Program Report 
NORTHERN ILLINOIS UNIVERSITY

INITIAL AND ADVANCED CERTIFICATION ACCREDITATION

Note on assessment data:  The assessment data requested in this document should reflect the number of candidates completing the selected assessments during the 2008-2009 academic year (combine the data for Summer/Fall 2008 with the data from Spring 2009).  Data should not be reported exclusively for those completing the certification program during the 2008-2009 academic year.  For example, if an assessment is assigned during a particular course, then data on the performance of all candidates enrolled in that course during the 2008-2009 school year should be reported.


Name of Program:  Initial Certification in English Language Arts, Entitlement #4040 and #4540
 


Date submitted

Name of Preparer  Judith C. Pokorny



Phone #815-753-6609

Email  jpokorny@niu.edu

  

Program documented in this report:

Grade levels for which candidates are being prepared 6-12 w/middle school endorsement  


Degree or award level  Bachelor of Arts in English #4040 or graduate/SAL level #4540


Is this program offered at more than one site?  □  Yes
 □X  No

If yes, list the sites at which the program is offered


Title of the state license for which candidates are prepared

Type 09:  Standard High School Certificate, 7-12:  English language arts


State licensure requirement for national recognition:

NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the state has a testing requirement. Does the  state require such a test for your program completers? 

X□  Yes
□  No

SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box)  The program’s conceptual framework is the unit’s conceptual framework.  They are one and the same. 

 Put an “x”  next to each Conceptual Framework element addressed by the assessment.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test) 
	X□Knowledge     □Practice     □Reflection     

	Assessment of content knowledge 
	X□Knowledge     □Practice     □Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
	X□Knowledge     □XPractice     □XReflection     

	Assessment of student teaching or internship

	X□Knowledge     □XPractice    □XReflection     

	Assessment of candidate effect on student learning

	X□Knowledge     □XPractice     □XReflection     

	Additional assessment that addresses standards (required—see your SPA for details)  
	X□Knowledge     □Practice     □Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA)
	□XKnowledge     □XPractice     □XReflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : _2008-2009______________


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	Undergraduate
	73 (admitted to program)
	28

	Graduate
	15 ( admitted to program)
	8

	SAL
	12  (admitted to program)
	


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences
Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	51
	10

	Number not having diversity experiences
	0
	 37


	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability    
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	113
	113
	69
	75
	8
	9
	5
	Data not available


	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	36
	36


	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	84
	86
	36
	44


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.
Categories for ethnicity: 
1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown
Status definitions: 
Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
	Faculty Member Name
	Highest

Degree, Field, & University
	Assignment:
 Indicate the role of the faculty member
	Faculty Rank

(Professor,

Associate Prof, Assistant Prof, Instructor, Lecturer, or No Rank)
	Tenure Track 

(Tenured

or

Not tenured but on tenure track

or

Not on tenure track)
	Scholarship, Leadership in Professional Associations, and Service: 
List up to 3 major contributions in the past 3 years 
	Teaching or other professional experience in 

P-12 schools
	Ethnicity

(Please use only the categories listed above)
	Gender

(male, female)
	Status

Full-time, Part-time, 

or Adjunct 

 (see definition above)
	Full-time faculty only:

Number of courses taught in Fall 2008
	Full-time faculty only:

Number of credit hours taught in Fall 2008

	Johannessen,

Larry  
	Ph.D.,
University of Chgo.

English education
	Professional Coursework, sometimes supervision of student teachers, Modern War  Lit and Film
	Assoc.
Professor
	Yes
	Author of 2
English education texts; edited another book; Pres. of IATE 2006-2007
	Workshops with k12 teachers;
Presentations at high schools on

Vietnam experiences and literature;

Taught H.S.

English &

History for 10 years.
	White
Non-

Hispanic
	Male
	Part-time
	
	

	Callahan,
Susan      
	Ph.D., 
University

Of Louisville
	Professional
Coursework;

Sometimes supervises student teachers, courses in composition and rhetoric
	Professor
	Yes
	Author of  article in Educational
Forum (2006)

Review of George Hillocks,  The Testing

Trap, (2006)

Workshop presentation at Elmhurst

District 205

January 2007


	Middle and high school
English 

Teacher.

