Program Report 
NORTHERN ILLINOIS UNIVERSITY

INITIAL AND ADVANCED CERTIFICATION ACCREDITATION

Note on assessment data:  The assessment data requested in this document should reflect the number of candidates completing the selected assessments during the 2008-2009 academic year (combine the data for Summer/Fall 2008 with the data from Spring 2009).  Data should not be reported exclusively for those completing the certification program during the 2008-2009 academic year.  For example, if an assessment is assigned during a particular course, then data on the performance of all candidates enrolled in that course during the 2008-2009 school year should be reported.


Name of Program   Elementary Education (undergraduate)
Date submitted   August 17, 2009

Name of Preparer  Nina Dorsch


Phone #

Email ndorsch@niu.edu

  

Program documented in this report:

Grade levels for which candidates are being prepared   K-9


Degree or award level   B.S. Ed.


Is this program offered at more than one site?  X  Yes
□  No

If yes, list the sites at which the program is offered  On-campus (DeKalb) and Rockford


Title of the state license for which candidates are prepared

Type 03/Elementary-Middle Grades


State licensure requirement for national recognition:

NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the state has a testing requirement. Does the state require such a test for your program completers? 

X  Yes
□  No

SECTION I

Conceptual Framework

UNCHANGED SINCE LAST REPORT

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) 

 Put an “x”  next to each Conceptual Framework element addressed by the assessment.

	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test) 
	□Knowledge     □Practice     □Reflection     

	Assessment of content knowledge 
	□Knowledge     □Practice     □Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
	□Knowledge     □Practice     □Reflection     

	Assessment of student teaching or internship


	□Knowledge     □Practice     □Reflection     

	Assessment of candidate effect on student learning

	□Knowledge     □Practice     □Reflection     

	Additional assessment that addresses standards (required—see your SPA for details)  
	□Knowledge     □Practice     □Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA)
	□Knowledge     □Practice     □Reflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : __2008-2009_____________



	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	On campus/

undergrad
	434 majors

372 pre-majors
	180

	Rockford
	32 majors
	0

	
	
	


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences

Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.

*The numbers reported reflect only the actual forms which were returned to the   clinical office.

Candidate Data Fall 2008

Candidates enrolled in field/clinical experiences with one or more diversity experience
 

	
	Fall 2008 Candidates

	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	181
	90

	Number not having diversity experiences
	0
	0

	Number having diversity in 1 category
	0
	0

	Number having diversity in 2 categories
	5
	10

	Number having diversity in 2 or more categories
	176
	80


Number of candidate experiences with diversity

	Fall 2008 Candidates

	Early Clinical
	Late Clinical

	Ethnicity
	SES
	LEP
	Disability
	Ethnicity
	SES
	LEP
	Disability

	176
	181
	160
	172
	79
	81
	43
	78


SES—Socio-economic status

LEP—Limited English proficiency

Program Completer Data Fall 2008

Program completers who have had one or more diversity experience

	Fall 2008 Program Completers

	Total number of program completers
	Number of completers who ever had diversity experiences 

	76
	76

	Number having diversity experiences in 1 category
	2

	Number having diversity experiences in 2 categories
	3

	Number having diversity experiences in 2 or more categories
	71


Number of program completer experiences with diversity

	Fall 2008 Program Completers

	Ethnicity
	SES
	LEP
	Disability

	72
	65
	43
	65


LEP—Limited English proficiency

Candidate Data Spring 2009

Candidates enrolled in field/clinical experiences with one or more diversity experience
 

	
	Spring 2009 Candidates

	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	130
	88

	Number not having diversity experiences
	0
	0

	Number having diversity experiences in 1 category
	2
	0

	Number having diversity experiences in 2 categories
	1
	10

	Number having diversity experiences in 2 or more categories
	127
	78


Number of candidate experiences with diversity

	Spring 2009 Candidates

	Early Clinical
	Late Clinical

	Ethnicity
	SES
	LEP
	Disability
	Ethnicity
	SES
	LEP
	Disability

	121
	113
	68
	100
	74
	88
	49
	74


SES—Socio-economic status

LEP—Limited English proficiency

Program Completer Data Spring 2009

Program completers who have had one or more diversity experience

	Spring 2009 Program Completers

	Total number of program completers
	Number of completers who ever had diversity experiences 

	70
	70

	Number having diversity experiences in 1 category
	0

	Number having diversity experiences in 2 categories
	4

	Number having diversity experiences in 2 or more categories
	66


Number of program completer experiences with diversity

	Spring 2009 Program Completers

	Ethnicity
	SES
	LEP
	Disability

	70
	68
	41
	62


LEP—Limited English proficiency

Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.

Categories for ethnicity: 

1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown
Status definitions: 
Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
*--did not teach during the 2008-2009 year

	Faculty Member Name
	Highest

Degree, Field, & University
	Assignment:
 Indicate the role of the faculty member
	Faculty Rank

(Professor,

Associate Prof, Assistant Prof, Instructor, Lecturer, or No Rank)
	Tenure Track 

(Tenured

or

Not tenured but on tenure track

or

Not on tenure track)
	Scholarship, Leadership in Professional Associations, and Service: 
List up to 3 major contributions in the past 3 years 
	Teaching or other professional experience in 

P-12 schools
	Ethnicity

(Please use only the categories listed above)
	Gender

(male, female)
	Status

Full-time, Part-time, 

or Adjunct 

 (see definition above)
	Diversity proficiency
	Full-time faculty only:

Number of credit hours taught in Fall 2008

	Anne Almburg*
	Master of Ed

Interdisciplinary

Studies in Curriculum & Instruction

National Louis University
	LTRE 300 

LTLA 341

	Instructor
	No
	
	2nd, 3rd grade teach St. Mary School, DeKalb

4th, 6th grade teacher St. Nicholas School, Aurora
	
	F
	Adjunct
	
	

	Amanda Anderson*
	Master of Ed

Reading

National

Louis 

University
	LTRE 311
	Instructor
	No
	
	Title 1 teacher Grade 3-5

Jefferson Elementary School, DeKalb
	
	F
	Adjunct
	
	

	Andi Andree
	M. A.

Outdoor Education

Northern Illinois University
	TLSE 456
	Instructor
	No
	Camp To Belong-Board of Directors & Chairman of Education and Marketing;

 Best Buddies-High School Advisor;

Pay It Forward House-Volunteer

        


	30 years teaching experience 

K- 12 special education;

Current: Vocational Instructor of grades 9-12;
	
	F
	Adjunct
	
	

	Nancy Bloomstrand


	Master of Arts, NIU
	LTLA 362
	Instructor
	No
	Board of Trustees at Midway Village & Museum Center

Board of Trustees and Treasurer at Rockford Public Library Foundation
	
	
	F
	Adjunct
	
	

	Nancy Bonkowski
	M.A., Linguistics, Michigan State University
	LTLA 341
	Instructor
	No
	
	
	
	F
	Adjunct
	
	

	Kathleen Bouska
	M.S. Ed., Outdoor Teacher ed., NIU
	LTRE 300
	Instructor
	No
	
	
	
	F
	Adjunct
	
	

	Kerry Burch


	Ph.D. Political Science, University of Hawaii at Manoa
	EPFE 410
	Associate 

Professor
	Tenured
	Burch, K.  Plato*s Myth of the Noble Lie and the Predicaments of

American Civic Education. Studies in Philosophy and Education Vol.

26, No. 2: 111-125 (Spring 2007).

Burch, K. How Alexis de Tocqueville*s Theory of the Tyranny of the Majority Can Benefit Social Justice Pedagogies.* Journal of the Ohio Valley Philosophy of Education Society, 2006, No. 37: 45 54.

Appointed in 2005 by DeKalb Mayor Frank Van Buer to sit on the

Landmarks Commission, a committee which oversees development projects

within zones that are subject to historical preservation codes (a 3 year appointment).
	0rganized and led a 5-hour Symposium on Democracy at Argo Community High School, Summit, IL, during the past three years, 2004, 2005, 2006 (Tom Dixey, Principal).

Guest lectured twice last semester on the topic of multiculturalism at Burlington Central High School (Dana Rodriguez, head teacher).
	
	M
	FT
	
	

	Cynthia Campbell
	PhD., Educational Psychology Southern Illinois University
	ETR 430 Course Coordinator
	Associate Professor
	Tenured
	Campbell, C., & Collins, V. L. (2007). Identifying Essential Topics in General and Special Education Introductory Assessment Textbooks. Educational Measurement: Issues and Practice, 26(1), 9-18.

Smith, T. J., & Campbell, C. (2006). The structure of O*NET occupational values, Journal of Career Assessment, 14(4), 437 - 448. 

Henning, M. B., Campbell, C. (2005). Reflections on integrating assessment and social studies coursework. The Southern Social Studies Journal, 31(1), 9-27. 

Board of Directors – MidWestern Educational Research Association (2004-2008)


	
	
	F
	FT
	
	

	Chris Carger
	Ph.D., University of Illinois, Chicago
	LTLA 362
	
	Tenured
	
	
	
	F
	FT
	3
	

	Robert Carter
	Ed.D.

Adult & Higher Education

NIU
	TLCI 300
	Instructor
	No
	Carter, R. (2008). What makes educators environmental? The Journal of Environmental Education (Accepted with revision).

Invited Speaker – The Chicago Academy of Sciences Environmental Education Lecture Series, April 2008.


