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Name of Preparer Moses M. Mutuku


Phone #  (815) 753-2845
Email
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Program documented in this report:

Grade levels for which candidates are being prepared: Pre-K to 3rd grade
Degree or award level B.S. Early Childhood Studies (TLRN/FCNS)
Is this program offered at more than one site?  □ Yes
□ No

If yes, list the sites at which the program is offered


Title of the state license for which candidates are prepared

Type 04 Early Childhood
State licensure requirement for national recognition:

NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the state has a testing requirement. Does the state require such a test for your program completers? 

□ Yes
□ No

SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) 

 Put an “x”  next to each Conceptual Framework element addressed by the assessment.

	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test) 
	□Knowledge     □Practice     □Reflection     

	Assessment of content knowledge 
	□Knowledge     □Practice     □Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
	□Knowledge     □Practice     □Reflection     

	Assessment of student teaching or internship


	□Knowledge     □Practice     □Reflection     

	Assessment of candidate effect on student learning

	□Knowledge     □Practice     □Reflection     

	Assessment of Dispositions
	□Knowledge     □Practice     □Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA)
	□Knowledge     □Practice     □Reflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : 2009


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	B.S.
	98
	42

	
	
	

	
	
	


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences

Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	42
	42

	Number not having diversity experiences
	0
	0


	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	30
	29
	23
	27
	30
	29
	23
	27


	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	42 
	42 


	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	30
	29
	23
	27


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.

Categories for ethnicity: 

1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown
Status definitions: 
Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
	Faculty Member Name
	Highest

Degree, Field, & University
	Assignment:

 Indicate the role of the faculty member
	Faculty Rank

(Professor,

Associate Prof, Assistant Prof, Instructor, Lecturer, or No Rank)
	Tenure Track 

(Tenured

or

Not tenured but on tenure track

or

Not on tenure track)
	Scholarship, Leadership in Professional Associations, and Service: 
List up to 3 major contributions in the past 3 years 
	Teaching or other professional experience in 

P-12 schools
	Ethnicity

(Please use only the categories listed above)
	Gender

(male, female)
	Status

Full-time, Part-time, 

or Adjunct 

 (see definition above)
	Full-time faculty only:

Number of courses taught in Fall 2008
	Full-time faculty only:

Number of credit hours taught in Fall 2008

	Amber Ruland
	M.A. ED.

Education Administration
	
	Adjunct
	No
	
	Teaching: 5 years, 2nd grade
	6
	F
	Part time
	3
	

	Dr. Jung Myoung
	Ph. D. Early Childhood , Curriculum and instruction, Indiana University
	TLEE 343, 
LEC 403, 
TLEC 504, 
TLEC 598, 
TLEC 531
	Assistant Professor
	Yes
	1 Publication, 1 International presentation 5 National conferences
	Teaching: P-2
	4
	M
	Full Time
	3
	9

	Dr. Maylan Dunn-Kenney
	Ph. D., Instructional Leadership & Academic Currilum, University of Oklahoma
	TLEC 410, 
TLEC 425,

TLEC 510,
TLEC 531,

TLEC 598
	Associate Professor
	Tenured
	3 Publications
	Teaching K-5, 9 years
	6
	F
	Full Time
	Non-Sabbatical
	Non-Sabbatical 

	Dr. Moses Masesi Mutuku
	ED. D.

Elementary Education, Indiana University of Pennsylvania
	TLEC 300,

TLEC 340

TLEC 530

TLEC 511

TLEC 521

TLEC 522
	Associate Professor
	Tenured
	1 Book, 1 book chapter

I international conference
	Teaching: 1- 7, 10 years
	2
	M
	Full Time
	3
	9

	DR. Lynnette Chandler
	Ph. D.
	Developmental and Child Psychology
	Professor
	Tenured
	3 publications
	
	6
	F
	Full time
	2
	6

	Gail Benek
	M.ED. Curriculum and instruction, National Lewis University
	TLEE 340

TLEC 530
	Adjunct
	No
	Delta Kappa Gamma (Past secretary/Treasurer)
	Teaching: 33 years, K-6 (1st grade last 23 years.)
	6
	F
	Part time
	N/A
	

	Jill Tidwell
	MS.ED, Early Childhood, Northern Illinois University
	TLEC 430
TLEC531
	Adjunct
	No
	NAEYC, Member; Chair Person, Joliet AEYC chapter
	Teaching: 2 Years
	6
	F
	Part time
	N/A
	

	Therese J. Gingerich
	MS. ED., Early Childhood Studies, Northern Illinois University.
	TLEC 423
	Adjunct
	No
	Early Intervention, Developmental, Illinois Autism/PDD Trainer
	Teaching, 12 year in a blended early child hood Classroom
	6
	F
	Part time
	N/A
	

	Susan Bowers
	Ph.D.,

Family Studies, The Ohio State University
	FCNS 331, FCNS 437, FCNS 438, FCNS 439
	Assoc. Professor
	Yes
	Co-President, Illinois Council on Family Relations; Advisory Board, College of DuPage, (Glen Ellyn, Illinois); Advisory Board, District 427 After-School Care and Education;  1 refereed article and 1 co-authored book
	Teaching:  Preschool; K-3 Substitute; School partnership projects (1st -2nd grade)

Field Supervision Pre-K-3rd Grade
	6
	F
	Fulltime
	3
	9

	Samara Madrid
	Ph.D. Early Childhood Education, The Ohio State University
	TLEC 401, TLEC 500, TLEC 431, TLEC 531
	Assistant

Professor
	Yes
	Co-Author on 1 book, 7 publications, and 10 national/international presentations. Serving on programming committee for International Reconceptualizing Early Childhood Education group. 
	Elementary School Counselor and Extended School Year Summer School Director. 