High school

Completion

Program at

Night, 3 yrs.
	White
Non-

Hispanic
	Female
	Part-time
	
	

	Knapp, John
	Ph. D.,
Modern British Lit.,
UIUC, &

Ph.D. Educational Psych., Univ of Wisc., Madison
	Professional
Coursework;

Shakespeare

and Mod.

British Lit.
	Professor
	Yes
	“National
Trend, Local Problems, Clinical Solution: English Teacher Certification at NIU.” MLA

Newsletter;

“Teaching Poetry via HEI,” Journal of Adolescent and Adult Literacy. (2002)

“Continuing the Conversation:Teaching College Literature,”

Style, (2005)
	Taught H.S.
English

9-12;

Supervisor of student teachers
	White
Non-Hispanic
	Male
	Part-time
	
	

	Pokorny,
Judith
	M.A. English
NIU
	Advising cert
Candidates (all levels);

Student teaching supervision;

Clinical supervision;

General methods course
	Faculty-
Non-tenured

(SPS)
	NO
	NIU/Rockford Partnership:
Project Real;

 NIU-Middle School Task

Force;

Rep to CTPD

(CLAS committee on teacher prep and development

NIU/DeKalb

Partnership

Design Team
	10 years as a
high school

English teacher;

On-site

Orientation

Facilitator for ILAS clinicals


	White
Non- 

Hispanic
	Part-time
	
	
	

	Bird, Laura
	Ph. D Religion and culture
	Teaches advanced writing, ESL, methods, and supervises
	Instructor
	No
	Participant in Project Quill in teaching ELLs in secondary schools.
Director of Religious Education K-8
	Secondary English certification, supervision of student teachers, teaches and supervises clinicals
	
	
	
	
	

	Henderson, Christine
	M.A. English
NIU
	Supervises student teachers
	Part-time Adjunct
	No
	Teaches composition at community colleges; evaluates clinical students at Rockford College
	17 years as a high school English teacher;student teacher supervision
	
	
	
	
	

	Levin, Jeffrey
	M.S.Ed,
Education,

NIU
	Supervises student teachers
	Part-time Adjunct
	No
	Teaches composition at community colleges
	30+ years as a high school English teacher
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	


SECTION II – ASSESSMENTS
In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 


	Name of Assessment
	Type or 

Form of Assessment
	When the Assessment
Is Administered
(course, activity, etc.)

	
	
	

	1
	Licensure assessment (Content area certification test)

	State Licensure Test of Content
	Prior to student teaching

	2
	Assessment of content knowledge

	Portfolio, Section II
	ENGL 404/647-admission to 480/648

	3
	Assessment of candidate ability to plan

	Portfolio, Section III

	English 480/648-admission to 480/648

	4
	Assessment of student teaching or internship

	Portfolio Section V and Cooperating
Teacher Survey
	Completion of program

	5
	Assessment of candidate effect on student learning or the learning environment

	Fall 2008: Cooperating Teacher Final
Evaluation of student teaching performance; Spring 2009: Impact on Student Learning Assessment (NEW)
	Completion of program

	6
	Additional assessment that addresses standards (required—see your SPA for details) 

	Portfolio, Section VI
	Completion of program

	7
	Additional assessment that addresses standards (required or optional, depending on your SPA)
	State Licensure Test Assessment of Professional Teaching, Grades 6-12.
	Prior to student teaching

	8
	Additional assessment that addresses standards (required or optional, depending on your SPA)
	Cooperating Teacher Survey
	Completion of Program

	9
	Dispositions assessment (required)
	See #6 above and also result of data from #8
	


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.

