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Note on assessment data:  The assessment data requested in this document should reflect the number of candidates completing the selected assessments during the 2008-2009 academic year (combine the data for Summer/Fall 2008 with the data from Spring 2009).  Data should not be reported exclusively for those completing the certification program during the 2008-2009 academic year.  For example, if an assessment is assigned during a particular course, then data on the performance of all candidates enrolled in that course during the 2008-2009 school year should be reported.


Name of Program   Curriculum and Instruction (Ed.D.)
 


Date submitted  October 1, 2009

Name of Preparer   Elizabeth Wilkins



Phone #  753.8458

Email   ewilkins@niu.edu

  

Program documented in this report:

Grade levels for which candidates are being prepared  P-20


Degree or award level        MS. Ed.


Is this program offered at more than one site?     Yes     XX No

If yes, list the sites at which the program is offered     
Title of the state license for which candidates are prepared

  N/A:  The Ed.D. program does not lead to state licensure.


State licensure requirement for national recognition:

NCATE requires 80% of the program completers who have taken the test to pass the applicable state licensure test for the content field, if the state has a testing requirement. Does the  state require such a test for your program completers? 

□  Yes
□  No    XX Not applicable
SECTION I

Conceptual Framework

1. Describe the relationship of the program to the unit’s conceptual framework. The response should describe the program’s conceptual framework and how it reflects the unit’s conceptual framework. (Provide response in box) 

 Put an “x”  next to each Conceptual Framework element addressed by the assessment.
	Assessment


	Conceptual Framework Elements Addressed by the Assessment

	Licensure assessment (Content area certification test)    N/A
	□Knowledge     □Practice     □Reflection     

	Assessment of content knowledge 

Candidacy Exam
	X Knowledge     □Practice     X Reflection 

	Assessment of candidate ability to plan and implement appropriate teaching and learning experiences
TLCI 703
	X Knowledge     X Practice     X Reflection     

	Assessment of student teaching or internship
Professional Context Report
	□Knowledge     X Practice     □Reflection     

	Assessment of candidate effect on student learning

Dissertation Defense
	X Knowledge     □Practice     X Reflection     

	Additional assessment that addresses standards (required—see your SPA for details)  
Diversity
	□Knowledge     X Practice     □Reflection     

	Additional assessment that addresses standards (required or optional, depending on your SPA)

Dispositions
	X Knowledge     X Practice     X Reflection     


Candidate Information

Directions: Provide data on candidates enrolled in the program and completing the program. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must also be reported separately for programs offered at multiple sites.  Create additional tables as necessary.

	Academic Year : _2008-2009______________


	Location/Tracks*
	# of Candidates Enrolled in the Program
	# of Program Completers

	Ed.D.
	141
	17

	
	
	

	
	
	


*Location refers to whether the program is offered in such a way that students can complete 50%+ of their coursework at some off-campus location.  Tracks refers to undergraduate, graduate, post-graduate/student-at-large, etc.

Tracking Diversity Experiences
Note:  Advanced programs should use only the “Late Clinical” columns if the program does not have multiple clinicals to report on.
	
	Candidates


	
	Early Clinical
	Late Clinical

	Number having diversity experiences
	
	23

	Number not having diversity experiences
	
	0


	Candidates


	Early Clinical
	Late Clinical

	Ethnicity

	Socio-economic status
	Limited English proficiency
	Disability
	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	
	
	
	
	23
	23
	23
	23


	Program Completers


	Total number of program completers
	Number of completers who ever had diversity experiences 

	17
	17


	Program Completers


	Ethnicity3
	Socio-economic status
	Limited English proficiency
	Disability

	17
	17
	17
	17


Faculty Data

Directions: Complete the following information for each faculty member responsible for professional coursework, clinical supervision, or administration in this program.
Categories for ethnicity: 
1) Nonresident alien/international, 2) Black non-Hispanic, 3) American Indian or Alaskan Native, 4) Asian or Pacific Islander, 5) Hispanic, 6) White non-Hispanic, 7) race/ethnicity unknown
Status definitions: 
Full-time indicates full-time teaching professional education courses and part-time indicates part-time teaching professional education courses but the faculty member may teach other types of courses also making them full-time at the university but still part-time for our purposes here.)
	Faculty Member Name
	Highest