Coordinated and conducted research with children in preschool, elementary, and middle school settings. 
	6
	F
	Fulltime
	3
	9

	Donald J. Richgels
	Ph.D. Univ. of Wis.-Madison,

Curriculum and Instruction-Reading
	Did not teach for the program this year (sabbatical in fall and taught for ELL and ECE programs in spring and summer)
	Professor
	Yes
	McGee, L.M., & Richgels, D.J. (2008, but available March 2007). Literacy's beginnings: Supporting young readers and writers (Fifth Edition).  Needham, MA: Allyn and Bacon. 

Richgels, D.J. (2004). Theory and research into practice: Paying attention to language.  Reading Research Quarterly, 39, 470-477.

Member of Board of Directors of the National Reading Conference, 2005-present.
	1-on-1 assessment of preschoolers' and kindergartners' early literacy knowledge in their school settings, using a new observation protocol that I am developing (Sampling and Analyzing Invented Spelling in a PictureBook Context); 11 preschoolers and 49 kindergartners in seven classrooms in the Northeast, Southwest, and Midwest of the USA; fall 2006-winter 2007).  
	6
	M
	Fulltime
	3
	9

	
	
	
	
	
	
	
	
	
	
	
	


SECTION II – ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 


	Name of Assessment
	Type or 

Form of Assessment
	When the Assessment
Is Administered
(course, activity, etc.)

	
	
	

	1
	Licensure assessment (Content area certification test)


	Basic Skills Test

Early Childhood Content Area Test
(State Licensure Tests)
	Prior to Admission into the program and

Prior to Student Teaching subsequently

	2
	Assessment of content knowledge


	Application of Developmental Knowledge in Program Plan (Project)
	Required course (2nd Professional Semester) -FCNS 331: Program Planning for Infants, Toddlers, and Parents

	3
	Assessment of candidate ability to plan


	Team Curriculum Plan for Preschool or Kindergarten (Project)


	Required course (1st Professional Semester) -TLEC 430: Preschool and Kindergarten Curriculum

	4
	Assessment of student teaching or internship


	Evaluation of Student Teaching

(Field evaluation based on observation)
	Required course (4th Professional Semester) -TLEC 485 A/B Student Teaching

	5
	Assessment of candidate effect on student learning or the learning environment


	Science Investigation (Project)
	Required course (3rd Professional Semester) -TLEE 343: Teaching Science & Mathematics to Children 5-8

	6
	Assessment of Dispositions (required)
	Disposition Assessment (Field evaluation based on observation)
	Required course (4th Professional Semester) -TLEC 485 A/B Student Teaching

	7
	
	
	


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.


	PROGRAM STANDARD


	APPLICABLE ASSESSMENTS FROM SECTION II

	1. Promoting Child Development and Learning
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	2. Building Family and Community Relationships
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	3. Observing, Documenting, and Assessing to Support Young Children and Families
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	4. Teaching and Learning

   4a. Connecting with Children and Families


	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	4b. Using Developmentally Effective Approaches


	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	4c. Understanding Content Knowledge in Early Education


	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	5. Becoming a Professional
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:

#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 


1. Provide a brief description of the assessment (one sentence may be sufficient). Early Childhood Education Content Test is taken prior to student teaching by all certification candidates.


2. Candidate data derived from assessment. The number reflected all candidates who tested from June 2008 to August 2009
Number of Candidates Assessed:  68
Number of Candidates Meeting Program Expectations:    65
3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test sub-scores, i.e. what areas of the test were strongest and which were less strong).

64 out of 68 students (94%) of NIU Early Childhood Education Candidates passed the State content Test. Compared to State averages, NIU candidates exceeded state averages in all sub-areas. Although individual performance may vary across sub-tests, no discernable pattern of weakness was identified. However, our candidate average scores show that there is room for improvement in all areas.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.  Continued guidance on when to take the Content test for optimum performance. Some students attempt the exam before taking the relevant classes which may explain why some attempt the test so many times.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Students’ application of content knowledge through their use of developmentally appropriate method in planning for infants and toddlers.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____42______

Number of Candidates Meeting Program Expectations: _________39______

3. A brief analysis of the data findings. Type response here.

In 2009, 93% of the students excelled in this assignment compared to 67 % during the 2007-2008 assessment cycle
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.
The rubric for FCNS 331 has been revamped to clarify expectations more specifically in relation to NAEYC standards.  
5. Attach an electronic copy of the assessment tool or description of the assignment.  (Attachment  ONE)
6. Attach an electronic copy of the scoring guide.