	PROGRAM STANDARD


	APPLICABLE ASSESSMENTS FROM SECTION II

	2.1 Candidates create an inclusive and supportive learning environment in which all students can engage in learning.
	□#1     □#2     □#3     □#4

□x#5     □x#6     □#7     x#8

	2.2  Candidates use ELA to help their students become familiar with their own and others’ cultures.
	□#1     □#2     □#3     □x#4

□#5     □x#6     □#7  □x#8

	2.3  Candidates demonstrate reflective practice, involvement in professional organizations, and collaboration with both faculty and other candidates.  
	□#1     □x#2     □x#3  □x#4

□#5     □x#6     □x#7  x□x#8

	2.4  Candidates use practices designed to assist students in developing habits of critical thinking and judgment.
	□#1     □#2     □#3     □#4

□x#5     □x#6     □x#7     □x#8

	2.5  Candidates make meaningful connections between the ELA curriculum and developments in culture, society, and education.
	□#1     □x#2     □#3     □#4

□#5     □#6     □x#7     □x#8

	2.6  Candidates engage their students in activities that demonstrate the role of arts and humanities in  learning.
	□#1     □#2     □#3     □#4

□x#5     □x#6     □#7     □x#8

	3.1  Candidates demonstrate knowledge of, and skill in the use of, the English language.

	□x#1     □x#2     □#3     □#4

□#5     □#6     □x#7     □x#8

	3.2  Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.
	□x#1     □x#2     □#3     □#4

□x#5     □#6     □x#7     □x#8

	3.3  Candidates demonstrate their knowledge of the reading process.
	□x#1     □x#2     □#3     □#4

□#5     □#6     □#7     □#8

	3.4  Candidates demonstrate knowledge of the different composing processes.
	□x#1     □x#2     □x#3     □#4

□#5     □#6     □#7     □x#8   



	3.5  Candidates demonstrate knowledge of , and uses for, an extensive range of literature.
	□x#1     □x#2     □#3     □#4

□#5     □#6     □#7     □x#8

	3.6  Candidates demonstrate knowledge of the range and influence of print and non-print media and technology in contemporary culture.
	□x#1     □x#2     □x#3     □#4

□x#5     □#6     □#7     □x#8

	3.7  Candidates demonstrate knowledge of research theory and finding in English language arts.
	□#1     □x#2     □x#3     □#4

□#5     □#6     □#7     □x#8

	4.1 Candidates examine and select resources for instruction such as textbooks, other print materials, videos, films, records, and software, appropriate for supporting the teaching of ELA.
	□#1     □#2     □x#3     □#4

□#5     □#6     □#7     □x#8

	4.2 Candidates align curriculum goals and teaching strategies with the organization of classroom environments and learning experiences to promote whole-class, small-group, and individual work.


	□#1     □#2     □x#3     □#4

□x#5     □#6     □#7     □x#8

	4.3  Candidates integrate interdisciplinary teaching strategies and materials into the teaching and learning process for students.
	□#1     □#2     □x#3     □#4

□#5     □#6     □#7     □x#8

	4.4  Candidates create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and abiltity.
	□#1     □#2     □#3     □x#4

□#5     □x#6     □#7     □x#8

	4.5  Candidates engage students often in meaningful discussion for the purposes of interpreting and evaluating ideas presented through oral, written, and/or visual forms.
	□#1     □#2     □#3     □x#4

□#5     □#6     □#7     □x#8

	4.6  Candidates engage students in critical analysis of different media and communications technologies.
	□#1     □#2     □#3     □x#4

□x#5     □#6     □#7     □x#8

	4.7  Candidates engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.
	□#1     □#2     □#3     □x#4

□#5     □#6     □#7     □x#8

	4.8 Candidates engage students in making meaning of texts through personal response.

	□#1     □#2     □#3     □x#4

□x#5     □#6     □#7     □x#8

	4.9  Candidates demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.
	□#1     □#2     □#3     □x#4

□#5     □#6     □#7     □x#8

	4.10  Candidates integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate process and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.
	□#1     □#2     □#3     □x#4

□x#5     □#6     □#7     □x#8


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 


1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. The English language Arts Content Area Test is a criterion referenced and objective based test.  It is designed to measure the candidate’s knowledge and skills in relation to an established standard rather than in relation to the performance of other candidates.  It is divided into four sub-areas including: reading, writing and research, speaking and listening, and literature. Sixteen objectives or standards are being measured overall. All of last year’s candidates passed the test.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___48______

