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SECTION I:  CONTEXTUAL
I.A.  PROGRAM OVERVIEW

1. Name of program, level(s) of preparation (check all that apply), and name of degree, if applicable. 
	Name of Program
	Undergraduate
	Post Bac
	Graduate
	Post Graduate
	Alternative
	Degree

	Learning Behavior Specialist 2
	
	
	X
	
	
	N/A


2. Identify the specific Illinois certificate, and if applicable, endorsement(s) and/or designation(s).
	Name/Type of Illinois Certificate 
	Endorsement(s) – 

if applicable
	Designation(s) – 
if applicable

	Learning Behavior Specialist 2: Technology Specialist
	N/A
	N/A

	Learning Behavior Specialist 2: Curriculum Adaptations Specialist
	N/A
	N/A

	Learning Behavior Specialist 2: Behavior Intervention Specialist
	N/A
	N/A

	Learning Behavior Specialist 2: Multiple Disabilities Specialist
	N/A
	N/A


3. Name the specific Illinois standards, and if applicable, professional/national standards addressed by this program. 
	Name of Standards addressed by program
	Illinois Administrative Rule Section/
National Association (if applicable)

	Technology Specialist
	LBS II standards for Technology Specialist (28.320)

	Curriculum Adaptations Specialist
	LBS II standards for Curriculum Adaptations Specialist (28.360)

	Behavior Intervention Specialist
	LBS II standards for Behavior Intervention Specialist (28.350)

	Multiple Disabilities Specialist
	LBS II standards for Multiple Disabilities Specialist (28.370)


4. Briefly describe how the program is aligned with the unit’s conceptual framework (institutional standards).  [IAC Section 25.127(b)(1)] 


The College of Education, Department of Teaching and Learning, and program in special education have adopted the conceptual framework of Teacher as a member of a community of learners. The core set of tenets which under girds the NIU Community of Learners model is broadly defined as knowledge, practice, and reflection. Candidates in all programs are expected to attain a strong knowledge base, practice research-based teaching methods, and critically reflect upon their practices. The motto “community of learners” and visual representing concentric circles of knowledge, practice, and reflection with an inner circle “exemplary educator” and an outer circle noting the dispositions of collaboration, diversity, caring, lifelong learning, scholarship, and creative and critical thinking are found on all course syllabi as a reminder to faculty and candidates of this conceptual framework. 
The following table illustrates how each component of the conceptual framework (listed in the left column) is aligned with course outcomes and competencies (in the right column). These course outcomes and competencies are observed and assessed in various ways and in various courses throughout the program. For example, the collaboration component, evidenced by the candidate’s ability to work within teams to complete assignments and generate a professional development project for peers and colleagues, is primarily assessed in TLSE 593, but these skills are also required in other courses that promote group work such as ETR 534 and TLSE 562.  Similarly, dispositions and professional behaviors and attitudes are assessed in every course by every professor or instructor.
	Concept in Conceptual Framework
	Candidates completing an LBS-2  certificate of graduate study will:

	Creative & Critical Thinking


	· Generate curricular and instructional solutions to critical learning issues for students with special needs.

· Locate, interpret, and critique educational research from a variety of sources.

	Collaboration


	· Work within teams to complete assignments.

· Generate a professional development project for peers and colleagues.

	Diversity


	· Describe strategies for successful inclusion of students with a variety of disabilities into the general education classroom.

· Describe strategies to overcome discrimination due to race, ethnicity, gender, disability, or religion. 

	Caring


	· Describe issues of personal dignity of students with special needs.

· Describe strategies for collaborating effectively with families with personal and financial challenges.

	Lifelong Learning


	· Describe goals for their ongoing professional development as teachers. 

	Scholarship


	· Generate curricular and instructional plans based on research-based practices.

· Synthesize literature into oral and written presentations to colleagues.


(Limit description to three pages.)
5. Briefly describe the criteria for admission, retention, and exit from the program (transition points) including the required GPA and minimum grade requirements for the college/university.  This response should clarify how the key assessments used in the program are derived from or informed by the assessment system that the unit will address under NCATE Standard 2.
(Limit description to two pages.)

5. Admission, retention, and exit criteria

Admission:

Admissions policies vary depending on the candidate’s professional goals and intent. Candidates desiring approval of an LBS-2 Certificate of Graduate Study (CGS) without certification must meet pre requisites for all courses, but they may remain a Student at Large. For these candidates, their CGS is stamped on their transcript.

Candidates who desire to earn LBS-2 certification as a stand alone program without a Master’s Degree apply to the Graduate School and must first meet all Graduate School requirements which include: candidates must have an obtained baccalaureate or higher degree, hold LBS-1, DHH, Vision, or Speech and Language certification, apply for admission to the Graduate school and the program in special education, supply 3 letters of recommendation, supply a personal professional statement, submit scores on the Graduate Record Exam (GRE), supply official transcripts from undergraduate work, and pay application fees to the Graduate School. 

Candidates must also submit a Program application which includes 2 letters of recommendation, a self assessment of dispositions, and submit a passing score on the Illinois State Certification Testing System Test of Basic Skills.

Candidates wishing to earn one or more LBS-2 CGS’s within their Masters Degree in Advanced Special Education Practices must apply to the Graduate School and meet all Graduate School requirements (explained above).

From among the applicants satisfying requirements for admission to the Graduate School, the department admissions committee select those most qualified, typically utilizing a score of 800 on the General Test of the Graduate Record Exam (GRE), ordinarily requiring a GPA of 3.00 or higher for the last two years of undergraduate work, and reading letters of recommendation and the candidate’s self statement/essay. Final decisions regarding program admission are based on a total profile of the applicant’s qualifications. Applicants who do not meet these admission criteria may request special consideration from the admissions committee. If the applicant then fails to achieve admission, he or she may appeal to the department’s Admission, Retention, and Professional Standards Committee.

Retention:

To be retained in the program, candidates must maintain good academic standing, which according to the 2007-2008 University Graduate Catalogue, means they must maintain a minimum GPA of 3.0 in all graduate courses required on their program of courses as well as in all graduate courses taken. The GPA is computed on a cumulative basis. Following any academic term in which the cumulative GPA falls below 3.0, the candidate is placed on academic probation. A candidate on academic probation who does not bring the GPA to the 3.0 level upon the completion of an additional 9 semester hours of graduate work will be dismissed from the Graduate School. Additionally, to be retained in the special education program, the candidate must meet disposition standards set by the program and meet or exceed requirements on standards-based course-related assessments. 

Program Assessments and Transition Points 

The following table summarizes assessments for major points in the program: 

	STAGES 

	Admittance into free-standing CGS program 
	Progress in Program: Pre-Clinical 
	Enrollment in TLSE 593 with clinical experience 
	Completion of program 

	· Hold LBS I, DHH, Vision, or Speech & Language certification 

· 3.0 GPA in last two years of undergraduate coursework 

· One or more years of teaching experience 

· Two letters of recommendations citing successful teaching, positive dispositions and potential for success in advanced practices 

· Application letter citing examples of positive dispositions 

· Passed Basic Skills Test 
	· Meet or exceed requirements on all standards-based assessments included in courses. 

· Meet disposition require-ments as indicated by scores on assessment checklist. 
	· Meet or exceed requirements on all standards-based assessments included in courses.
· Submit written agreement from school district to complete clinical hours and professional development project 
	· Meet LBS II Content Area Standards for  specialist area, as evidenced by meeting or exceeding requirements on all standards-based assessments included in courses. 

· Meet disposition requirements as indicated by scores on assessment checklist at conclusion of TLSE 593. 

· Receive “proficient” ratings on submitted portfolio 

· Successful completion of content test for LBS II: in the area of chosen specialty (and APT if not completed previously). 


Candidates in the LBS-2 program are assessed with the following common assessments: Basic Skills Assessment, State Certification test, State Assessment of Professional Teaching, Dispositions assessments, and Live Text electronic portfolio assessments. In addition to these unit wide assessments, candidates also take the State General Curriculum test and submit Live Text artifacts associated with CEC standards. 


Special education faculty review results of these assessments informally throughout each semester and formally once a semester. As per department policy, students with serious disposition issues cannot advance in the program until a formal Student Performance Review meeting has been conducted. Similarly, students who have not submitted their Live Text artifacts receive Incompletes in courses, per instructor policy. Students with inadequate grade points also do not advance in the program. Faculty also systematically review candidate scores on state tests, CEC live text rubrics, and follow up surveys to make programmatic changes.


Unique assessments in the special education program include: 1) The special education LBS-2 state test; 2) a content-based assessment which is the candidate’s ability to write a position paper (TLSE 592); 3) ability to plan instruction as evidenced by lesson plans and transition plans (TLSE 562 and 559;) 4) assessment of (clinical) student teaching, as noted through the professional development project (TLSE 593); 5) assessment of candidate effect on student learning as evidenced through behavior plans (TLSE 557); 6) an additional assessment, which is candidate’s dispositions (throughout coursework by individual professors).

6. Candidate Information:
Provide three years of data on candidates enrolled in the program and completing the program, beginning with the most recent academic year for which numbers have been tabulated.  Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternative routes, master’s, specialist, doctorate) being addressed in this report.

	Program Level/Track:

	Academic Year
	# of Candidates
Enrolled in the Program
	# of Program Completers

	2007-2008
	36
	4

	2006-2007
	26
	2

	2005-2006
	0
	0


Note: Use the Title II definition for program completers.  Program completers are persons who have met all requirements of a state-approved professional preparation program.  Program completers include all those who are documented as having such requirements.  Documentation may take the form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program’s requirements.
7. Program Faculty: 

Identify each program faculty member, highest degree earned, P-12 teaching or other professional experience in program preparation area, faculty assignment, status, and course(s) taught.  
The faculty listed in this chart should be the faculty with the primary responsibility for preparing professional educators in the program and their qualifications for their positions. 
It is not necessary to provide the names of every faculty member who teaches any courses taken by candidates in this program.  
PROGRAM FACULTY

	Faculty Member Name
	Highest Degree/Field
	P-12 Teaching or Other Professional Experience
	Other Faculty Assignment(s) 
	FTE

Part-Time

Adjunct

Visiting
	Program Course(s) Taught

	Adams, Gail
	Ed. D.

Educational  Psychology

Northern Illinois University
	Kindergarten teacher for 3 years; clinical supervisor for 15 years; 

Current:

School-consultations and staff development
	Taught undergraduate courses such as TLSE 420 and 457

Graduate course TLSE 513
	Was Assistant Professor until her retirement in 2007
	TLSE 592

	Bonneau, Wendy
	M. S. 

Special Education

Northern Illinois University
	12 years teaching experience in middle and high school special education

Current:
Special education teacher
	-----------------
	Part time adjunct
	TLSE 452

	Cancio, Ed
	Ph. D.
Special Education
Utah State University
	Special education teacher for 8 years; 

Workshop presenter in K-12 schools for 3 years; 7 years school administrator (supervisor and director of special ed)
	Taught undergraduate courses such as TLSE 454 and 455 
	Was Assistant Professor until his move from NIU in 2007
	TLSE 592, 593, 557

	Chandler, Lynette
	Ph.D.  Developmental and Child Psychology, University of Kansas
	Consultant with Prairie Children Preschool, Naperville, IL on developing a Response to Intervention and linked assessment and intervention system as well as early language and literacy skills. Working in 9 preschool classrooms as part of My Early Reading First project.


	TLSE 423, 424
	Full Professor
	TLSE 426

	Collins, Vicki 
	Ph. D.

School Psychology

University of Oregon
	Oversees an early literacy project in a local school district
	------------------
	Assistant Professor in a different department 
	ETR 534

	Grass, David
	M. S.

School Administration

Northern Illinois University
	Taught children with disabilities for 30 years; 

Current:

Director, Northern Illinois Center for Adaptive Technology


	------------------
	Part time adjunct
	TLSE 421, TLSE 452

	Hartman, Paula
	Ph. D.

Special Education

University of Texas at Austin
	2006-07 Senior Program Coordinator for Teacher Induction and Support Program;
2004-2005 Graduate research assistant (spent 30 hours in schools filming students and teachers for project)
	Undergraduate course: TLSE 456

Graduate course: TLSE 512
	Assistant Professor
	TLSE 593

	Johnson, Jesse
	Ed. D.

Special Education

Northern Illinois University
	Current:

Educational and behavioral consultant for schools;

Conducting research with students with developmental disabilities on effectiveness of video-based instruction
	Undergraduate courses: TLSE 454, 455

TLSE  696
	Associate Professor
	TLSE 557

	Johnston- Rodriguez, Sarah
	Ph. D

University of Wisconsin- Madison

Special Education

Transition
	2005-06 Taught general ed and special educators in Professional Dev School

(high school);

2006-07 

recent experience: high school consultant in areas of transition, inclusion, differentiated instruction
	Undergraduate course: TLSE 468

Graduate course: TLSE 565
	Assistant Professor
	TLSE 559

	Karpman, Keri
	M. S. 

Education

National Louis University
	10 years special education teacher; ESY coordinator for 10 years; Multi-needs coordinator for 10 years
	-------------------
	Part time adjunct
	TLSE 561

	Lenz, Mark
	Ed. D.

Special Education

Northern Illinois University
	School Psychologist and Behavior Consultant since 1990 at North DuPage Special Education association in Roselle, IL
	-------------------
	Part time adjunct
	TLSE 557

	Lullo, Nancy
	M. S.

Educational Leadership

Aurora University
	Current:

Director of Special Education and Student Services
	-------------------
	Part time adjunct
	TLSE 592

	Lynch, Kathleen
	M. S. 

Special Education

Northern Illinois University
	Current:

Special Education Technical Assistance Supervisor for charter school; conducts in-service presentations in K-12 schools
	Undergraduate courses:

TLSE 420

TLSE 457

Graduate course:

TLSE 513
	Part time adjunct
	TLSE 562

	Sticken, Jodi
	M.S.

 Special Education (visual disabilities, orientation and mobility, 

ED/BD), 
Northern Illinois University

	Recent experience: on-site supervision of special education and O&M clinicals

7 years full time teaching;
8 years teaching part time, .25 - .50 FTE;
4 years as a special education administrator;
25 years supervising clinicals


	Undergraduate and Graduate courses:

TLSE 474, 482, 485, 571, 573, 577, 583 586, 587  


	Full time instructor
	TLSE 577

	VanLaar-hoven, Toni
	Ed. D.

Special Education/Applied Behavior Analysis 

Northern Illinois University
	Current:

Educational and behavioral consultant for schools;

Conducting research with students with developmental disabilities on effectiveness of video-based instruction
	Undergraduate courses TLSE 452 and 445
Graduate course:

TLSE 549
	Associate Professor
	TLSE 696


I.B.  PROGRAM DESCRIPTION
1. Complete the “Course of Study” chart.
List the required courses in the order of required completion; the State standards to be addressed; if applicable, check field experiences or clinical practice box (student teaching/internship); and hours of credit.