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 

  1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.   Team curriculum Plan for preschool or Kindergarten.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _____42_____

Number of Candidates Meeting Program Expectations: _______42________

3. A brief analysis of the data findings. Type response here.

Although all Candidates met expectations, a close look at the performance showed weakness in the area of diversity and family involvement. However, we recognize that the student teaching period may not present many opportunities for student teachers to demonstrate what thy are capable of in the area of family involvement.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Faculty now have embedded appreciating diversity in all course outlines. Along with the courses, the students have to be placed in diverse classrooms for their 1st and 2nd clinical experience. Proficiency in Diversity is then evaluated during the final student teaching.  
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  Final student teaching, all standards
2. Candidate data derived from assessment. Type response here. The data  included here represents candidates doing their student teaching in the spring of 2009.
Number of Candidates Assessed: ____42______

Number of Candidates Meeting Program Expectations: ________42_______

3. A brief analysis of the data findings. Type response here.  On the whole, Early childhood education candidates performed very well in all the standards. In all the areas, the candidates were either proficient or developing and progressing see attachments #2 & 3 

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

The facultyhave strengthened earlier clinical experiences by creating an observational tool for monitoring student progress. 
5. Attach an electronic copy of the assessment tool or description of the assignment.  Student Teaching Evaluation form and TLEC 282 observational tool (Attachment Two & Three)
6. Attach an electronic copy of the scoring guide.

#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 
`
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. 
Science investigation (project) - Candidates investigate a scientific phenomenon with a group of children’s, first gathering data on the children’s scientific understanding and then addressing their misconceptions. 
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____42______

Number of Candidates Meeting Program Expectations: _____42__________

3. A brief analysis of the data findings. Type response here. 
Candidate performance in this assessment have not been stable which can be attributed to the nature of the second Clinical (TLEC 382) - Not enough time.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

In addition to the TLSE 426, the faculty are looking to require more family oriented experiences during field assignments.
5. Attach an electronic copy of the assessment tool or description of the assignment. (Attachment, FOUR)
6. Attach an electronic copy of the scoring guide.

#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards or dispositions assessment. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here. Dispositions Assessment - Selected criteria from over the period of the program including Final Student teaching 

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _____42_____

Number of Candidates Meeting Program Expectations: ______42_________

3. A brief analysis of the data findings. Type response here.

Four Early childhood students were indicated for unprofessional exchange with a faculty member , but guidance was provided to the student and they completed the program successfully.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

All candidates are now required to participate in dispositions seminars to orient them with the professional expectations and the process for handling dispositional issues.   The Department of Teaching and Learning has established an office to deal with dispositional issues based on their severity.  The office informs, counsels, and does Student Performance Reviews in conjunction with faculty.     
5. Attach an electronic copy of the assessment tool or description of the assignment. (ATTACHMENT FIVE)
6. Attach an electronic copy of the scoring guide.

SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)

1. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _68
Number of Candidates passing the test: 68 
2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

 Early Childhood graduates have consistently performed above the state average, however, faculty are now looking at specific sub scores to see where we need to improve.
NIU EXIT SURVEYS (Initial Teacher Certification Only)

1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.

The response rate to the exit survey with is too low (1/42) to yield any substantive insight into the program. The early childhood Steering committee is looking into ways of increasing participation.
TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)

1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.

DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)

1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __42________

Number of Candidates Meeting Program Expectations: _____42__________

	3.  A brief analysis of the data findings.  Type response here.
The Data indicate that over 92% of the candidates were proficient and the remaining 8% were developing and progressing. However, communicating with culturally diverse families was seen as challenging.


4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

In addition to the required TLSE 426 course which deals with families, the faculty is exploring ways to provide experience with diverse families.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___42_______

Number of Candidates Meeting Program Expectations: _______42________

3. A brief analysis of the data findings. Type response here.

Of the 42 candidates who completed the program, 35 were reported proficient and 7 were reported as developing and progressing.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

None at the moment
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.


SECTION VI - Program Alignment Matrix

	Assessment
	SPA Standards Addressed
	Illinois Learning Standards Addressed
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*

	1, 2, 3, 4a, 4b, 4c, 4d, 5 (all)
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17 (all)
	Knowledge
	Prior to Student Teaching

	Assessment of content knowledge


	1
	8, 9, 11
	Knowledge, Practice, Reflection
	Program Completion

(Exhibit assessed earlier by instructor)

	Assessment of candidate ability to plan


	4b, 4c, 4d
	1, 2, 3, 4, 5, 6, 7, 10, 11
	Knowledge, Practice, Reflection
	Program Completion

(Exhibit assessed earlier by instructor)

	Assessment of student teaching or internship


	1, 2, 3, 4a, 4b, 4c, 4d, 5 (all)
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17 (all)
	Knowledge, Practice, Reflection
	Late Clinical

	Assessment of candidate effect on student learning or the learning environment


	3, 4a
	9, 10, 14
	Knowledge, Practice, Reflection
	Program Completion

(Exhibit assessed earlier by instructor)

	Dispositions Assessment


	1, 2, 3, 4a, 4b, 4c, 4d, 5 (all)
	9, 13, 15, 16, 17
	Knowledge, Practice, Reflection
	Late Clinical


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
ATTACHMENT  ONE
FCNS 331 Assessment Rubric:

	
	Greatly Exceeds Expectations
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	Objective:  Clarity

(NAEYC 4d)
	Developmental objective clear and appropriate; Concise; Scholarly
	Developmental objective clear and appropriate
	Developmental objective included but needs to be rewritten to be more clear
	Developmental objective not clear or not included