Degree, Field, & University
	Assignment:
 Indicate the role of the faculty member
	Faculty Rank

(Professor,

Associate Prof, Assistant Prof, Instructor, Lecturer, or No Rank)
	Tenure Track 

(Tenured

or

Not tenured but on tenure track

or

Not on tenure track)
	Scholarship, Leadership in Professional Associations, and Service: 
List up to 3 major contributions in the past 3 years 
	Teaching or other professional experience in 

P-12 schools
	Ethnicity

(Please use only the categories listed above)
	Gender

(male, female)
	Status

Full-time, Part-time, 

or Adjunct 

 (see definition above)
	Full-time faculty only:

Number of courses taught in Fall 2008
	Full-time faculty only:

Number of credit hours taught in Fall 2008

	Sabiha Daudi
	Ph.D.

Environmental Education/Natural Resources Management

Ohio State University
	Teaching Faculty
	Assistant Professor
	Not tenured but on tenure track
	Presentation at Annual Conference of Ethnographic and Qualitative Research  Council (EQRC)

Member, Board of Directors, North American Association for Environmental Education

Designed, reviewed and taught an on-line course “Making Environmental education Relevant to Culturally Diverse Audiences” offered to national and international educators


	Conducted two workshops for teachers of science and non formal educators on Integrating No Child Left Inside (NCLI) within the framework of No Child Left Behind. (NCLB) These workshops were sponsored by Environmental Education department of IL Environmental Protection Agency
	Asian or Pacific Islander
	Female
	Full time
	3
	9

	Meryl Domina
	Ph.D. 

Curriculum and Instruction, 

University of Illinois at Chicago
	Teaching Faculty
	Assistant Professor
	Not tenured but on tenure track
	John Dewey’s Influence on Alternative Schools for Youth, Presentation at AERA 
April 2008, San Diego, CA.

Committee Member, DHS – NIU Partnership Curriculum Committee

Founding member,  NIU Collaborative on Early Adolescence


	Consultant, Jackson Middle School, South Bend, IN 2004-05

Liaison to Alternative & At Risk Programs from Indiana University at South Bend, 2000-2005

Head Teacher & Principal, Sullivan House Alternative High School, Chicago, IL 1986 -1999

2nd Grade Teacher, Akiba-Schechter Jewish Day School, Chicago IL,
1981-1986
	White, non-hispanic
	Female
	Full time
	3
	9

	Nina Dorsch
	Ph.D.

Educational Administration and Curriculum Studies

Miami University (of Ohio)
	Teaching Faculty
	Associate Professor
	Tenured
	Department Chair, Teaching and Learning

Member, Illinois State Teacher Certification Board

Dorsch, N.G. & Ainsworth, J. K. (2007).  Meeting the challenge of preparing teacher candidates to differentiate curriculum and instruction. Presentation at the 2007 AERA Annual Meeting, Chicago.
	Kaneland District 302. Response to Intervention Team
Special Education Teacher, Carlisle Local Schools, Carlisle, OH, 1978-1992
	White, non-hispanic
	Female
	Full time
	3
	9

	Joseph Flynn
	Ph.D.

Teacher Education

Michigan State University
	Teaching Faculty
	Assistant Professor
	Not tenured but on tenure track
	Faculty Advisory Board member for the Center for Black Studies

Flynn, J., Cooper Shaw, C., Dorsch, N.  (2009). The Celluloid Blackboard: Understanding the Representations of Urban Teachers and Curriculum across Urban School Film History.  Presented at the Annual Society for the Study ofCurriculum History, San Diego, CA.

Flynn, J., Cooper Shaw, C., Dorsch, N.  (2009).  Urban legends: Exploring and subverting cultural myths in the portrayal of urban teachers in film. Paperpresented at the Annual Meeting of the American Educational Research Association, San Diego, CA.


	3 years teaching high school English in Illinois


	Black non-hispanic
	Male
	Full time
	3
	9

	Mary Beth Henning
	Ph.D.