COURSE OF STUDY

List in sequential order (if required)
	Number and Name of Course
	Standards to be addressed within course
	Field Experience

(check if applicable
	Clinical Practice

(check if applicable)
	Semester or Quarter Hours

(underline as appropriate)

	Example:

EDU 633: Effective Instruction and Integration of the Language Arts
	Standards for All Illinois Teachers
	x
	
	3

	For: Assistive Technology specialist
	
	
	
	

	TLSE 592 Seminar in Special Education
	CEC standards 1-5; 7; 9-10; Illinois Professional Teaching standards 1-6; 9-11; LBS-2 Foundations standards
	
	
	3

	TLSE 421 Technology for Students with Disabilities
	CEC standards 2-7; 9-10; Illinois Professional teaching standards 2-7; 9-11; LBS-2 Technology specialist standards; Technology standards for all teachers
	
	
	3

	TLSE 452 Assistive Technology/Multiple Disabilities
	CEC standards 2- 10; Illinois Professional Teaching standards 2-11; LBS-2 Technology specialist standards; Technology standards for all teachers
	
	
	3

	TLSE 577 Survey of Assistive Technology for Persons with Vision Impairment s
	CEC standards 2- 10; Illinois Professional Teaching standards 2-11; LBS-2 Technology specialist standards; Technology standards for all teachers
	
	
	3

	One of the following:
	
	
	
	

	ETT 510 Instructional Media and Technology OR ETT 530 Instructional Technology Tools OR ETT 570 Instructional Technology Administration OR ETT 571 Instructional Technology Program Development OR ETT 573 Instructional Technology Facilities
	CEC standards; Illinois Professional Teaching standards; LBS-2 Technology specialist standards; Technology standards for all teachers;  American Library Association (ALA); Association for Educational Communications and Technology (AECT);  
International Society for Performance Improvement (ISPI); International Society for Technology in Education (ISTE); and National Board for Professional Teaching Standards (NBPTS).

	
	
	3

	TLSE 593 Collaboration in Advanced Special Education Practices
	CEC standards; Illinois Professional Teaching standards; LBS-2 standards associated with Collaborative Relationships, Professional and Ethical Practices, Professional Conduct and Leadership, and Reflection and Professional Growth
	X
	
	3

	For: Behavior Specialist 
	
	
	
	

	TLSE 592 Seminar in Special Education
	CEC standards 1-5; 7; 9, 10; Illinois Professional Teaching standards 1-6; 9-11; LBS-2 Foundations standards
	
	
	3

	TLSE 426 Working with Families of Young Children with Disabilities
	CEC standards 1, 2, 6, 9, 10; Illinois Professional Teaching standards 1, 2,7, 9-11; LBS-2 standards associated with Collaborative Relationships, Professional and Ethical Practices, Professional Conduct and Leadership, and Reflection and Professional Growth
	
	
	3

	TLSE 557 Functional Analysis for Special Education
	CEC standards; Illinois Professional Teaching standards; LBS-2 Behavior Intervention standards
	
	
	3

	TLSE 578 Issues and Trends in Teaching Students with E/BD
	CEC standards; Illinois Professional Teaching standards; LBS-2 Behavior Intervention standards
	
	
	3

	TLSE 696 Laboratory Field Studies in Special Education
	CEC standards; Illinois Professional Teaching standards; LBS-2 Behavior Intervention standards
	
	
	3

	TLSE 593 Collaboration in Advanced Special Education Practices
	CEC standards; Illinois Professional Teaching standards; LBS-2 standards associated with Collaborative Relationships, Professional and Ethical Practices, Professional Conduct and Leadership, and Reflection and Professional Growth
	X
	
	3

	For: Curriculum Adaptation Specialist
	
	
	
	

	TLSE 592 Seminar in Special Education
	CEC standards 1-5; 7; 9-10; Illinois Professional Teaching standards 1-6; 9-11; LBS-2 Foundations standards
	
	
	3

	ETR 534 Dynamic Assessment for Students with High Incidence Disabilities
	CEC standards 1, 8-10; Illinois Professional Teaching standards 1, 2, 8-11; Standards for teacher Competence in Educational Assessment of Students (AFT, NCME, NEA)
	
	
	3

	TLSE 421 Technology for Students with Disabilities
	CEC standards 2-7; 9-10; Illinois Professional teaching standards 2-7; 9-11; LBS-2 Technology standards; Technology standards for all teachers
	
	
	3

	TLSE 562 Curricular and Instructional Design and Adaptations for Inclusive Settings
	CEC standards; Illinois Professional teaching standards; LBS-2 Curriculum Adaptation Specialist standards
	
	
	3

	Either: TLSE 557 Functional Analysis for Special Education OR TLSE 559 Transition Planning and Vocational Programming
	TLSE 557: CEC standards; Illinois Professional Teaching standards; LBS-2 Behavior Intervention standards
TLSE 559: CEC standards; Illinois Professional Teaching standards; LBS-2 Multiple disability specialist standards; 
	
	
	3

	TLSE 593 Collaboration in Advanced Special Education Practices
	CEC standards; Illinois Professional Teaching standards; LBS-2 standards associated with Collaborative Relationships, Professional and Ethical Practices, Professional Conduct and Leadership, and Reflection and Professional Growth
	x
	
	

	For: Multiple Disabilities Specialist
	
	
	
	

	TLSE 592 Seminar in Special Education
	CEC standards 1-5; 7; 9-10; Illinois Professional Teaching standards 1-6; 9-11; LBS-2 Foundations standards
	
	
	3

	TLSE 549 Evaluation and Instruction of Individuals with Multiple Disabilities
	CEC standards; Illinois Professional Teaching standards; LBS-2 Multiple Disabilities specialist standards
	
	
	3

	TLSE 557 Functional Analysis for Special Education
	CEC standards; Illinois Professional Teaching standards; LBS-2 Behavior Intervention specialist standards and Multiple Disability specialist standards
	
	
	3

	TLSE 559 Transition Planning and Vocational Programming
	CEC standards; Illinois Professional Teaching standards; LBS-2 Multiple Disabilities specialist standards
	
	
	3

	TLSE 577 Survey of Assistive Technology for Persons with Vision Impairment s
	CEC standards 2- 10; Illinois Professional Teaching standards 2-11; LBS-2 Technology specialist standards; Technology standards for all teachers
	
	
	3

	TLSE 593 Collaboration in Advanced Special Education Practices
	CEC standards; Illinois Professional Teaching standards; LBS-2 standards associated with Collaborative Relationships, Professional and Ethical Practices, Professional Conduct and Leadership, and Reflection and Professional Growth
	X
	
	


2. Provide a brief description of each course (expanded catalog description).
Example:

EDU 633: Effective Instruction and Integration of the Language Arts 


(3 semester hours)

Instructional approach to teach and assess the writing, listening, speaking, and viewing processes as they relate to reading.  Topics include the writing process; writing workshop; the modes of writing; modeled, shared, interactive and guided writing; writing informational text; research strategies; oral language development; and the viewing process.  
Requires five field experience hours.

ETR 534: Dynamic Assessment for Students with High Incidence Disabilities (3)

Assessment of students with high-incidence disabilities within a problem-solving framework with attention given to the identification of students with high-incidence disabilities and recommendations for special education procedures including nondiscriminatory testing.
ETT 510: Instructional Media and Technology (3) 

Overview of theoretical issues and trends in instructional technology and their impact on the effective selection, design, utilization, and evaluation of instructional media.
ETT 530: Instructional Technology Tools (3)
Advanced use of common as well as new and emerging instructional technology software and hardware tools.
ETT 570: Instructional Technology Administration (3)
Management of instructional technology services.
ETT 571: Instructional Technology Program Development (3)

Theories and methods for developing and managing instructional technology programs in educational settings.
ETT 573: Instructional Design Facilities (3)

Design and construction of instructional technology facilities.
TLSE 421: Technology for Students with Disabilities (3)

Application of microcomputers and related technology to persons with learning, behavior, sensory, motor, and communication disorders. Software evaluation and adaptation, alternative input and output modes, development of supportive resources, and integration of micro computing into the Individualized Education Program. 

TLSE 452: Assistive Technology/Multiple Disabilities (3)

Evaluating abilities in relation to environmental demands and determining adaptations, adaptive equipment, and/or assistive devices that can be used to ensure student participation. Students demonstrate proficiency in programming augmentative communication devices and using other assistive technology devices.
TLSE 559: Transition Planning and Vocational Programming (3)

Transition planning, vocational training, evaluation, and placement of students of senior high school age with special needs; role of school personnel, families, and adult service providers.
TLSE 562: Curricular and Instructional Design and Adaptations for Inclusive Settings (3
Models and strategies for developing and modifying materials and instruction for students with disabilities in general education classrooms.
TLSE 577: Survey of Assistive Technology for Persons with Visual Impairments  (3)

Introduction to educational difficulties of individuals with visual impairments for special educators without expertise in visual impairment. Overview of visual impairments and technology-related solutions to enable independent access to the general curriculum. 

TLSE 592: Seminar in Special Education (3) 
This course requires candidates to read, interpret, synthesize, and apply research and theoretical literature in each of the specialist areas: multiple disabilities, behavior problems and intervention, assistive technologies, and curriculum adaptation for inclusive settings. Emphasis will be placed on current issues and trends in each area as well as in the general field of special education. Participants will develop a position paper and a literature synthesis on their area(s) of interest. 

TLSE 593: Collaboration in Advanced Special Education Practices (3) 
This course focuses on collaboration between school professionals, parents, community resources, and institutions of higher education to develop and deliver research-based educational services. Course requirements center on a clinical experience in diverse schools. In conjunction with this clinical, candidates conduct a district or school needs assessment of best practices in a selected specialist area, and develop and deliver (if feasible) a professional development program for educators at the clinical site 

TLSE 578: Issues and Trends in Teaching Students with Emotional and Behavioral Disorders (3) 
Candidates will research current models and interventions for providing a continuum of support for students who exhibit problem behavior. Requirements will include development of school wide, class wide, and individual behavior interventions. Focus on effective collaboration with families in designing and monitoring interventions. Standards-based assessments include case study analyses and essay exams. 

TLSE 696: Laboratory Field Studies in Special Education (3) 
Focus on development of action research proposal(s) that involve translation of theoretical and research literature into classroom-based interventions. Candidates will receive or obtain case study materials or conduct classroom observations to develop rationale for action research proposals. Standards-based assessments include an action research project. 

TLSE 557: Functional Analysis for Special Educators (3) 
Principles and methods of behavior analysis applied to the learning and behavior management of students exhibiting problems in learning and behavior. Emphasis on functional analysis in the classroom, home, and community. Standards-based assessments include a functional behavior assessment project. 

TLSE 426: Working with Families of Young Children with Disabilities (3) 

Candidates will research, synthesize, and demonstrate strategies to promote positive and productive family/professional relationships and family-centered, team-based models for working with children with disabilities (birth to eight years) and their families.
3. Description of Field Experiences and Clinical Practice
Provide a brief and concise description of the required field experiences and clinical practice (student teaching/internship) identified in the “Course of Study” chart (Section I.B.1).  
a. Describe the kinds of settings and experiences, the duration of each experience, the criteria used for selecting sites, and the criteria for selecting and training cooperating teachers and faculty supervisors. 
Each LBS-2 Certificate of Graduate Study includes a capstone course (TLSE 593) in which candidates complete 20 hours of clinical experience in a diverse setting during their capstone semester and implement a professional development project requiring them to apply knowledge and strategies to address the needs of school personnel.
The focus of this clinical experience is for candidates to compete a professional development project that requires them to select a current issue or topic in the LBS II specialist area in which they are working; implement a needs assessment to determine professional development needs for a classroom, school, or district; and develop a proposal for professional development activities that includes required resources, schedule for implementation, and a plan for assessing outcomes for professional development.  Candidates obtain the necessary information for the project through observations, interviews, surveys, focus groups, and collaboration with district personnel and parent community during the 20-hour (minimum) clinical experience.  The professional development project will be submitted within the candidate’s professional portfolio.

Because the majority of candidates are teaching in schools, we expect that the clinical experience will occur in the candidate’s school or school district. School sites must have a diverse student body, have the support of administrators, and be within reasonable geographic distance to NIU to facilitate on-site visits by the TLSE 593 professor. The professor will approve each school site based on information provided by each candidate. (see below)
The TLSE 593 professor is considered the supervisor for this clinical experience. Professors for this class must have a background and experience in clinical supervision models, have special education teaching experience, have available travel time during the day to make school visits, and have access to technology for providing on-going support to candidates. 
b.
Measures taken to ensure candidates complete placements in diverse settings with diverse students.
Before formal permission is granted for the school site, candidates must provide information regarding the diversity of the site and a signed letter of approval by the local administrator indicating the willingness of school personnel to participate in the project. Diversity information is provided by candidates through developing a school profile which contains information about student at-risk populations as well as information about ethnicity, SES, gender, language, disabilities, and the educational background of students and teachers. Candidates will also include information about student achievement, curriculum, composition of student body and professional staff. This information is gleaned from school documents, on-line school profiles and report cards from the Illinois State Board of Education, and other documents provided by principals or school administrators.

The TLSE 593 professor reviews each candidate’s school profile for the characteristics noted above before he or she grants final permission for the project. Candidates thus far have provided documentation that their schools are diverse. If future candidates cannot provide such documentation or their school is not diverse, then other options will be explored for an alternative clinical site.
c.
Describe how the clinical (program) and site (P12) supervisors jointly provide regular and continuing support for candidates.
During the clinical, the candidate is supervised and supported by the TLSE 593 professor. The cooperating school may designate a liaison to collaborate with the NIU professor to support and advise the candidate in designing and conducting a needs assessment and in developing a professional development plan based on the assessment data. The school liaison will contribute to the assessment of candidate’s work, as will any additional staff involved in supporting the candidate’s work in the school. 
The NIU TLSE 593 professor provides on-going consultation, as needed, to support the candidate. The professor provides in-class support and direct instruction, practice, and support of assessment models, staff development models, and ideas for projects. The professor also provides additional resources in terms of readings, books, web sites, and faculty members who have expertise in related topics. Finally, the NIU professor makes on-site visits to provide support to the candidate and to establish partnerships with school personnel. The NIU professor also communicates frequently through email and phone calls to candidates regarding any issues they may have during their clinical experience.
SECTION II - KEY ASSESSMENTS
II.A.  KEY ASSESSMENTS OVERVIEW
An assessment is an evaluated activity or requirement by which a program determines that specific outcomes or standards have been mastered by a candidate.  A program is limited to providing descriptions and data on five to eight “key” assessments.  The reported assessments must be required of all candidates in the program.  Due to the limitation on the number of assessments, it is expected that these assessments will be comprehensive and each would most likely address multiple standards. 

A key assessment may consist of multiple sub-assessments/parts that were administered over time to demonstrate learning/growth.  (Example: action research.)  

It is also possible that a major comprehensive assessment like a portfolio may include several in-depth assessments including evaluations of content knowledge, lesson planning, and student teaching.  In this case, it would be appropriate to use the different components of the portfolio as separate assessments.

Teacher preparation programs must provide a minimum of six assessments, of which the first five types of assessments must be common across all of the unit’s programs.  Programs preparing school administrators or school service personnel must provide a minimum of five assessments.
Key Assessments Common Across All of the Unit’s Programs
1. Illinois Content-Area Test

2. Content Assessment (The program is required to have a second content assessment focused on program standards.)
3. Assessment of Candidates’ Ability to Plan Instruction or Plan an Appropriate Environment.
4. Clinical Practice Assessment [Student teaching/internship evaluation of candidates on meeting the institutional (CF outcomes/dispositions) and state standards.]
5. Candidates’ Impact on Students’ Learning (teachers) or on Providing a Supportive Environment for Students’ Learning (other school personnel/administrators).
6a.
Assessment of Professional Teaching (required – teacher candidates only)

6b.
Assessment that addresses the standards (other school personnel/administrators)

7. Assessment that addresses the standards (teacher or other school personnel/administrators)

8. Assessment that addresses the standards (teacher or other school personnel/administrators)

The Program Report must include the required assessments, scoring guide(s)/criteria, and the data table for each of the assessments listed.  The report will not be accepted if this information is not included.  