Number of Candidates Meeting Program Expectations: __48____________

3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subscores, ie. what areas of the test were strongest and which were less strong).All candidates passed the State exam on the first attempt.  Over the seven administrations of the test, we exceeded the State mean five times and were equal to the State mean on the other two occasions. Three times speaking and listening was rated the highest category; writing and research twice and literature twice.  On five occasions Reading was rated lowest.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. No significant modifications have taken place as a result of the data findings related to this test.  However, we anticipate requiring our students to take a course in the Teaching Reading in the Content Area to further enhance their skills and knowledge in this area. A special section of this course (focus on English and social studies) will be offered this spring and our students are being encouraged to enroll.
5. Attach an electronic copy of the assessment tool or description of the assignment. According to the NCATE/NCTE directions for report preparation,
on page 10, “The assessment tool and scoring guide are not required for reporting state licensure data.”

6. Attach an electronic copy of the scoring guide. See above comment.
    NOTE:  Scoring guide can be found in previous unit report submissions.

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. Section II, Content Knowledge, of the portfolio is a criterion referenced collection of candidate artifacts and reflections based on NCATE and NCTE standards for English Language Arts Teachers.  It is designed to measure the candidate’s knowledge and skills in relation to an established standard rather than in relation to the performance of other candidates. Students contribute to this section of the portfolio during the course of their preparation in our program. This section is read by at least three evaluators during the three semesters a candidate is moving towards the student teaching semester. Each evaluator (who is actually the faculty member teaching a course in the program) has included portfolio progress into their  formative assessment of and course grade for each candidate in their class. The final summative evaluation for section II comes as part of the final portfolio review at the end of student teaching. Ultimately all students’ portfolios must at least minimally meet standards for them to be recommended for certification through NIU’s entitlement.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___36_______

Number of Candidates Meeting Program Expectations: __36_____________

2. A brief analysis of the data findings. Type response here. Of the 36 candidates,
twelve exceeded expectations and twenty-four met expectations. Our students seem to have a good grasp on grammar, literature, and various composing processes. They continue to struggle with the language/linguistics standards.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Because we are using the certification portfolio to assess so many features of our program, the SPA evaluator felt that we would be better served by having a separate rubric for each section of the portfolio, rather than just one “universal” rubric at the end of student teaching. We have made that change and have reorganized the portfolio to make it strictly a portfolio “in preparation for
student teaching.”  Sections V and VI no longer exist within this new version of the certification portfolio. Instead, the portfolio has only three sections: Part I, Content Knowledge Acquired Prior to Student Teaching; Part II, Pedagogical Knowledge Acquired before Student Teaching; Part III,  Dispositions Demonstrated before Student Teaching.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

    NOTE:  Scoring rubric for the certification portfolio has been submitted

                 as part of previous unit reports. In 2008-2009, it was not changed.

                 The reader will soon see that this one rubric (which is filled out after

                  Student teaching) has historically been used to holistically evaluate

                  our students’ knowledge, instructional expertise, and dispositions.

                  The SPA evaluator felt that it was necessary for us to create separate rubrics rather than to rely on one.  This has been done and these new

rubrics will be included in the 2009-2010 unit report.                             

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. Section III of the current portfolio (Pedagogy: Planning and Construction of Materials) is a criterion referenced collection of candidate artifacts and reflections based on NCATE and NCTE standards for English Language Arts Teachers. It is read and evaluated by at least two members of the cert faculty: once after the Teaching of Writing class and once after the general Methods and Materials class.  Here again, each instructor takes into account a student’s portfolio when calculating the final course grade. Final portfolio evaluation occurs after student teaching. No student is recommended for certification if the portfolio is not deemed to  meet the standards at least minimally.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __36________

Number of Candidates Meeting Program Expectations: ____36___________

3. A brief analysis of the data findings. Type response here. Thirty-six portfolios were assessed, twelve exceeded expectations and twenty-four met expectations.  Students continue to struggle in creating effective transitions within parts of a lesson as well as in connecting lessons from day to day.  Another area that needs improvement is in the area of assessment; students need more practice in creating assessments and understanding how to modify future instruction as a result of what they learned in the assessment of their students. Overall, we feel that our students can plan for instruction adequately, but need further assistance in the two areas referenced above. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. As in the case of assessment #2, our SPA evaluator suggested that our data would be more clear if a specific rubric was attached to each section of the portfolio rather than using just one “holistic” rubric at the end of student teaching.  We have taken his/her advice and have made the appropriate changes. As for the two areas that we feel need improvement, we are adding more assessment to our methods classes and even considering adding an assessment class. The new impact on student learning assessment #5 should help with our students’ understanding of how to use data to plan for future instruction of their students.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

  Note:  The final evaluation scoring rubric for the portfolio has been submitted

               as part of previous unit reports.