Curriculum & Instruction (Social Studies Education emphasis)
Penn State University
	Teaching Faculty
	Associate Professor
	Tenured
	Matson, T., & Henning, M.B. (2008).  Comparing societies from the 1500s in the sixth grade. Social Studies and the Young Learner, 20(3),8-11.

Girard, A., & Henning, M.B. (2007). What’s in a name?  Investigating whom to memorialize.  Middle Level Learning,30,13-15.

Fluck, R.A., & Henning, M.B. (2007). History: Connecting children to the past. In P.J. Farris, Elementary & middle school social studies: An interdisciplinary multicultural approach (pp. 313 - 347).  Long Grove, IL: Waveland. (Reprinted from Elementary & middle school social studies: An interdisciplinary instructional approach, pp. 320-399, by P.J. Farris, 2003, Boston: McGraw-Hill).

Illinois Council for the Social Studies Executive Board Member (elected from Region 2), 2006-2009

National Council for the Social Studies Teacher Education SIG, Chair, 2005 - 2007 

Elementary Science Education/Environmental Education Search Committee, Co-chair,2007-2008

Department of Teaching and Learning 

Development Committee, Chair, 2007-2008

Chesebro Elementary School Professional Development School Organizing Team, 2008


	High School Social Studies Teacher, 1996- 1999, Washington Local Schools, Toledo, OH

Downers Grove Grade School District Social Studies Committee Co-chair, 2006-2008

Action research in 2nd Grade Classroom, Wright Elementary School, Malta, IL , 2008


	White, non-hispanic
	Female
	Full time
	On sabbatical, but 3 are listed (TLCI 699A, TLEE 497-P1,TLEE 497-PQE) because I was continuing independent studies and doctoral hours


	17

	Drew Kemp
	Ed.D.

University of Central Florida


	Teaching Faculty
	Assistant Professor
	Not tenured but on tenture track
	Kemp, A.T., Blake, B., Shaw, C.C., & Preston, J. (2009). A Conversation about Content vs. Pedagogy: What is “Highly Qualified?” and What is Best for Students in the Age of No Child Left Behind?  Teaching and Curriculum Dialogue, 9(1/2).
Elected Member of the Executive Council—American Association of Teaching and Curriculum (AATC).  National Educational Association

Chair—Student Retention and Recruitment Committee
	Public school teacher/administrator in Brevard Public Schools (1997-2007)
	White, non-hispanic
	Male
	Full time
	3
	9

	Carla Shaw
	Ph.D. 

Curriculum and Instruction

Southern Illinois University at Carbondale
	Teaching Faculty
	Associate Professor
	Tenured
	Shaw, C.C. (2008).  Toward a theory of the story of instruction.  Paper presented at the annual

meeting of the Association of Teacher Educators, New Orleans.

Shaw, C.C. (2007).  Analysis of the portrayal of educators in three feature films about teen

suicide.  Paper presented at the annual meeting of the Association of Teacher Educators,

San Diego, CA.

Shaw, C.C., Ainsworth, J., & Dorsch, N. (2006).  An investigation of teachers’ responses to NCLB and the disaggregation of student data.  Paper presented at the annual meeting of the

Midwest Educational Research Association, Columbus, OH.
	Department of Mathematical Sciences, Northern Illinois University:  participated in development of master’s program in middle-school    math education

(2007-2008)

College of Engineering and Engineering Technology, Northern Illinois University: participated in development of master’s program in engineering   education (2007-2008)
	White, non-hispanic
	Female
	Full time
	3
	9

	Eui-Kyung Shin
	Ph.D.

Elementary Education

University of South Carolina
	Teaching Faculty
	Assistant Professor
	Not tenured but on tenure track
	Wilkins, E. A. & Shin, E. & Ainswoth, J. (2009).  The effects of using peer feedback practices with elementary education teacher candidates.  Teacher Education Quarterly, 36(2), 79-93.

Shin, E. (2008). Using Geographic Information System (GIS) technology with elementary preservice teachers.  In Milson, A. J., & Alibrandi, M. (Eds.), Digital geography: Geo-spatial technology in the social studies classroom.  (pp.271-290). Charlotte, NC: Information Age Publishing, Inc.