For each key assessment indicate the type or form of the assessment and when it is administered in the program.  For this section, list in the form provided (Program Assessment Table) 5-8 assessments that are being submitted as evidence for meeting the standards.  
Program Assessment Table 

(Required)
	Name of Assessment
	Type or Form of Assessment
(ex.: essay, case study, project, portfolio, state test, etc.)
	When the Assessment is Administered
(point in the program when assessment is administered)
	Check box to indicate the following are included.

	
	
	
	Assessment
	Scoring Guide(s)/ Criteria
	Data Table

	1
	IL Content-Area Test (required)
	State test
	Program conclusion
	
	X
	X FORMCHECKBOX 


	2
	Content Assessment (required)
	Position paper

(TLSE 592)
(project)
	First course in program
	 FORMCHECKBOX 

	X FORMCHECKBOX 

	X FORMCHECKBOX 


	3
	Assessment of Candidates’ Ability to Plan Instruction or Plan an Appropriate Environment (required)
	Lesson Plan (TLSE 562)
Transition Plan (TLSE 559)

 (project)


	During program
	 FORMCHECKBOX 

	X FORMCHECKBOX 

	X FORMCHECKBOX 


	4
	Clinical Practice Assessment (required)
	Professional Development Project (TLSE 593)
(project)
	Last course in program
	 FORMCHECKBOX 

	X FORMCHECKBOX 

	X FORMCHECKBOX 


	5 
	Candidates’ Impact on Students’ Learning or on Providing a Supportive Environment for Students’ Learning (required)
	Behavior Plan (TLSE 557)

(project)


	During program
	 FORMCHECKBOX 

	X FORMCHECKBOX 

	X FORMCHECKBOX 


	6.a.
	Assessment of Professional Teaching (required – teacher candidate) 
	N/A
	N/A
	
	
	 FORMCHECKBOX 


	6.b.
	Optional Assessment (other school personnel/administrator)
	Dispositions
(rating scale with anecdotal comments)
	Throughout program
	 FORMCHECKBOX 

	X FORMCHECKBOX 

	X FORMCHECKBOX 


	7
	Optional Assessment 
	N/A
	N/A
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	8
	Optional Assessment
	N/A
	N/A
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



II.B  KEY ASSESSMENTS 

For each assessment listed on the “Program Assessment Table, include the following information.  Number the key assessments using the assigned number from the “Program Assessment Table.”
1. Narrative including the following:
a. Describe the assessment and its use in the program.
b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the assessment.

c. Briefly summarize the findings based on data.

d. Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards.
2. The assessment, including the instructions to candidates about the assigned task (excludes State assessments);

3. Scoring guides or criteria used to score candidates’ responses on the assessment; and
4. A table with the aggregated results of the assessment for the most recent three years.  Programs that report newly developed assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific assessment. 
Artifact #1: State test
1. A. Description of Assessment and its use: State LBS-2 test
All special education teacher candidates in the state of Illinois desiring to earn one or more of the Learning Behavior Specialist- 2 certifications must take and pass the state LBS-2 test in the desired LBS-2 area or areas. Each LBS-2 test consists of two sections. Section one consists of three stand-alone constructed-response assignments. Candidates are asked to provide a response of up to three pages for each of the standalone constructed-response assignments. Section two consists of a case study followed by three constructed-response assignments. The case study provides a hypothetical scenario relevant to an educator in the LBS-2 area. Candidates are asked to respond to the scenario in three assignments by providing a response of up to two pages for each assignment. Therefore, candidates provide a total of six responses to the constructed-response assignments on the test. In summary, each LBS II test consists of six constructed-response assignments, including three stand-alone constructed-response assignments and three constructed-response assignments associated with a single case study.
Typically, our candidates take the LBS-2 test toward the conclusion of their program. Candidates must take and pass the test in their designated area in order to be recommended for their LBS-2 certification. Faculty also use LBS-2 scores for program feedback and refinement. 
1. B. Standards addressed by the assessment

According to the Illinois Certification Testing System, each LBS-2 tests assesses the three broad areas consisting of: 1) Foundations, Characteristics, and Assessment; 2) Planning and Delivering Instruction and Managing the Learning Environment; and 3) Communication, Collaboration, and Professionalism. These subtests align with all of the Council for Exceptional Children (CEC) standards and all the Illinois Professional Teaching standards. The CEC standards include: 1) Foundations; 2) Development and Characteristics of Learners; 3) Individual Learning Differences; 4) Instructional Strategies; 5) Learning Environment and Social Interactions; 6) Language; 7) Instructional Planning; 8) Assessment; 9) Professional and Ethical Practice; and 10) Collaboration. The Illinois Professional teaching standards include: 1) Content Knowledge; 2) Human Development and Learning; 3) Diversity; 4) Planning for Instruction; 5) Learning Environment; 6) Instructional Delivery; 7) Communication; 8) Assessment; 9) Collaborative Relationships; 10) Reflection and Professional Growth; and 11) Professional Conduct. All of these standards are met through the tests as candidates must apply knowledge, skills, and dispositions from all of these related topics when developing their essay responses. 

In addition to meeting all of the CEC and Illinois Professional teaching standards, each LBS-2 test meets the LBS-2 state standards specific to that area. For example, according to the Illinois Certification testing System, the LBS-2 Technology specialist meets state LBS-2 standards in 1) Foundations; 2) Characteristics of Learners; 3) Assessment; 4) Planning for Instruction; 5) Learning Environment; 6) Collaborative Relationships; and 7) Professional and Ethical Practices. The remaining LBS-2 tests meet these standards in their respective area of specialty, as well.
1. C. Summary of data
Data indicates that 87% of our candidates pass the LBS-2 test the first time. Our pass rate per testing session has ranged from 80% to 100%. Our mean score is typically at or above the state mean on every subtest. Our candidate’s strongest performance area is in Foundations, Characteristics, and Assessment. Since we have been gathering candidate test data, two of our candidates did not pass the first time. In both cases, their lowest score was in the subtest called: Planning and Delivering Instruction and Managing the Learning Environment. One candidate was seeking the LBS 2: Behavior Intervention Specialist, and the other candidate was seeking the LBS 2: Curriculum Adaptation Specialist. The first candidate has already taken the test for the second time and passed .The original scores for the second candidate just arrived, so she had not had an opportunity to re take the exam.
1. D. Assessment and standards

The consistent high pass rate (87%) for the state exam provides evidence that NIU teacher candidates are meeting CEC standards, Illinois teaching standards and LBS-2 standards specific to their area of study. Scores indicate that candidates are able to apply knowledge, skills, and dispositions from coursework and their final clinical experience to the state assessment. They are able to construct essay responses to open-ended questions and provide responses based on recommended research-based practices. During this time frame, two candidates did not pass their LBS-2 test on the first attempt due to a low score on the Planning and Delivering Instruction and Managing the Learning Environment component, which indicates that these two candidates did not meet these standards.
2. Assessment and the directions for the assessment
In the directions for each section, you will be instructed to read each constructed response assignment carefully before you begin to write and to think about how to organize your responses. 
You may use space provided in the test booklet to make notes, prepare an outline, or write a first draft. 
Your final responses must be your original work, written in your own words, and not copied or 
paraphrased from some other work. Assignments are intended to assess content-area knowledge and 
skills, not writing ability. Responses are therefore scored on the basis of the degree of understanding

of the subject matter demonstrated in them, and not on the quality of the writing they contain. 
However, responses must be communicated clearly enough to permit a valid judgment of 
examinees' subject-matter knowledge and skills. More specifically, each response is scored 
according to the following performance characteristics:

Purpose- the extent to which the response achieves the purpose of the assignment

Subject-Matter Knowledge- accuracy and appropriateness in the application of the subject matter

knowledge

Support- quality and relevance of supporting details

Rationale- soundness of argument and degree of understanding of the subject matter

Responses to the constructed-response assignments must be written in the appropriate answer 
document as indicated in the test directions. Responses that are written in the test booklet 
will not be scored.

3. Scoring Guide
Each test is established by ISBE based on the professional judgments and recommendations 
of Illinois educators regarding the acceptable minimal level of performance for educators.

ISBE periodically reviews passing scores. The required total test and minimum allowable

scores may be changed as a result of Board action. Examinees will be advised via their score

reports of any change to the requirement. All test scores are reported using a range from 100 to 
300 with a total test score of 240 or higher required for passing. 
A candidate’s score report provides information regarding the Learning Behavior Specialist II 
test taken during  the recent administration  of the Illinois Certification Testing System (ICTS). 
The report includes information regarding the Pass/Did Not Pass status for that test, performance 
on the test as a whole, and performance on the major sub-areas of the test. 
The Learning Behavior Specialist II tests consist of six constructed-response assignments. 
The scores you receive on each response are weighted equally.
Total Test Scores

Scores for the Learning Behavior Specialist II tests are reported on a scale from 100 to 300. A total test scaled score of 240 or above is required to pass these tests. A total test score below 240 does not pass.
Sub-area Scores

The scores listed in the "Sub-area" section are also reported on a scale from 100 to 300. The sub areas of the

Learning Behavior Specialist II tests are divided between two test components: (1) three stand-alone assignments and (2) three assignments related to the case study. Performance Indicators for each of the six constructed response assignments are also provided. This information helps candidates assess areas of strength and weakness. Generally, a component score at or above 240 indicates satisfactory performance on that component. Because raw scores have been converted to scaled scores, it is not possible to average one’s performance across sub-areas to arrive at the total test score. The total test score is not the average of the sub-area scores.
Constructed-Response Scores

Each of the six written responses for the Learning Behavior Specialist II tests is scored by at least two qualified educators. Scorers are unaware of the identity of the individuals whose responses they score. Scorers receive extensive orientation in standardized scoring procedures and take a qualifying assessment to ensure that they are ready to score. Scorers judge the overall effectiveness of each response while focusing on a set of performance characteristics that have been defined by Illinois educators as important for the test. Scorers are oriented to provide an overall judgment, not to indicate specific errors.
Each response is scored on a scale from 1 to 4, with 1 representing a totally undeveloped response and 4

representing a response that is very well developed. If the number of examinees for a Learning Behavior Specialist II test is large for a given test date, each of a candidate’s responses is read and scored independently by two calibrated scorers; the sum of the two raters' scores is the total score on that response. If two readers' scores differ by more than one point, the response is scored by a third reader.

If the number of examinees for a Learning Behavior Specialist II test is small for a given test date, each scorer is given a copy of each of your responses. The score for each assignment is reached through group discussion in reference to the performance characteristics and scoring scale. The group arrives at a consensus decision on the score for each response. That score is doubled to arrive at the total score assigned to the response. The combined score for each of the three written responses for the stand-alone constructed-response assignments is converted to a scale from 100 to 300, with 240 or above representing acceptable performance on the three stand-alone constructed-response assignments. Similarly, the combined score for each of three case study constructed-response assignments is converted to a scale from 100 to 300, with 240 or above representing acceptable performance. If your response is off topic, illegible, written primarily in a language other than English, or of insufficient quantity to score, you will receive a score of "U" for un-scorable. A designation of "B" is assigned if the written response booklet is blank.
4. Results Table
Summary of LBS-2 test data

2005-2008

	Learning Behavior

Specialist 2 test 
	No. Taking 

Assessment
	No. Passing

Assessment
	Pass Rate

	Fall, 2005 and Spring, 06
	2
	2
	100%

	Summer, 06

Fall, 06 and

Spring, 07
	3
	3
	100%

	Summer, 07 and

Fall, 07 and Spring, 08
	10
	8
	80%

	Overall 
	15
	13
	87%


Artifact # 2: Position Paper
1. A. Description of Assessment and its use: Position Paper
In TLSE 592, the first course in all the LBS-2 sequence of courses, candidates expand their content knowledge base by researching recommended practices by writing a position paper on a timely topic associated with their chosen LBS-2 area. Candidates share their research with others during the course. 

The assignment is used as a vehicle for sharing relevant information to all candidates in the course. Because candidates typically pick a topic directly related to their chosen LBS-2 area for this assignment, others in the class expand their knowledge base of other areas. Additional purposes of these assignments are to: 1) acquaint candidates with research in their area, 2) provide candidates with opportunities to use research tools, 3) help candidates develop critical thinking skills when reviewing research, 4) help candidates make practical applications of research to schools, and 5) provide candidates a vehicle for learning and applying professional writing skills. The professor of the course also uses this assignment to provide feedback to candidates regarding their professional writing and presentation skills.

1. B. Standards addressed by the assessment

Two standards have been identified with this artifact. The first is the Foundations standard (CEC Foundations standard 1; LBS-2 Foundations standard for each LBS-2 area; and the Illinois Professional Teaching standard Content Knowledge), and the second is the Professional and Ethical Practice standard (CEC standard 9; LBS-2 standards: Professional and Ethical Practices, Professional Conduct and leadership,  Reflection and Professional Growth; and the Illinois Professional teaching standards Reflection and Professional Growth and Professional Conduct). These standards are associated with this artifact as candidates review relevant research in a particular area, discern practices that inform the discipline, and understand multiple influences in the field. Because candidates write a position paper, they are also contributing to their own professional growth, ethical practices, and professional conduct as they learn research-based practices to use in the schools. In short, this artifact helps candidates understand the structure of our discipline, reflect upon best practices, develop a framework for evaluating research in the field, and provide an avenue for professional growth and discourse. 
1. C. Summary of data

The overall candidate pass rate for this time frame is slightly over 91%. Three candidates did not meet criteria on this artifact because all three of them had to take an Incomplete in the class for emergency reasons. They are in the process of completing their paper and finishing the course. All of the remaining candidates met criteria on the artifact. Data taken since we have started regarding the writing process revealed various candidate skill levels and familiarity with professional writing. Some candidates had never written a paper of this type before and initially wrote in informal language while others were quite well-versed in professional writing. Doing the project in drafts with professor feedback seemed to be helpful and appropriate for candidates.
1. D. Assessment and standards

The high pass rate (over 91%) provides support that candidates are meeting the Foundations standard. They were able to pick a timely topic, research the topic using rigorous sources, present various positions of their topic, use a professional writing style in their paper, and communicate their topic to the class during a professional presentation. Candidates also met standards associated with reflection, professional growth, ethical practices, and professional conduct as they successfully debated contemporary issues, provided recommendations based on best practice and research, responded to questions from peers, reflected on their own practices and those of their school district, and respected the views of others in class.
2. The assessment and the directions
Position Paper 

Students will conduct a search of the professional literature, electronic sources, and other approved sources (e.g., interviews or surveys) on an approved topic and synthesize findings into a paper recommending a policy, model, approach, or course of action. An outline and evaluation rubric are included in this syllabus.
Purpose

· The purpose of a position paper is to present an argument or assertion that is based on credible evidence and support.

· Position papers are commonly used in academic settings to forward an idea, assertion, or argument for which counter arguments or alternate ideas exist. 

· A position paper can be used to validate an issue or problem, recommend a change in practices, or to suggest priorities or agendas. 

Example:

Position papers are effective for persuading others to adopt an approach, perspective, or practice. For example, a 3rd grade teacher, Mr. Zurita, may feel strongly that his school should adopt a reading program because he has used it with several students and found it to be effective. However, he is aware that several of his colleagues have criticized the reading program and have adopted alternate programs for their students. In this situation, Mr. Zurita may decide to develop a position paper to present to the entire staff and administration at an upcoming staff meeting. To strengthen his argument for reading program A, he will read several articles describing research on the program, as well as studies comparing different reading programs. He will also seek out criticisms of Program A so that he can consider the validity of alternate viewpoints. By showing his colleagues and administrators that he has a thorough understanding of the topic or issue, he has more credibility when presenting his position and is prepared to address concerns or resistance.