#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. Section V (Application of Content and Pedagogical Knowledge during Student Teaching: Execution of Planning and Instruction) of the portfolio is a criterion referenced collection of candidate artifacts and reflections based on NCATE and NCTE standards. Materials in section V have been accumulated during the student teaching semester. These are reviewed informally by the university supervisor during routine observation visits and then formally reviewed by the faculty of the teacher cert program in English. As with the other sections, we have been relying on one rubric at the end of student teaching to holistically assess student progress towards reaching standards. A student whose portfolio does not meet standards in Section V (or any other section at this point) is not recommended for entitlement until the portfolio meets the standards at least minimally. Portfolios are returned to students for necessary revision or inclusion of more pertinent evidence.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___36_______

Number of Candidates Meeting Program Expectations: ______36_________

3. A brief analysis of the data findings. Type response here. All students met expectations. Approximately 33% exceeded expectations and 67% met expectations. 

4. A brief report of program improvements/modifications made as a result of data findings. Type response here. As mentioned before, the entire portfolio has undergone revision during the summer months so that our data collection will ultimately be easier for everyone involved; using a separate rubric for EACH section of the portfolio will make it very evident that we view each part of the portfolio as a separate assessment which is something that was not clear to our SPA evaluator/reader. Also the portfolio will conclude PRIOR to student teaching because it will measure ONLY knowledge, pedagogy, and dispositions acquired/demonstrated before going out into the classroom as an apprentice for 16 weeks. Data derived from the old Section V will now be incorporated into a new assessment created in response to the need for data that shows our students’ impact on their students’ learning.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

     NOTE:  The rubric for final evaluation of the portfolio has been submitted

                   in previous unit reports.

#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. In the Fall 2008 semester we relied heavily on the information derived from a form entitled “Evaluation of Student Teacher Performance.”  This form is a criterion referenced evaluation form based on a set of standards that are widely accepted in the teaching profession as necessary for successful teacher candidates. Student performance was identified as being outstanding, good, satisfactory, or poor in key areas. These forms were filled out by both the university supervisor and the cooperating teacher. In Spring 2009, we introduced a special “new” assessment, designed specifically to measure the impact on student learning. We also used the Evaluation of Student Teacher Performance form as in the past. See sections 3 and 4 below for additional information.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __36________

Number of Candidates Meeting Program Expectations: _36______________

3. A brief analysis of the data findings. Type response here.

Fifteen baccalaureate students participated in the piloting of our new Impact on Student Learning Assessment in Spring 2009. Two were assessed as “exceeds expectations,” eight were assess as “meets expectations” and five “did not meet expectations.” Although were disappointed that five students were unable to meet expectations, we were not totally surprised because the students did not have access to models of successful responses they had received only minimal preparation for the assessment. An analysis of the work submitted by the five who did not meet expectations revealed that their primary weakness was a lack of specificity.  In informal conversations, several students were able to articulate the connections that were lacking in their written responses.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. We have felt for some time that our ability to measure impact on student learning was not where it should be; this was confirmed by our SPA evaluator who really wanted us to create at least ONE assessment dedicated to this standard rather than extracting data from a variety of assessment tools. In response, we created a new assessment #5 and piloted it in the Spring 2009 semester. Data and feedback from students led to a revamping of that assessment during the summer. Our current student teachers have the new assessment in hand as do the other members of the cert program. We should be better able to pin-point our students’ impact on their students’ learning as a result.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide. An electronic version of the scoring guide for assessment #5 is being included as a separate attachment.
#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. Section VI of the portfolio  (Professional Attitudes/Dispositions in the Classroom) is a criterion referenced collection of candidate artifacts and reflections based on NCATE and NCTE standards for English Language Learners. In this section candidates are asked to provide documentation in seven broad areas that they possess the attitudes associated with a candidate asking to be admitted to a professional community, a community of educators.  We ask them to demonstrate, for example, respect for all learners, collaborative relationships with colleagues in the field, and an enthusiasm for arts and humanities in their classrooms.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _____36_____