Shin, E. (2007) Using Geographic Information System (GIS) technology to enhance elementary students’ geographic understanding.  Theory and Research in Social Education, 35(2), 231-255.


	Visiting partnership schools during our preservice teachers’ clinical experiences, and providing written and oral feedback and communicating with cooperating teachers about their social studies teaching 

Conducting a research project in a 5th grade classroom in Korea during summer 2009


	Asian or Pacific Islander
	Female
	Full time
	3
	9

	Elizabeth  Wilkins
	Ph.D.

Curriculum and Instruction

Southern Illinois University at Carbondale
	Teaching Faculty
	Associate Professor
	Tenured
	Published 16 articles in the past three years.

Executive Director of the Illinois New Teacher Collaborative

Chairperson of the Kappa Delta Pi Graduate Student National Committee


	Taught  a yearlong course at a charter school

Consultant to two school districts about induction and mentoring (Elgin and DeKalb)

Served as a band director in two Illinois school districts 
	White, non-hispanic
	Female
	Full time
	3
	9

	Robert Carter
	Ed.D. in Adult and Higher Education, Northern Illinois University


	Teaching Faculty
	Instructor
	Not on tenure track
	Treasurer, Illinois Science Teachers Association

Program Committee, Midwest Environmental Education Conference

Book Chapter:  The History and Philosophy of Environmental Education in The Inclusion of Environmental Education in Science Teacher Education
	None
	White, non-hispanic
	Male
	Full time
	3 
	9


SECTION II – ASSESSMENTS
In this section, list the 6-8 assessments that are being submitted as evidence for meeting your program’s standards. All programs must provide a minimum of six assessments. If your SPA does not require a disposition assessment, you must include such an assessment and it may include a ninth used for unit evaluation only. For each assessment, indicate the type or form of the assessment and when it is administered in the program. 


	Name of Assessment
	Type or 

Form of Assessment
	When the Assessment
Is Administered
(course, activity, etc.)

	
	
	

	1
	Licensure assessment (Content area certification test)

	N/A
	

	2
	Assessment of content knowledge

	Candidacy Exam 
	Not Offered As Part of a Course but is Required before Candidacy


	3
	Assessment of candidate ability to plan

	Curriculum Leader Investigative Report

	TLCI 703

	4
	Assessment of student teaching or internship

	Professional Context Report
	TLCI 703, TLCI 704

	5
	Assessment of candidate effect on student learning or the learning environment

	Dissertation 
	Dissertation Defense

	6
	Additional assessment that addresses standards (required—see your SPA for details) 

	Diversity Experience Report
	TLCI 703, TLCI 704

	7
	Additional assessment that addresses standards (required or optional, depending on your SPA)
	
	

	8
	Additional assessment that addresses standards (required or optional, depending on your SPA)
	
	

	9
	Dispositions assessment (required)
	Dispositions Assessment Reporting Tool


	TLCI 703, 704


SECTION III - RELATIONSHIP OF ASSESSMENTS TO STANDARDS

For each SPA standard place the standard into the chart below (SPA standards can be found on the SPA report forms at the following location: http://www.ncate.org/institutions/programStandards.asp?ch=90 ). Identify the assessment(s) in Section II that address the standard. One assessment may apply to multiple standards. Add additional rows as necessary.

	PROGRAM STANDARD


	APPLICABLE ASSESSMENTS FROM SECTION II

	N/A:  We do not have a SPA.
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8

	
	□#1     □#2     □#3     □#4

□#5     □#6     □#7     □#8


SECTION IV – EVIDENCE FROM ASSESSMENTS
You must provide documentation on the results of the 6-8 assessments presented in Section II. These assessments are those required of all candidates. 
For each assessment, provide the information requested in the spaces provided:
#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. Standards addressed in this entry could include all of the standards. If your state does not require licensure tests or professional examinations in the content area, data from another assessment must be presented to document candidate attainment of content knowledge. 


1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  N/A:  The Ed.D. program does not lead to licensure.