Audience 

Your position paper should be written for a specific audience (e.g., general educators in your school, the principal, other researchers, parents). Ask yourself the following questions before beginning to write:

· Who is my audience?

· What do they believe (or do they currently hold a position)?

· Where do they stand on the issue (if they have developed a stand)?

· How are their interests involved?

· What evidence is likely to be effective with them?

Research support

The impetus for writing a position paper may be a strongly held opinion or perspective that has been formed and supported by experience and perhaps informal data collection. But regardless of how certain we are that our perspective is correct, we know that it can be difficult to convince others to adopt our stance and to change their current practices. Convincing others to adopt a new position may be especially difficult in school settings, because we are presented with so many different ideas-- some fads--on a regular basis. Therefore, we must be diligent in presenting research or opinions of respected “experts” when crafting our position. Following are guidelines for the “Background Research” section of the paper:

· Minimum of 8 sources that include refereed or edited articles or book chapters. Of these 8 articles or chapters,  four sources must be experimental studies. Additional sources such as websites, unpublished reports, or data from your own school, can be used to supplement the 8 sources.

· You must read and summarize all of your original sources. This means that you cannot cite a study that you read about in another source. You will be developing an annotated bibliography for the class, so summarizing original sources will meet the requirements for both assignments. You may have to send for some articles (e.g., Interlibrary Loan) or books.

· Personal testimonies, case study information, or informal interview data are acceptable to supplement the 8 published sources.

Organization of Paper

Position papers may be organized in different formats as long as they contain the essential components. Following is an example of an outline that includes all of the essential components (please use this outline for your paper):

I.   
Introduction


a. Introduction to the topic


b. Written synthesis of background research on the topic


c. Statement of your position 

II.
Counter argument(s)


a. Summary of counterclaims


b. Background research to support counterclaims 


c. Your refutation of the counterclaims


d. Evidence to support your argument against counterclaims

III.
Assertion of points regarding your position


a. Statement of your opinion(s) (assert at least three points)


b. Provision of support for each opinion

IV.
Conclusion


a. Restatement of your argument


b. Statement of your recommendations (state at least 3 recommendations)

V.
Reference page

Identifying a counter argument

Identifying counter arguments for any reading program (our previous example) would not be too difficult because beginning reading instruction is a controversial topic that has sparked a great deal of debate in the professional literature. However, you may choose a topic that has not generated much research interest or debate. In such a situation, you will not have to refute a published counterclaim. Rather, you will have to argue that current practice (described for the reader) would be improved if your position were adopted. For example, let us assume your position is that students who exhibit challenging behavior should be provided with more structured aerobic exercise during the school day. You can support your position with research studies and expert opinions. However, assume you can not find any source indicating a counter claim that more exercise would not be good for the students. Therefore, you must describe to the reader what exercise opportunities are typically provided to students with behavioral difficulties. You might describe a typical approach to scheduling physical education classes and emphasize how the curriculum for such classes does not provide for the type of exercise you are advocating in your position. In essence, you are refuting the current practice. Your paper will conclude with recommendations for changing current practice to provide the exercise that you are arguing is good for students.

3. Scoring Guide

TLSE 592 Position Paper Rubric

hide properties 

Description: 

First shot at this one. 

Document Type: 

Assessment 

Assessment

Performance A

	

	
	Does not meet standards (0 points)
	Partially meets standards (1 pt)
	Meets/exceeds standards (2 pts)

	Position Paper (1, 100%)
CEC2002.GC.CC9K4 CEC2002.GC.CC9S10
	3 or more of the components of the position paper (introduction, including position statement); background research to support position; discussion of counterclaims, including summary of counterclaims, research to support counterclaims, and refutation of counterclaims; conclusions and recommendations) are missing, incomplete, and/or weak; overall score on position paper is 76% or below. 
	1-2 of the components of the position paper (introduction, including position statement); background research to support position; discussion of counterclaims, including summary of counterclaims, research to support counterclaims, and refutation of counterclaims; conclusions and recommendations) is/are missing, incomplete, and/or weak; overall score on position paper is 77-84%.
	Position paper includes all components (introduction, including position statement); background research to support position; discussion of counterclaims, including summary of counterclaims, research to support counterclaims, and refutation of counterclaims; and conclusions and recommendations; has an overall score of 85% or higher.


4. Results Table

Summary of Content-Knowledge (Position Paper) artifact
2005-2008

	Content Knowledge (position paper)
Artifact 
	No. Taking 

Assessment
	No. Passing

Assessment
	Pass Rate*

	Fall, 2005 and Spring, 06
	0
	0
	N/A
(Course not offered)

	Summer, 06

Fall, 06 and

Spring, 07
	13
	10
	77% **

	Summer,07 and

Fall, 07 and Spring, 08
	22
	22
	100%

	Total
	35
	32
	91%


* faculty have agreed that candidates who earn 80% or more of the total points on the artifact have passed
due to the fact that 3 students had to take Incompletes in the class. They are completing their paper and finishing the class. 
Artifact #3:  Lesson Plans

1. A. Description of Assessment and its use: Assessment of candidates’ ability to plan instruction or plan an appropriate environment
Faculty members have identified two artifacts for assessing candidates’ ability to plan instruction or plan an appropriate environment. The first, in TLSE 562, is a lesson plan for a diverse group of learners in an inclusive classroom. The second, in TLSE 559, is a transition plan for middle school or secondary age students. Both of these artifacts demonstrate the candidate’s ability to consider various factors when planning instruction for a large group or an individual student.

These plans are used by candidates in their teaching environments. Some candidates are co-teaching or consulting with general educators, so developing a lesson plan for a diverse general education inclusive classroom is useful in their work. Similarly, many candidates work with students 14 years and older and write transition plans. Both artifacts, therefore, are useful in candidates’ job experience.

1. B. Standards addressed by the assessment

These lesson plans address several CEC standards. First, these assignments are related to the CEC Standard 7: Instructional Planning, LBS 2 Standard: Planning for Instruction and Illinois Professional Teaching Standard: Planning for Instruction because candidates must consider various variables and develop individual, small group and large group lesson plans. The lesson plans include specific components such as modeling, guided practice, and independent practice which are associated with this standard. Similarly, the assignments are connected to the CEC Standards 2: Development and Characteristics of Learners and 3: Individual Learning Differences;, LBS-2 standard Characteristics of Learners and Illinois Professional Teaching Standards Human Development and Learning  and Diversity as candidates reflect on the characteristics of their students before they engage in lesson planning. They must consider their student’s language, culture, age, exceptional condition, and the vision the family and the child have as they plan. As candidates plan, their lesson is tied closely to CEC Standard 4: Instructional Strategies; LBS-2 standards Learning Environment and Instructional Delivery and Illinois professional Teaching Standards Learning Environment and Instructional Delivery as candidates consider the most appropriate methods and strategies to implement in their lesson plan. They chose methods and curricula that are age and grade appropriate, grounded in research, and reflect recommended practice. The lesson plans and unit plans are also aligned with the CEC Standard 8: Assessment; LBS-2 standard Assessment and Illinois Professional Teaching standard Assessment as candidates develop informal assessments to determine if students have mastered skills. Candidates use assessments as a tool for instructional decision-making and progress monitoring and choose the most appropriate assessment method for the situation.  Finally, many of the lesson plans are also associated with the CEC Standard 10: Collaboration; LBS-2 standard Collaborative Relationships, and Illinois Professional Teaching Standard Collaborative Relationships as candidates complete some lesson plan planning and writing with a colleague. Candidates in TLSE 562 co-write a lesson plan, and candidates in TLSE 559 often co-write the transition plan with members of their school-based IEP team, which would also include parents and the student.  

1. C. Summary of data

Data from these two courses indicate that candidates are very successful in planning for their students. All seven students (100%) were able to develop lesson plan with at least 80% accuracy using the rubrics or grading systems used by the instructors. Some candidates needed support in developing the planning pyramid for gifted students in an inclusion class as these candidates were less familiar with the general education curriculum; especially how to challenge students with gifts and talents. Candidates were successful in noting assistive technologies to use with students.
1 D. Assessment and standards

Candidates were able to apply principles of Universal Design for Learning for planning a lesson for a diverse classroom, and they were able to develop a transition plan based on best practices. Their lesson plans included various types of adaptations and options and uses of technology for students with diverse needs. They also included assessment schedules and measures. Candidates carefully considered the unique attributes of their student(s) when crafting their lesson and transition plan. Artifacts indicate that candidates were able to plan for a variety of children (Planning standard), consider the unique needs and characteristics of children while they planned (Individual Learning differences standard), develop various methods and strategies for realizing critical standard-based goals and objectives (Instructional strategies objective), develop informal assessments to measure student growth (Assessment objective), and develop and implement an adapted lesson plan and a transition plan with a team, co-worker, or colleague (Collaboration standard).
2. Assessment and directions of the assessment

TLSE 562 Lesson Plan

Teams (groups of 2-3 students) will develop an enhanced lesson plan for a predetermined class of learners. The instructor will provide a rubric to follow when preparing the lesson plan. This assignment prepares teams to develop a Universal Design Lesson (UDL).  
Steps for Universal Design Lesson Plan: 

Overview

The purpose of the exercise is to provide practice developing a lesson plan that involves Universal Design. This exercise is a "simulation" in which you will assign an age and a content-area lesson for a fictional class. 

The fictional class

Your team can decide on the age and grade level of the students. Following is a general description of the learners from which you can determine the learner characteristics you will need to complete the lesson plan:

The Class

· 24 students 

· Eight students are "high-achievers" who regularly go above and beyond expectations for assignments. Two of these students have attention issues and require closer supervision by the teachers. These students always finish their work early. 

· Eight students are "average-achievers" who read at grade level, complete all or most of their work, and need occasional individual support. 

· Four students are "low-achievers" who struggle to read and understand grade-level materials, perform poorly on writing tasks, and require frequent reinforcement to pay attention. 
· Two students have diagnosed learning disabilities that significantly affect their reading fluency and comprehension. These students also have organizational challenges, which affect their ability to follow multi-step instructions. In general, these students would prefer to do their work in the resource room where they receive more help and avoid embarrassment. 

· One student has moderate mental impairment, which affects all academic and school survival skills. This student can read high-frequency words but does not have decoding strategies for unknown words. This student's strengths are social skills and motivation to learn. 

· One student has low vision and cannot read standard print in the class materials or on the board. This student has no other limitations and excels at writing.

The content

Your team must select a lesson from any content area. You may choose to work with a lesson plan or unit that a team member developed for another class. You will need only enough material for one lesson. (Note: A "lesson" is defined differently among educators. In this case, we are referring to materials and instruction to span 1-2 actual class periods, including independent practice). 

Provide the following information about the classroom (real or imagined classroom) on the top of 
your lesson plan:

A. Teachers or Co teachers:

B. Grade level:

C. Subject:

D. Topic or Title of lesson:

E. In a few sentences briefly describe the contextual factors of the classroom with respect to the student population. Include: the number of students in the classroom, the number of students with special needs such as IEPs or 504 plans, a brief individualized description of those special needs, (such as Carolyn reads several grade levels below that of her peers);  how the students seem to learn best, (i.e., hands-on activities, teacher-led instruction, small or large groups etc), and any supports available for students such as assistive technologies, a paraprofessional, volunteers etc 
1. Reflect on the contextual factors you noted in part 1. With those in factors mind---and considering students with a disability---consider adaptations that will enhance their learning. Consider these guidelines: 


·      select age-appropriate adaptations

·  select the easiest adaptations first

·  select adaptations you agree with

· select adaptations with demonstrated effectiveness

The product 

Your team will complete a double-spaced typed lesson plan. You may use any format, but you must address the items on the lesson plan rubric. As you write the various components of your lesson plan, use bold face to address features of Universal Design.  Be sure your objective(s) are very specific---include criteria such as 90% or 80% accuracy. Avoid general terms such as will learn, will discover, will understand, or will appreciate.

TLSE 559 Transition Plan   
Working cooperatively in assigned groups of 2, you will complete an Individual Transition Plan (ITP) for a student making the transition from high school to post-secondary education or for a student making the transition from high school to a vocational setting.  
The purpose of this assignment is to provide you with the opportunity to develop student-centered ITP postsecondary goals, identify action steps, and identify activities within each of the goal areas that will promote self-determination and self-regulation.  You will be selecting the student of your choice to complete the project. To demonstrate how we can involve students with disabilities in their transition planning, you will also develop a PowerPoint presentation that will reflect the student’s interests, preferences, needs, strengths, and goals in each of the domains selected from the student’s viewpoint.

.

The Final Project (ITP) consists of three components:

1. Student centered ITP 

2. Power point ITP

3. Final class presentation

Project Requirements:

I.  Student summary 

In narrative format, provide a descriptive summary of:

1. Student profile-strengths, needs, abilities, interests, preferences, disability
   2. Overall direction for student’s transition plan

3.  Recommendations for transition program goals and postsecondary planning.

II. Individualized Transition Plan 
1. Write an overall Postsecondary Goal that reflects the student’s future postsecondary plan.

2. Develop measurable annual goals in each ITP planning area.

3. Write corresponding short-term objectives/benchmarks for the next six months 

4. Outline steps to accomplishing goals/objectives

5. Identify potential community links/resources in area needed to meet goals/objectives

6. Identify team members responsible

7. Provide timeline for accomplishing goals/objectives over next six months.

Postsecondary goal

Based on the summary profiles and present level of performance (PLOP) on the ITP, you will identify a potential Postsecondary goal that targets a general post graduation goal for your student.  


Transition Domain goals

Based on the summary profile, PLOP information, and Postsecondary goal, identify at least four transition domains that you feel are important to your student’s success.  In each of the selected domains, develop a measurable goal that is appropriate to the student’s SPIN and overall goal. This will require that you make decisions about the potential needs of the students and develop transition goals and objectives in each of the areas you identify as relevant for that student.
Steps/Objectives

For each of the goals, write corresponding steps and short-term objectives for a 6 month to 1 year time period.  
Community Links

Depending on the goal, identify relevant community resources (links) that would 
be necessary for the student to achieve the goal e.g. supported employment agency, vocational rehabilitation etc. 

Persons responsible

For each of the transition goals, identify person (type of position e.g. social worker, case manager etc) who would be primarily responsible for implementing and monitoring goal area. 
ITP Summary

Provide a summary of your decision process for selecting and developing goals.
Note: 

You are encouraged to make use of information we have discussed in class/readings that would identify programs, funding sources, and community resources.

III.
Student-centered ITP Process/PowerPoint   
1.Integrate information gathered from the student’s profile and ITP and any outside resources you have into a PowerPoint ITP presentation that shows the goals, interests and future plans for that student in each of the selected domains.

You can use the MY VOICE PowerPoint template as a guideline.

Use or adapt any of the slides that you find appropriate/relevant to 
your student’s goals, PLOP, SPIN etc. 

This information should provide a complete representation of the student’s strengths, interests, preferences, and needs.

****Note:  Only use the MY VOICE slides that relate to the domains and goals that you have chosen (e.g. employment, leisure rec etc.  Adapt or create your own as needed.

3. Think about how the student might create and develop the presentation.  For example, what kinds of images or media format, would they choose to put in the presentation?

4. Be creative…. Remember that you are developing a PowerPoint 
ITP presentation that is to be in the voice of the student and represent their future vision and dreams as part of their ITP/IEP.  The Power Point  ITP presentation should be the student’s and should represent his or her interests and views.  

III. Format:

A. ITP

Use attached forms provided.  Blank ITP forms are available on Blackboard

B. PowerPoint

My Voice Template is posted on Blackboard.  You are encouraged to use that format, adapt or create your own slides, or add graphics, sound, music etc.