	Objective:  developmentally appropriate;  matches age and skill level

(NAEYC 4b)
	Meets developmental level and individual needs of child for whom it is written; Accurate assessment of developmental milestone(s); Evidences ability to integrate learning and developmental goals; Appropriate overall; Extends class concepts and/or cites current research
	Meets developmental level and individual needs of child for whom it is written; Accurate assessment of developmental milestone(s); Evidences ability to integrate learning and developmental goals; Appropriate overall
	Meets developmental level of age group but needs stronger rationale
	Activity does not meet developmental level or individual needs of individual child; Inaccurate assessment of developmental milestone(s): Lack of integration between learning and developmental goals

	Activity reflects infant/toddler research or practice (cite source, if applicable)

(NAEYC 3)
	Meets developmental level and individual needs of child for whom it is written; Accurate assessment of developmental milestone(s);  

Appropriate overall; Clear description of appropriate  environmental needs and related materials; Environment and materials for activity are developmentally and individually appropriate; Extends class concepts and/or cites current research
	Meets developmental level and individual needs of child for whom it is written; Accurate assessment of developmental milestone(s); Appropriate overall; Clear description of appropriate  environmental needs and related materials; Environment and materials for activity are developmentally and individually appropriate
	Meets developmental level of age group but needs stronger rationale and/or description of appropriate environmental needs and materials included but not specific or well-developed
	Activity does not meet developmental level or individual needs of individual child; Inaccurate assessment of developmental milestone(s); Description of environment and materials not included or not appropriate

	Includes adaptation for atypical

(NAEYC 3)
	Meets developmental level and individual needs of child for whom it is written; Accurate assessment of developmental milestone(s); Appropriate overall; Extends class concepts and/or cites current research
	Meets developmental level and individual needs of child for whom it is written; Accurate assessment of developmental milestone(s); Appropriate overall
	Meets developmental level of age group but needs stronger rationale; Meets adaptive needs but lacks specificity
	Activity does not meet developmental level or individual needs of individual child; Inaccurate assessment of developmental milestone(s)

	Includes description of developmental change

(NAEYC 4b)
	Evidences ability to distinguish developmental stage; Builds on individual and expected developmental change of previous  age range; Extends class concepts and/or cites current research
	Evidences ability to distinguish developmental stage; Appropriate overall; Specific
	Evidences ability to distinguish developmental stage in general but lack specificity
	Description of developmental stage not included or explained; Activity does not naturally build on  individual or expected developmental change of previous age range

	Data Trends

(Overall score)
	84% (05-06)

95% (06-07)

9% (08-09)*
	5% (05-06)

0% (06-07)

80% (07-08)*
	11% (05-06)

5% (06-07)

11% (07-08)*
	0% (05-06)

0% (06-07)

0% (07-08)*


2.  Scoring guides or criteria used to score candidate responses on the assessment:

See below with results aggregated over two sections each year and six age ranges up to age three.

*Rubric was modified in 07-08, with “clarity of objective” taken off; Point totals were changed making categories more stringent

ATTACHMENT TWO
TLEC 485/585 A or B

Unit Plan Guidelines

For your Unit Plan, you will develop an integrated curriculum for one full (5 day) week. Your unit should be developed based on information about the interests, abilities, and background knowledge of the students in your class. You may use inquiry, creative activities, project work, research/exploration activities, and direct instruction as appropriate, but should be sure that you include activities promoting development in all domains (language, social/emotional, physical, cognitive, and creative).

1. Topic and rationale

Describe what the children will be investigating during the week. This should not be a superficial “theme” or motif, but something really worth knowing. A key concept, project, or real-world topic is respectful of children’s intellectual ability and engages them in the process of discovery.

In your rationale, describe why the topic is worthy of study (relevant to life outside of school) and why you think it will be of interest to your students. Include specific information about the interests, abilities, and background knowledge of your students as they are related to the topic of the unit. Include descriptions of individual students needing accommodations and adjustments (without compromising confidentiality).
2. Unit Outcomes

Describe five to seven priority learning and development goals for the week. Selection of these outcomes will be grounded in your assessment of student abilities as described in the rationale. Keep in mind the Illinois Early Learning Standards or the Illinois Learning Standards when developing unit outcomes. (Individual lessons must include state benchmarks.)
3. Big Question/small questions

Provide the over-arching question for the week and several more specific related questions. (These should relate to your topic, rationale, and unit outcomes.)
4. Planning Web 

Your unit web demonstrates how the “Big Question” will guide learning activities in each of five developmental domains (language, social/emotional, physical, cognitive, and creative).  
5. Lesson Plans 

Lesson plans include one or more state benchmarks, lesson outcome, materials needed, procedures, evaluation, and accommodations for individual students.
6. Reference List

Provide a bibliographic reference for each book, article, or other source consulted.
7. Evidence of Student Learning

Provide a sample of evaluation artifacts and a summary of the results of all your evaluations.

Assessment Rubric for Unit Plan (TLEC 485/585)

	
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	Observing, documenting, and assessing to support young children and families (NAEYC #3)
	
	
	

	Rationale 
	Rationale includes rich data (observations, survey data, classroom assessments, etc.) about the interests, abilities, and background knowledge of student group as a whole, with some individual data as appropriate.
	Rationale includes enough data (observations, survey data, classroom assessments, etc.) about the interests, abilities, and background knowledge of student group as a whole to justify the selection of the topic and the unit outcomes.
	Rationale provides only general observational data and the connection of the children’s interests, abilities, and background knowledge with the unit plan is weak.