	In-service Provider
	
	M
	FT
	
	

	Alan Clemens


	M.S.Ed., Instructional Technology, Northern Illinois University


	EPFE 410
	Instructor
	No
	A Survey Examination of the Level of Mathematics Remediation within Title 1

Programs in Illinois, 2004-2005 

(ISBE 2005)


	Volunteer classroom aid, Kindergarten 2005

Instructor, Junior Achievement, 4th grade 2005/06/07

Instructor, Junior Achievement, 6th grade 2005

Instructor, Junior Achievement, 8th grade 2007

Volunteer soccer coach PK-6th grade 2005/06/07 Extensive community volunteer work with P-12 students

Illinois Administrator Academy trainer 2006/07
	
	M
	Adjunct
	
	

	Beth Conkling *
	Ed.S Educational Leadership

NIU
	LTLA 341
	Instructor
	No
	
	Classroom teacher Rockford Public Schools

Classroom teacher Spectrum School

Classroom teacher Belvidere Pub. Schools
	
	F
	Adjunct
	
	

	Greg Conderman
	Ed. D.

Special Education

University of Northern Colorado
	TLSE 456
	Associate Professor
	Tenured
	Book: Purposeful Co teaching (2008) through Corwin Press

Chapter in a book: Science Instruction in Blended Curriculum in Inclusive Settings (2008)

The Reading Fluency Flyers Club (2008) in Preventing School Failure


	8 years special ed teacher; 3 years special ed consultant  12 years supervised student teachers in elementary and special ed

Current: schools/children: consultant for local schools for co-teaching teams, supervise clinical students in local schools


	
	M
	FT
	
	

	Mary Costello*
	Masters of Science Elementary Education
	LTLA 362
	Instructor
	No
	
	Classroom teacher St Joseph School Harvard, IL 

Substitute teacher Woodstock Dist 200
	
	F
	Adjunct
	
	

	Julie Cullen
	M. S.

Special Education

Northern Illinois University
	TLSE 240, 456
	Instructor
	No
	Received the University Friends Certificate of Recognition from the Center for Access-Ability Resources


	Substitute teacher;

Volunteer head school librarian;

Educational Diagnostician for 3 1/2 years.

Current:

Substitute teacher


	
	F
	FT
	
	

	Corenna Cummings
	Ph.D. University of Pittsburgh
	ETR 430
	Associate Professor
	Tenured
	Cummings, C.C., Kalkman, D. L., Underwood, J., DeFrates-Densch, N., Conway, A.E., & Boelcke, W. Assessing the technology proficiency of college faculty. Poster accepted for presentation at the annual meeting of the American Educational Research Association, April 2007.

DeFrates-Densch, N, Cummings, C.C., Kalkman, D.L., Underwood, J., Conway, A.E., & Boelcke, W. (2007, January). We have the technology—now what? Paper  presented at the Hawaii International Conference on Education.
	
	
	F
	FT
	
	Corenna Cummings

	Michelle Dahl*
	Master Ed. Curriculum & Instruction in Interdisciplinary Studies

National Louis University
	LTRE 300
	Instructor
	No
	DeKalb Writing Committee Co-Chair

Delta Kappa Gamma-Alpha Chapter member, Vice President
	DeKalb Community Unit SD # 428 Jefferson Elementary- 3rd/4th grade multiage, 3rd grade, 2nd grade, 1st/2nd grade multiage

Keith Country Day School Kindergarten Assistant

St Paul’s Lutheran Art & Current Events for 5th/6th grade
	
	F
	Adjunct
	
	

	Sabiha S. Daudi
	Ph.D.

Natural Resource Management and Environmental Education

The Ohio State University
	TLCI 300
	Assistant Professor
	Tenure track
	Conducting research about environmental literacy levels in different sectors of society, with focus on less privileged communities


	Taught science at elementary school level (grades 3 - 5) for six years
	
	F
	FT
	
	

	Nancy Defrates Densch
	Ed.D. Educational Psychology, Northern Illinois U.
	EPS 300/304/282
	Instructor
	No
	DeFrates-Densch, N. & Kalkman, D. L. Pre-service teacher beliefs regarding diverse learners. Paper accepted for discussion at the annual meeting of the American Educational Research Association, April 2007.

DeFrates-Densch, N. (2008). Case studies in child and adolescent development. New York: McGraw-Hill.

Cummings, C.C., Kalkman, D. L., Underwood, J., DeFrates-Densch, N., Conway, A.E., & Boelcke, W. Assessing the technology proficiency of college faculty. Poster accepted for presentation at the annual meeting of the American Educational Research Association, April 2007.

DeFrates-Densch, N, Cummings, C.C., Kalkman, D.L., Underwood, J., Conway, A.E., & Boelcke, W. (2007, January). We have the technology—now what? Paper  presented at the Hawaii International Conference on Education.
	41 hours Designed and implemented a school-based after-school program for elementary school children involving the use of electronic games
	
	F
	FT
	
	

	Michael DeHaven
	MA in History from NIU

Ed.D. Candidate, Educational Psychology, Northern Illinois University
	EPFE 410 
	Instructor
	No
	
	Illinois Math and Science Academy (IMSA), Curriculum + Professional Development Specialist, The Center for Problem Based Learning, 2002-present
	
	M
	Adjunct
	
	

	Kimberly Donahue-Barrett
	Ed.D. in Literacy Education, NIU
	LTRE 300
	Instructor
	No
	
	Literacy specialist, Glen Ellyn schools 2005-present;

3rd grade teacher, Chicago, 2003-2005;

Middle school teacher, Harlem school dist., 2000-2003
	
	F
	Adjunct
	
	

	Nina Dorsch
	Ph.D. in Educational Leadership, Miami University (Ohio)
	TLCI 340
	Associate Professor
	Tenured
	Member, State Teacher Certification Board (Illinois) 2002-2008

Dorsch, N & Ainsworth, J.K. (2007, April). Meeting the challenge of preparing teacher candidates to differentiate curriculum and instruction.  Presentation at 2007 AERA Annual Meeting: Chicago.

Dorsch, N. G. (2006, February). Student performance reviews in a teacher preparation program: Assuring teacher candidate quality. Presentation at the 2006 AACTE Annual Meeting, San Diego.


	Site observation of Golden Apple finalist in 2006.
Participant-observer, pilot implementation of Response to Intervention, Kaneland Middle School, spring, 2008.


	
	F
	FT
	
	

	Cindy Drumheller*
	Ed.D. in Curriculum & Instruction, Literacy Education, NIU
	LTRE 300
	Instructor
	No
	Presenter at IRC and NSDC summer conference
	13 years 

Regular Ed, Special Ed

Reading Specialist

Literacy Coach

Elementary Reading Coordinator/District
	
	F
	Adjunct
	
	

	Laurie Elish-Piper
	Ph.D., University of Akron
	Full-time Reading Faculty, Reading Clinic Director
	Professor
	Tenured
	Elish-Piper, L., Johns, J.L., & Lenski, S.D. (2006). Teaching reading pre-K – grade 3 (3rd ed.).  Dubuque, IA: Kendall/Hunt.  
Bass, J., Dasinger, S., Elish-Piper, L., Matthews, R., & Risko, V. (2007).  A declaration of readers’ rights: renewing our promise to our students.  Boston: Allyn & Bacon.
 
Wiseman, D.L., Elish-Piper, L., & Wiseman, A.M. (2005).  Learning to teach language arts in a field-based setting.  Scottsdale, AZ: Holcomb Hathaway, Publishers.
	Literacy Coaching Professional Development, Glen Ellyn School District 41 (NIU School-University Partnership Project), worked with coaches to enhance literacy instructional practices in K-8 classrooms.

America Reads Program Advisor, DeKalb CUSD 428, DeKalb, IL -- Worked with program coordinator to train and supervise undergraduate tutors who provide individual reading tutoring to K-4 students in DeKalb elementary schools.

Reading Tutor for Struggling 5th Grade Reader (pro bono) -- Provided free weekly tutoring for 12 months in DeKalb, IL in conjunction with Jefferson Elementary School.
	
	F
	FT
	
	

	Barbara Fiehn
	Ed.D. Educational Leadership, Saint Mary's University of Minnesota 
	ETT 401
	Instructor
	No
	Fiehn, B. (2006). Library Automation in K–12: A 2006 Update, Part 2. Multimedia and Internet@Schools, (13)6.

Fiehn, B. (2006). TQM-Continuous Improvement in the School Library Media Center in Orey, M. Educational Media and Technology Yearbook. Volume 31, Westport, CT: Libraries Unlimited.
	Laraway, IL public schools 2006- ongoing

Revitalization plan for library media center and general program consultation

Smith Elementary School, Aurora, 2005-on going 

Site visits to assist in media center redevelopment, collection analysis, and planning. 21st Century Classroom development for 5th grade. Bilingual 2nd grade 21st Century classroom curriculum materials.
	
	F
	FT
	
	

	Sandra Flood
	M.S. in Physical Education, NIU
	KNPE 245
	Instructor
	No
	Member IAPHER
	Soccer coach, coach trainer, public school teacher. Teacher, NIUs  Campus Recreation Center’s program.
	
	F
	FT
	
	

	Mary Gardner
	M.S. Ed., Reading, NIU
	LTRE 300
	Instructor
	No
	
	Reading Recovery Teacher and Title 1 Teacher, Oregon CESD #220
	
	F
	Adjunct
	
	

	Teresa Gaziano-Steffan
	M.S. Ed., Reading, NIU
	LTRE 311, LTLA 341
	Instructor
	No
	
	33 years in Rockford Public Schools as Title 1 teacher/tutor, reading coordinator, elementary classroom teacher
	
	F
	Adjunct
	
	

	Janet Giesen
	Ed.D Instructional Technology, Northern Illinois University
	ETT 229
	Instructor
	No
	Giesen, J. (October 2007). Designing Faculty Development Initiatives to Develop Visual Literacy Competencies in University Faculty. Presented at the International Visual Literacy Association Conference, Curitiba, Parana, Brazil, October 10-13, 2007.

