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Program documented in this report:

Grade levels for which candidates are being prepared Birth-Grade 3


Degree or award level M.S. Ed.


Is this program offered at more than one site?  □ Yes
□ No

If yes, list the sites at which the program is offered NIU, DeKalb Campus
NIU Rockford Campus


Title of the state license for which candidates are prepared

 Type 04 Early Childhood Education


State licensure requirement for national recognition:

NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the state has a testing requirement. Does the state require such a test for your program completers? 

□ Yes
□ No

SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) 

The Early Childhood Education masters program builds on the NIU conceptual framework as it applies to the whole child developmentally and ecologically. Candidates are encouraged to develop themselves as lifelong learners and critical thinkers while nurturing those capacities in their students. This process embodies knowledge, reflection, and practice.
 Put an “x”  next to each Conceptual Framework element addressed by the standard.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test) 
	□Knowledge     □Practice     □Reflection     

	Assessment of content knowledge 
	□Knowledge     □Practice     □Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
	□Knowledge     □Practice     □Reflection     

	Assessment of student teaching or internship

	□Knowledge     □Practice     □Reflection     

	Assessment of candidate effect on student learning

	□Knowledge     □Practice     □Reflection     

	Dispositional Assessment  
	□Knowledge     □Practice     □Reflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : __2008-2009_____________


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	DeKalb/Masters (seeking certification)
	68
	24

	DeKalb/Masters (without certification)
	21
	4


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences
Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	6
	31

	Number not having diversity experiences
	0
	0


	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	6
	6
	6
	1
	12
	12
	12
	11


	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	11
	11


	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	11
	11
	11
	5


Note: Clinical experiences for graduate students have been arranged informally by faculty, resulting in incomplete data on the sites. This problem, along with the growing graduate program, have led to changes in the way clinical experiences are arranged, supervised, and documented (beginning Fall 2007).
Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.

	Faculty Member Name
	Highest

Degree, Field, & University
	Assignment: Indicate the role of the faculty member
	Faculty Rank
	Tenure Track (Yes/

No)
	Scholarship, Leadership in Professional Associations, and Service: List up to 3 major contributions in the past 3 years 
	Teaching or other professional experience in 

P-12 schools

	Gail Banek
	M.ED.

Curriculum and Instruction, National Lewis University
	Teaching TLEC 530, Have taught: TLEC 504, TLEE 531
	Adjunct
	No
	Delta Kappa Gamma (Past Secretary/Treasurer),

Curriculum Committee member: 1st grade science, math

 
	Teaching: 33 years, K-6 (1st grade last 23 years)

Cooperating Teacher for Student Teachers and Clinical students 

	Lynette Chandler
	Ph.D. ,

Developmental and Child Psychology,

University of Kansas
	Teach TLSE 523, 524, 526
	Professor
	Yes
	President of the International Division for Early Childhood of the Council for Exceptional Children, Co-Project Investigator of an Early Reading First federal grant, Editorial board for Young Exceptional Children and Journal of Early Intervention, 2 book chapters, 1 book, 6 scholarly publications
	Consult with Prairie Children Preschool, Naperville, IL on developing a Response to Intervention and linked assessment and intervention system as well as early language and literacy skills. Working in 9 preschool classrooms as part of my Early Reading First project.


	Maylan Dunn-Kenney
	Ph.D.,

Early Childhood Curriculum,

Univ. of Oklahoma
	Teaching TLEC 531, TLEC 500, TLEC 598
	Assoc. Professor
	Yes
	Consulting Editor for Young Children;

Principal Investigator for University Partnerships grant from HUD;

6 presentations and 3 publications in national and international venues 
	Teaching: 9 years, K-5
Field Supervision

	Moses Mutuku
	Ed. D. Elementary Education, Indiana Univ. of Pennsylvania
	Teaching , TLEC 521, TLEC 530, TLEC 511
	Associate Professor
	Yes
	Association for Childhood International  -  Editorial board member
3 Publications in national and international journals, 

7 Presentations.
	Teaching: 10 years,  K-7

Curriculum development: 4 years, Primary schools,

Teaching:

Children with special needs, 1 year

School supervision: 5 years, Primary schools

	Dr. Jung Myoung
	Ph. D. Early Childhood , Curriculum and instruction, Indiana University
	TLEC 504, 
TLEC 598, 
TLEC 531
	Assistant Professor
	Yes
	1 Publication, 1 International presentation 5 National conferences
	Teaching: P-2

	Samara Madrid
	Ph.D. Early Childhood Education, The Ohio State University
	TLEC 500 TLEC 531
	Assistant

Professor
	Yes
	Co-Author on 1 book, 7 publications, and 10 national/international presentations. Serving on programming committee for International Reconceptualizing Early Childhood Education group. 
	Elementary School Counselor and Extended School Year Summer School Director. 