	Unit Outcomes and Lesson Plans

(Evaluation)
	Evaluation plans directly relate to lesson outcomes and unit outcomes as a whole. Over the course of the week, clear and concrete evidence of each student’s learning will be collected.
	Evaluation plans directly relate to lesson outcomes and unit outcomes as a whole. Over the course of the week, some useful evidence of learning will be collected about each student.
	Evaluation plans will provide inadequate information about student learning related to unit outcomes.

	Evidence of Student Learning
	Conclusions about student learning are well grounded in evidence. Evidence indicates significant progress by the majority of students on several outcomes.
	Conclusions about student learning are well grounded in evidence. Evidence indicates some progress by the majority of students on two or more outcomes.
	Conclusions about student learning are not well grounded in evidence or evidence is scant or there is little evidence of student learning.

	Using developmentally effective approaches
(NAEYC 4#b)
	
	
	

	Web and Lesson Plans
	Unit plan is balanced across all five developmental domains. Based on information provided in the rationale and accommodations described, each child will be challenged to grow and develop in each area.
	Unit plan is balanced across all five developmental domains. Based on information provided in the rationale, most children will be challenged to grow and develop in several areas.
	Unit plan does not adequately address development in all areas and/or fails to provide appropriate challenge.

	Lesson Plans
	Lessons utilize a wide variety of approaches that are appropriate for the strengths of young learners and engage a wide variety of student interests to maximize student learning. 
	Lessons utilize a variety of effective approaches for the developmental strengths of students in the class.
	Lesson plans tend to utilize one or two approaches and/or do not utilize the developmental strengths of young children.

	Understanding content knowledge in early education
(NAEYC #4c)
	
	
	

	Lesson Plans
	Lesson plans address state learning standard benchmarks that are appropriate for the grade level and encompass at least four subject areas.
	Lesson plans address state learning standard benchmarks that are appropriate for the grade level and encompass at least three subject areas.
	Lesson plans fail to address the stated benchmarks or address benchmarks that are not appropriate for the age/grade level or encompass fewer than three subject areas.


Northern Illinois University
Department of Teaching and Learning

Early Childhood  Student Teaching  Evaluation

Student Name__________________________________
District______________________

School_________________________________________
Grade Level______________
The following competencies are based on the NAEYC Standards and aligned with the NIU Conceptual Framework.  The level of performance is indicated by a U for Unsatisfactory, D/C for Developing with Concerns, D/ P Developing and Progressing without Concerns, and  P for proficient (Level of a beginning teacher).

	
	 Standard  1: Promoting Child Development and Learning
	U
	D/C
	D/P
	P

	1c
	Provides meaningful rationale for adjustments in the learning environment
	
	
	6
	36

	1c
	Adjusts/maintains the environment to support children’s health
	
	
	8
	33

	1c
	Adjusts/maintains the environment to respect children’s culture & individuality
	
	
	3
	39

	1c
	Adjusts/maintains the environment to promote children’s overall development
	
	
	3
	39

	1c
	Adjusts/maintains the environment to challenge children to gain new competencies
	
	
	3
	39

	
	Standard 2:  Building Family and Community Relationships
	U
	D/C
	D/P
	P

	2b
	Uses varied strategies to communicate with families
	
	
	10
	32

	2b
	Links families with key community resources
	
	
	16
	26

	2b
	Seeks resources for children in need
	
	
	16
	26

	2b
	Uses a variety of approaches to involve families and members of the community in children’s education, modifying approaches when first attempts fail
	
	
	18
	26

	2b
	Seeks ways to collaborate with children, families, colleagues, and others in the wider community
	
	
	15
	27

	
	Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families
	U
	D/C
	D/P
	P

	3b
	Observes, documents, and assesses children’s learning on a regular basis
	
	
	9
	33

	3b
	Uses a variety of assessment techniques
	
	
	10
	32

	3b
	Uses assessment information to guide practice
	
	
	8
	34

	3b
	Interprets assessment results judiciously & responsibly
	
	
	7
	35

	3b
	Has a team orientation with families and colleagues when communicating about assessment issues and results
	
	
	10
	32

	3b
	Safeguards confidential and sensitive information when networking on behalf of children and families
	
	
	4
	38

	
	Standard 4:  Teaching and Learning
	U
	D/C
	D/P
	P

	 4a
	Respects and utilizes the strengths of all members of the educational community (children, families, colleagues)
	
	
	10
	32

	4b
	Fosters oral language and communication
	
	
	4
	38

	4b
	Draws from a continuum of teaching strategies
	
	
	6
	36

	4b
	Uses the environment and daily routines effectively
	
	
	1
	41

	4b
	Capitalizes on incidental learning opportunities
	
	
	6
	36

	4b
	Tailors curriculum to children’s characteristics, needs, and interests
	
	
	4
	38

	4b
	Modifies curriculum and classroom environment to be inclusive and supportive of culture and language differences
	
	
	6
	36

	4b
	Teaches through social interaction
	
	
	3
	39

	4b
	Supports children’s play
	
	
	0
	42

	4b
	Addresses children’s challenging behaviors productively
	
	
	9
	33

	4b
	Uses technology effectively
	
	
	7
	35

	4b
	Takes an integrative approach to curriculum
	
	
	8
	34

	4c
	Is creative in planning curriculum that is motivating and challenging for children
	