Number of Candidates Meeting Program Expectations: ____36___________

3. A brief analysis of the data findings. Type response here.

All candidates either met or exceeded expectations in this area.  The break down was approximately 25% exceeded expectations while 75% met expectations. No one received a “minimally met” or “does not meet” expectations designation.  
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.  Section VI of the portfolio will no longer exist in the new version of the cert portfolio since the new portfolio will only assess candidates prior to student teaching. That is not to say that we won’t be assessing dispositions during and after student teaching. However, instead of using a section of the portfolio, we will be relying more on the modified version of the cooperating teacher survey, and the newest version of the Final Evaluation of the Student Teaching Experience which will be completed by both the university supervisor and the cooperating teacher.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

NOTE:  This, too, is part of the final evaluation of the portfolio that occurs after

             Student teaching. Rubric has been submitted previously.

#7 ((Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. The Assessment of Professional Teaching Test for grades 6-12 is a criterion referenced and objective based test. It is organized into seven test areas or categories: Foundations and Assessment; Planning and Delivery of Instruction; Managing the Learning Environment; Collaboration and Communication; Language Arts; Educational Technology; and Constructed Response Assignments.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __26________

Number of Candidates Meeting Program Expectations: ____26___________

3. A brief analysis of the data findings. Type response here.  The APT was administered seven times during this academic year. All twenty-six candidates passed the test on the first attempt. On five occasions we exceeded the State mean, one time our mean score was lower than the State’s mean, and on one occasion our mean and the State mean were the same.  Strong areas for us are the Language arts portion of the test as well as the planning and management sections.  Constructed response seems to often be the weakest area for our candidates.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. We will need to take a careful look at the expectations and requirements for the constructed response portion of the APT test. The major question to investigate is whether our students are scoring poorly because of lack of knowledge or lack of time, or something else.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide. This is a State Exam and we
    have no scoring guide to offer.

#8 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards or dispositions assessment. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  The Cooperating Teacher Questionnaire or Survey uses a Likert Scale (from strongly agree to strongly disagree). The questions ask respondents to give their perceptions of our English teacher preparation program based on their recent experience with one of our student teachers. Responding to the survey is voluntary. It is mailed out at the conclusion of both the fall and spring semesters.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____29 responses which reflect on the 36 student teachers from the academic year 2008-2009______

Number of Candidates Meeting Program Expectations: _____36__________

3. A brief analysis of the data findings. Type response here. Although not all teachers responded, 67% is a respectable return.  Based on these responses our program can boast that our overwhelming strengths include: the ability to read critically a broad and culturally diverse range of texts, both familiar and new; the ability to write in a variety of genres and to teach this skill to students; the ability to create learning experiences that make the content meaningful to all students; and shows respect for  and an understanding of diversity across culture, ethnic groups, geographic regions, and social roles.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. As a result of our SPA evaluation, we are making some modifications the cooperating teacher survey. We will be adding more questions relating to dispositions since the portfolio part VI is being eliminated and we have rephrased the questions so that they are more clearly aligned with NCATE standards’ language.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide. 
    Cooperating teacher survey is a scantron scored instrument. Responses

    are merely tabulated. The range of answers is from “strongly agree to disagree                                

#9 (Required):  Dispositions assessment 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

See #6 above for required assessment of dispositions.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __36________

Number of Candidates Meeting Program Expectations: ___36____________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Because Portfolio VI will be eliminated in the 2009-2010 academic school year, the program will need to enhance other assessment documents so that we have a clear picture of whether dispositions and attitudes meet standards not only during the course of the program but also during student teaching.
The new program portfolio which students will complete prior to student teaching has a clearly labeled Section III which pertains to dispositions and it has its own distinct rubric. Querying the university supervisors and cooperating teachers seems to be the best way to gather data related specifically to the student teaching experience.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
1. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___26_______