Coordinated and conducted research with children in preschool, elementary, and middle school settings. 

	Donald J. Richgels
	Ph.D. Univ. of Wis.-Madison,

Curriculum and Instruction-Reading
	Did not teach for the program this year (sabbatical in fall and taught for ELL and ECE programs in spring and summer)
	Professor
	Yes
	McGee, L.M., & Richgels, D.J. (2008, but available March 2007). Literacy's beginnings: Supporting young readers and writers (Fifth Edition).  Needham, MA: Allyn and Bacon. 

Richgels, D.J. (2004). Theory and research into practice: Paying attention to language.  Reading Research Quarterly, 39, 470-477.

Member of Board of Directors of the National Reading Conference, 2005-present.
	1-on-1 assessment of preschoolers' and kindergartners' early literacy knowledge in their school settings, using a new observation protocol that I am developing (Sampling and Analyzing Invented Spelling in a PictureBook Context); 11 preschoolers and 49 kindergartners in seven classrooms in the Northeast, Southwest, and Midwest of the USA; fall 2006-winter 2007).  

	Cathy Lubbers 
	M.S. Ed. in Adult & Continuing Ed., Northern Illinois University
	Academic Advisor
	Supportive Professional Staff
	No
	None
	None

	Margaret Anderson


	M.A. History, Chicago State University
	TLEC 485
	Instructor
	No
	Principal for a Day CPS, Science Fair Judge, CPS, Consultant and mentor on Teacher Effectiveness in schools. Counselor, mentor, and tutoring of students.  Lecture Series- making history today. Member of American Federation of Teachers
	Supervision of NIU student teachers in P-12 classrooms

	Susan Beilfuss
	M.S. Curriculum & Instruction: Reading, Minnesota State University
	TLEE 485


	Instructor
	No
	Conducted research  w/ NIU preservice students.  "Parental Influence on Children's  Literacy

Development"  (Presented at the Illinois Reading Conference in 

Springfield, 07)

Attended  local and international conferences (NIRC, 

IRC, IRA)


	Supervision of NIU student teachers in P-12 classrooms

	Denis Ciezadlo
	Masters in Education Administration, Northern Illinois University
	TLEE 485
	Instructor
	No
	
	Supervision of NIU student teachers in P-12 classrooms

	Anne Donnersberger
	Ed.D. Nova University
	TLEE 485
	Instructor
	No
	Consultant to Education Program 

Development In Community College; Principal for a Day CPS
	Supervision of NIU student teachers in P-12 classrooms

	Linda Felchlin
	Masters in Education, Early Childhood, National Louis University.
	TLEE 485
	Instructor
	No
	Taught classes to Head Start employees in Joliet IL and the community college. Member National Association for Education of Young Children
	Taught in Pre-K and elementary grades for 20 years. Supervision of NIU student teachers in P-12 classrooms

	Virginia Feldmann
	Masters in Elementary Education, NIU
	TLEE 485
	Instructor
	No
	Midwestern Educational Research Association; 


	Supervision of NIU student teachers in P-12 classrooms

	Toma Heldt
	Ed.D. Curriculum & Instruction, Northern Illinois University
	TLEE 485
	Instructor
	No
	Treasurer of the NIU Instructor's chapter of UPI Local 4100 and a member of the executive board.


	Supervision of NIU student teachers in P-12 classrooms

	Dorothy Imm
	B.S. in Education, Northern Illinois University
	Placement coordinator
	SPS
	No
	Faculty development and instructional design workshops, assistance to Teach House, Early childhood professional advisory committee, Elementary education professional advisory committee
	School visits related to TLEE 382, TLEE 383, TLEE 485, TLEC 382, TLEC 485

	Jenny Johnson
	B.S. in Education, Illinois State University
	TLEE 485
	Instructor
	No
	Spring ’06 ITAAR course “Technology for Data-Driven Decision Making”.   Presented at the Spring 2006 Integrating Technology Assessment, and Research Showcase.  