Final Presentation

You will have approximately 5 minutes to present your Power Point during our final class meeting.
Please provide both a hard copy of each slide and a CD with a copy of your PowerPoint presentation

3. 3coring guide

TLSE 562 Universal Design Lesson Plan

TLSE 562: Lesson Plan Rubric

	Components
	Does not Meet Standards (0 points)
	Meets Standards

(1 point)
	Exceeds Standards

(2 points)

	Learning Standards:
Appropriate Illinois state standards provide the foundation for the lesson plan

	Fewer than 2 Illinois learning standards noted, or standards do not relate directly to lesson, or codes for standards are incorrect
	At least 2 relevant Illinois learning standards noted with their correct numerical code
	More than 2 Illinois standards are noted, standards indicate cross-disciplinary instruction, and correct codes are included

	Resources: Materials, videos, A/V, technology, etc needed to present the lesson are included

	Missing or incomplete
	List of materials is complete, but use of additional materials or technology would enhance lesson further; specifics about materials may be missing
	Includes any and all materials, media, or technology to be used to achieve the lesson. Includes specifics about materials such as page numbers, number of various handouts needed, and which students receive which kinds of adapted resources

	Instructional Objectives: Using the planning pyramid model, includes 3 different statements of what various learners will achieve as a  result from the lesson


	Objectives are written as activities or objectives for different learners are not qualitatively different or objectives written for various learners do not reflect the same lesson or objectives do not reflect the standards noted above
	Objectives contain the 4 necessary components and they reflect the state standards noted above, but they are not qualitatively different, or they do not reflect the same lesson
	Objectives contain the 4 necessary components, each level of the planning pyramid is qualitatively different, each objective is relevant to the lesson, based on the state standards, and reflect the unique learning characteristics of the learners

	Lesson Introduction: Lesson begins with a statement or demonstration of what students should learn

	Boring, fails to grasp students’ attention.  Doesn’t show relevance to the lesson objective.
	Clear and grasps student attention but lacks emphasis on relevance and connecting new knowledge to previously learned material.
	Includes provocative question, artifact, or hands on activity to stimulate student interest.  Also activates prior knowledge and shows how the new knowledge will connect to previously learned material.

	Lesson Development: Describes the activities, universal design features and instructional model around which to organize the lesson

	Missing crucial parts of the lesson; UDL design features missing; is not well organized; does not involve students or respect their unique learning needs
	Includes strategies for acquisition, retention, and transfer.  Activities could use more explanation. UDL features are noted, but others would enhance lesson further.
	Include strategies and activities for acquisition, retention, and transfer.  Identify intervention points and develop appropriate modifications for these areas.  Plan for adapted learning environment

	Summary/Closing:
Provides a way of reaching closure for the lesson


	Two or three of the required components are missing or inadequate or incorrect
	One of the three required components are either missing or inadequate or inaccurate
	Includes closing activities on students’ instructional level.  Students tell what they have learned, teacher provides specific feedback on student behavior, teacher dismisses students to next activity


	Evaluation: Measures student outcomes based directly on lesson objectives
	Assessments do not support behavioral objectives. They may be stated as activities, be unrelated to objectives, be too unmanageable to implement, or reflect poor assessment practices
	For 2 of the 3 levels of the planning pyramid, assessments accurately reflect behavioral objectives.
	For each level of the planning pyramid, assessment accurately reflects behavioral objectives using informal questioning, pre or post tests, or having students develop product or project. 


TLSE 559 Transition Plan

Student summary (25 points) 
The summary includes an accurate, complete, and specific description of student strengths, needs, abilities, interests, job, work, and learning preferences, and notes the student’s disability. Statements use professional and people-first language. Summary statements use correct grammar, punctuation, and spelling. The overall direction for the student’s transition plan is clear, logical, and based on the student summary. Recommendations for transition program goals and postsecondary planning follow and flow naturally from the student summary. 

Individualized Transition Plan (75 points)

The overall Postsecondary Goal accurately reflects the student’s future postsecondary plan, each ITP planning area contains at least two measurable annual goals, the plan includes at least two short-term objectives/benchmarks for the next six months,  the plan includes logical and sequential steps for accomplishing goals/objectives, the plan includes at least two potential community links/resources in area needed to meet goals/objectives, the plan includes at least three team members responsible for implementing the plan, and the plan includes a reasonable timeline for accomplishing goals/objectives over next six months. The transition plan is written with correct spelling, grammar, and punctuation. The components are individualized based on the student profile and correct assessment methods are used to measure student growth.
Postsecondary goal (15 points) 
The post secondary goal is based on the summary profiles and present level of performance (PLOP) on the ITP. The post secondary goal appears to be realistic for the student, based on student strengths, preferences, interests, and needs, (SPIN) and is written clearly with correct spelling, grammar, and punctuation.  The goal is measurable and observable and can be attained within the time period noted.
Transition Domain goals  (30 points)
A least four transition domains were identified for your student. Each of the four domains includes  a measurable goal that is appropriate to the student’s SPIN and overall goal. Each domain goal appears to be realistic for the student, achievable with the supports noted, based on the unique profile of the student, and written clearly with correct spelling, grammar, and punctuation. Each domain goal is written in parallel language and is measurable and observable.
Steps/Objectives  (10 points)
Each goal includes at least three specific, sequential, corresponding steps or short-term objectives for a 6 month to 1 year time period. The steps or objectives are written in an orderly, logical, and understandable manner, objectives or steps are written with correct spelling, grammar, and punctuation, objectives include the conditions, behavior, student’s name, and level of accuracy needed, and completion of the steps lead naturally to attaining the goal. 
Community Links  (5 points)
The plan includes relevant community resources (links) necessary for the student to achieve the goal. Appropriate community resources are named, the community links provide the services applicable to the plan, and the links are spelled correctly.  

Persons responsible (5 points)
Each transition goal has an associated person who would be primarily responsible for implementing and monitoring the goal area. The choice of the person makes sense, would be available for the student, provides the services noted, and is known to the student.
ITP Summary (10 points)
Your summary statement provides a sound rationale for your decision process for selecting and developing goals. The statement includes a connection among the components of the student profile, transition plan, future goals, and individuals and community agencies involved. 
Student-centered ITP Process/Power Point  (50 points)
With your partner, you will provide a 5 minute power point presentation on your student’s plan. You will be evaluated on the following: meeting the 5 minute time frame, maintaining a professional appearance, using professional language, being prepared with materials ready, organizing the power point to showcase your process from start to finish, presenting accurate information about the student, showing connections among and between the steps in your process, having slides that are visually attractive, can be read from the back of the room and do not include all narrative, having slides that are talking points, so you can summarize rather than read the slides, and responding fully to questions from the class 
4. Table

Summary of Instructional Planning
2005-2008

	Instructional Planning

Artifacts
	No. Taking 

Assessment
	No. Passing

Assessment
	Pass Rate*

	Fall, 2005 and Spring, 06
	0
	0
	N/A
(not offered)

	Summer, 06

Fall, 06 and

Spring, 07
	3
	3
	100%

	Summer, 07 and

Fall, 07 and Spring, 08
	4
	4
	100%

	Total
	7
	7
	100%


* faculty have agreed that candidates who earn 80% or more of the total points on the artifact have passed
Artifact # 4: Clinical Practice Assessment 
1. A. Description of Assessment and its use: Clinical Practice Assessment: Professional Development Plan

During their capstone class which includes a clinical component, candidates engage in a professional development plan for their school. First, candidates use information generated from their School Profile to design a Needs Assessment Tool which may consist of interviews, focus groups, surveys or other tools approved by the professor. Gathered information will always include the concerns of the principal and staff but may when appropriate (and with the approval of the professor) include information from students, parents, or community members. 

Candidates will then develop a proposal for the staff development project. The proposal will include: the results of the needs assessment, the proposed topic, a step by step plan of the staff development program, follow-up activities, and an evaluation instrument. Staff development projects should be based on the needs of the school. Possible examples include: training teachers and paraprofessionals to collaborate, assisting teachers in co-teaching, streamlining the pre-referral process, training staff in use of RTI, developing a school wide behavior management system, or developing a program to assess curriculum. 
The Professional Development Plan will be used in several ways. First, candidates will include this artifact in their professional portfolio as evidence of meeting course-related LBS-2 standards. This project connotes the capstone experience for the LBS-2 program and thus should show evidence of applying knowledge, skills, and dispositions from all courses. Second, the project is used as a vehicle for sharing ideas with others in the class. Finally, the project is used to address critical needs in a school district. Candidates are expected to complete their professional development project the following semester.  
1. B. Standards addressed by the assessment

This project is associated with several standards. First, the project connects candidates with the Foundations standard (CEC standard 1; Illinois Professional Teaching Standard 1; LBS-2 standard 1) as candidates learn how schools operate, how children are taught, the various systems and complexities of educating youth, the various members involved in partnerships, how practices influence the education of children, and how these factors shape their own professional philosophy. Second, the artifact addresses the Language standard (CEC standard 6 and Illinois Professional Teaching standard 7) as candidates use appropriate and professional communication skills in writing their proposal and staff development plan, verbally share their plan with others, and deliver an effective staff development presentation to their faculty. The Assessment standard (CEC standard 8, Illinois Professional Teaching standard 8, LBS-2 standard 3) is also associated with the project as candidates field test, develop, administer, and analyze data from a needs assessment instrument. They apply best practices in developing an assessment instrument that yields meaningful data in which to develop a plan of action. The Professional and Ethical practice standard (CEC standard 9, Illinois Professional Teaching standard 10, and LBS-2 standard 8) is employed as candidates craft original surveys and development plans, credit works used, and employ sound practices when using data. Finally, because candidates work closely with their administrators, colleagues, and others during their clinical experience, this experience addresses the Collaboration standard (CEC standard 10, Illinois professional standard 9, and LBS-2 standard 7).
1. C. Summary of data

Both times the course has been offered, all students (100%) have been highly successful with this project. Interviews, surveys, and focus groups with school staff indicated that staff saw a need for providing appropriate instruction to a school population that was becoming more diverse. Several candidates chose to do projects centered on co-teaching in order to meet the needs of diverse learners within the general education classroom. Other candidates provided teachers with strategies and curriculum to meet needs of diverse learners in reading, math, and science within general education classrooms. One candidate assisted a school in developing and implementing a school-wide behavior management plan. Although some candidates needed more support than others in developing a needs assessment, analyzing data, and developing an appropriate workshop model, all were highly successful in developing a program that was targeted based on the unique needs of their school faculty. 

1 D. Assessment and standards

The high candidate success rate with this artifact indicates that candidates are meeting the associated standards. Specifically, they are able to develop a needs assessment (assessment standard), use that data to plan and implement an effective staff development project (language standard, foundations standard), and in the process work effectively and collaboratively with school personnel (collaboration and professional and ethical standards). Some candidates are now presenting their proposals and staff development projects at the state special education conference. 
2. Assessment and directions of the assessment  
Candidates develop a Professional Development Project and Portfolio during their field experience. The project requires candidates to determine an area of need within their department, school, or district and develop a plan to address that need through some type of staff development. The Professional Development Project and Portfolio has several components (a) the Proposal for the Project, (b) the Workshop/Staff Development/Curriculum Development Presentation, and (c) the presentation of the Project to TLSE 593 classmates. A rubric is used to assess all the components of the Professional Development Project and Portfolio.

The Proposal for the Project

Each candidate develops an outline of the program proposal for the staff development project. The proposal includes: the School Profile, the results of the Needs Assessment, the Literature Review, and a general Action Plan with a timeline. 

Staff development projects are based on the needs of the school. Possible examples include: training teachers and paraprofessionals to collaborate, assisting teachers in co-teaching, streamlining the pre-referral process, training staff in use of Response to Treatment Intervention (RTI), developing a school wide behavior management system, and developing a program to assess curriculum. These are only examples. It is expected that candidates in this course will develop projects based on personal expertise and school needs. Information provided in the School Profile, Needs Assessment, and Literature Review determines the direction of the Project and thus the Proposal.

School Profile

Candidates develop a School Profile for the school in which they are participating in their field experience. The School Profile includes information about academic achievement, curriculum, student body composition, community, and professional staff.  This information can be obtained from the Illinois State Board of Education website, the district Superintendent’s office, and local information provided to parents which usually includes the mission statement and school goals. The information in the School Profile is shared with the professor through a written report. (Examples are provided on Blackboard.)

Needs Assessment

Using information generated from the School Profile, the candidate generates a list of possible areas of need for the school. Examples: If the school has low math scores, the Needs Assessment explores this area to determine possible causes for the low scores. If the school has a high population of English Language Learners, the Needs Assessment gathers additional information regarding the available support for ELL students and teachers of ELL students. If there are few volunteers within the school, a Needs Assessment seeks possible causes for the low volunteerism.

After selecting a few possible areas of need and reading the pertinent research articles provided by the professor, the candidate designs a Needs Assessment Tool. The candidate creates drafts of the Needs Assessment Tool in the form of interview questions, focus group questions, and surveys. These three draft formats are brought to class and shared with classmates who provide feedback on questions in order to eliminate any ambiguity in the questions. After discussion with classmates and professor, the candidate decides which format of the Needs Assessment Tool is most appropriate for the school.  Depending upon the school participating in the project, the tool may be composed of interviews, focus groups, surveys or other tools approved by the professor. Gathered information always includes the concerns of the principal and staff and may, when appropriate (and with the approval of the professor); include information from students, parents, or community members. 

After the information generated by the Needs Assessment Tool is gathered, the candidate analyzes the results and provides a short written report with graphics discussing the areas of need for the school based upon the information provided by the school staff.

Literature Review

The candidate selects one area of high need of the school to address through the project. The candidate conducts an ERIC/PsychInfo search of the educational research literature for previous studies that have been done on the effectiveness of various approaches used by schools to address this need. The candidate provides a short review of the research literature on the area or similar areas. The review compares the different approaches that have been used and their effectiveness. 

Action Plan

Once the candidate determines the area of need, the candidate uses a modified form of Action Research to generate a plan for addressing that need. Depending on the type of need, the candidate uses Creative Problem Solving or Means-end Analysis to develop the Action Plan. Regardless of the method that the candidate adopts, the candidate uses the previously compiled information in the School Profile, Needs Assessment, and Literature Review in determining the best possible approach to use in meeting the need. Using Creative Problem Solving the candidate (a) defines the problem, (b) generates ideas for solutions, (c) chooses a solution, (d) elaborates and refines the solution, (e) implements the solution, and (f) reviews, evaluates, and refines the solution as required. Using Means-end Analysis, the candidate (a) describes the desired outcome, (b) identifies goals critical for bring about the outcome, (c) describes the current state, (d) analyzes the means necessary to obtain the desired outcome, (e) constructs and implements a plan, (f) reviews, evaluates, and refines the plan, and (g) determines the success of the solution by ascertaining whether the goals have been reached. The candidate lists the major steps in the Action Plan and a Timeline in which each step will be met

Workshop/Staff Development/Curriculum Development Presentation 

After the approval of the proposal by the professor, candidates develop the proposals in more detail by including specific activities, required resources, and a schedule for implementation, follow-up activities, and a plan for assessing outcomes of professional development with an evaluation instrument.  As a part of the project, the candidate includes some type of presentation such as a workshop or staff development or curriculum development presentation. For example if the project was to address the need for a consistent school-wide behavior management plan for the students, the project might have components including school rules posted on walls, daily announcements reminding students of the rules, stickers given to students following rules, and a workshop with the staff for developing the school rules.