Number of Candidates passing the test: ____26 (all on first attempt)___________

2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.  Our students consistently pass this exam on the first attempt. We typically exceed the State of Illinois mean score; only once in the last seven administrations of the test were we below the State mean. Our strengths are in the areas of language arts, planning and delivery of instruction, and managing the classroom environment. We will be reviewing State requirements and standards for the one area that we are typically on the “low” side, and that is “constructed response.”  We doubt that our candidates are lacking in the knowledge-so are they running out of time, caught off-guard because they were not expecting a “written” portion to this test, or is it something else? Also of interest will be whether there is any pattern to these results.  Are the grads scoring better than the undergrads, for example?
NIU EXIT SURVEYS (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here. Over the 2008-2009 academic year, received surveys from nine of thirty-six student teachers and fifteen of about forty-five cooperating teachers. In both cases, the sampling was not very substantial to draw firm conclusions.  However, both groups cited ability to teach the content, provide constructive feedback to students, maintain professional standards, and reflect on practice as strengths of our candidates. Agreed upon areas for improvement include: use of technology and use of reading strategies.  We will be urging and ultimately requiring a teaching reading in the content areas course. As for technology, we will have to re-think some of our instruction in methods classes rather than to require a separate class.
TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here. The Student Teacher assessment is a survey of candidates after they complete the program. The 55 questions explore a wide range of topics all related to how well candidates feel they were prepared for a career in teaching. A Likert Scales asks them to “strongly agree, agree, minimally agree, or disagree” with statements having to do with their knowledge of content and pedagogy. In the fall 2008-2009 academic year, on a scale of 1.0 to 4.0 our average score was about 3.70 which indicates a high degree of satisfaction. The ability to read critically a broad and culturally diverse range of texts and to design instruction based upon knowledge of the discipline, students, the community, and curriculum goals were the two items that respondents consistently sited as strengths of the program. Respondents seemed less confident in their knowledge of and ability to teach grammar, and in their knowledge of and ability to teach critical theory.  These findings will need to be discussed with the teacher certification committee in the department to see what kinds of measures we will need to take in order to try to remedy the situation.
DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)

1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here.  We want our teacher graduates to have a wide range of experiences with students from diverse racial and ethnic groups, socio-economic groups, various levels of ability and special needs students. We want them to be able to plan and deliver appropriate instruction, to know a variety of assessment techniques, and to demonstrate qualities of sensitivity and caring as explained the Conceptual Framework.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __36 Student Teachers &________

Number of Candidates Meeting Program Expectations: __All_____________

3. A brief analysis of the data findings. Type response here. While we collect data on diversity issues from a number of sources, the most revealing are the Cooperating Teacher and Student Teacher surveys as well as the report sent to us from the CLAS clinical placement office.  All are consistent in suggesting that all of our students have had opportunities to teach and work with diverse populations and that our graduates have a strong understanding of how students differ in their approaches to learning. They have learned how to adapt lessons and to respond with sensitivity to students across culture, ethnic groups, geographic regions, social strata.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. No improvements or significant modifications wee made in the program as a result of the findings. The results seem to indicate that we have presented our students with a range of experiences and that they have met the challenges associated with those experiences.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here. Candidates are required to meet technology standards as they complete their English Certification portfolios. Portfolios are assessed prior to student teaching after the general methods class (ENGL 480H) and again in section V after student teaching. Use of technology is also a criterion on the cooperating teacher survey. The APT tests knowledge about technology, but obviously cannot measure how well our students use technology in instructional settings.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _ 43__(Includes methods students and student teachers)_______

Number of Candidates Meeting Program Expectations: _43______________

3. A brief analysis of the data findings. Type response here. Overall, the sections in the portfolio that refer to the use of technology indicate that our students are comfortable planning and delivering instruction. Cooperating teacher surveys confirm that our students are successful.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. No improvements or modifications are contemplated at this time.  It is important to note, however, that our students are incorporating more and more technology into their mini-lesson teaching demonstrations and in their unit plans.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