	Supervision of NIU student teachers in P-12 classrooms

	Tammy Leigh
	Masters of Education, Interdisciplinary Studies, National Louis University
	TLEE 485
	Instructor
	No
	None
	Supervision of NIU student teachers in P-12 classrooms

	Karl Roseberg
	Masters in Education, Secondary, Northern Illinois University
	TLEE 485
	Instructor
	No
	None
	Supervision of NIU student teachers in P-12 classrooms

	Mary VanWormer
	Masters in Curriculum & Instruction, National Louis University
	TLEE 485
	Instructor
	No
	None
	Supervision of NIU student teachers in P-12 classrooms

	Kevin Zilm
	ED.S. Educational Administration, Northern Illinois University
	TLEE 485
	Instructor
	No
	Mentoring of prospective principals. 

Illinois Principal’s Association 
	13 years of classroom teaching at the middle and high school level, Supervision of NIU student teachers in P-12 classrooms


SECTION II – ASSESSMENTS
In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 

	Name of Assessment
	Type or 

Form of Assessment
	When the Assessment
Is Administered
(course, activity, etc.)

	
	
	

	1
	Licensure assessment (Content area certification test)

	Early Childhood Content Area Test
	Prior to Student Teaching

	2
	Assessment of content knowledge

	Standard One Section of Professional Portfolio Rubric
	Exhibits selected from TLEC 500, TLEC 504, EPS 506, and LTRE 516

	3
	Assessment of candidate ability to plan

	Standard Four-C Section of Professional Portfolio Rubric

	Exhibits selected from TLEC 500, TLEC 504, TLEC 531, TLEE 531, and TLEC 530

	4
	Assessment of student teaching or internship

	Final Evaluation of Student Teaching Semester
	TLEC 485A & 485B Student Teaching

	5
	Assessment of candidate effect on student learning or the learning environment

	Standard Three Section of Professional Portfolio Rubric
	Exhibits selected from LTRE 516, TLEE 531, and TLEC 521 or TLSE 423

	6
	Dispositions assessment (required)
	Selected Criteria from the Final Evaluation of Student Teaching Semester
	TLEC 485A & 485B Student Teaching


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.
	PROGRAM STANDARD


	APPLICABLE ASSESSMENTS FROM SECTION II

	Promoting Child Development and Learning
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	Building Family and Community Relationships
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	Observing, Documenting, and Assessing to Support Young Children and Families
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	Teaching and Learning
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	Growing as a Professional
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.
Prior to admission to the certification track, all candidates must pass the Illinois Basic Skills Test. Early Childhood Education Content Test is taken prior to student teaching by all certification candidates. 
2. Candidate data derived from assessment. Type response here.
The data reflected all candidates who tested from June 2008 through June 2009. 

Number of Candidates Assessed: ___31_____

Number of Candidates Meeting Program Expectations: _____31________

3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subsocres, ie. what areas of the test were strongest and which were less strong).

This is a very high pass rate compared with the state average, and sub-scores exceed state averages as well. Although individual performance may vary across sub-tests, no discernable pattern of weakness was identified.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

None at this time.
5. Attach an electronic copy of the assessment tool or description of the assignment.

Not applicable
6. Attach an electronic copy of the scoring guide.

Not applicable

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Standard One Section of Professional Portfolio Rubric
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___27_____

Number of Candidates Meeting Program Expectations: ____27_________

3. A brief analysis of the data findings. Type response here.

Twelve out twenty - seven candidates received a rating of “far exceeds” for this area, more than any of the other standards. Nine received a rating of “exceeds.”  All the others met the expectations. This appears to be an area of strength.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

None at this time.
5. Attach an electronic copy of the assessment tool or description of the assignment.

See attached Masters Portfolio Template
6. Attach an electronic copy of the scoring guide.