Associate Editor, Book of Selected Readings of the International Visual Literacy Association; President of the International Visual Literacy Organization, 2005-06

Giesen, J., Lockard, J., & Hung,W. C. (2004). Linking two continents; Human potential and natural resources. In R. E. Griffin, S. B. Chandler, & B. D. Cowden (Eds.), Visual Literacy and Development: An African Experience (pp. 87-92). The International Visual Literacy Association.  


	
	
	F
	Adjunct
	
	

	Melissa Gilson
	M.A.T. Oregon State Univ., Early Childhood/Elementary, ESOL
	TLCI 340, TLEE 342, TLSE 456
	Instructor
	No
	
	6th grade teacher, Palmdale, CA

4th grade teacher, Palmdale, CA

2nd grade teacher, Corvallis, OR
	
	F
	FT
	
	

	Tara Harms
	B.A. Psychology, Southern Illinois U.
	EPS 304 
	Instructor
	No
	
	Classroom volunteer for tutoring children at  a local Catholic 

high school. Worked with various schools groups with classroom 

demonstrations and ranch field trips with primarily grades 3rd-8th. Worked with middle school homeschoolers and their teachers doing 

extracurricular activities that count toward their PE credits.
	
	F
	Adjunct
	
	

	Mary Beth Henning
	Ph.D. in Curriculum and Instruction from Penn State
	TLEE 342
	Associate Professor
	Tenured
	Bell, D., & Henning, M.B. (2007).  DeKalb County, Illinois:  A local history project for second graders.  Social Studies and the Young Learner, 19(3), 7-11.

Girard, A., & Henning, M.B. (2007).  What’s in a name?  Investigating whom to memorialize.  Middle Level Learning.30,13-15

Fluck, R.A. & Henning, M.B. (2007). History: Connecting children to the past. In P.J. Farris, Elementary & middle school social studies: An interdisciplinary multicultural approach (pp. 313 - 347).  Long Grove, IL: Waveland. (Reprinted from Elementary & middle school social studies: An interdisciplinary instructional approach, pp. 320-399, by P.J. Farris, 2003, Boston: McGraw-Hill)

Henning, M.B., Snow-Gerono, J.L, Reed, D., & Warner, A. (2006). Listening to children think critically about Christopher Columbus.  Social Studies and the Young Learner,19(2), 19-22. 

Henning, M.B. & King, K.P.  (2005) Implementing STS curriculum: From university courses to elementary classrooms.  Bulletin of Science, Technology & Society, 25(3), 254-259.


	Downers Grove Grade School District 58 Social Studies Committee, facilitator (2006-2008)

Co-facilitating Kaneland District K-12 Social Studies Curriculum Committee

Washington Local Schools, Toledo, Ohio from 1996-1999
	
	F
	FT
	
	

	Sheryl Honig
	Ph.D. Curriculum and Instruction: Language, Literacy and Culture, UIC
	LTRE 300
	Assistant Professor
	Tenure Track
	Honig, S. (2007). Paths of developing writers of scientific discourse in primary grades: A contextual study. Paper presented at the annual meeting of the National Reading Conference, Austin, TX
	
	
	F
	FT
	
	

	Dan House
	Ph.D. Instructional Design & Technology, University of Iowa
	EPS 304
	Instructor
	No
	House, J.D. (2007).  The effects of mathematics beliefs and instructional strategies on achievement of 

   elementary-school students in Japan: Results from the TIMSS 2003 assessment.  Psychological Reports.

House, J.D. (2006).  Mathematics beliefs, instructional strategies, and algebra achievement of adolescent

   students in Japan: Results from the TIMSS 1999 assessment.  International Journal of Instructional 

   Media, 33, 443-462.
	Consulted on a family literacy program for struggling first-grade readers and their parents in Batavia, Illinois.  Provided assistance with data analysis and interpretation and the development of assessment instruments.


	
	M
	PT
	
	

	Pi Sui Hsu
	PhD, Instructional Technology, Pennsylvania State University
	ETT 229 and 401
	Assistant Professor
	Tenure track
	Hsu, P.-S., & Sharma, P. (2006). A systemic plan of technology integration. Educational Technology and Society, 9(4), 173-184 

Hsu, P. (October, 2006). Developing a scaffolding framework of web-based portfolios for supporting preservice teachers' reflection on the effective use of technology using LiveText. Paper presented at the annual meeting of the Associations for Educational Communications and Technology, Dallas, TX. 

Executive Peer-Reviewer for the Journal of Educational Technology and Society.


	Provide the after-school programs on gaming to students at different grade levels at Wright Elementary School

Conduct research with student teachers placed at different schools
	
	M
	FT
	
	

	Marilyn Justus
	MS.Ed.  Foundations of Education Northern Illinois U.
	EPS 300/304/282
	Instructor
	No
	Co-edited the Fall 2006 issue of Thresholds in Education
	13 hours – Visiting classrooms, meeting with teachers, administrators, school psychologist
	
	F
	Adjunct
	
	

	Deborah Kalkman
	EdD in Ed. Psych., NIU
	EPS 304/282
	Instructor
	No
	Cummings, C. C., Kalkman, D. L., DeFrates-Densch, N., Underwood, J., Boelcke, W., & Conway, A. E. (2007, April). Assessing the technology proficiency of college faculty. Paper presented for discussion at the annual meeting of the American Educational Research Association, Chicago, IL.

DeFrates-Densch, N., & Kalkman, D. L. (2007, April). Pre-service teacher beliefs regarding diverse learners. Paper presented for discussion at the annual meeting of the American Educational Research Association, Chicago, IL.

Contributing Author - McGraw-Hill, Inc., Education Division,  July 2004 - January 2005

Contributed to the development and creation of student and instructor ancillary materials (Instructor Manual, Instructor Online Resource Center, instructional videos, case studies, PowerPoint Presentations, Student Toolbox CD and Online Learning Center with Study Guide) for the update of the second edition of John Santrock’s Educational Psychology text.
	Co-ran an after-school program at Chesebro Elementary, DeKalb, IL  - Studied 3rd through 5th grade students' problem solving skills as they played the computer-based simulation Zoo Tycoon 2.  Spring 2007

Mentored one student teacher and two cooperating teachers' use of handheld computers (PDAs) for data-driven decision-making at Cortland Elementary, Cortland, IL  Fall 2006.

Worked with two 3rd grade teachers as they integrated the use of handheld computers into the 3rd grade curriculum. Brooks Elementary, DeKalb, IL  2004-05, 2005-06
	
	F
	FT
	
	

	Eunmi Kim
	MSEd, Instructional Technology, NIU
	ETT 401
	Instructor
	No
	ECT conference(2007, Anaheim)  paper published in their proceeding.

Presentation at AECT (2007) Students’ Perception of Social Presence and its Influence on their Learning in an Online Environment: A Case Study. AECT 2007

Received James Gott Scholarship (November, 2007)


	Wright Elementary PDS After School Program

Kindergarten Co-teaching activity on Digital Photography
	
	F
	Adjunct
	
	

	Melanie Koss
	Ph.D. in Curriculum and instruction: Literacy, Language, and Culture, UIC
	LTLA 362
	Assistant Professor
	Tenure track
	Koss, M.D. & Wakefield, D.S. (2008). YA novels that include characters with special needs. Booklist
	Consultant, Chicago Public Schools, workshop leader on classroom literature selection

Literacy volunteer, Northtown Academy, Chicago
	
	F
	FT
	
	

	Li-jen Kuo
	Ph.D. Educational Psychology,

University of Illinois
	EPS 304/282
	Assistant Professor
	Tenure track
	Kuo, L.-J. & Anderson, R.C. (2008). Conceptual and methodological issues in comparing metalinguistic awareness across languages. In K. Koda and A. Zehler (Eds.) Learning to read across languages. Hillsdale, NJ: L. Erlbaum Associates

Kuo, L.-J. & Reznitskaya, A. (2007, April). From group to individual argumentation: Investigating the connection. Annual Meeting of the American Educational Research Association. 

Kuo, L.-J. (2007, April). Bilingual children’s cognitive development revisited: Is there an advantage in phonological awareness?  American Association of Applied Linguistics, Costa Mesa, CA.
	26 hours school-based collaborative research about bilingual education
	
	F
	FT
	
	

	Susan L’Allier
	Ed.D., Reading, Language, and Learning Disabilities,

Harvard University
	Full-time Reading Faculty
	Associate Professor
	Tenured
	L’Allier, S. K., & Elish-Piper, L. (2007). “Walking the walk” with teacher education candidates: Strategies for promoting active engagement with assigned readings.  Journal of Adolescent and Adult Literacy, 50(5), 338-353

L’Allier, S. K., Elish-Piper, L., & Young, E. E. (2007). Evaluating candidate dispositions in advanced certification programs: The road ahead is here. Reading Research and Instruction, 46(2), 151-172.
Elva Knight Research Grant, The Effects of Literacy Coaching on Student Achievement in Reading in Grades K-3, conducted a research study to examine the effects of various literacy coaching practices on the reading achievement of K-3 students.
	Faculty liaison for the Wright Elementary School, an NIU/DeKalb School District Partnership School – for the past three years; For my work related to the Partnership, I received the College of Education’s Award for Exceptional Contributions for Service and Outreach on May 10, 2006. 
Mentored ten elementary and middle school literacy coaches in a Reading First school district – for the past three years 
Developed and taught a doctoral level course for LTRE 614:  Seminar: Examining the World of the Literacy Teacher Educator


	
	F
	FT
	
	

	Keith Lowman
	EdD,Instructional Technology, Northern Illinois University
	ETT 229
	Retired/Instructor
	No
	
	EdD,Instructional Technology, Northern Illinois University
	
	M
	Adjunct
	
	

	Lara Luetkehans
	PhD, Instructional Technology, The University of Georgia
	ETT 401
	Associate Professor
	Tenured
	Luetkehans, L., Bell, S., Bell, D. Yamagata-Lynch, L. (2006, March). Uniquely Gathered, Uniquely Guided: The Wright PDS, presented at the PDS National Conference, Orlando, FL.
Luetkehans, L., Smaldino, S., and Sorenson, C. (February 2007). Improving Learning With and About the Arts and Technology: Taking a PDS from Vision to Action through the “Wright Instructional Model”,  presented at the American Association of the Colleges of Teacher Education, New York, NY.