	
	7
	35

	4d
	Fosters children’s security and self-regulation
	
	
	5
	37

	4d
	Fosters children’s competence in problem-solving, academic, and social skills
	
	
	3
	39

	
	Standard 5: Becoming a Professional
	U
	D/C
	D/P
	P

	5a
	Seeks leadership opportunities in the field of early childhood education
	
	
	16
	26

	5a
	Is a member of a professional organization
	
	
	13
	29

	5b
	Is aware of the NAEYC Code of Ethical Conduct and uses it to resolve dilemmas
	
	
	7
	35

	5b
	Applies relevant legal standards and professional guidelines in everyday situations
	
	
	12
	30

	5c
	Seeks opportunities to learn and develop as a professional
	
	
	2
	40

	5c
	Uses critical feedback from colleagues and supervisors for professional improvement
	
	
	3
	39

	5c
	Collaborates with other professionals across disciplines and settings
	
	
	5
	35

	5d
	Reflects on and analyzes his/her own practice
	
	
	2
	40

	5d
	Seeks to resolve differences through open and respectful communication
	
	
	0
	42

	5e
	Advocates for the child’s point of view
	
	
	1
	41


Do you recommend this student for certification by the State of Illinois?  
  ____YES    ____NO

Comments:

ATTACHMENT THREE
TLEC 282 Portfolio Guidelines and Assessment Criteria

	TLEC 282 Portfolio Template 


	Assessment Criteria (Satisfactory/Unsatisfactory)

	Title Page

Candidate’s name, section, school, cooperating teacher

Context

Informal Teacher Interview

Classroom Schedule

Other background documents as selected by the student

Classroom Activities

Map of classroom with reflection on how available space is utilized

Understanding the children (Three Child Studies)

Children’s first names with notes on interests and special considerations

Summary of developmental needs of each child in each domain using Early Clinical Child Observation instrument (below).  

Reflection on appropriate learning activities for each child

Large Group Activity

Rationale (should be related to summary of developmental needs)

Plan

Reflection on the implementation of the activity and children’s response

Small Group Activity

Rationale (should be related to summary of developmental needs)

Plan

Assessment

Reflection on the implementation of the activity and children’s response

Summary of children’s learning and development from first week to eighth week
	Information complete.

Information complete and accurate.

Candidate uses developmental knowledge to evaluate a learning environment. (NAEYC #1)

Candidate uses an observation instrument to collect and interpret assessments of children’s development in multiple domains. Candidate applies information gained from the assessments to select appropriate learning activities for particular children. (NAEYC #3)

Candidates plan and implement a large group activity that fosters language development and makes the most of classroom routines. (NAEYC #4b) 

Candidates plan and implement a small group activity that uses one or more effective teaching strategies. (NAEYC #4b) 




Early Clinical Child Observation
(For use by candidates in TLEC 282)

TLEC 282 ECE students will follow THREE students over the period of clinical placement. They will observe each child during the first week and the last week of their experience. They will then compare week1 observations with week 8 observations and then write a reflection on the each child’s progress over the clinical period. (NAEYC Standard # 3)

Rate the child in the indicated items under each domain. Score between 1-5, with 1 being the lowest score and 5 being the highest.  Provide specific comments to support your rating.
Child Name: ______________________________

          Week (one/eight)