See Attached Masters Portfolio Rubric

#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Standard Four-C of the Masters Portfolio Rubric (See Attachment)
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___24_____

Number of Candidates Meeting Program Expectations: _____24________

3. A brief analysis of the data findings. Type response here.

Twenty-four out of forty-five candidates received a rating of “meets,” which faculty members found disappointing. The program emphasizes emergent and integrated curriculum, but candidate exhibits were weak in the areas of physical education and the arts. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

There are no courses devoted to physical education or the arts in the program. These areas are supposed to be integrated with other subject areas in curriculum development. Faculty members will seek updated materials to emphasize these content areas.
5. Attach an electronic copy of the assessment tool or description of the assignment.

See attached Masters Portfolio Template
6. Attach an electronic copy of the scoring guide.

See attached Masters Portfolio Rubric

#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Final Evaluation of Student Teaching Semester
2. Candidate data derived from assessment. Type response here.

The data included here represents candidates doing their student teaching during the 2008-2009 academic year. Some program completers for this time frame may have completed student teaching the previous year.
Number of Candidates Assessed: __12______

Number of Candidates Meeting Program Expectations: ____11_________

3. A brief analysis of the data findings. Type response here.

Overall, candidate performance during student teaching was indicated as either proficient or developing and progressing. This was an improvement over the last assessment circle. With the two new faculty, mentoring and supporting the graduate students has been more effective. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

None at this time 
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

Northern Illinois University
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Department of Teaching and Learning

Early Childhood Student Teacher Evaluation

                       M.S. Ed. Candidates, 2008-2009
The following competencies are based on the NAEYC Standards and aligned with the NIU Conceptual Framework.  The level of performance is indicated by a U for Unsatisfactory, D/C for Developing with Concerns, D/ P Developing and Progressing without Concerns, and  P for proficient (Level of a beginning teacher).

	
	 Standard  1: Promoting Child Development and Learning
	U
	D/C
	D/P
	P

	1c
	Provides meaningful rationale for adjustments in the learning environment
	
	
	2
	 9

	1c
	Adjusts/maintains the environment to support children’s health
	
	1
	2
	9

	1c
	Adjusts/maintains the environment to respect children’s culture & individuality
	
	1
	2
	9

	1c
	Adjusts/maintains the environment to promote children’s overall development
	
	1
	2
	9

	1c
	Adjusts/maintains the environment to challenge children to gain new competencies
	
	
	2
	9

	
	Standard 2:  Building Family and Community Relationships
	U
	D/C
	D/P
	P

	2b
	Uses varied strategies to communicate with families
	
	
	2
	10

	2b
	Links families with key community resources
	
	
	2
	10

	2b
	Seeks resources for children in need
	
	1
	2
	9

	2b
	Uses a variety of approaches to involve families and members of the community in children’s education, modifying approaches when first attempts fail
	
	
	2
	10

	2b
	Seeks ways to collaborate with children, families, colleagues, and others in the wider community
	
	
	2
	10

	
	Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families
	U
	D/C
	D/P
	P

	3b
	Observes, documents, and assesses children’s learning on a regular basis
	
	
	2
	10

	3b
	Uses a variety of assessment techniques
	
	1
	2
	9

	3b
	Uses assessment information to guide practice
	
	1
	2
	9

	3b
	Interprets assessment results judiciously & responsibly
	
	1
	2
	9

	3b
	Has a team orientation with families and colleagues when communicating about assessment issues and results
	
	
	2
	10

	3b
	Safeguards confidential and sensitive information when networking on behalf of children and families
	
	
	
	10

	
	Standard 4:  Teaching and Learning
	U
	D/C
	D/P
	P

	 4a
	Respects and utilizes the strengths of all members of the educational community (children, families, colleagues)
	
	
	1
	11

	4b
	Fosters oral language and communication
	
	
	
	12

	4b
	Draws from a continuum of teaching strategies
	
	1
	2
	9

	4b
	Uses the environment and daily routines effectively
	
	1
	2
	9

	4b
	Capitalizes on incidental learning opportunities
	
	1
	3
	9

	4b
	Tailors curriculum to children’s characteristics, needs, and interests
	
	1
	2
	9

	4b
	Modifies curriculum and classroom environment to be inclusive and supportive of culture and language differences
	
	
	2
	10

	4b
	Teaches through social interaction
	
	
	
	10

	4b
	Supports children’s play
	
	
	
	10

	4b
	Addresses children’s challenging behaviors productively
	
	1
	2
	9

	4b
	Uses technology effectively
	
	
	1
	11

	4b
	Takes an integrative approach to curriculum
	
	
	1
	11

	4c
	Is creative in planning curriculum that is motivating and challenging for children
	