For the presentation, candidates prepare a description of the workshop including a copy of the PowerPoint or handouts for the professor. The workshop includes the results of the Needs Assessment presented in graphic form and uses the information gathered in the Literature Review to build a case for using the approach selected by the candidate to address one of the school’s needs. The workshop provides staff with information, experiences, or training needed to assist in addressing the school’s need. For example, the workshop could provide teachers with strategies for managing individual student’s behaviors or information about a new approach to teaching reading. After the presentation the candidate obtains feedback formally through written comments and surveys or informally through conversations. The candidate makes note of problems encountered during the delivery of the presentation and its success. The candidate plans changes or adjustments to future workshops as well as follow-up activities.

Presentation of the Project to TLSE 593 Classmates

The final component to the Professional Development Project and Portfolio is the PowerPoint presentation of the project to the members of the TLSE 593 class at the end of the semester. During this presentation the candidate describes the steps taken during the writing of the proposal and the candidate’s reasoning behind the selection of each step. The candidate gives a brief overview of the School Profile and the results of the Needs Assessment. The candidate explains why the specific need addressed in the project was chosen and why the approach for addressing that need was selected after reviewing the research literature. The candidate reviews the Action Plan and the steps that have been instigated so far and outlines the future activities. The candidate shares the outcome of the workshop that was given to the staff and includes feedback from teachers as well as problems encountered and changes that will be made in anticipated future workshops. The candidate includes a self-evaluation of the project so far.

The candidate turns in a written report of the Professional Development Project and Portfolio at the end of the semester. The report includes all of the information provided in the (a) the Proposal for the Project, (b) the Workshop/Staff Development/Curriculum Development Presentation, and (c) the presentation of the project to TLSE 593 classmates. The report is typed double-spaced on letter size paper in 12 inch easily readable font. The report follows APA style and includes proper reference citation in the Literature Review section. The final section of the paper is for the candidate to critique the project and its impact on the school and to demonstrate self-reflection while pondering what was learned from the project and the class.

3. Scoring guide

Professional Development Project Presentation and Portfolio

hide properties
edit properties 

Description: 

1. Topic for staff development (e.g., paraprofessional training, motivation, accommodations and modifications for students with developmental disabilities). 2. Importance of project - why is this staff development program important for your staff and colleagues? 3. Results of needs assessment- summarize frequency distribution of needs assessment. 4. Components of staff development. a) Literature review b) Components of training (e.g., content, activities, assessment) c) Follow-up activities (a minimum of two) d) Evaluation 5. Evaluation of inservice training (e.g., survey, questionnaire). 

Document Type: 

Assessment 

	TLSE 593 Professional Development Project and Portfolio

	
	Target  or Exceeds (2 points)
	Acceptable/Meets standard (1 point)
	Unacceptable (0 points)

	Presentation (3, 37%)
CEC2002.DH.CC10K1 CEC2002.DH.CC10S2 CEC2002.DH.CC10S7 CEC2002.DH.CC10S9 CEC2002.EC.CC9K3 Map here related standards
	Targeted performance is evidenced by.. 
1. Results of needs assessment (e.g., frequency distribution) are clear and appropriately presented. 
2. Rationale for selecting topic is clearly stated. 
3. Length of in-service is indicated. 
4. The content is adequately covered during the workshop. 
5. The activities utilized during the workshop are clearly described. 
6. Any problems encountered while delivering the workshop are clearly described and a plan for avoiding such problems in the future is provided. 
7. Self-evaluation provides a critique of performance and a reflection of the personal learning experiences. 
8. A description of what would be done differently if the workshop were to be conducted again at a later time. 
9. A detailed description of follow-up activities. 
	Acceptable performance is evidenced by ... 
1. Results of needs assessment (e.g., frequency distribution) are provided but lack clarity. 
2. Rationale for selecting topic is not completely clear 
3. Length of in-service is indicated. 
4. The content is covered during the workshop, but some topics were not covered in adequate detail. 
5. The activities utilized during the workshop are described, but some minor details are missing. 
6. Any problems encountered while delivering the workshop are clearly described, but a plan for avoiding such problems in the future lacks sufficient detail. 
7. Self-evaluation provides a critique of performance but does not include a reflection. 
8. A description of what would be done differently if the workshop were to be conducted again at a later time is provided, but is missing some minor details. 
9. A description of follow-up activities is provided, but some minor details are missing. 
	Unacceptable performance is evidenced by ... 

1. The needs assessment is not completed. 
2. No clear evaluation for selecting the topic is provided. 
3. Less than five articles are used as sources. 
4. The length of the in-service is omitted. 
5. Important information regarding workshop components is missing. 
6. A description of problems encountered during the workshop delivery was omitted. 
7. Thoughtful self-evaluation was omitted 
8. Reflection of future adjustments was omitted 
9. Follow-up activities were inadequate or missing. 

	Portfolio (3, 37%)
CEC2002.DH.CC10S10 CEC2002.EC.CC9S8 CEC2002.SA.SA9S4 CEC2002.TE.TE9S1 Map here related standards
	Targeted performance is evidenced by ... 
1. The workshop proposal is complete with all required components present and all relevant details provided. 
2. The results of the needs assessment are clearly written and graphically represented. 
3. A clear overview of the research is provided. 
4. Overheads/slides are provided. 
5. A clear description is provided of the activities utilized during the workshop. 
6. The results of the evaluation are clearly written. 
7. Documentation of clinical hours is provided. 
8. A well developed plan for follow-up activities is provided. 
	Acceptable performance is evidenced by ... 
1. The workshop proposal is complete with all required components present but some minor details are omitted or unclear. 
2. The results of the needs assessment are provided and graphically represented, but clarity is lacking in some minor area. 
3. An overview of the research is provided, but some minor areas are missing or lack clarity. 
4. Overheads/slides are provided but not adequately organized. 
5. A description is provided of the activities utilized during the workshop, but some minor details are missing or unclear. 
6. The results of the evaluation are written, but some minor details are missing or unclear. 
7. A plan for follow-up activities is provided, but some minor details may be missing or unclear. 
	Unacceptable performance is evidenced by ... 

1. The proposal is missing some required or important components. 
2. Components of the portfolio are missing 
3. Documentation of clinical hours is omitted or the hours have not been fulfilled. 

	Evaluation (2, 25%)
CEC2002.DH.CC10S11 CEC2002.EC.CC9S9 Map here related standards
	Targeted performance is evidenced by ... 

1. A through and well written critique is provided describing how well the workshop was delivered. 
2. The critique includes a clear and well written reflection of the relevance of the activities and the impact on the writers understanding of the topic. 
3. A clear description is provided of how the workshop improved the writer’s knowledge of the topic. 
4. A clear and complete description is provided of how the knowledge gained form the workshop experience can impact classroom practices. 
	Acceptable performance is evidenced by ... 

1. A critique is provided describing how well the workshop was delivered, but some details are missing. 
2. The critique includes a reflection of the relevance of the activities on the writers understanding of the topic; some of the components are unclear or minor aspects are missing. 
3. A description is provided of how the workshop improved the writer’s knowledge of the topic. Some aspects may be unclear or not fully developed. 
4. A description is provided of how the knowledge gained form the workshop experience can impact classroom practices. Some aspects may be unclear or not fully developed. 
	Unacceptable performance is evidenced by ... 

1. A critique is provided describing how well the workshop was delivered is missing. 
2. The critique does not include a reflection of the relevance of the activities on the writers understanding of the topic. 
3. A description of how the workshop improved the writer’s knowledge of the topic is not provided. 
4. A description of how the knowledge gained form the workshop experience can impact classroom practices is omitted. 


4. Table

Summary of Professional Development Plan
2005-2008

	Professional Development Plan

Artifact 
	No. Taking 

Assessment
	No. Passing

Assessment
	Pass Rate*

	Fall, 2005 and Spring, 06
	0
	0
	N/A
(Course not offered)

	Summer, 06

Fall, 06 and

Spring, 07
	5
	5
	100%

	Summer, 07 and

Fall, 07 and Spring, 08
	11
	11
	100%

	Total
	16
	16
	100%


* faculty have agreed that candidates who earn 80% or more of the total points on the artifact have passed
Artifact # 5: Impact on learning

1. A. Description of Assessment and its use: Candidates’ impact on student learning or candidates’
or Providing a Supportive Environment for Students’ Learning
The behavior management project involves the development of a multi-component behavior support plan for increasing and/or decreasing challenging behavior. Teacher candidates develop an appropriate strategy for collecting and analyzing data and conducting a functional behavior assessment. Assessment data are then used to develop an individual support plan that is implemented in a school setting. Ongoing data collection is conducted to evaluate the learner’s progress.
The behavior plan is used to initially assess, intervene, and continuously assess a student’s behavior. Candidates often pick a student in their classroom or school with problematic behaviors to use as their case study for this assignment. Therefore, the assignment is used to solve a real, authentic issue with a student in the candidate’s school or class.
1. B. Standards addressed by the assessment

We have identified three CEC standards associated with this project. First, the project is connected to the Instructional Strategies standard (CEC standard 4, Illinois Professional Teaching standards 6: Instructional Delivery and LBS-2 standard Instructional Delivery) because teacher candidates problem solve and develop individualized strategies to help students with their self management skills. The project requires candidates to consider various behavior management techniques and choose the most appropriate intervention(s) for their student based on the student’s profile. The end goal is that the student will generalize pro social behaviors to various situations as a result of the intervention. The project is also connected to the Learning Environments and Social Interactions standard (CEC standard 5, Illinois Professional Teaching standard 5,Learning Environment, and LBS-2 standard Learning Environment) as candidates are creating an environment that will foster pro social behaviors and active learning and engagement. The project encourages the student to become more independent and self motivated. Finally, because the intervention is based on data collection, the project is connected to the assessment standard (CEC assessment standard 8, Illinois Professional Teaching standard 8, and LBS-2 standard 3).  Candidates gather information through their observational technique or other data collection technique to determine baseline data. Candidates use this baseline data with other information to create a hypothesis about the function of the behavior. They continuously monitor the student’s behavior to determine the effectiveness of the behavior intervention plan and make changes accordingly. 

1. C. Summary of data

Data indicates that 100% of candidates have been successful with this assignment each semester.  Although this is a large project, candidates have been successful as we break this into sequential components and teach each step as part of the whole. Candidates receive support from their professor for each step before they move forward to the next step in the project.
1 D. Assessment and standards

The data indicate that candidates are able to foster classroom environments that promote positive student behavior and learning (learning environment standard). They are able to use assessment data (assessment standard) to guide decisions, consider various behavioral intervention methods based on a variety of variables, problem solve, and develop individualized behavior plans. They also must individualize their choice of interventions (instructional strategies and instructional delivery) based on student and other variables.

2. Assessment and directions of the assessment

Outline for Final Project – Behavioral Support Plan

Description of Subjects and Setting

Provide a clear and complete description of the person for whom the intervention has been developed. Describe the characteristics of the student and the student’s level of functioning. What are the students areas of strength and what are the areas in which the students needs support and assistance (pay particular attention to communication skills, social skills, and coping skills)

Provide a clear and complete description of the setting(s) in which the plan will be implemented.  

Describe the individuals who will be responsible for implementing the plan.

Brief Rationale/Need for Plan

Rationale/need for behavior plan – briefly describe what’s going on that is prompting the need for a plan.

Provide a clear description of the problem or situation that is prompting the need for a behavior support plan.

Indicating that the problem requires intervention due to one of the following reasons:

The behavior is dangerous to the student or others.

The behavior limits or interferes with learning opportunities for the student or others.

The behavior is socially stigmatizing to the student.

Target Behavior(s) and Operational Definition

 Select target behavior(s) that are appropriate for intervention and consistent with the problem/situation described in the previous section.

Be sure to provide concise operational definitions of each target behavior.  

The dependent variable (the behavior you are going to measure in order to evaluate the effectiveness of your intervention) must be defined and described in clearly observable and measurable terms.

Observation Technique or Data Collection Procedure

Describe the data collection or observation technique with sufficient detail to allow for replication.  

Be sure the observational technique or data collection procedure is appropriate for the target behavior to be measured and the situation in which the data collection will take place.  

Make sure the target behaviors and measurement technique provide an effective measure by which to evaluate the student’s progress as it relates to the identified problem or area of concern.

Summary of Baseline Data

Provide a clear and complete summary of the baseline data. The data are summarized in terms of the frequency, percentage, rate, or duration of the target behavior across observations.

Provide a summary of the time of day and the situations in which the problem occurred.

Provide a description of any pattern or trends observed across observations (e.g. over the course of baseline did the problem appear to get worse, better, or not change?)

Hypothesis of Function

Describe how the functional assessment was conducted and what tools were used.

Provide clear and complete summary statements concerning situations, behaviors, and maintaining reinforcers (refer back to class examples of statements if needed).

Immediate Short-Term Procedures

Describe any procedures that might need to be implemented immediately to maintain health and safety of student and staff (e.g., temporary change in classroom, activity changes, increased staffing support, etc.)

Specific Behavioral Support Strategies

Under each category I would like you to list specific strategies that might be implemented, and describe them in enough detail to make sense. That is, don’t just say, “Physical environment will be changed,” or “Positive reinforcers will be provided,” or “Social skills will be trained;” describe something about what types of skills will be taught, how they’ll be taught in what circumstances, or what reinforcers will be provided for what behaviors on what approximate schedule, etc. Basically, enough detail so that someone could know what it is staff would be doing. So, for each category, you might say, “The following strategies will be implemented:  #1 is _____________” and so on…. The strategies described should have some logical relationship to the assessment information described above. Don’t forget to refer back to class notes if you’re having trouble remembering what kinds of strategies we discussed in particular categories.

Intervention Plan

In this section, provide a list and description of intervention strategies you might use with the student based on your assessment information (see the text and class notes  for information on behavior programs and their components). This should be done under the following categories:

Setting Events:  Are there broader things that could be manipulated to decrease the likelihood of problem behavior? (medical/physical issues, amount of peer/teacher attention, problematic interactions at home, on the playground, on the bus, etc.)

Antecedent/Predictor Changes:  Are there changes that could be made to alter the more immediate problematic things that set off or lead to the behavior? (changing seating, task/curriculum changes, prompting or pre-correcting before problem behavior occurs, etc.)

Teaching/Promoting Alternative Behaviors:  Are there skills or behaviors that can be taught (or more effectively prompted) that can serve as alternatives to the problem behaviors? (e.g., asking for breaks, help, attention, etc.). Describe when, where, and how these might be taught and used in the classroom.

Consequences for Appropriate and Inappropriate Behaviors:  Describe the types of reinforcement systems you might use with the student, strategies for reducing or eliminating reinforcement for problem behaviors, and appropriate reductive consequences you might use for problem behaviors.

Emergency/Crisis Procedures:  Describe procedures you might have to use to intervene during serious behavioral blowups, and the reviews and permissions you might need to obtain to use them.

Measurement/Evaluation Plan:  Briefly describe (a) the outcomes or variables on which you would collect data, (b) how these data would be collected, and (c) how the data would be summarized and used for decision-making.