	Social/Emotional 
	Rating
	Comments

	1. Expresses/verbalizes their emotion of happiness, sadness, anger, and fear
	1
	2
	3
	4
	5
	

	2. Shows empathy and caring for others
	1
	2
	3
	4
	5
	

	3. Desires to and can work near other children
	1
	2
	3
	4
	5
	

	4. Works collaboratively with other children
	1
	2
	3
	4
	5
	

	5. Uses positive strategies to resolve conflicts
	1
	2
	3
	4
	5
	

	Language Development
	Rating
	Comments

	1. Recognizes the different between drawing and writing
	1
	2
	3
	4
	5
	

	2. Looks at/read books or asks for books to be read
	1
	2
	3
	4
	5
	

	3. Retells the sequence of event/story
	1
	2
	3
	4
	5
	

	4. Work illustrates and connects with stories
	1
	2
	3
	4
	5
	

	Mathematics/Science
	Rating
	Comments

	1. Observes /explores objects using senses and tools
	1
	2
	3
	4
	5
	

	2. Explores and experiment with variables
	1
	2
	3
	4
	5
	

	3. Verbalizes scientific predictions
	1
	2
	3
	4
	5
	

	4. Includes numerals and quantity in work
	1
	2
	3
	4
	5
	

	5. Counts ten objects and labels numerical symbols
	1
	2
	3
	4
	5
	

	6. Identifies and creates simple patterns
	1
	2
	3
	4
	5
	

	7. Identifies and matches shapes.
	1
	2
	3
	4
	5
	

	Physical/Health Development
	Rating
	Comments

	1. Controls whole body movement during work
	1
	2
	3
	4
	5
	

	2. Controls tools (e.g., scissors, crayons) to form desired products
	1
	2
	3
	4
	5
	

	3. Shows independence in personal hygiene including hand washing
	1
	2
	3
	4
	5
	

	Creativity/Approaches to learning
	Rating
	Comments

	1. Draws from experiences to form representations
	1
	2
	3
	4
	5
	

	2. Names scribbles, buildings, and creation
	1
	2
	3
	4
	5
	

	4. Uses classroom environment/materials appropriately
	1
	2
	3
	4
	5
	

	5. Expresses satisfaction in work, confident self esteem
	1
	2
	3
	4
	5
	

	
	1
	2
	3
	4
	5
	


Additional Comments:  ____________________________________________________

ATTACHMENT FOUR

TLEE 343/TLEE 531: SCIENCE INVESTIGATION: Assessment Rubric

	Criteria
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	Plan

(NAEYC #4d)
	Candidates use their understanding of young children’s characteristics and needs to plan a lesson that is inquiry based, meaningful, and challenging for the children who will participate. Focus of the lesson indicates that the candidate uses expert knowledge of the subject matter in designing the inquiry. (25)
	Candidates use their understanding of young children’s characteristics and needs to plan a lesson that is inquiry based, meaningful, and challenging for most children in the age group participating. Content is scientifically accurate. (20)
	Plan does not reflect understanding of young children, and/or provide children with an opportunity for meaningful inquiry, and/or encourages shallow participation, and/or includes inaccurate content.  (15)

	Preparation and Implementation

(NAEYC # 4b)
	The candidate’s account of his/her preparation and implementation indicates skill in using approaches, strategies, and tools that positively influence children’s development and learning. Appropriate adjustments were made as needed to maximize children’s learning. (20)
	The candidate’s account reveals that his/her preparation and implementation included generally effective approaches, strategies, and tools for development and learning. Lesson weaknesses were recognized and acknowledged, and alternatives are described. The experience was implemented much as planned (15)
	The candidate’s account does not include evidence of effective use of approaches, strategies, and tools that enhance children’s development and learning or evidence that the candidate understands the weaknesses in the lesson. (5)

	Assessment

(Analysis of Student Work)

(NAEYC #3)
	Assessment of children’s learning is systematic and focused on children’s understanding of key scientific concepts. The selection of assessment tools reflects candidate’s knowledge of how to collect relevant information of each child’s learning. Candidate provides a coherent analysis of the assessment data collected during implementation and describes how it will be useful in supporting children’s learning. Data indicate that most children have mastered the key concepts of the lesson. (20) 
	Assessment is systematic and focuses on children’s conceptual understanding.  The selection of assessment tools reflects candidate’s knowledge of how to collect relevant information of each child’s learning. Candidate interprets assessment data accurately, provides evidence that some children mastered key concepts, and describes how assessment data can be used in supporting children’s learning. (15)
	Assessment is not systematic and focused, or uses inappropriate assessment tools, or is not accurately interpreted, or does not indicate that children have mastered key lesson concepts. (5)

	Reflection

(NAEYC #5)
	Reflection statement includes interpretation of events in light of course content and conclusions for future practice. (20)
	Reflection statement includes specific and useful conclusions for future practice. (15) 
	Reflection reports on events, but does not interpret them or draw useful conclusions. (5)

	Mechanics
	Skillful use of APA style; no errors in spelling or grammar (15)
	Fewer than two errors in spelling, grammar, or APA style per page (15)
	One or more pages with two or more errors (5)


ATTACHMENT FIVE
DISPOSITIONS ASSESSMENT RUBRIC
 (rev. 1/8/08)
	ACCEPTABLE  – The candidate has demonstrated all of these performance indicators (as appropriate to the course), and there is no concern apparent with any of the performance indicators.
	ALERT  –  The candidate has demonstrated one or more of these performance indicators often enough to result in a concern.

	DISPOSITION 1:  CARING



	A)  Written work consistently indicates that the candidate is aware of the need to foster a positive learning environment in her/his future classroom. 
	A)  Written work sometimes indicates that the candidate may foster a negative learning environment in his/her future classroom.

	B)  There has been evidence of trust, respect, and mutual responsibility in lesson plans, planned activities, and/or other written products.
	B)  There has been little evidence of trust, respect, or mutual responsibility in lesson plans, planned activities, or other written products.

	C)  The candidate maintains confidentiality.


	C)  The candidate has breached confidentiality in some way.

	D)  Respect for the learning process has been consistently demonstrated by appropriate behaviors during class sessions.  The candidate has been alert and responsive.
	D)  Disrespect for the learning process has been evidenced by lack of attention and/or engagement during classes, by inappropriate use of cell phones or other electronic devices, or by being generally disruptive during class sessions. 

	E)  There has been evidence of respect for teaching as a professional endeavor (i.e., neat and clean in appearance, appropriate attire for the context/situation, appropriate overall demeanor, social sites on the Internet are private or have no offensive material, etc.).  


	E)  There has been a lack of respect for teaching as a professional endeavor (i.e., unkempt or unclean in appearance, inappropriate attire for the context/situation, gum-chewing, inappropriate demeanor, social sites on the Internet are not private and have offensive material, etc.). 



	F)  There has been evidence of ethical decision-making.
	F)  There has been some evidence of unethical decision-making, such as academic misconduct.



	G)  Written work consistently demonstrates a respect for teaching as a professional endeavor with thorough attention to all details. 