	1
	2
	9

	4d
	Fosters children’s security and self-regulation
	
	
	2
	10

	4d
	Fosters children’s competence in problem-solving, academic, and social skills
	
	
	2
	10

	
	Standard 5: Becoming a Professional
	U
	D/C
	D/P
	P

	5a
	Seeks leadership opportunities in the field of early childhood education
	
	
	2
	10

	5a
	Is a member of a professional organization
	
	
	2
	10

	5b
	Is aware of the NAEYC Code of Ethical Conduct and uses it to resolve dilemmas
	
	
	2
	10

	5b
	Applies relevant legal standards and professional guidelines in everyday situations
	
	
	2
	10

	5c
	Seeks opportunities to learn and develop as a professional
	
	
	2
	10

	5c
	Uses critical feedback from colleagues and supervisors for professional improvement
	
	1
	2
	9

	5c
	Collaborates with other professionals across disciplines and settings
	
	
	
	12

	5d
	Reflects on and analyzes his/her own practice
	
	1
	
	11

	5d
	Seeks to resolve differences through open and respectful communication
	
	
	1
	11

	5e
	Advocates for the child’s point of view
	
	
	
	12


Do you recommend this student for certification by the State of Illinois?  
  ____YES    ____NO

Comments:

#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Standard Three Section of Professional Portfolio Rubric
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___25___

Number of Candidates Meeting Program Expectations: _____25________

3. A brief analysis of the data findings. Type response here.

The break down of performance in this area was as follows: 9 far exceeded, 14 exceeded, and the other 2 meet the minimum criteria. The graduate candidates consistently demonstrate expertise in the area of assessment. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Faculty will continue to require that candidates include assessment plans in are curriculum planning and that, both formal and informal assessments on developmentally and culturally appropriate ways.
5. Attach an electronic copy of the assessment tool or description of the assignment.

See attached Masters Portfolio Template
6. Attach an electronic copy of the scoring guide.

See attached Masters Portfolio Rubric

#6 (Required):  Dispositions assessment 
1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.

Selected Criteria from the Final Evaluation of Student Teaching Semester
2. Candidate data derived from assessment. Type response here.

Key criteria on the student teaching evaluation are used to assess candidate dispositions for teaching. (See highlighted criteria in evaluation summary below.) These dispositions are nurtured in coursework, but are best evaluated in a naturalistic/clinical setting.

Number of Candidates Assessed: ___12_____

Number of Candidates Meeting Program Expectations: _____11________

3. A brief analysis of the data findings. Type response here.

In most cases, performance on dispositional criteria is as high as or higher than other assessed criteria during student teaching. The exception is in the area of family and community relations, where nearly half of the candidates received the second highest rating. Dispositions are nurtured through out the professional sequence. The department of Teaching and Learning has designated personnel to deal specifically with dispositional issues by informing, supporting students in attaining expectations in this area. Assessment of dispositions is integrated in the final student teaching. 
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Candidates already engage in a community based field assignment in TLEC 531, do a family case study in TLSE 426, and take a course on family involvement (TLEC 535). Feedback from university supervisors indicates that candidates may not have opportunity to demonstrate competence in this area in some student teaching contexts. Faculty are reviewing clinical placement and times spend in these with a view to provide experiences with families.
5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
1. Candidate data derived from assessment. Type response here.

The APT is usually taken by candidates after completing the program. Not all program completers take the APT and those who take it do not necessarily direct their scores to NIU. The data below was accessed through the state database and includes all graduate program candidates taking the APT from June 2008 to June 2009.

Number of Candidates Assessed: __31______

Number of Candidates passing the test: ____31_________

2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

Program faculty members are obviously pleased with the 100% pass rate on this assessment.
NIU EXIT SURVEYS (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.

Graduate faculty members reviewed the exit survey data in spring 2009. It is not possible to disaggregate the graduate and undergraduate early childhood programs; still, the mean responses are in line with the university as a whole and relatively high. No modifications are needed at this time.

TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.