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here (be sure to reflect on use of test subscores, ie. what areas of the test were strongest and which were less strong).

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge.

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  Candidacy Exam

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____17______

Number of Candidates Meeting Program Expectations: _____15__________

3. A brief analysis of the data findings. Type response here.   

88% of the doctoral students in all three specializations (Curriculum Leadership, SSSEEI, and Literature Education) passed candidacy examination and advanced to candidacy.  
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.  
The two students who did not pass the candidacy exam exhibited weaknesses in quantitative analysis understandings.  As a result, students planning to conduct a quantitative dissertation study will be required to take an advanced course in statistics (e.g., ETR 522).

5. Attach an electronic copy of the assessment tool or description of the assignment.   See attached.
6. Attach an electronic copy of the scoring guide.  See attached.
#3 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and learning experiences. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  TLCI 703:  Curriculum Leader Investigative Report
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __23____
Number of Candidates Meeting Program Expectations: _____22 _____
3. A brief analysis of the data findings. Type response here.

According to the data submitted by Curriculum and Instruction faculty teaching this required assignment, all expectations set forth in the rubric are being met at acceptable levels.  
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Since 22 out of 23 students met program expectations, no changes are to be made.  However, care will be taken in implementing the assessment to maintain students’ success levels on the Curriculum Leader Investigative Report.

5. Attach an electronic copy of the assessment tool or description of the assignment.   See attached.
6. Attach an electronic copy of the scoring guide.  See attached.
#4 (Required)-PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.   Professional Context Report
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _____23_____

Number of Candidates Meeting Program Expectations: _______23________

3. A brief analysis of the data findings. Type response here.

Curriculum and Instruction faculty would like at least 90% of the students to have relevant, ongoing professional experience in formal school settings.  Given the Environmental Education program includes non-formal educators, faculty ask that the report form include the “non-formal” designator. 

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Since all candidates met program expectations, no changes will be made.  However, faculty will continue to monitor the practical experience applicants report when seeking admission to the program and matriculating through core courses in the program once admitted.

5. Attach an electronic copy of the assessment tool or description of the assignment.  See attached.
6. Attach an electronic copy of the scoring guide.  
#5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  Dissertation Defense
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____17______

Number of Candidates Meeting Program Expectations: ______17_________

3. A brief analysis of the data findings. Type response here.

All expectations set for doctoral defenses are being met at a 100% success rate.  


4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Since 100% met program expectations, no changes will be made.  However, faculty directing dissertations will encourage candidates to continue developing, carrying out, and completing research the demonstrates scholarship in two ways:  1) the dissertation is based on original research, and 2) the dissertation considers the significance of the data for ongoing debate in education.  

5. Attach an electronic copy of the assessment tool or description of the assignment.  See attached.
6. Attach an electronic copy of the scoring guide.

#6 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.  Diversity Experience Report
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: _____23_____

Number of Candidates Meeting Program Expectations: _______23________

3. A brief analysis of the data findings. Type response here.

We define “diverse” as racial/ethnic, low socio-economic status, English Language Learners, and disability.  Curriculum and Instruction faculty would like at least 80% of the students to have relevant, diversity experience in formal school settings.  Given the Environmental Education program includes non-formal educators, faculty ask that the report form include the “non-formal” designator. 

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Since all candidates met program expectations, no changes will be made.  However, faculty will continue to monitor the diverse experience applicants report when seeking admission to the program and matriculating through core courses in the program once admitted.

5. Attach an electronic copy of the assessment tool or description of the assignment.  See attached.
6. Attach an electronic copy of the scoring guide.

#7 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.


2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#8 (Required or Optional, depending on your SPA):  Additional assessment that addresses your SPA standards or dispositions assessment. 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.