3. Scoring guide

Scoring Rubric

	Performance Assessment

	
	Exceeds standards (2 pts)
	Meets standards

Acceptable (1 pt)
	Does not meet standards

Unacceptable
(0 points)

	Description of Subject & Setting (1, 6%)
CEC2002-EC.CC5K4 CEC2002-EC.CC5S1 Map here related standards
	Exceeds performance is evidenced by providing: 
(1) a clear and complete description of the person(s) for whom the intervention has been developed (are, level of functioning, etc). 
(2) a clear and complete description of the setting(s) in which the plan will be implemented and 
(3) a description of who will be responsible for implementing the plan on an ongoing basis. 
	Acceptable performance is evidenced by: 
(1) providing a clear description of the person(s) for whom the intervention as been developed. However, the description may be missing some minor details. 
(2) providing a description of the setting(s) in which the plan will be implemented; the description of the setting or persons implementing the plan may be missing some non-essential information. 
	Unacceptable performance is evidenced by: 
(1) providing an incomplete description of the person for whom the intervention has been developed (or the description may be missing). 
(2) Providing a description of the setting that is vague or missing important information (or a description of the setting may be missing) 

	Rationale & Purpose for Intervention Plan (1, 6%)
CEC2002-EC.CC4S2 CEC2002-EC.CC5K5 CEC2002-EC.CC5S10 Map here related standards
	Exceeds performance is evidenced by: 
(1) Providing a clear description of the problem or situation that is prompting the need for a behavior support plan. 
(2) Indicating that the problem requires intervention due to one of the following reasons: 
(a) The behavior is dangerous to the student or others. 
(b) The behavior limits or interferes with learning opportunities for the student or others. 
(c) The behavior is socially stigmatizing to the student 
	Acceptable performance is evidenced by: 
(1) Providing a description of the problem or situation that is clear but missing some minor or non-essential information. 
(2) Indicating that the problem requires intervention, but not providing a clear rationale for the need of a plan. 
	Unacceptable performance is evidenced by: 
(1) Providing a description of the problem that is missing important or essential information (or a description of the problem is missing). 
(2) Failing to provide a rationale for the need of an intervention plan. 

	Target Behavior & Operational Definition (2, 12%)
CEC2002-EC.CC5S10 Map here related standards
	Exceeds performance is evidenced by: 
(1) Selecting target behavior(s) that are appropriate for intervention and consistent with the problem/situation described in the previous section. 
(2) Providing concise operational definitions of each target behavior. 
(3) Defining dependent variable is described in clearly observable and measurable terms. 
	Acceptable performance is evidenced by: 
(1) Selecting target behavior(s) that are appropriate for intervention. A connection between the target behavior and the description of the problem may be unclear, but must be apparent. 
(2) Defining the target behavior in terms that are observable and measurable. 
	Unacceptable performance is evidenced by: 
(1) Selecting target behavior(s) that are not appropriate for intervention or are inconsistent with the described problem/situation. 
(2) Defining target behavior(s) in terms that are not observable and measurable. 
(3) Failing to establish a connection between the description of the problem and the target behavior(s). 

	Observational Technique or Data Collection Procedure (1, 6%)
CEC2002-EC.CC5K2 Map here related standards
	Exceeds performance is evidenced by: 
(1) Describing the data collection or observation technique with sufficient detail to allow for replication. 
(2) The observational technique or data collection procedure is appropriate for the target behavior to be measured and the situation in which the data collection will take place. 
(3) The target behaviors and measurement technique provide an effective measure by which to evaluate the student’s progress as it relates to the identified problem or area of concern. 
	Acceptable performance is evidenced by: 
(1) Describing the data collection or observation technique adequately, but omitting some non-essential or minor details. 
(2) Outlining observational techniques or data collection procedures that are appropriate for the target behavior , but may be impractical for the situation or setting. 
(3) Establishing measures that are appropriate for the target behavior(s), but may not be the best indicators of the student’s progress over time. 
	Unacceptable performance is evidenced by: 
(1) Describing data collection or observation techniques in which important or essential information is omitted. 
(2) Outlining observational techniques or data collection procedures that are not appropriate for the target behavior(s) and/or are not effective indicators of the student’s progress. 

	Summary of Baseline Data (1, 6%)
CEC2002-EC.CC5K2
	Exceeds performance is evidenced by: 
(1) Providing a clear and complete summary of the baseline data. The data are summarized in terms of the frequency, percentage, rate, or duration of the target behavior across observations. 
(2) Providing a summary of the time of day and the situations in which the problem occurred. 
(3) Providing a description of any pattern or trends observed across observations (e.g. over the course of baseline did the problem appear to get worse, better, or not change?) 
	Acceptable performance is evidenced by: 
(1) Providing a summary of the baseline data that includes information on the frequency, percentage, or duration of the target behavior. 
(2) Providing some information on the time of day when the problem occurred or an analysis or the trend, but some minor details may be missing or unclear. 
	Unacceptable performance is evidenced by: 
(1) Providing a summary of the baseline data that omits one or more essential components.. 
or 

(2) Providing a summary that misinterprets or misrepresents the information. 

	Hypothesis of Function (1, 6%)
CEC2002-EC.CC4S2 CEC2002-EC.CC5K3
	Exceeds performance is evidenced by: 
(1) Developing clearly well written summary statements that are based on clearly described and direct and indirect functional behavior assessment information. 
(2) Describing a hypothesized function of the behavior that is clearly connected to the information obtained from the assessment data (e.g., A-B-C analysis, interviews, rating scales, observational data, etc.) 
(3) Providing a summary statement that includes the situation that sets the occasion for the behavior, the behavior(s), and maintaining consequences. 
	Acceptable performance is evidenced by: 
(1) Developing summary statements that are adequately written and based on wither direct or indirect functional assessment information. 
(2) Describing a connection between the summary statement and the information obtained from the functional assessment information; the connection may not be clearly stated, but must be apparent. 
(3) Providing a summary statement that includes the situation that sets the occasion for the behavior, the behavior(s), and maintaining consequences. 
	Unacceptable performance is evidenced by: 
(1) Developing summary statements are unclear or not related to the information provided by direct or indirect functional assessment. 
(2) Providing summary statements that are missing either antecedents, target behaviors, or maintaining consequences 

	Immediate Short-Term Procedure (1, 6%)
CEC2002-EC.CC5K2
	Exceeds performance is evidenced by: 
Providing a clear description of any procedures that may be implemented immediately to maintain health and safety of student(s) or staff (e.g., temporary changes in classroom, activity changes, changes in staff support, schedule changes. 
	Acceptable performance is evidenced by: 
Listing appropriate interventions, but providing descriptions that are lacking sufficient detail. 
	Unacceptable performance is evidenced by: 
Providing procedures that are inappropriate for the situation (or failing to provide short-term procedures. 

	Setting Event Strategies (1, 6%)
CEC2002-EC.CC5K3 CEC2002-EC.CC5S1
	Exceeds performance is evidenced by: 
(1) Providing a description of changes in dealing with medical/physical variables (e.g., medications, allergies), that are associated with changes in the student’s behavior. 
(2) Providing a description of possible changes in home/family or school routines or other practical strategies for neutralizing the effects of an identified setting event. 
	Acceptable performance is evidenced by: 
Indicating changes or procedures that are appropriate for the identified setting event, but providing a description that is lacking in detail. 
	Unacceptable performance is evidenced by: 
(1) Providing a description of changes or procedures that are inappropriate or not related to the identified setting event. 

or 

(2) Omitting a description of changes or procedures when a setting event has been identified. 

	Antecedent Strategies (1, 6%)
CEC2002-EC.CC5K2 CEC2002-EC.CC5K3 CEC2002-EC.CC5S5
	Exceeds performance is evidenced by: 
Providing a clear and complete description of intervention strategies designed to alter the more immediate problematic situations that set off or lead to the behavior (e.g., changing seating, establishing clear expectations, task/curriculum changes, prompting or pre-correction before the problem behavior occurs, etc). 
	Acceptable performance is evidenced by: 
Providing a description of intervention strategies designed to alter the more immediate problematic situations that set off or lead to the behavior (e.g., changing seating, establishing clear expectations, task/curriculum changes, prompting or pre-correction before the problem behavior occurs, etc). The description must be adequate, but may be lacking in some minor or nonessential details. 
	Unacceptable performance is evidenced by: 
Listing procedures without providing a description or details as to how the strategy or intervention will be implemented. 

Or 

Providing procedures or strategies that are not consistent with the identified function of the problem behavior. 

	Teaching/Prompting Alternative Behaviors (1, 6%)
CEC2002-EC.CC4S2 CEC2002-EC.CC5K5 CEC2002-EC.CC5S8
	Exceeds performance is evidenced by: 
(1) Identifying specific desired and alternative behavior(s) that will be taught or prompted. 
(2) The alternative behavior(s) should be selected on the basis of functional assessment information. The behavior should serve the same function as the problem behavior 
(3) Outlining a specific strategy for teaching and prompting the alternative behavior(s). The teaching strategy should include: (a) exactly how and when the skill will be taught, (b) the situation in with the instruction or prompting will take place, (c) how the new skill will be reinforced. 
	Acceptable performance is evidenced by: 
(1) Identifying specific desired and alternative behavior(s) that will be taught or prompted . 
(2) The alternative behavior(s) should be selected on the basis of functional assessment information. The behavior should serve the same function as the problem behavior 
(3) Outlining a specific strategy for teaching and prompting the alternative behavior(s). The description of the strategy may be missing some details, but must include all essential information. 
	Unacceptable performance is evidenced by: 
(1) Failing to provide a clear alternative or desired behavior. 
Or 

(2) Identifying a desired or alternative behavior that is not appropriate for the situation. 
Or 
(3) Failing to provide a description of an instructional strategy for teaching the alternative behavior 

	Consequences for Appropriate and Inappropriate Behaviors (2, 12%)
CEC2002-EC.CC5K2 CEC2002-EC.CC5S11
	Exceeds performance is evidenced by: 
(1) Outlining specific positive and reductive consequence strategies. Clear procedures should include how reinforcers will be selected as well as a description of how reinforcement will be delivered (e.g., DRO, DRL, behavioral contract, token system, etc.). If reductive consequences will be used (e.g., extinction, response-cost, time-out) the procedures should include how these consequences will be delivered, as well as, any required approvals. 
(2) Indicating how teachers, parents or staff will make the problem behavior ineffective, inefficient, and irrelevant. 
(3) Indicating how the situation/interactions can be arranged to decrease the amount of reinforcement that the student receives for engaging in the problem behavior. 
	Acceptable performance is evidenced by: 
(1) Outlining specific positive and reductive consequence strategies. The description of the procedures may be missing some minor details, but the description should include enough information to allow for implementation of the program component. 
(2) Indicating that parents, teachers, or staff should minimize reinforcement for the problem behavior, but not providing guidelines or strategies on how to do so. 
	Unacceptable performance is evidenced by: 
(1) Listing positive or reductive consequence procedures without providing an outline or a description of how the procedure will be implemented. 
(2) Outlining a procedure that is clearly inappropriate or does not match the described problem or situation. 

	Emergency/Crisis Procedures (1, 6%)
CEC2002-EC.CC5K6 CEC2002-EC.CC5S1
	Exceeds performance is evidenced by: 
Providing appropriate procedures that might be used to intervene during crisis or emergency situations. The procedures should include any reviews or permissions that may be necessary. 
	Acceptable performance is evidenced by: 
Providing appropriate procedures that might be used to intervene during crisis or emergency situations. The description may be missing some details, but includes all essential information. The procedures should include any reviews or permissions that may be necessary. 
	Unacceptable performance is evidenced by: 
(1) Listing emergency procedures without providing a description of when and how the procedures will be used. 
(2) Omitting necessary reviews or permissions that are necessary for the procedure. 

	Evaluation/Summary (2, 12%)
CEC2002-EC.CC5K2
	Exceeds performance is evidenced by: 
(1) Describing the specific behaviors and outcomes that should be tracked and measured. 
(2) Providing specific procedures on how the data will be collected and summarized. 
(3) Providing a detailed graph of baseline and any intervention data that have been collected. 
(4) Describing how ongoing data will be reviewed and used to make decisions about programming. 
(5) Summarizing the data and discussing the effectiveness and appropriateness of the plan. 
	Acceptable performance is evidenced by: 
(1) Describing the specific behaviors and outcomes that should be tracked and measured. 

(2) Providing specific procedures on how the data will be collected and summarized. Some minor details may be missing for the description of the procedures. 

(3) Providing a graph of baseline and any intervention data that have been collected. The graph may have one or two minor errors or omissions, but the information must be interpretable. 

(4) Describing how ongoing data will be reviewed. A description of how the data will be used to make decisions may be incomplete. 

(5) Summarizing the data. Discussion of the effectiveness and appropriateness of the plan must be provided but may be incomplete. 
	Unacceptable performance is evidenced by: 
(1) Omitting a description of specific behaviors and outcomes. 
(2) Omitting procedures on how the data will be summarized. 
(3) Failing to provide a graph, or providing a graph that contains numerous error or is not interpretable. 
(4) Failing to describe how ongoing data will be collected. 
(5) Failing to summarize the data and discuss the effectiveness and appropriateness of the plan. 


4. Table

Summary of Data

2005-2008

	Behavior Management Project

Date
	No. Taking 

Assessment
	No. Passing

Assessment 
	Pass Rate *

	Fall, 2005 and Spring, 06
	0
	0
	N/A
(Course not offered)

	Summer, 06

Fall, 06 and

Spring, 07
	2
	2
	100%

	Summer, 07 and

Fall, 07 and Spring, 08
	5
	5
	100%

	Total 
	7
	7
	100%


Artifact # 6: Dispositions
1. A. Description of Assessment and its use: Optional Assessment: Dispositions

Candidate dispositions are assessed in all LBS-2 courses offered by the special education faculty. All professors/instructors evaluate all candidates at least twice a semester on dispositions using a rubric. The dispositions coordinator reminds faculty of the dates when dispositions assessments are due. 
The information is used to provide feedback to candidates about their professionalism. The information is also used to monitor dispositions in university-based classes and to reinforce professional behaviors during courses. We hope to instill the value that professionalism is an important quality---not just during clinicals but also during times when candidates are taking classes, workshops, seminars, and engaged in staff development activities.
1. B. Standards addressed by the assessment

Our disposition assessment is addressed by three CEC standards. First, candidates are assessed on their written and verbal communication skills. These skills relate to the CEC standard 6: Language and the Illinois Professional Teaching standard 7: Communication .The Language standard notes that candidates serve as effective role models. Second, dispositions assess the CEC Standard 9: Professional and Ethical Practice, the Illinois Professional Teaching standard Professional Conduct and the LBS-2 standards Professional Conduct and Leadership and Professionalism and Ethical Practices)  because of this standard’s emphasis on participating in learning communities, engaging in professional growth, and being aware of how one’s attitudes, behaviors, and ways of communicating influence practice. Finally, dispositions relate to the CEC Standard 10: Collaboration, the Illinois Professional Teaching standard 9 Collaborative Relationships and the LBS:2 standard Collaborative Relationships with its emphasis on working well with others. 

1. C. Summary of data

Data indicate that 100% of the teacher candidates over the past several years have been successful meeting established academic and behavioral expectations. Since we have initiated the LBS-2 program, none of the candidates have displayed such inappropriate dispositions to warrant their dismissal from the program.
1 D. Assessment and standards

Based on the data, candidates in the LBS-2 program work well with others (standard 10), display appropriate written and verbal skills (standard 6), maintain confidentialities, and display professional behavior in their interactions with others, including students, parents, and team members (Standard 9). These behaviors are assessed in their final capstone clinical and in all NIU courses.

2. Assessment and directions of the assessment

All Dispositions Acceptable

The dispositions rating chart for the course(s) has been set to all acceptable ratings (see below).  If this is accurate, simply confirm that fact by editing the section below to indicate your submission of the rating chart(s).  You are finished. 

 
I confirm that all students in this/these course/s have demonstrated acceptable dispositions for all indicators on the dispositions rubric as of the dates indicated.