After reviewing the graduate assessment survey data, faculty members concluded that the emphasis on technology has had a positive impact on the graduate candidates.  All students participate effectively in classes that require an online component (e.g., TLEC 598).   However, only aggregated data was available and as a result the B.S. and M.S.Ed. programs were combined and could not be disaggregated. The committee concluded that it was unwise to make any major program changes on the area of technology, but will look continue to strengthen the use of technical applications in coursework.

DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)
1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here.

Sensitivity to diversity and skill in accommodating differences are emphasized throughout the program in accordance with the program conceptual framework of serving the whole child and respecting his or her developmental and ecological context. The following outcomes are expected of all candidates by the student teaching experience and assessed with the student teaching evaluation instrument:

1c. Adjusts/maintains the environment to respect children’s culture and individuality

4b. Modifies curriculum and classroom environment to be inclusive and supportive of culture and language differences

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___12____

Number of Candidates Meeting Program Expectations: ____12_________

3. A brief analysis of the data findings. Type response here.

All candidates assessed received either the top rating or the next highest rating.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

At this time, candidates appear well prepared for effective teaching in diverse settings.
5. Attach an electronic copy of the assessment tool or description of the assignment.

See previous Student Teaching Evaluation and Report
6. Attach an electronic copy of the scoring guide.

See previous Student Teaching Evaluation and Report
TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to  assess candidate proficiency in using technology.  Type response here.

Throughout the program, candidates use a variety of technology tools for professional productivity, presentations, and delivery of instruction.

The student teaching evaluation includes the following criteria:

4b. Uses technology effectively

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ___25_____

Number of Candidates Meeting Program Expectations: ____25_________

3. A brief analysis of the data findings. Type response here.

Although all candidates met the criteria, only eleven received the highest rating
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Faculty members will work to develop field assignments that utilize technology tools in a meaningful way. This requires investment in some technology devices for students to use in the field. Faculty are planning a regional conference with a focus on assistive technology as a way of broadening candidate competence in using technology to enhance student learning. 
5. Attach an electronic copy of the assessment tool or description of the assignment.

See previous Student Teaching Evaluation and Report
6. Attach an electronic copy of the scoring guide.

See previous Student Teaching Evaluation and Report

ATTACHMENTS
SECTION VI - Program Alignment Matrix

	Assessment
	SPA Standards Addressed
	Illinois Learning Standards Addressed
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*

	1, 2, 3, 4a, 4b, 4c, 4d, 5 (all)
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17 (all)
	Knowledge
	Prior to Student Teaching

	Assessment of content knowledge


	1
	8, 9, 11
	Knowledge, Practice, Reflection
	Program Completion
(Exhibit assessed earlier by instructor)

	Assessment of candidate ability to plan


	4b, 4c, 4d
	1, 2, 3, 4, 5, 6, 7, 10, 11
	Knowledge, Practice, Reflection
	Program Completion
(Exhibit assessed earlier by instructor)

	Assessment of student teaching or internship


	1, 2, 3, 4a, 4b, 4c, 4d, 5 (all)
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 17 (all)
	Knowledge, Practice, Reflection
	Late Clinical

	Assessment of candidate effect on student learning or the learning environment


	3, 4a
	9, 10, 14
	Knowledge, Practice, Reflection
	Program Completion
(Exhibit assessed earlier by instructor)

	Dispositions Assessment

	1, 2, 3, 4a, 4b, 4c, 4d, 5 (all)
	9, 13, 15, 16, 17
	Knowledge, Practice, Reflection
	Late Clinical


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
Early Childhood Masters Portfolio Template


Note : Specific instructions on LiveText pages.
· Cover Sheet

· Cover Page

· Resume

· Resume

· Philosophy of Education

· Philosophy

· Credentials

· Credentials

· Standard One

· Reflection

· Description and Exhibit

· Description and Exhibit

· Standard Two

· Reflection

· Description and Exhibit

· Description and Exhibit

· Standard Three

· Reflection

· Description and Exhibit

· Description and Exhibit

· Standard Four A

· Reflection

· Description and Exhibit

· Description and Exhibit

· Standard Four B

· Reflection

· Description and Exhibit

· Description and Exhibit

· Standard Four C

· Reflection

· Description and Exhibit

· Description and Exhibit

· Standard Four D

· Reflection

· Description and Exhibit

· Description and Exhibit

· Standard Five

· Reflection

· Description and Exhibit

· Description and Exhibit

Copy of Early Childhood Masters Portfolio Rubric-SP 06

Assessment

Context

For those candidates seeking initial certification, the portfolio demonstrates competence in the NAEYC early childhood content area standards. For those candidates seeking the masters degree only, the portfolio demonstrates professional growth in key professional competencies.