Brantner, N., Greenwald, G.,  L’Allier, S.,  Luetkehans, L., Mullins, S., and  Smaldino, S. (March/April 2007).  Strategies for Winning: Demonstrating Teacher Candidate Success in a PDS,  presented at the Annual Meeting of the National Association of Professional Development Schools.


	Technology Faculty Liaison to Wright Elementary PDS
	
	F
	FT
	
	

	Hayley Mayall
	PhD, Educational Psychology, The University of Connecticut
	ETT 229, Course Coordinator
	Assistant Professor
	Tenure track
	Mayall, H.J. (In Press). Integrating Video Case Studies into a Literacy Methods Course.  International Journal of Instructional Media 36(4). 

Lawless, K.A., Schrader, P.G., & Mayall, H.J. (2007). The Model of Domain Learning as a Framework for Understanding Internet Navigation. (In Press) Journal of Educational Multimedia and Hypermedia.

Lawless, K.A., Schrader, P.G., & Mayall, H.J. (2007). Acquisition of Information Online: Knowledge, Navigational Strategy and Learning Outcomes.  (In Press) Journal of Literacy Research. 39(3).


	
	
	F
	FT
	
	

	Samantha Morley *
	Ed.D., Literacy Education, NIU
	LTRE 311
	Instructor
	No
	Morley, S., Mazzolini, B., & Stoops, A. (2007) Roles of literacy coaches. Presentation at Illinois Reading Council Conference, Springfield, IL
	Pre-K Kindergarten, 1st, 4th, 6th
Middle School, taught grades 6-8 and strategic reading 6-8, co-taught social studies and English 6-8
	
	F
	Adjunct
	
	

	Pamela Nelson
	Ed.D. Curriculum & Instruction NIU
	LTLA 341 and LTLA 362
	Assistant Professor, retired
	Was tenure track
	
	-Co-Chair for 2005 Conference-“For the love of reading”

-Committee Chair for 2005 conference “We are Family” for NIU children’s Lit Conference

-President of Illinois reading council of the international reading associations 2006-2007

-P-12 Schools Special reading 1st-12th 1967-73

-5th grade teacher at 2 different schools 1967-73

-Taught LTLA 539, LTLA 341
	
	F
	FT
	
	

	Bruce Novak
	Ph.D. University of Chicago
	EPFE 410
	Instructor
	No 
	Novak, B. (2007) Producing the Great Persons to Produce Great Persons:  Teacher Education for a Strong, Vibrant, Humane Democratic Citizenry,” invited chapter of Renewing Democracy:  A Call to Educational Action, Seattle: Institute for Educational Inquiry
	Rich Township High School, Richton Park, IL, 

English Teacher 

J.C. Orozco Academy of Fine Arts and Sciences, Chicago, IL Language Arts and Social Studies Teacher, 6th and 7th grades 

St. Martin de Porres Academy, Chicago, IL

English Teacher
	
	M
	Adjunct
	
	

	Jeanne Okrasinski
	Ed.D., Curriculum & Instruction, NIU
	TLCI 340
	Instructor
	No
	Textbook: Creating Your Teaching Portfolio
	Supervision of student teachers
	
	F
	FT
	
	

	Linda O’Neill
	Post Doctoral 

MS. Ed. in Foundations of Education, Northern Illinois University

Ed.D. Adult Continuing Education, Northern Illinois University, DeKalb, Illinois 


	EPFE 410
	Associate

Professor
	Tenured
	O'Neill, L. (2007, August). “Embodied hermeneutics: Gadamer meets Woolf in A Room of One's Own”, Educational Theory, 57 (3), 325-337.

Ohio Valley Philosophy of Education Society (OVPES) 2001- Present

Annual Conference Site Coordinator, 2004; Secretary-Treasurer, 2005-2007.

Phi Delta Kappa Service Award, 

Spring 2007.
	Illinois Math & Science Academy (IMSA) - Summer 2007 project connecting

Sophomore Navigation Experience with Standards of Significant Learning (SSLs)


	
	F
	FT
	
	

	Sue Orem
	Ed.S. University of Georgia
	LTRE 311
	Instructor
	No
	
	Literacy coordinator, DeKalb District #428
	
	F
	Adjunct
	
	

	Patricia Ottolino
	EdD, Instructional Technology, Northern Illinois University
	ETT 229, 401

LTLA 341
	Instructor
	No
	Presented Illinois Teachers of Hard of Hearing Deaf Individuals March 2007 [Using Technology Ethically and Responsibly]

Illinois Teachers of Hard of Hearing Deaf Individuals March 2007 [Key Pal Project: Collaboration Between Pre-Service Teachers of the Deaf and Hard of Hearing and Junior High Deaf and Hard of Hearing Students]

President of Children's Learning Center - October 2006 - 2008 (board member since 1998). Board Member Illinois Teachers of Hard of Hearing/Deaf Individuals


	Volunteered to substitute at CLC from time to time (Pre-School classrooms)

Teach literacy classes every day with students who are deaf and hard of hearing and are under the age of 21, which is technically school-age for special education students. 


	
	F
	FT
	
	

	Steven Pentak
	M.S.Ed., Outdoor Teacher Education, NIU
	TLEE 344
	Instructor
	No
	
	Middle school science teacher, West Chicago School District 33, 1975-present
	
	M
	Adjunct
	
	

	Teresa Reed-Schuster*
	Ed.D Curriculum & Instruction

NIU
	LTRE 300
	Instructor
	No
	
	Special Education teacher Clark Elementary S. Bela

First Grade Teacher Oregon CUSD 220
	
	F
	Adjunct
	
	

	Donald J. Richgels
	Ph.D. Univ. of Wis.-Madison,

Curriculum and Instruction-Reading
	Did not teach for the program this year (sabbatical in fall and taught for ELL and ECE programs in spring and summer)
	Professor
	Tenured
	McGee, L.M., & Richgels, D.J. (2008, but available March 2007). Literacy's beginnings: Supporting young readers and writers (Fifth Edition).  Needham, MA: Allyn and Bacon. 

Richgels, D.J. (2004). Theory and research into practice: Paying attention to language.  Reading Research Quarterly, 39, 470-477.

Member of Board of Directors of the National Reading Conference, 2005-present.
	1-on-1 assessment of preschoolers' and kindergartners' early literacy knowledge in their school settings, using a new observation protocol that I am developing (Sampling and Analyzing Invented Spelling in a PictureBook Context); 11 preschoolers and 49 kindergartners in seven classrooms in the Northeast, Southwest, and Midwest of the USA; fall 2006-winter 2007).  
	
	M
	FT
	
	

	Patricia Rieman*
	Ed.D. Curriculum & Instruction NIU
	LTRE 300, LTLA 341
	Instructor
	No
	
	ESL 9-12 2003-2006

 Bilingual Education High School teacher 92-98

Bilingual Education Middle School teacher 1980-92
	
	F
	FT
	
	

	Carolyn Riley
	M.A., University of Northern Iowa, Reading

Ed.D. Candidate, NIU, Curriculum & Instruction


	TLEE 342
	Instructor
	No
	2 presentations at ICSS, Fall 2007

Presentation at SSMA Fall 2006 in San Antonio 
	Supervisor of student teachers for Illinois State University, 2002-2006.

Taught 34 years in public schools at grades: 1, 2, 3, 4, 5, & 8.


	
	F
	Adjunct
	
	

	Catherine Roller
	BS Special education, Northern Illinois U.
	EPS 300
	Instructor
	No
	
	For the past 3 years teacher of K-3 Special Education/Emotionally Disabled   
	
	F
	Adjunct
	
	

	Linda Rohlman
	M.S. Ed. Reading, NIU
	LTRE 300
	Instructor
	No
	
	5th grade teacher, DeKalb schools, 18 years
	
	F
	Adjunct
	
	

	Istifanus Sanga
	Ph. D. Educational Administration, 

University of South Carolina
	ETT 229
	Instructor
	No
	
	Community Based Tutoring Program: School/community partnership in educating students.

Paper presented at the 2002 Annual Meeting of the American Educational

Research Association (AERA), New Orleans, Louisiana.
	
	M
	Adjunct
	
	

	Leslie A. Sassone


	Ph.D.  Educational Studies, Purdue University
	Foundations of Education Program Chair, Teaching EPFE 410
	Associate Professor
	Tenured
	Sassone, Leslie A. (2007) “Friedrich Nietzsche.”  In Introduction to the Foundations of Education, 14th Ed.  Johnson, James; Musial, Diann; Hall, Gene; Gollnick, Donna; Dupuis, Victor.  (Boston, MA: Allyn & Bacon)

Member Review Board, Paideusis: The Journal of the Canadian Philosophy of Education Society.  Invited, 2006 – present.