2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

#9 (Required):  Dispositions assessment 

1. Provide a brief description of the assessment (one sentence may be sufficient). Type response here.   

 Beginning at admission and continuing to graduation or program completion, candidates’ dispositions are continually assessed by instructors using a dichotomous dispositions rubric which operationalizes the five categories of dispositions identified in our conceptual framework (caring, collaboration, creative and critical thinking, lifelong learning and scholarship, and diversity).  Formal data are gathered twice each semester in specified common courses (TLCI 703, and 704), as well as informal data from other contexts (interactions with staff and faculty).  These data are analyzed and used to guide intervention with individual candidates. A status levels system exists to ensure multiple opportunities for development and to maintain a check on progress.  Candidates who remain on status levels 1 – 3 are considered to be appropriately developing their dispositions, though they may require focused mentorship.  Candidates who reach level 4 are considered unsatisfactory with regard to dispositions development and are referred to the Student Recruitment and Retention Committee for a formal candidate performance review (SPR), the outcome of which could be continuation, continuation after remediation, or dismissal.  

2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed:____39___
Number of Candidates Meeting Program Expectations:  

As of May 2009, no Ed.D. candidates were moved to level 4.  All remained on acceptable status levels.
3. A brief analysis of the data findings. Type response here.   

According to the data submitted by Curriculum and Instruction faculty and staff, all expectations set forth in the dispositions rubric are being met at acceptable levels by all candidates.  No dispositions rubric indicators seem to present a concern at this time.
4. A brief report of program improvements/modifications made as a result of data findings. Type response here.  

Data indicate that attempts to clarify expectations of the dispositions rubric have been successful to date.  A proactive approach to making the dispositions program transparent seems to be beneficial to candidates as they matriculate through their programs.  We utilize several avenues to reinforce candidates’ knowledge of the dispositions program.  Our efforts include sending a letter to every new candidate, in which the dispositions program is briefly described and candidates are encouraged to read the dispositions website (http://www.cedu.niu.edu/partnership/dispositions).  Similarly, course syllabi have a paragraph directing candidates to the website.  The website has a full description of the program, as well as a self-assessment tool and the rubric itself.  Instructors are directed to discuss the dispositions rubric expectations as part of their introduction to each course in the formal assessment plan.  Recently, one modification was made to ensure personal contact with dispositions personnel.  

5. Attach an electronic copy of the assessment tool or description of the assignment.  See attachment.
6. Attach an electronic copy of the scoring guide.  See attachment.
SECTION V – OTHER ASSESSMENT DATA
APT TEST SCORES (Initial Teacher Certification and Advanced Certification, if applicable)
1. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____N/A______

Number of Candidates passing the test: __N/A_____________

2. Provide a description of your Program’s evaluation of the APT data. Include a description of how the data were used for program improvement. Type response here.

NIU EXIT SURVEYS (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the NIU Exit Survey Data. Include a description of how the data were used for program improvement. Type response here.   N/A
TEACHER GRADUATE ASSESSMENT SURVEY (Initial Teacher Certification Only)
1. Provide a description of your Program’s evaluation of the Teacher Graduate Assessment Data. Include a description of how the data were used for program improvement. Type response here.   N/A
DIVERSITY PROFICIENCIES (Diversity proficiency data might come from items on clinical evaluation forms, dispositions forms, lesson plans, teacher work samples or other sources.)

1. Provide a description of the diversity proficiencies your Program expects candidates to develop over the course of the program.  Type response here.  See comments under Section IV, #6 above.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: __________

Number of Candidates Meeting Program Expectations: _______________

3. A brief analysis of the data findings. Type response here.

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

5. Attach an electronic copy of the assessment tool or description of the assignment.

6. Attach an electronic copy of the scoring guide.

TECHNOLOGY ASSESSMENT (Assessments of technology proficiencies might come from items in clinical evaluations, portfolio assignments, teacher work samples, lesson plans, or other sources.)
1. Provide a description of your Program’s efforts to assess candidate proficiency in using technology.  Type response here.

We assess candidate proficiency in using technology through self report of their skills in using PowerPoint, Smart Board, BlackBoard, Internet, Assistive Technologies, etc.  This is done in our required core courses:  TLCI 703 and 704.
2. Candidate data derived from assessment. Type response here.

Number of Candidates Assessed: ____23______

Number of Candidates Meeting Program Expectations: _______23________

3. A brief analysis of the data findings. Type response here.

Curriculum and Instruction faculty would like at least 90% of the students to have relevant, technology proficiency.   

