2A, 2B, 3A, 3B, 3C, 4A, 4B, 5A, 5B, 6A, 6B, 6D, 7A, 7B
	Knowledge
	Late Clinical

	Assessment of content knowledge


	1.1 – 1.10; 2.1 – 2.5; 3.1 – 3.2
	
	Knowledge
	Late Clinical

	Assessment of candidate ability to plan


	1.1 – 1.10; 2.1 – 2.5; 3.1 – 3.2
	
	Knowledge, Practice, Reflection
	Early Clinical and Late Clinical

	Assessment of student teaching or internship


	1.1 – 1.10; 2.1 – 2.5; 3.1 – 3.2
	
	Practice, Reflection
	Late Clinical

	Assessment of candidate effect on student learning or the learning environment


	1.1 – 1.10; 2.1 – 2.5; 3.1 – 3.2
	
	Practice, Reflection
	Late Clinical and EXIT

	Additional assessment that addresses standards PORTFOLIO 

	1.1 – 1.10; 2.1 – 2.5; 3.1 – 3.2
	
	Knowledge, Practice, Reflection
	EXIT

	Additional assessment that addresses standards ILLINOIS SOCIAL STUDIES PROJECT
	1.1 – 1.10; 2.1 – 2.5; 3.1 – 3.2
	
	Knowledge, Practice, Reflection
	Middle Clinical

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf







































































































































� Each candidate gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).
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