Purpose

Candidates can use this instrument to gauge their progress toward completion of the final project. At the preview level, faculty uses the assessment to provide guidance for the candidate in the further development of the portfolio. At the final level, the program faculty use the assessment to determine satisfactory/unsatisfactory performance.

Assessor

Self, peer, or program faculty.

Masters Portfolio Rubric (2005)

	Masters Portfolio Rubric (2005)

	
	Far Exceeds (5 pts)
	Exceeds (4 pts)
	Meets (3 pts)
	Does Not Meet Expectations

	GrowthSt1 (2, 15%)
NAEYC2001-INI-1
	Evidence that candidate uses current knowledge of child development to create rich learning environments that meet multiple developmental needs within a group of children 
	Evidence that the candidate uses current knowledge of child development to create rich learning environments that are developmentally appropriate for typically developing children of a particular age level
	Evidence that candidate uses current knowledge of child development to modify learning environments to meet children's developmental needs
	No evidence of the application of child development knowledge in the creation of appropriate learning environments


	GrowthSt2 (2, 15%)
NAEYC2001-INI-2
	Evidence of extensive respectful and productive collaboration with diverse families
	Evidence of respectful collaboration with diverse families
	Evidence of positive and respectful communication with families
	No evidence of productive, respectful communication or collaboration with families

	GrowthSt3 (2, 15%)
NAEYC2001-INI-3
	Evidence that the candidate can assess children's development and learning using a complex, ongoing assessment plan
	Evidence that the candidate can create complex assessment profiles of individual children
	Evidence that candidate can select an appropriate assessment tool and conduct accurate assessment of children
	No evidence of the candidate's ability to assess children's learning and development

	GrowthSt4a (1, 7%)
NAEYC2001-INI-4a
	Evidence that the candidate utilizes the funds of knowledge in children's families to develop rich classroom learning experiences
	Evidence that the candidate creates curriculum that builds on the child's development and learning within the family
	Evidence that the candidate creates communication opportunities with families about children's learning 
	No evidence of collaboration or communication with families in the fostering of children's learning and development

	GrowthSt4b (1, 7%)
NAEYC2001-INI-4b.
	Evidence that the candidates uses a wide variety of developmentally effective approaches, routinely assessing the effectiveness of particular approaches for various purposes
	Evidence that the candidate uses a wide variety of developmentally effective approaches in planning rich, emergent curriculum
	Evidence that the candidate uses a wide variety of developmentally effective approaches in creating integrated curriculum plans
	No evidence that the candidate can utilize developmentally effective approaches in planning appropriate curriculum

	GrowthSt4c (1, 7%)
NAEYC2001-INI-4c.
	Evidence of ability to create rigorous and meaningful curriculum in mathematics, language and literacy, science, social education, music, art, physical education
	Evidence of the candidate's ability to create curriculum integrating content knowledge in language and literacy, mathematics, science, social studies, art, music and physical education
	Evidence that the candidate can create meaningful curriculum integrating at least four of the following: language and literacy, mathematics, science, social studies, art, music, and physical education
	No evidence of the candidate's ability to integrate meaningful content into curriculum plans

	GrowthSt4d (1, 7%)
NAEYC2001-INI-4d
	Candidate demonstrates the ability to create rich, coherent emergent curriculum that builds on children's prior knowledge (both in and out of school), appeals to the interests of the children with whom they work, and fosters attainment of important learning goals.
	Candidate demonstrates the ability to create emergent curriculum based on children's interests while furthering progress toward learning goals.
	Candidate demonstrates the ability to create curriculum that appeals to children's curiosity while furthering progress toward learning goals.
	Candidate fails to demonstrate the ability to develop curriculum based on children's interests or does not tie interesting content to learning goals.

	GrowthSt5 (2, 15%)
NAEYC2001-INI-5
	Candidate demonstrates initiative in pursuing development opportunities, a history of engagement in collegial activity and organizations, and consistent reflection to improve his or her practice.
	Candidate demonstrates a willingness to engage in reflection, collegial activity, and ongoing professional development.
	Candidate consistently reflects on his or her practice and cooperates well with colleagues when called to do so.
	Candidate fails to demonstrate consistent reflection or history of cooperative activity with colleagues.