	G)  Written work does not always demonstrate a respect for teaching as a professional endeavor.  There has been some evidence that the candidate has not expended a proportionate amount of effort on written assignments to complete them with attention to all details.

	H)  Punctuality to class and with submission of assignments has been demonstrated.  Attends class sessions and stays until the end of the sessions.

	H) Tardiness to class, late submission of assignments, leaving class early, and/or absences have been problematic.

	I) The candidate consistently demonstrates the overall work ethic necessary to promote success as an educator.

	I) The candidate seems to lack the overall work ethic necessary to promote success as an educator.

	DISPOSITION 2:  COLLABORATION



	A)  The candidate consistently demonstrates appropriate interpersonal, listening, and communication skills.


	A)  Inappropriate interpersonal, listening, and/or communication skills have sometimes been apparent.  The candidate monopolizes discussion times.



	B)  There has been evidence of the ability to compromise and to respect others’ opinions during group work.


	B)  There have been instances of counter-productive arguing and/or lack of ability to compromise or to respect others’ opinions during group work.



	C)  The candidate actively engages in collaborative efforts.


	C)  There has been some evidence that the candidate does not always engage in collaborative efforts.



	D)  Written work indicates that the candidate consistently considers input and resources to meet the needs of all learners.


	D)  Written work indicates that the candidate does not always consider input or resources to meet the needs of all learners.



	E)  The candidate consistently uses appropriate strategies for conflict resolution.
	E)  There has been evidence that the candidate sometimes neglects to use appropriate strategies for conflict resolution with peers, the instructor, or others involved in the course.



	DISPOSITION 3:  CREATIVE AND CRITICAL THINKING



	A)  The candidate has consistently been receptive to new ideas or multiple perspectives, and/or has demonstrated curiosity.  The candidate seems to appreciate the course content as relevant to future teaching endeavors.


	A)  The candidate has not been receptive to new ideas or multiple perspectives, and/or has not demonstrated curiosity.  The candidate seems to lack an appreciation for the course content as relevant to future teaching endeavors.



	B)  There has been significant evidence of the ability to reflect, analyze, prioritize, and/or act on appropriate decisions.


	B)  There has been little evidence of the ability to reflect, analyze, prioritize, and/or act on appropriate decisions.



	C)  Written work and class participation indicate that the candidate often encourages creative and/or critical thinking among others.


	C)  Written work or class participation indicate that the candidate rarely encourages creative and/or critical thinking among others.



	D)  Overall, there has been evidence that the candidate employs appropriate study skills to promote his/her own success 


	D)  Overall, there has been evidence that the candidate lacks appropriate study skills to promote his/her own success.



	DISPOSITION 4:  LIFELONG LEARNING AND SCHOLARSHIP



	A)  The candidate has participated in professional development activities that were recommended.
	A)  The candidate has rarely or never participated in professional development activities that were recommended.



	B)  Written work consistently demonstrates use of best pedagogical practices and/or new knowledge based on current research.


	B)  Written work sometimes does not demonstrate use of best pedagogical practices and/or new knowledge based on current research.



	C)  The candidate pursues new knowledge.


	C)  The candidate rarely pursues new knowledge.



	D)  The candidate has been responsible with regard to scholarship, assessment practices, and/or use of data.


	D)  The candidate has been irresponsible in some way with regard to scholarship, assessment practices, and/or use of data.



	E)  The candidate seems to invest significant effort in learning.  


	E)  The candidate seems to invest minimum effort in learning.  



	DISPOSITION 5:  DIVERSITY



	A)  The candidate holds the belief that all children are capable of learning as evidenced in written work and/or class participation.


	A)  The candidate does not hold the belief that all children are capable of learning as evidenced in written work and/or class participation.



	B)  Written work indicates that the candidate uses multiple strategies and applies modifications to address the needs of all learners. 


	B)  Written work indicates that the candidate does not use multiple strategies and/or does not apply modifications to address the needs of all learners. 



	C)  Appropriate interactions with diverse peers, instructors, and other individuals have been witnessed.


	C)  Inappropriate interactions with diverse peers, instructors, or other individuals have been witnessed.



	D)  Respect for diverse peers, instructors, and other individuals has been witnessed. 


	D)  Disrespect for diverse peers, instructors, or other individuals has been witnessed.




Hint Boxes:  You will see boxes like this one placed throughout this document.  These boxes are intended to help reduce the workload when completing both this document and the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Annual Update� form for the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Office of Assessment Services�.  Each box is located near an item on this form which closely corresponds to required information for the Annual Update form.  The specific item on the Annual Update form is listed in the box for your convenience. 
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NEW to gather information for NCATE visit: 





Accuracy: Rubrics for the designated assessments are designed prior to the assignments and agreed upon by the program faculty and updated regularly to ensure that they reflect the expectations of the particular standard.





  


Consistency:  The data that are reported here come from various faculty members, some of whom come from other departments and programs and findings have been consistent so far. The final student teaching encompasses all the standards and those score seem to be in keeping with how we perceive our student at that point.





Freedom from Bias: The faculty meets regularly to review the program including inconsistencies in student performance. This inter-rater facility ensures that candidates are evaluated fairly.





Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.





The following are examples of some things that increase the likelihood that your assessments are accurate, consistent and free from bias.





See the following document on the NCATE website for more detailed examples and definitions:


� HYPERLINK "http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc" ��http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc�

















� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.
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