Member, Program Committee, Ohio Valley of Education Society Meeting, Dayton OH, September 27-29, 2007.  Conference theme: “The Big Chill: The Denial of Racial Discourse in Modern Philosophy.” 
	Learning Philosophy with 6th graders: Spring 2007,

Lincoln Elementary, U46, Hoffman Estates, IL (Gail Gattis, teacher)
	
	F
	FT
	
	

	Jennifer Schmidt
	Ph.D. in Human Development from University of Chicago
	EPS 300/304/282
	Associate Professor
	Tenured
	Schmidt, J.A., Shumow, L. & Kackar, H. (2007). Adolescents' participation in service activities and its impact on academic, behavioral, and civic outcomes.  Journal of Youth and Adolescence, 36, 127-140. 

Schmidt, J.A., Shernoff, D.J., & Csikszentmihalyi, M. (2007).  Individual and situational factors related to the experience of flow in adolescence: A multilevel approach.  In A.D. Ong & M. van Dulmen (Eds.) Oxford handbook of methods in positive psychology, pp. 542-558. New York: Oxford Press.

Hektner, J.M., Schmidt, J.A, & Csikszentmihalyi, M. (2007).  Experience sampling method: Measuring the quality of everyday life.  Thousand Oaks, CA: Sage.  
	In summer 2006 traveled to Havana, Cuba and  surrounding provinces to observe educational practices in elementary, middle, and high schools. During the trip met with students, and had discussions with teachers and administrators about best practices in both cultures.
Reviewer, Human and Animal Subjects Research Committee, Illinois Mathematics and Science Academy (review high school student proposals). 
	
	F
	FT
	
	

	Eui-kyung Shin
	Ph, D. / Elementary Education/

University of South Carolina
	TLEE 342
	Associate professor


	Tenured
	Shin, E. (2006).  Using Geographic Information System to enhance forth graders’ geographic content knowledge and map skills.  Journal of Geography, 105(3), 109-120.

Shin, E., Wilkins, E. A., & Ainsworth, J. (2006). The nature and effectiveness of peer feedback during an early clinical experience in an elementary education program. Action in Teacher Education, 28(4), 40-52.
Shin, E. (2007) Using Geographic Information System (GIS) technology to enhance elementary students’ geographic understanding.  Theory and Research in Social Education, 35(2), 231-255.
	Visiting partnership schools during our preservice teachers’ clinical experiences, and providing written and oral feedback and communicating with cooperating teachers about their social studies teaching 
	
	F
	FT
	
	

	Diana Steele
	Ph.D., University of Florida
	MATH 402
	Professor
	Tenured
	Steele, D.F. (2007). Understanding students’ problem-solving knowledge through their writing. Mathematics Teaching in the Middle School, 13, 102-109.

Steele, D. F. (2005). Using writing to help students develop problem-solving schemas for algebraic thinking. School Science and Mathematics, 105, 142-154.
	
	
	F
	FT
	
	

	Tracey Stuckey
	MSEd, Educational Psychology, Northern Illinois University
	ETT 229 and 401
	Instructor
	No
	Stuckey-Mickell, T. A. & Stuckey-Danner, B. D. (2007). Virtual Labs in the Online Biology Course: Student 

Perceptions of Effectiveness and Usability. Journal of Online Learning & Teaching, 3(2), 105-111. Available: http://jolt.merlot.org/vol3no2/stuckey.pdf 

Stuckey-Mickell, T. A. (2007, October). I Can Do This Job: Why Do I Need A Degree? An Interactive

Discussion on Technology and the Falsification of Postsecondary Degree Credentials. Session

presented at the annual conference of Midwestern Educational Research Association, St. Louis, MO.

Stuckey-Danner, B. D. & Stuckey-Mickell, T. A. (2007, October). Conveying the Nature of Science in a Virtual

World. Paper presented at the annual conference of Midwestern Educational Research Association, St. Louis, MO.

Stuckey-Mickell, T. A., Stuckey-Danner, B. D., & Taylor, B. C. (2007, April). Virtual Labs in the Online

Biology Course: Student Perceptions and Implications for Policy and Practice. Paper presented 12th

Annual Technology, Colleges, & Community Worldwide Online Conference [ONLINE]. Accessible:

http://etec.hawaii.edu/proceedings/2007/ 


	Wright Elementary PDS After School Program and some Inservice workshop/consulting
	
	F
	Adjunct
	
	

	Rochelle Torok
	MSEd, Instructional Technology, Northern Illinois University
	ETT 229
	Instructor
	No
	
	Information Technology Consultant, Informatics 1998/2006

Instructor for classroom and on-site software training, CompUSA 1994/2001
	
	F
	Adjunct
	
	

	Jason Underwood
	MSEd, Instructional Technology, Northern Illinois University
	ETT 229 and 401
	Instructor
	No
	Butler, R. & Underwood, J.M. (2007, March) Games, simulations and virtual worlds in the library media center.  Presented at the Dukane Institute, Naperville, IL.

Underwood, J.M.  (2007, February) Games, simulations, and virtual worlds in the classroom.  

Workshop presented at the Illinois Technology Conference for Educators in St. Charles, Illinois.

Underwood, J.M., Kalkman, D.L., DeFrates-Densch, N., & Cummings, C.C. (2007, January) Using technology for data-driven decision-making. Workshop presented at the Hawaii International Conference on Education, January, 2007. 
	16 Hours (After School Program at Chesebro Elementary)


	
	M
	Adjunct
	
	

	Melanie Unterman
	Ed.D., Curriculum and Instruction, Aurora University
	TLSE 456
	Instructor
	No
	
	Special education teacher, Glenbard North H.S., 1994-present
	
	F
	Adjunct
	
	

	Steve Wallace
	EdD, Educational Psychology, Northern Illinois University
	ETT 430 
	Assistant Professor
	Tenure track
	Wallace, S. R. (2008). Statistical applications to assessment. In D. Musial, G. Nieminen, & J. Thomas (Eds.), Foundations of meaningful educational assessment. New York: McGraw-Hill

Wallace, S. R. (2007). Mapping student achievement. Inservice presentation for Project Arrow, Elementary School Gifted Program, Indian Prairie School District #204. Naperville, IL.

Wallace, S. R. (2007). Local assessments: The mathematics curriculum. Inservice support for Kaneland elementary school faculty and staff, Kaneland Community School District #302. Maple Park, IL.


	Consult as part of the NIU Partnership Office with Kaneland School District #302 running a series of staff develop workshops; consult with teachers in the high school revising the Algebra I local assessment; consult with elementary school teachers to create the local math assessments for grades K-5; consult with a team of teachers and administrators in identifying and piloting response-to-intervention (RTI) programs at the elementary schools and the middle school

Consult with Indian Prairie School District #204 in a two-year long project/staff development initiative at revising and assessing their gifted education program. 

Consult with several school districts in the south-suburban Cook county area. Most of that experience was related to assessment, including proctoring the Plan and Explore (ACT) assessments given to incoming freshman in District #218. 

Participated in the Prairie State assessments given in the Spring of 2007.


	
	M
	FT
	
	

	Sue Weiss
	M. A.

Special Ed

Northern Illinois University
	TLSE 456
	Adjunct Instructor
	No
	-------------
	13 years special education  Self Contained and /or Resource Teacher; Current: middle school special ed teacher


	
	F
	Adjunct
	
	

	Donna E. Werderich


	Ed.D., Northern Illinois University; Curriculum & Instruction, Literacy Education
	LTLA 341
	Instructor (2006-2007)/

Assistant Professor 2007-present
	No/Tenure track
	Werderich, D. E. (in press).  Infusing parent and community involvement into the curriculum through profiles. Middle School Journal. 

Werderich, D. E., & Pariza, J. L. (2007).Teaching the love of reading. Illinois Reading Council Journal, 35(2), 22-31.
Farris, P. J., Kuhrt, B. L., & Werderich, D. E. (2007). Facilitating learning through strategic instruction in social studies. In P.J. Farris (Ed.), Elementary and middle school social studies: An interdisciplinary, multicultural approach (pp. 187- 228). Boston: McGraw-Hill. 
Werderich, D.E.(2006).

The teacher’s response process in dialogue journals. Reading Horizons, 47(1), 47-73.
	
	
	F
	FT
	
	

	Corrine Wickens
	Ph.D. Curriculum and Instruction, Texas A&M
	LTRE 311
	Assistant Professor
	Tenure track
	Wickens, C.M. & Sandlin, J.A. (2007). Literacy for what? Literacy for whom?: The politics of literacy education and neocolonialism in UNESCO and World Bank-sponsored literacy programs. Adult Education Quarterly, 57 (4), 275-292
	
	
	F
	FT
	
	

	Mary Williams
	Ed.D. NIU
	LTRE 300
	Instructor
	No
	Williams, M. (2006). Two reading classes a day: Helping struggling readers succeed. International Reading Association Conference.
	Middle school reading specialist, Indian Prairie School District
	
	F
	Adjunct
	
	

	Doug Williamson
	M.S. Ed in Reading, Northern Illinois University
	LTRE 311
	Instructor
	No
	
	District 300, Carpentersville, IL 1974-2008, including Title I program facilitator (4 years), reading specialist (14 years)
	
	M
	Adjunct
	
	

	C. Sheldon Woods
	Ph. D., Kansas State University
	TLEE 344
	Associate Professor
	Tenured
	Conderman, G. & Woods, C.S. (2006) Teacher education and positive youth development. International Journal of Learning

TEACH House faculty advisor

Conderman, G. & Woods C.S. (2007). Science instruction: An endangered species.  Kappa Delta Pi Record, 65 (2), 76-80.