NEW Information regarding assessments:  One of our main assessment instruments is our Teacher certification portfolio. This portfolio follows our students over three semesters of coursework; the same rubrics are used for each candidate regardless of whom the instructor might be for a particular course.When a particular instructor feels that he or she would like a “second opinion” the portfolio is given to another member of certification faculty to read and assess. At the end of student teaching, the portfolio and “new impact on student learning” assignment are randomly read; that is, candidates’ work is blindly assigned to one of the members of the cert faculty; here again, if the faculty member feels that another opinion is warranted, the portfolio or assignment is reviewed again by someone else. At the beginning of each semester, rubrics are re-evaluated and discussed by the teacher cert committee.
Other assessment measures such as the State content and APT exams are scored universally. Cooperating teacher surveys are distributed to all coops; they are scored by scantron machine.  As per NCATE regulations, we have recently aligned all of our instruments with NCTE standards 


SECTION VI - Program Alignment Matrix


	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*

	3.1, 3.2, 3.3, 3.4
3.5, 3.6,.4.5, 4.6,

4.7, 4.8 (according

to ISBE the following IRA/NCTE standards are addressed: 1,2,3,4,5,6,7,8,9,10,11, 12)
	2,3,4,5,7,8,9
10,11,12,13,14,

15, 16, 17, 18, 19,

20, 21, 22, 23, 24,

25, 26, 27, 28, 29,

30


	Knowledge
	Pre-student 
teaching

	Assessment of content knowledge


	2.5 3.1, 3.2, 3.3,
3.4, 3.5, 3.6, 3.7
	2,3,4,5,6, 8, 11, 12, 13, 14, 15, 16,
17, 18, 19, 20, 21, 22, 23, 24, 25, 26, 27, 28, 29, 30, ELA
	Knowledge, Reflection
	After ENGL 300C or ENGL 647(after first clinical)

	Assessment of candidate ability to plan


	2.3, 3.2 3.7, 4.1, 4.7
	2,3,4,5,6,7,8,9,10,11,
12,13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 24, 25, 26, 27, 28, 29, 30, ELA
	Knowledge.
Reflection,

Practice
	After ENGL 404, or 480H, or 648
(after late clinical)

	Assessment of student teaching or internship


	2.1, 2.1, 2.3, 2.6,4.5,4.7, 4.8,4.9,4.10
	2,3,4,5,6,8,9,

10,11,12,13,14,

15,16,17,18,19,

20,21,22,23,24,

25,26,27,28,29,30 ELA                                                                                                                          
	Knowledge,

Reflection,

Practice
	Exit after student teaching

	Assessment of candidate effect on student learning or the learning environment


	2.4, 4.2, 4.6, 4.10
	IPTS  1, 2, 3, 4, 5, 6,
7, 8, 11
	Knowledge,
Reflection,

Practice
	Exit after student teaching

	Additional assessment that addresses standards (required—see your SPA for details) 

	2.1, 2.2, 2.3, 2.4,
4.4
	3, 5, 6, 7, 9, 10, 11
	Knowledge,
Practice
	Exit after student teaching

	Additional assessment that addresses standards Assessment of professional teaching.if(required or o tional,  depending on your  SPA)coop questionnaire
	2.1, 2.2, 2.4, 2.5,
3.1, 4.10
	
	Knowledge, 
Practice,

Reflection
	Exit


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
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Hint Boxes:  You will see boxes like this one placed throughout this document.  These boxes are intended to help reduce the workload when completing both this document and the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Annual Update� form for the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Office of Assessment Services�.  Each box is located near an item on this form which closely corresponds to required information for the Annual Update form.  The specific item on the Annual Update form is listed in the box for your convenience. 
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NEW to gather information for NCATE visit:





Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.





The following are examples of some things that increase the likelihood that your assessments are accurate, consistent and free from bias.





Accuracy (Measuring what you intend to measure): Aligning rubrics with professional standards/desired learning outcomes





Consistency (Results would remain pretty much the same on repeated trials): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics,  





Freedom from bias (Consistent scoring and efforts not to discriminate): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics, checking for insensitivity in use of language or tasks situations, etc. 





See the following document on the NCATE website for more detailed examples and definitions:


� HYPERLINK "http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc" ��http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc�











� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.
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