Instructor's Name:     





 Week 7 
 

Instructor's Name:                                               


 Week 15 
Alert Necessary
      1.   If a rating of alert  is necessary for ANY SINGLE or MULTIPLE indicators on the rubric for any or for many candidates, change the rating(s) by editing the Rating Chart (see below) accordingly.   Note:  You must select "edit" on the section label in order to edit the chart.
     2.    After adjusting your rating chart to reflect the alert(s), proceed to the pages entitled "Alert - Candidate 1" as needed.  For each candidate with a rating of alert, select "edit document" and proceed to edit the title of the page to include the candidate's name.  Then fill out the Alert Summary for the candidate, providing comments as appropriate in the tables for each disposition category.

    3.   The Dispositions Coordinator will contact each candidate who has an alert rating.  All subsequent interventions (development plans, conferences, etc.) will be documented in the Interventions section for that candidate.  Instructors have immediate access to such documentation.


Definitions

Acceptable - The candidate has demonstrated all of the performance indicators (as appropriate to the course), and there is no significant concern apparent with any of the performance indicators. 

Alert - The candidate has demonstrated one or more performance indicators often enough to result in a concern and to warrant a conference with the Dispositions Coordinator. 
3. Scoring guide

CARING

	Acceptable
	Alert  
	Round 1 Comments
	Round 2 Comments

	A)  Written work consistently indicates that the candidate is aware of the need to foster a positive learning environment in her/his future classroom.
	A)  Written work sometimes indicates that the candidate may foster a negative learning environment in his/her future classroom.
	 
	 

	B)  There has been evidence of trust, respect, and mutual responsibility in lesson plans, planned activities, and/or other written products.
	B)  There has been little evidence of trust, respect, or mutual responsibility in lesson plans, planned activities, or other written products.
	 
	 

	C)  The candidate maintains confidentiality.
	C)  The candidate has breached confidentiality in some way.
	 
	 

	D)  Respect for the learning process has been consistently demonstrated by appropriate behaviors during class sessions.  The candidate has been alert and responsive.
	D)  Disrespect for the learning process has been evidenced by lack of attention and/or engagement during classes, by inappropriate use of cell phones or other electronic devices, or by being generally disruptive during class sessions.


	 
	 

	E)  During presentations, there has been evidence of respect for teaching as a professional endeavor (i.e., neat and clean in appearance, appropriate attire for the context/situation, appropriate overall demeanor, social sites on the Internet are private or have no offensive material, etc.).
	E) There has been a lack of respect for teaching as a professional endeavor (i.e., unkempt or unclean in appearance, inappropriate attire for the context/situation, gum-chewing, inappropriate demeanor, social sites on the Internet are not private and have offensive material, etc.). 


	 
	 

	F)  There is evidence of ethical decision-making.
	F)  There is some evidence of unethical decision-making, such as academic misconduct.


	 
	 

	G)  Written work consistently demonstrates a respect for teaching as a professional endeavor with thorough attention to all details.  
	G)  Written work does not always demonstrate a respect for teaching as a professional endeavor.  There has been some evidence that the candidate has not expended a proportionate amount of effort on written assignments to complete them with attention to all details.


	 
	 

	H)  Punctuality to class and with submission of assignments has been demonstrated.  Attends class sessions and stays until the end of the sessions.
	H)  Tardiness to class,  late submission of assignments, leaving class early, and/or absences have been problematic. 
	 
	 

	I)  The candidate consistently demonstrates the overall work ethic necessary to promote success as an educator.
	I)  The candidate seems to lack the overall work ethic necessary to promote success as an educator.
	 
	 


 

COLLABORATION

	Acceptable
	Alert  
	Round 1 Comments
	Round 2 Comments

	A)  The candidate consistently demonstrates appropriate interpersonal, listening, and communication skills.

 
	A)  Inappropriate interpersonal, listening, and/or communication skills have sometimes been apparent.  The candidate monopolizes discussion times.
	 
	 

	B)  There has been evidence of the ability to compromise and to respect others' opinions during group work.
	B)  There have been instances of counter-productive arguing and/or lack of ability to compromise or to respect others' opinions during group work.


	 
	 

	C)  The candidate actively engages in collaborative efforts.
	C)  There has been some evidence that the candidate does not always engage in collaborative efforts.
	 
	 

	D)  Written work indicates that the candidate consistently considers input and resources to meet the needs of all learners.
	D)  Written work  indicates that the candidate does not always consider input or resources to meet the needs of all learners.
	 
	 

	E)  The candidate consistently uses appropriate strategies for conflict resolution.
	E)  There has been evidence that the candidate sometimes neglects to use appropriate strategies for conflict resolution with peers, the instructor, or others involved in the course.
	 
	 


CREATIVE AND CRITICAL THINKING

	Acceptable
	Alert  
	Round 1 Comments
	Round 2 Comments

	A)  The candidate has consistently been receptive to new ideas or multiple perspectives, and/or has demonstrated curiosity.  The candidate seems to appreciate the course content as relevant to future teaching endeavors.
	A)  The candidate has not been receptive to new ideas or multiple perspectives, and/or has not demonstrated curiosity.  The candidate seems to lack an appreciation for the course content as relevant to future teaching endeavors.
	 
	 

	B)  There has been significant evidence of the ability to reflect, analyze, prioritize, and/or act on appropriate decisions.
	B)  There has been little evidence of the ability to reflect, analyze, prioritize, and/or act on appropriate decisions.
	 
	 

	C)  Written work and class participation indicate that the candidate often encourages creative and/or critical thinking among others.
	C)  Written work or class participation indicates that the candidate rarely encourages creative and/or critical thinking among others.
	 
	 

	D)  Overall, there has been evidence that the candidate employs appropriate study skills to promote his/her own success.
	D)  Overall, there has been evidence that the candidate lacks appropriate study skills to promote his/her own success.
	 
	 


 

LIFELONG LEARNING AND SCHOLARSHIP

	Acceptable
	Alert  
	Round 1 Comments
	Round 2 Comments

	A)  The candidate has participated in professional development activities that were recommended.
	A)  The candidate has rarely or never participated in professional development activities that were recommended.
	 
	 

	B)  Written work consistently demonstrates use of best pedagogical practices and/or new knowledge based on current research. 
	B)  Written work sometimes does not demonstrate use of best pedagogical practices and/or new knowledge based on current research.
	 
	 

	C)  The candidate pursues new knowledge.
	C)  The candidate rarely pursues new knowledge.
	 
	 

	D)  The candidate has been responsible with regard to scholarship, assessment practices, and/or use of data.
	D)  The candidate has been irresponsible in some way with regard to scholarship, assessment practices, and/or use of data.


	 
	 

	E)  The candidate seems to invest significant effort in learning. 
	E)  The candidate seems to invest minimum effort in learning.
	 
	 


 

DIVERSITY

	Acceptable
	Alert  
	Round 1 Comments
	Round 2 Comments

	A)  The candidate holds the belief that all children are capable of learning as evidenced in written work and/or class participation.
	A)  The candidate does not hold the belief that all children are capable of learning as evidenced in written work and/or class participation.
	 
	 

	B)  Written work indicates that the candidate uses multiple strategies and applies modifications to address the needs of all learners. 
	B)  Written work indicates that the candidate does not use multiple strategies and/or does not apply modifications to address the needs of all learners. 


	 
	 

	C)  Appropriate interactions with diverse peers, instructors, and other individuals have been witnessed.
	C)  Inappropriate interactions with diverse peers, instructors, or other individuals have been witnessed.
	 
	 

	D)  Respect for diverse peers, instructors, and other individuals has been witnessed.
	D)  Disrespect for diverse peers, instructors, or other individuals has been witnessed.


	 
	 


4. Table

Summary of Data

2005-2008

	Dispositions Assessment

Date
	No. Taking 

Assessment
	No. Passing

Assessment 
	Pass Rate 

	Fall, 2005 and Spring, 06
	N/A
	N/A
	N/A

	Summer, 06

Fall, 06 and

Spring, 07
	26
	26
	100%

	Summer, 07 and

Fall, 07 and Spring, 08
	72
	72
	100%

	Total
	98
	98
	100%


SECTION III:  

USE OF ASSESSMENT RESULTS TO IMPROVE CANDIDATE AND PROGRAM PERFORMANCE
Evidence must be presented in this section that program assessment results have been analyzed and have been or will be used to improve candidate performance and strengthen the program.  This description should not link improvements to individual assessments, but, rather, it should summarize principal findings from the evidence, the faculty’s interpretation of the findings, and changes made in (or planned for) the program as a result.  
Describe the steps program faculty have taken to use information from the assessments for improvement for both candidate performance and the program.  
This information should be organized around –

1. content knowledge,

2. professional and pedagogical knowledge, skills, and dispositions, and

3. effects on student learning and on creating environments that support learning.

(Response limited to 3 pages.)
Content Knowledge

Faculty members have made programmatic changes based on data in the area of content knowledge. These have included the following:

1. Noting two candidates did not pass the LBS-2 exam due to low scores in the subtest:  Planning and Delivering Instruction and Managing the Learning Environment., faculty are considering adding more essay type exams and activities in courses in the Curriculum Adaptations Specialist and Behavior Specialist courses to better prepare candidates for the exam and to assess candidate’s ability to organize and synthesize and apply their skills based on case studies. We believe this should be a formative method rather than just a summative form of program assessment. 
2. Since the 2006-2007 academic school tear, faculty members have been working on promoting greater consistency in grading, assignments, and course coverage by having a tenure track faculty member being responsible for one or more classes and mentoring adjunct instructors teaching such courses. Previously, adjunct were given the course syllabi and allowed much flexibility in how they taught the class and how they assessed candidate learning. Now, a tenure track faculty member communicates with all adjuncts teaching the class to improve consistency across all sections of a course. We anticipate this will improve the reliability and validity of course instruction and assessment. 

3. Additional instruction has been added to the Spring, 2008 course TLSE 592 on professional writing, research methods, library resources, and data collection measures based on data from the first group of candidates (2006-07 academic school year) indicating that they were unaware of various ways to search for journal articles and use the resources at our library. Some TLSE 592 professors have worked with library personnel in developing a program for candidates to acquaint them with various library tools and search options.
4. Faculty are considering offering TLSE 593 (capstone course) only in the spring, so candidates can complete their needs assessment in the spring, plan their professional development project, and implement in the fall.
5. Because some candidates have taken some of our LBS-2 courses or have equivalents from our University or other universities, faculty members have agreed on other courses candidates can take to meet standards. For example, some candidates have taken most or all of the courses we offer in technology, so they may take other courses in technology offered by a different department in order to learn new skills yet meet the technology standards.
Professional and Pedagogical Knowledge, skill, and dispositions

Some changes have been made or proposed in the area of professional and pedagogical knowledge, skill, and dispositions based on candidate data. These include:

1. Since the 2006-07 academic school year, faculty members have broken large assignments into smaller steps with candidate feedback after each step. This change was based on student errors on final projects in the past. Now---faculty members teaching TLSE 557, 562,  592, and 593 provide a couple of steps of the large project, have candidates complete just those steps, and then provide feedback on those steps before moving forward to other steps. Candidates have been much more successful with this approach.
2. Significant changes have been made in the area of dispositions. A full-time disposition coordinator was hired to provide support to faculty and candidates, a systematic and consistent disposition assessment method has been infused into all courses, faculty have been purposefully reminding candidates of professional behavior in all courses, posters regarding professional dispositions have been strategically placed in common areas viewed by candidates, and clinical and student teaching forms have been redesigned to include disposition evaluation measures based on state and CEC standards. The Student Performance Review (SPR) system is currently being reviewed regarding the amount of faculty time and resources connected to this endeavor. These plans were initiated to ensure we were assessing candidate dispositions frequently, consistently, and thoroughly.

3. Faculty members have selected various assistive technologies that are introduced in various courses. In various courses, candidates learn about and practice various assistive technologies. Faculty members have developed a matrix of courses and the associated assistive technologies taught in such courses.
4. Faculty members are considering adding the Transition LBS-2 specialist as an offering. This discussion is based on needs in the field, candidate request, a recommendation from our internal review board, and faculty expertise.

5. Faculty members are increasing their efforts to engage in research and other scholarly activities with candidates in the LBS-2 program. Several faculty regularly co-present with candidates, co-write with candidates, or collaborate with candidates on action research projects or school-based projects.
Student learning

Some changes have been made or proposed in the area of student learning. These include:
1. Realizing that LBS-2 candidates must meet standards in instructional planning, an adapted lesson plan and a transition lesson plan were added to the list of LBS-2 artifacts for candidates in TLSE 562 and TLSE 559. These artifacts were not listed in our original proposal.
2. Candidates in TLSE 557 are paired up to work on the final project, so they may collaborate on developing interventions for improving the behavior of their selected student. Often, candidates who are teaching are paired with those who are not teaching, so that everyone may experience a more authentic experience in collecting and analyzing data from a real child.
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SECTION I:
CONTEXTUAL
I.A.  PROGRAM OVERVIEW

1. Name of program, level(s) of preparation (check all that apply), and name of degree, if applicable. 

	Name of Program
	Undergraduate
	Post Bac
	Graduate
	Post Graduate
	Alternative
	Degree

	
	
	
	
	
	
	


2. Identify the specific Illinois certificate, and if applicable, endorsement(s) and/or designation(s).
	Name/Type of Illinois Certificate 
	Endorsement(s) – 

if applicable
	Designation(s) – 

if applicable

	
	
	

	
	
	

	
	
	


3. Name the specific Illinois standards, and if applicable, professional/national standards addressed by this program. 

	Specialized Professional Associations (SPAs) or

Specialized Accrediting Organization (SAO)
	List Illinois Standard(s) addressed by program

	
	

	
	

	
	


I.B.  PROGRAM DESCRIPTION
1. Complete the “Course of Study” chart.

List the required courses in the order of required completion; the State standards to be addressed (see page 4); if applicable, check field experiences or clinical practice box (student teaching/internship); and hours of credit.
Course Of Study for Addenda
(Required of NCATE-affiliated Institutions – See Page 4 for State Standards)
List in sequential order (if required)

	Number and Name of Course
	Standards to be addressed within course
	Field Experience

(check if applicable)
	Clinical Practice

(check if applicable)
	Semester or Quarter Hours

(underline as appropriate)
	List 2 Activities or 2 Assessments or 1 of each

(no more than 2 for all listed)

	Example:

EDU 354 Mathematics for the Young Child 
	Early Childhood Standard 3 – Curriculum: Mathematics 
	X
	
	4
	Exemplar Activity #1:

At the completion of the required method courses, the candidates will have prepared a unit of study demonstrating mastery of the standards.

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


2. Provide a brief description of each course (expanded catalog description).

	Example: 

EDU 354  Mathematics for the Young Child






4 Semester Hours

A study of theories, methods, and materials that are used to teach mathematics at the pre-school level through primary grades.  This course addresses the Illinois Early Childhood Education Content-Area Standard 3 – Curriculum: Mathematics.  
Field Experience – 12 hours (6 hours at the preschool level and 6 hours in the primary grades)



SECTION II – EXEMPLAR ACTIVITIES/ASSESSMENTS
SECTION II.B  EXEMPLAR ACTIVITIES/ASSESSMENTS 

For each exemplar activity and/or assessment listed on the “Course of Study for Addenda Table, include the following information.  

1. Narrative including the following:
a. Describe the exemplar activity and/or assessment and its use in the program.

b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the exemplar activity and/or assessment.

c. Briefly summarize the findings based on data.

d. Provide a discussion of how the exemplar activity and/or assessment data demonstrate candidates’ mastery of the identified standards.
2. The exemplar activity and/or assessment, including the instructions to candidates about the assigned task (excludes State assessments);

3. Scoring guides or criteria used to score candidates’ responses on the exemplar activity and/or assessment; and

4. A table with the aggregated results of the exemplar activity and/or assessment for the most recent three years.  Programs that report newly developed exemplar activities and/or assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific exemplar activity and/or assessment. 
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