Woods, C. S. (2007). Towards a culturally sensitive HIV/AIDS education curriculum: Kenyan Literacy Project. The International Journal of Learning 14.  (6 pages)
Conderman, G. & Woods C.S. (2007). Science in the inclusive classroom. In LaRocque, M. & Darling, S. M. (Eds.), Blended curriculum in the inclusive k-3 classroom. (pp. 309-347) Boston, MA: Pearson A&B.

Woods, C. S.  & Conderman, G. (2007). Teach so they remember: Mnemonics across the curriculum Presentation at 41st Annual UW Oshkosh Special Education Conference. Oshkosh, WI

Woods, C. S.  & Conderman, G. (2007). True colors in the classroom.. Presentation at the 17th Annual “Spring Tonic” Conference. Silver Lake College, Mantiwoc, WI.
	Sandoval Elementary Science Fair Judge

Clinical supervision of science methods students in second professional semester.(5-6 hrs/section/semester)
	
	M
	FT
	
	

	Lisa Yamagata-Lynch


	Ph.D. in Educational Psychology and Instructional Systems Technology, Indiana University
	ETT 401A

ETT 401B
	Assistant Professor
	Yes
	Yamagata-Lynch, L., C. (in press). Confronting analytical dilemmas for understanding complex human interactions in design-based research from a Cultural-Historical Activity Theory (CHAT) framework. The Journal of the Learning Sciences.

Yamagata-Lynch, L. C. & Smaldino, S. (in press). Using Activity Theory to Evaluate and Improve K-12 School and University Partnerships. Evaluation and Program Planning.
	Malta Elementary School Technology Liaison. Work with teachers and co-teach in their classrooms—150 hours

Rockford Public Schools Technology Professional Development Facilitator—35 hours
	
	F
	
	
	

	Jill Yeck
	MS, El. Ed. Hofstra University
	EPS 450X
	Instructor
	No
	
	Fourth grade teacher, District 200, Wheaton, Il

Substitute teaching, Shoreham/Wading River SD,

Shoreham NY

Educator, SWR Science Museum and Community Ed.Shoreham

NY

Instructor, Udomvitya School, Udornthani, Thailand


	
	F
	
	
	

	Dianne Zalesky
	M.A. in Reading, National Louis Univ.
	LTRE 300
	Instructor
	No
	Bilingual education teacher, high school and middle school grade levels.
	
	
	F
	Adjunct
	
	

	Alan Zollman
	Ph.D. Indiana University
	MATH 402
	Associate Professor
	Yes
	Zollman, A. (2007). Revisiting the needs of the gifted mathematics students: Are students surviving or thriving? Mediterranean Journal for Research in Mathematics Education 6 (1 &2), 139-147.

Zollman A. (2008, April 11. Math ain’t kitty litter: Thinking outside the box with nonlinear problem solving. Presented at the Annual Conference of the Research Council on Mathematics Learning, Cleveland, OH.

Zollman, A. (2007, November 19). Teachers seeking wisdom: Correlations of teachers’ lessons to state curriculum and tests.  Presented at the Annual Conference of the School Science and Mathematics Association. Indianapolis, IN.
	
	
	M
	FT
	
	

	Michelle Zwart
	M.S. Ed., NIU in Literacy Education
	LTLA 341
	Instructor
	No
	Zwart, M. & Falk-Ross, F. (2008). Creating interdisciplinary units for middle schoolers. Illinois Reading Council Journal 36 (3), 3-7.
	Literacy Coach, Brady Elementary School, Aurora, IL 2005-present.

1st and 2nd grade teacher, Brady Elementary School, Aurora, IL, 1997-2005
	
	F
	Adjunct
	
	


SECTION II – ASSESSMENTS

UNCHANGED SINCE LAST REPORT
In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 


	Name of Assessment
	Type or 

Form of Assessment
	When the Assessment
Is Administered
(course, activity, etc.)

	
	
	

	1
	Licensure assessment (Content area certification test)


	
	

	2
	Assessment of content knowledge


	Concept-based lesson plans
	

	3
	Assessment of candidate ability to plan


	Literacy lesson plans

Classroom Management Plan


	

	4
	Assessment of student teaching or internship


	Student Teaching Evaluation
	

	5
	Assessment of candidate effect on student learning or the learning environment


	Teacher Work Sample
	

	6
	Additional assessment that addresses standards (required—see your SPA for details) 

	Best Practice School Project
	

	7
	Additional assessment that addresses standards (required or optional, depending on your SPA)
	Adapted lesson plan
	

	8
	Additional assessment that addresses standards (required or optional, depending on your SPA)
	
	

	9
	Dispositions assessment (required)
	
	


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

UNCHANGED SINCE LAST REPORT
For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.


	PROGRAM STANDARD


	APPLICABLE ASSESSMENTS FROM SECTION II

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:

#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 


1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  ICTS Elementary/Middle Grades Content Test

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _151 Majors/18 pre-majors_________

Number of Candidates Meeting Program Expectations: _147 majors/15 pre-majors_

3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subscores, ie. what areas of the test were strongest and which were less strong).

Candidates are required to pass the Content test in order to graduate from the program, so the pass rate for program completers is 100%.  For 2008-2009, the overall pass rate was 95.9%.  Scores on the sub-areas of the test have generally been above state averages, particularly in the areas of mathematics and language arts and literacy. The one exception has been in the area of social sciences, where 69 of 147 majors who passed the overall content test and 7 of 15 pre-majors who passed the overall test had their lowest subscore in social sciences.   Also 37 of the total 162 who passed the test had a social studies subscore below the threshold of 240, which is generally deemed indicative of satisfactory performance.  However, the social sciences average score for NIU candidates was 249. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here. Candidates exceed the 80% pass rate required by ACEI.  Since both pre-majors and majors score lowest in the social sciences area, the faculty wonders if the required general education courses provide adequate preparation in this content area.  Since the university is currently engaged in a study of general education requirements, the faculty awaits the outcome of that study before considering program improvements or modifications.  Program faculty in Social Studies will monitor the relationship, if any, between low scores on the ICTS Content test in the social studies area and candidates’ performance on the social studies content assessment (Assessment #2).
5. Attach an electronic copy of the assessment tool or description of the assignment.

The Elementary/Middle Grades Content Test includes the areas of Language Arts and Literacy, Mathematics, Science, Social Sciences, and Arts, Health and Physical Sciences. The content test contains 125 multiple-choice test questions. Scores for the test are reported on a scale from 100 to 300. A total test scaled score of 240 or above is required to pass the test. Sub-area scores are also reported and are intended to provide candidates with feedback on performance in the major subareas of the test. While there is no “passing” score associated with individual subareas, ICTS advises examinees that a score of 240 or above on a given sub-area is generally considered satisfactory.
6. Attach an electronic copy of the scoring guide.

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  Concept-based lesson plans in the areas of social studies and science

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __Social Studies: 168_






Science: 100 (results from fall 2008 not available)

Number of Candidates Meeting Program Expectations:  Social Studies: 166









      Science: 92

3. A brief analysis of the data findings. Type response here. 

Social Studies: Exemplary and satisfactory performance dominated in all components, but 24 (14%) candidates’ performance was at the developing level in the area of connections to TLEE 342 course learning, indicating difficulty in bridging theory and practice.

Science: The 8 candidates who did not meet expectations failed because they did not submit their work via LiveText by the deadline for submission.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Social Studies: Make explicit connections between theory and practice in course instruction. 
Science: Candidates are required to obtain and use LiveText throughout the program, so no remedy is apparent for those who fail to do so during student teaching.

5. Attach an electronic copy of the assessment tool or description of the assignment.  UNCHANGED SINCE LAST REPORT

6. Attach an electronic copy of the scoring guide. 

UNCHANGED SINCE LAST REPORT

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  

LTRE 300/LTLA 341/LTLA 362 lesson plans; TLCI 450/EPS 450X Personal System of Discipline

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _LTLA 362: 155






    LTRE 300: 279






    TLCI 450/EPS 450X: 100 (fall 2008)

Number of Candidates Meeting Program Expectations: _LTLA 362: 144 (92.9%)









 LTRE 300: 272 (97.5%)









 TLCI 450/EPS 450X: 100 (100%)

3. A brief analysis of the data findings. Type response here.

LTLA 362: 7 candidates did not meet expectations in the area of communication content, indicating weak writing skills; 4 candidates did not meet expectations in the areas of content planning and curriculum strategies.

LTRE 300: In Fall 2008, the primary area needing improvement was communication content.  In Spring 2009, areas needing improvement were reflection on professional development and content planning.

TLCI 450/EPS 450X: All candidates assessed met expectations

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

LTLA 362 and LTRE 300: To address concerns about candidates’ writing proficiency in professional contexts, the faculty has developed a course that focuses on professional writing skills that will be added to the program.  Candidate’s lesson plans and reflections on practice in subsequent courses and clinical experiences do not indicate that concerns about content planning, curriculum strategies and reflection on professional development continue past the initial professional semester, so no changes/modifications are being considered at this time.

TLCI 450/EPS 450X: Candidate performance does not indicate a need to improve/modify the program.

5. Attach an electronic copy of the assessment tool or description of the assignment. UNCHANGED SINCE LAST REPORT
6. Attach an electronic copy of the scoring guide. UNCHANGED SINCE LAST REPORT
#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. Student teaching evaluation

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _264_________

Number of Candidates Meeting Program Expectations: __260_____________

3. A brief analysis of the data findings. Type response here.

Items in which 95% or more of candidates were rated proficient:

Provides Alignment with Instructional Goals and Standards  

Interacts with Students Appropriately and Respectfully  

Provides Opportunities for Students to Communicate

Professional conduct and skills

Items in which less than 80% of candidates were rated proficient:

Involves Students in Self-assessment Activities

Engages Families

Areas for improvement:

Working with families; 

planning instruction for diverse students; 

interdisciplinary approaches; 

promoting higher order thinking skills

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Program revision being considered by faculty includes the following: addition of course work in multicultural methods and materials and meeting the needs of English Language Learners; additional emphasis on working with families; and placing a course that emphasizes knowledge of community prior to student teaching.