4. A brief report of program improvements/modifications made as a result of data findings. Type response here.

Since all candidates met program expectations, no changes will be made.  However, faculty will continue to monitor student technology proficiency through course presentations, activities, projects in core courses in the degree program. 
5. Attach an electronic copy of the assessment tool or description of the assignment.  See attached.
6. Attach an electronic copy of the scoring guide.


SECTION VI - Program Alignment Matrix


	Assessment
	SPA Standards Addressed
	Illinois Professional Teaching Standards Addressed**
	Conceptual Framework Elements (Knowledge, Practice, and/or Reflection)
	Gateway Point (Admission, Early Clinical, Late Clinical, Exit)

	Example Assessment
	2b, 2c, 2d, 2e, 2f, 2g, 2h, 2i, 3c, 3d, 3e
	1, 2, 3, 4, 5, 6, 7, 13
	Knowledge
	Late Clinical

	Licensure assessment (Content Area Certification Test)*

	N/A
	N/A
	N/A
	N/A

	Assessment of content knowledge

Candidacy Exam
	N/A
	1, 7, 10
	K, R
	Late Clinical

	Assessment of candidate ability to plan

TLCI 703
	N/A
	4, 7, 9, 10, 11
	K, P, R
	Early Clinical

	Assessment of student teaching or internship

Prof. Context Report
	N/A
	6
	P
	Early Clinical
Late Clinical

	Assessment of candidate effect on student learning or the learning environment

Dissertation Defense
	N/A
	1, 7, 10, 11
	K, R
	Exit

	Additional assessment that addresses standards (required—see your SPA for details) 
Diversity
	N/A
	3
	P
	Early Clinical
Late Clinical

	Additional assessment that addresses standards (required or optional, depending on your SPA) Dispositions
	N/A
	11
	K, P, R
	Early Clinical
Late Clinical


*Source for standards alignment for content area test:

http://www.icts.nesinc.com/IL_correlation_opener.asp
**Source for Illinois Professional Teaching Standards

www.isbe.state.il.us/profprep/PDFs/ipts.pdf
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Hint Boxes:  You will see boxes like this one placed throughout this document.  These boxes are intended to help reduce the workload when completing both this document and the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Annual Update� form for the � HYPERLINK "http://www.niu.edu/assessment/acadprograms.shtml" ��Office of Assessment Services�.  Each box is located near an item on this form which closely corresponds to required information for the Annual Update form.  The specific item on the Annual Update form is listed in the box for your convenience. 
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2. Student Learning Outcomes





NEW to gather information for NCATE visit:





Please briefly describe how your program ensures that assessments are accurate, consistent and free from bias.





Program assessments are aligned with the Unit’s Conceptual Framework.  For assessments that have been used regularly (e.g., Dispositions), results have been consistent, which we attribute to detailed directions as well as categories on rubrics that are clearly specified.  For those assessments that have been added in the past year (e.g., TLCI 703: Curriculum Leader Investigative Report), faculty will continue to monitor trends in student performance to determine if any inconsistencies exist.  Program area faculty meet on a regular basis to check for freedom from bias on the assessment tools used.





The following are examples of some things that increase the likelihood that your assessments are accurate, consistent and free from bias.





Accuracy (Measuring what you intend to measure): Aligning rubrics with professional standards/desired learning outcomes





Consistency (Results would remain pretty much the same on repeated trials): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics,  





Freedom from bias (Consistent scoring and efforts not to discriminate): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics, checking for insensitivity in use of language or tasks situations, etc. 





See the following document on the NCATE website for more detailed examples and definitions:


� HYPERLINK "http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc" ��http://www.ncate.org/documents/articles/FairnessAccuracyConsistency.doc�
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� Each candidate gets counted once even if they have had more than one experience this semester.


� Each experience gets counted once; individual candidates may be counted more than once.


� Please count as ethnic diversity experiences in which the candidate is of non-Caucasian ethnicity and has an experience with a Caucasian student(s).


� Each program completer gets counted once even if they have had more than one experience.


� Each experience gets counted once; individual program completers may be counted more than once.
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