	UseOfResearchLiterature (1, 7%)
NAEYC2002-ADV-2.4
	Candidate demonstrates the ability to pursue a topic of professional interest in depth, synthesize the available literature, draw conclusions, and report results in APA format.
	Candidate demonstrates the ability to pursue a topic in a scholarly way, draw appropriate conclusions for practice, and report findings in APA style.
	Candidate demonstrates the ability to pursue a professional question in a scholarly way and draw appropriate conclusions for practice.
	Candidate fails to demonstrate the ability to use the scholarly literature to solve problems encountered in practice or posed in coursework.


Standards

	

	NAEYC2001-INI.1 
	STANDARD: PROMOTING CHILD DEVELOPMENT AND LEARNING -- Candidates use their understanding of young children's characteristics and needs, and of multiple interacting influences on children's development and learning, to create environments that are healthy, respectful, supportive, and challenging for all children.

	NAEYC2001-INI.2 
	STANDARD: BUILDING FAMILY AND COMMUNITY RELATIONSHIPS -- Candidates know about, understand, and value the importance and complex characteristics of children's families and communities. They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their children's development and learning.

	NAEYC2001-INI.3 
	STANDARD: OBSERVING, DOCUMENTING, AND ASSESSING TO SUPPORT YOUNG CHILDREN AND FAMILIES -- Candidates know about and understand the goals, benefits, and uses of assessment. They know about and use systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to positively influence children's development and learning.

	NAEYC2001-INI.4a 
	SUB-STANDARD: CONNECTING WITH CHILDREN AND FAMILIES -- Candidates know, understand, and use positive relationships and supportive interactions as the foundation for their work with young children.

	NAEYC2001-INI.4b. 
	SUB-STANDARD: USING DEVELOPMENTALLY EFFECTIVE APPROACHES -- Candidates know, understand, and use a wide array of effective approaches, strategies, and tools to positively influence young children's development and learning.

	NAEYC2001-INI.4c. 
	SUB-STANDARD: UNDERSTANDING CONTENT KNOWLEDGE IN EARLY EDUCATION -- Candidates understand the importance of each content area in young children's learning. They know the essential concepts, inquiry tools, and structure of content areas including academic subjects and can identify resources to deepen their understanding.

	NAEYC2001-INI.4d 
	SUB-STANDARD: BUILDING MEANINGFUL CURRICULUM -- Candidates use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum that promotes comprehensive developmental and learning outcomes for all young children.

	NAEYC2001-INI.5 
	STANDARD: BECOMING A PROFESSIONAL -- Candidates identify and conduct themselves as members of the early childhood profession. They know and use ethical guidelines and other professional standards related to early childhood practice. They are continuous, collaborative learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources. They are informed advocates for sound educational practices and policies.

	NAEYC2002-ADV Correlated Sets 

[image: image1.wmf]

--



	NAEYC2002-ADV.2.4 
	> Mastery of Relevant Theory and Research Advanced program candidates demonstrate in-depth, critical knowledge of the theory and research relevant to the professional role(s) and focus area(s) emphasized in the program. For example, candidates preparing for work in Head Start have in-depth understanding of current research about the effectiveness of Head Start and other interventions and about the gaps in current knowledge. All candidates, regardless of specialization, apply critical perspectives as they read and evaluate scholarly writing and research in their field.
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NEW to gather information for NCATE visit: 





Accuracy: Rubrics for the designated assessments are designed prior to the assignments and agreed upon by the program faculty and updated regularly to ensure that they reflect the expectations of the particular standard.





  


Consistency:  The data that are reported here come from various faculty members, some of whom come from other departments and programs and findings have been consistent so far. The final student teaching encompasses all the standards and those score seem to be in keeping with how we perceive our student at that point.





Freedom from Bias: The faculty meets regularly to review the program including inconsistencies in student performance. This inter-rater facility ensures that candidates are evaluated fairly.





Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.





The following are examples of some things that increase the likelihood that your assessments are accurate, consistent and free from bias.





See the following document on the NCATE website for more detailed examples and definitions:


� HYPERLINK "http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc" ��http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc�











� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.
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