5. Attach an electronic copy of the assessment tool or description of the assignment.  UNCHANGED SINCE LAST REPORT
6. Attach an electronic copy of the scoring guide.  UNCHANGED SINCE LAST REPORT
#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.   Teacher Work Sample
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __237________

Number of Candidates Meeting Program Expectations: __230_____________

3. A brief analysis of the data findings. Type response here.   TWS data indicate a strong area of competence in the area of instructional design (96% of students meeting targets in pre-assessment graph and analysis, unit overview, design of three activities, and use of technology) and reflection for professional growth (98%).  Performance in assessment-related subareas, which in past years had been areas that needed improvement, showed improvement,  with 87% fully meeting expectations in analyzing and using formative assessment results, and 95% fully meeting expectations in pre/post test analysis.

  
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.  While performance in analysis of assessment data has improved over previous years, areas in which candidates experienced relatively more difficulty relate to assessment.  The faculty has voted to alter the program sequence so that the course on assessment would precede student teaching and the TWS.
5. Attach an electronic copy of the assessment tool or description of the assignment.  UNCHANGED SINCE LAST REPORT
6. Attach an electronic copy of the scoring guide.  UNCHANGED SINCE LAST REPORT
#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. Best Practice School Project
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _123_________

Number of Candidates Meeting Program Expectations: __121_____________

3. A brief analysis of the data findings. Type response here.

While 98% of candidates met or exceeded expectations for the overall assessment, as many as 11% demonstrated some difficulty in articulating reasons why aspects of the proposed plan could be considered best practice, especially in the area of meeting the needs of students who are English language learners.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Infusing strategies for addressing the needs of English Language Learners throughout program course work has not enabled all candidates to formulate a solid rationale for effective practices in this area.  The faculty is considering adding a course that focuses on best practices for addressing the needs of English Language Learners.

5. Attach an electronic copy of the assessment tool or description of the assignment.  UNCHANGED SINCE LAST REPORT
6. Attach an electronic copy of the scoring guide.  UNCHANGED SINCE LAST REPORT
#7 ((Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.    Adapted lesson plan

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___231_______

Number of Candidates Meeting Program Expectations: ____222___________

3. A brief analysis of the data findings. Type response here.

Only 9 candidates did not meet expectations across all 7 elements of the assessment.  Areas of strength included demonstration/modeling/visual, adaptations and technology, and student practice.  Assessment is the area in which 9 candidates did not meet expectations.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

As other data indicate, candidates’ skills in the area of assessment are affected by the placement of a course focusing on assessment late in the program (after student teaching).  The faculty has decided to change the program course sequence to place the course focusing on assessment earlier in the program.

5. Attach an electronic copy of the assessment tool or description of the assignment. UNCHANGED SINCE LAST REPORT
6. Attach an electronic copy of the scoring guide.  UNCHANGED SINCE LAST REPORT
#8 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards or dispositions assessment. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.


2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.  

6. Attach an electronic copy of the scoring guide.  

#9 (Required):  Dispositions assessment 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  Instructors use a dispositions rubric based on the unit conceptual framework to assess all candidates, reporting concerns to a dispositions coordinator who assigns activities designed to assist students in improving dispositions for teaching.  A system of 4 levels based on number of instructors with concerns and number of indicators reported guides efforts to assure that all candidates demonstrate acceptable dispositions, with the fourth level designating candidates who do not meet program disposition expectations.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___434 (includes individuals admitted to the program as teacher candidates; does not include 372 pre-elementary education majors)_______

Number of Candidates Meeting Program Expectations: ___419____________

Clarification: Fifteen candidates were moved to Level 4, which is the level defined as not meeting expectations.  As a result of formal reviews, three were dismissed immediately.  Twelve candidates had remediation plans required.  Two of the twelve failed to complete the assigned remediation steps and were subsequently dismissed. Thus, a total of five candidates were ultimately dismissed.  Ten have successfully completed the required remediation steps and are continuing in their course of studies.  Aside from those fifteen who did not meet expectations, 52 other candidates at various points in their programs were referred for Level 2 and Level 3 intervention plans to promote development of appropriate dispositions.  An additional 12 pre-major candidates were referred for informal interventions.
3. A brief analysis of the data findings. Type response here.  The types of dispositions referrals demonstrated a clear pattern.  The vast majority of reports involved dispositions rubric indicators within the Caring category.  Specifically, indicator 1H (tardiness to class, late submission of assignments, leaving class early, and/or absences have been problematic) was more frequently reported than nearly all other indicators combined.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here. 
 Our knowledge of the frequency of concerns in the Caring category prompted a more proactive approach to informing candidates of expectations.  A dispositions workshop was developed and implemented as an optional professional development activity.  Candidates’ evaluations of the workshops indicated that they found them to be very informative and beneficial.  As a result of those data, the workshops will be required during the first clinical semester for all candidates as of the fall semester of 2009.  Self-assessments are being implemented to focus the rubric indicators and to result in two self-improvement goals for each candidate.  Another strategy was implemented to ensure that candidates have accessible resources; student ambassadors were recruited to act as liaisons for their peers.  The ambassadors help lead workshops, provide input to improve the dispositions protocol, answer questions, and make brief presentations in classes as invited guests.  Finally, clinical performance contracts are being implemented on a regular basis for candidates whose dispositions development needs to be closely monitored.
5. Attach an electronic copy of the assessment tool or description of the assignment.  UNCHANGED SINCE LAST REPORT
6. Attach an electronic copy of the scoring guide.  UNCHANGED SINCE LAST REPORT
SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)

1. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __153________

Number of Candidates passing the test: __152_____________

2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

The Elementary Education NIU average score was 265, exceeding the state average score of 263. Subscores in the area of planning and delivering instruction were consistently higher than other subareas.  Subscores in the area of foundations, characteristics and assessment, while passing scores, were generally the lowest of the subscores.  This is understandable since candidates often take the APT prior to the semester in which they take a course in assessment.  The faculty has approved reconfiguring the sequence of courses to place the assessment course earlier in the program.

NIU EXIT SURVEYS (Initial Teacher Certification Only)

1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.

Cooperating teacher responses (20 in fall and 7 in spring) and student teacher responses (31 in fall, 3 in spring) were limited. Across candidate, cooperating teacher, and supervisor responses, the area of assessment appeared as an area of “adequate” preparation more frequently than other areas.  Cooperating teachers and supervisors also identified relationships with colleagues/parents/community as an area that is less strong in level of preparedness.  Both areas are currently the focus of course work that follows student teaching in the program sequence.  The faculty has decided to reorder the course sequence to place student teaching after courses in these areas.

TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)

1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.

Areas in which graduates (and supervisors) indicated a need for improvement (less than 75% satisfaction) centered on the following: assessment, use of technology, fostering and utilizing community and parent relationships, meeting needs of English Language Learners and students with disabilities, and multicultural education.  Courses related to assessment and community relationships have been post-student teaching; the faculty has decided to reorder the sequence to place these courses before student teaching.  The faculty is also considering adding course work in the areas of teaching English Language Learners and multicultural education.

DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)

1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here. 

Teacher Work Sample Contextual Factors Standard:
The teacher uses information about the learning-teaching context and student individual differences to set learning goals, to establish an assessment plan, and to design instruction.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __237________

Number of Candidates Meeting Program Expectations: __228_____________

3. A brief analysis of the data findings. Type response here.

Candidates were able to describe community/school elements of the learning context quite well, and they were able to describe student characteristics and student approaches to learning at an acceptable level.  Nine candidates did not meet expectations in discussing the effects of contextual characteristics on assessment and instruction.  

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Understanding of the implications of contextual factors for assessment should improve with the planned shift of a course in assessment to prior to student teaching where the TWS is completed.  Although present in the current program, additional emphasis on adaptation of instruction is needed in TLSE 456 and throughout methods courses.

5. Attach an electronic copy of the assessment tool or description of the assignment.

Tasks: Discuss relevant factors with regard to the setting.  Discuss how they may affect the teaching-learning and assessment processes. 
Prompts:
Community, District, School, and Classroom - Address geographic location, community and school district population, socio-economic profile, and race/ethnicity profile.  

Student Characteristics - Address student characteristics you must consider as you design instruction and assess learning.  Include factors such as age, gender, race/ethnicity, special needs, achievement/developmental levels, culture, language, interests, and learning styles/modalities.  Also address skills and prior learning relative to the unit of instruction that may influence the development of your learning goals, assessment plan, and instructional design. 
Assessment Implications AND Instructional Implications - First, address how the contextual characteristics of the community, district, school, classroom, and learners will impact your assessment plan.  Include specific implications for pre-assessment, formative assessment, and post-assessment.  Second, address how the contextual characteristics of the community, district, school, classroom, and learners will impact your instructional design.  Include specific implications for at least two contextual characteristics.  Discuss any other factors that will influence how you plan and implement your unit.

6. Attach an electronic copy of the scoring guide.

	Contextual Factors



	
	Indicator Not Met (1 pt)
	Indicator Partially Met (2 pts)
	Indicator Met (3 pts)

	Knowledge of Community, School and Classroom Factors (1, 20%)
	Teacher displays minimal, irrelevant, or biased knowledge of the characteristics of the community, school and classroom
	Teacher displays some knowledge of the characteristics of the community, school, and classroom that may affect learning. 
	Teacher displays a comprehensive understanding of the characteristics of the community, school, and classroom that may affect learning. 

	Knowledge of Characteristics of Students (1, 20%)

ACEI 1.0, ACEI 3.2
	Teacher displays minimal, stereotypical, or irrelevant knowledge of student differences (e.g. development, interests, culture, abilities/disabilities). 
	
Teacher displays general knowledge of student differences (e.g., development, interests, culture, abilities/disabilities) that may affect learning. 
	Teacher displays general & specific understanding of student differences (e.g., development, interests, culture, abilities/disabilities) that may affect learning. 

	Knowledge of Students' Varied Approaches to Learning (1, 20%)

ACEI 3.2
	Teacher displays minimal, stereotypical, or irrelevant knowledge about the different ways students learn (e.g., learning styles, learning modalities). 
	Teacher displays general knowledge about the different ways students learn (e.g., learning styles, learning modalities). 
	Teacher displays general & specific understanding of the different ways students learn (e.g., learning styles, learning modalities) that may affect learning. 

	Knowledge of Students' Skills and Prior Learning (1, 20%)

ACEI 1.0
	Teacher displays little or irrelevant knowledge of students’ skills and prior learning. 
	Teacher displays little or irrelevant knowledge of students’ skills and prior learning.
	Teacher displays general & specific understanding of students’ skills and prior learning that may affect learning. 

	Implications for Instructional Planning and Assessment (1, 20%)
	Teacher does not provide implications for instruction and assessment based on student individual differences and community, school, and classroom characteristics OR provides inappropriate implications. 
	Teacher provides general implications for instruction and assessment based on student individual differences and community, school, and classroom characteristics. 
	Teacher provides specific implications for instruction and assessment based on student individual differences and community, school, and classroom characteristics. 


TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here.  Technology Integration Lesson (ETT 401B)
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __124________

Number of Candidates Meeting Program Expectations: __120_____________

3. A brief analysis of the data findings. Type response here.  Four candidates who did not meet expectations failed to perform acceptably across all components of the assessment (designing student activities using technology, planning those activities, assessing those activities, and responsible/ethical use of technology).  This may have been because these candidates were pulled from the student teaching placement.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.  No remedy is apparent for those who fail to do so during student teaching.

5. Attach an electronic copy of the assessment tool or description of the assignment.

Technology Integration Lesson Plan

120 points 
Last Updated: 7/2/2008
You are responsible for designing, implementing, and evaluating one technology integration lesson during your student teaching. In your lesson plan make sure you include the following information:

Lesson Overview

Discuss why you decided to prepare this lesson? What subject area and what grade level is it designed for? What are its goals? Where in the curriculum sequencing does this lesson fit into? 

Learners

General Characteristics – Identify the age range of the students; number of boys and girls; ethnic and socioeconomic composition of your class; languages spoken and number of LEP (Limited English Proficient) students; range of ability levels of students; and special needs of students.

Specific Entry Competencies – What student needs, interests, and prior learning are the foundation for this lesson? What knowledge, skills, and abilities do your students currently possess that are relevant to their success in achieving the learning goals of this lesson? 
Learning Styles – What are your students’ perceptual preferences and strengths, and information processing skills? What student motivational and physiological factors may influence your lesson design? 

State Objectives and How they Match to Learning and Technology Standards

What are the objectives of this lesson? Make sure that you state your objectives in ABCD format. List the subject area standards and student technology standards that are addressed by your objectives.

Methods

Methods – Which instructional strategies/methods will you use in this lesson? Explain why these are appropriate methods for achieving your objectives. How do you plan to implement these methods?
Media – Which media will help your students achieve the lesson objectives? Why? How do you plan to use/implement the media in this lesson?

Materials – What materials will you and your students need for this lesson? How will they help your students achieve the instructional objectives and meet student technology standards? How do you plan to use/implement the materials in this lesson?

Ensuring socially responsible use of technology - How will you ensure that all student needs are met in terms of access to technology and meeting special needs for a diverse group of learners? If you do not have special needs students in your class, what types of accommodations do you think you would need to make in future classrooms?
Proposed Evaluation Methods
Assessment of Learner Achievement–Describe how the learner achievement will be measured, and how they address the objectives. How will you determine if your students achieved each instructional objective? What data will you examine for assessing learner achievement?

Evaluation of Media and Methods–Describe how the media and methods will be evaluated. How will you determine if the methods and media helped students achieve the instructional objectives of the lesson? What data will you examine for evaluating the effectiveness of media and methods?
Methods for Evaluating Overall Instruction–Describe how the overall instruction will be evaluated. How will you evaluate your own teaching? What data will you examine for evaluating your overall instruction?

Once you submit your work, you are responsible for providing constructive comments to your peers. You need to respond to at least 1 peer lesson plan and provide constructive comments. Your constructive comments should include the following topics:

1. Specific areas addressed in the lesson plan that was most interesting to you, and why it was intriguing.

2. Suggestions to your peers on how they can improve their lesson to successfully implement his/her technology integration lesson.

6. Attach an electronic copy of the scoring guide.

Technology Integration Lesson
120 Points 
	Assessment Based on Quality of Lesson Plan and Reflection Paper

	
	Exceeds
	Meets
	Does not Meet Standards

	Design student learning activities that integrate technology.
	The teacher candidate provides strategies for appropriately integrating technology in to a lesson that meets NETS*S and provides assessment strategies for measuring K-12 student performances.


	The teacher candidate provides strategies for appropriately integrating technology in to a lesson that meets NETS*S
	The teacher candidate does not provide strategies for appropriately integrating technology in to a lesson that meets NETS*S

	Plans to implement student learning activities that integrate technology.
	The teacher candidate plans to implement student learning activities in a technology integrated lesson that addresses technology standards in NETS*S.


	The teacher candidate plans to implement student learning activities in a technology integrated lesson.
	The teacher candidate does not plan to implement student learning activities in a technology integrated lesson.

	Practice socially responsible, ethical, and legal use of technology resources
	The teacher candidate practices socially responsible, ethical, and legal use of technology resources that maximize student learning opportunities.
	The teacher candidate practices socially responsible, ethical, and legal use of technology resources.
	The teacher candidate does not practice socially responsible, ethical, and legal use of technology resources.

	Assessment Based on Constructive Comments

	Assess student learning activities that integrate technology.

	The teacher candidate provides responses based on his/her understanding of the most appropriate methods for integrating technology into a peer’s lesson and provide suggestions for future improvement.
	The teacher candidate provides responses based on his/her understanding of the most appropriate methods for integrating technology into a peer’s lesson.
	The teacher candidate does not provide responses based on his/her understanding of the most appropriate methods for integrating technology into a peer’s lesson.

	
	
	
	

	
	
	
	

	
	
	
	



SECTION VI - Program Alignment Matrix


	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*

	1.0, 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7
	1, 2
	Knowledge
	Prior to student teaching

	Assessment of content knowledge


	1.0, 2.2, 2.4, 3.4
	1, 4, 5
	Knowledge, Practice
	Late Clinical

	Assessment of candidate ability to plan


	1.0, 2.1, 3.1, 3.3, 3.4, 4.0, 5.1
	1, 2, 4, 8, 10
	Knowledge, Practice,

Reflection
	Early Clinical

	Assessment of student teaching or internship


	1.0, 2.1, 2.2, 2.3, 2.4, 3.1, 3.2, 3.3, 3.4, 3.5, 4.9, 5.1, 5.2
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11
	Knowledge, Practice, 

Reflection
	Student Teaching

	Assessment of candidate effect on student learning or the learning environment


	1.0, 3.1, 3.2, 3.3, 3.4, 3.5, 4.0, 5.1
	2, 3, 4, 5, 6, 8, 10
	Knowledge, Practice, 

Reflection
	Student Teaching

	Additional assessment that addresses standards (required—see your SPA for details) 

	5.2
	9
	Knowledge, Practice, 

Reflection
	Exit

	Additional assessment that addresses standards (required or optional, depending on your SPA)
	3.2, 4.0
	3, 4
	Knowledge, Practice 


	Late Clinical


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
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Hint Boxes:  You will see boxes like this one placed throughout this document.  These boxes are intended to help reduce the workload when completing both this document and the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Annual Update� form for the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Office of Assessment Services�.  Each box is located near an item on this form which closely corresponds to required information for the Annual Update form.  The specific item on the Annual Update form is listed in the box for your convenience. 
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NEW to gather information for NCATE visit:





Please describe how your program ensures that assessments are accurate, consistent and free from bias.





The following are examples of some things that increase the likelihood that your assessments are accurate, consistent and free from bias.  





Accuracy (Measuring what you intend to measure): Aligning rubrics with professional standards/desired learning outcomes  


Assessment rubrics are aligned to ACEI standards.  Course objectives also are aligned with ACEI standards.





Consistency (Results would remain pretty much the same on repeated trials): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics,  


Inter-rater reliability is determined through LiveText analysis which includes comparison of data across course sections/instructors.; rubrics are detailed so that candidates and instructors have clear and consistent understandings of assessment expectations.





Freedom from bias (Consistent scoring and efforts not to discriminate): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics, checking for insensitivity in use of language or tasks situations, etc. 


Instructors across sections of the same course meet regularly to review assessment rubrics, compare interpretations of rubric descriptions, and discuss any need to revise rubric descriptions so that candidates have a clear understanding of the assessment expectations.








See the following document on the NCATE website for more detailed examples and definitions:


� HYPERLINK "http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc" ��http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc�











� Each candidate gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual candidates may be counted more than once.


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.


� Each candidate gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual candidates may be counted more than once.


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.
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