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SECTION I:  CONTEXTUAL
I.A.  PROGRAM OVERVIEW

1. Name of program, level(s) of preparation (check all that apply), and name of degree, if applicable. 

	Name of Program
	Undergraduate
	Post Bac
	Graduate
	Post Graduate
	Alternative
	Degree

	Initial Teacher Certification in English
	X
	
	
	
	
	B.A. English


2. Identify the specific Illinois certificate, and if applicable, endorsement(s) and/or designation(s).

	Name/Type of Illinois Certificate 
	Endorsement(s) – 

if applicable
	Designation(s) – 

if applicable

	Initial Certification in English Language Arts, 7-12,  Entitlement #4540



	Middle School endorsement 5-8
	

	
	
	

	
	
	


3. Name the specific Illinois standards, and if applicable, professional/national standards addressed by this program. 

	Name of Standards addressed by program
	Illinois Administrative Rule Section/

National Association (if applicable)

	English Language Arts Standards 19-22
	

	English Language Arts Standards 24-27 Speech
	

	
	

	
	


I.B.  PROGRAM DESCRIPTION
1. Complete the “Course of Study” chart.

List the required courses in the order of required completion; the State standards to be addressed (see page 4); if applicable, check field experiences or clinical practice box (student teaching/internship); and hours of credit.
Course Of Study for Addenda
(Required of NCATE-affiliated Institutions – See Page 4 for State Standards)
List in sequential order (if required)

	Number and Name of Course
	Standards to be addressed within course
	Field Experience

(check if applicable)
	Clinical Practice

(check if applicable)
	Semester or Quarter Hours

(underline as appropriate)
	List 2 Activities or 2 Assessments or 1 of each

(no more than 2 for all listed)

	Example:

EDU 354 Mathematics for the Young Child 
	Early Childhood Standard 3 – Curriculum: Mathematics 
	X
	
	4
	Exemplar Activity #1:

At the completion of the required method courses, the candidates will have prepared a unit of study demonstrating mastery of the standards.

	ENGL 300C:  Advanced Essay Composition:  English Certification
	English Language Arts 19-22; 24-27 Speech
	        
	
	         3
	Exemplar Assessment #1:  At the completion of the required  methods and education courses, and clinical experiences, the candidate must pass the State of Illinois English Language Arts Content Area Test demonstrating mastery of the standards.  

Exemplar Assessment #2:  At the completion of ENGL 404, the candidates will have provided artifacts for Section II (Content Knowledge) of the English Certification Portfolio to demonstrate that they have met the standards.

	ILAS 201:  Introductory Clinical Experience
	English Language Arts 19-22; 24-27 Speech
	           
	         X (observation only)
	        1
	Exemplar Assessment #1:  At the completion of the required  methods and education courses, and clinical experiences, the candidate must pass the State of Illinois English Language Arts Content Area Test demonstrating mastery of the standards.  

Exemplar Assessment #2:  At the completion of ENGL 404, the candidates will have provided artifacts for Section II (Content Knowledge) of the English Certification Portfolio to demonstrate that they have met the standards.

	ENGL 404:  The Teaching of Writing in Middle and High School
	English Language Arts 19-22; 24-27 Speech
	
	
	         3
	Exemplar Assessment #1:  At the completion of the required  methods and education courses, and clinical experiences, the candidate must pass the State of Illinois English Language Arts Content Area Test demonstrating mastery of the standards.  Exemplar Assessment #2:  At the completion of the course, the candidates will have provided artifacts for Section II (Content Knowledge) of the English Certification Portfolio to demonstrate that they have met the standards.

	ILAS 301: Second Clinical Experience  
	English Language Arts 19-22; 24-27 Speech
	
	        X
	         1
	Exemplar Assessment #1:  At the completion of the required  methods and education courses, and clinical experiences, the candidate must pass the State of Illinois English Language Arts Content Area Test demonstrating mastery of the standards.  Exemplar Assessment #2:  At the completion of the course, which is taken in conjunction with ENGL 404, the candidates will have provided artifacts for Section II (Content Knowledge) of the English Certification Portfolio to demonstrate that they have met the standards.

	ENGL 479:  The Teaching of Literature
	English Language Arts 19-22; 24-27 Speech
	
	
	         3
	Exemplar Assessment #1:  At the completion of the required  methods and education courses, and clinical experiences, the candidate must pass the State of Illinois English Language Arts Content Area Test demonstrating mastery of the standards.  Exemplar Assessment #2:  At the completion of the course, the candidates will have provided artifacts for Section II (Content Knowledge) of the English Certification Portfolio to demonstrate that they have met the standards.

	ENGL 480:  Methods and Materials of Teaching English in the Middle and Secondary School
	English Language Arts 19-22; 24-27 Speech
	
	
	         3
	Exemplar Assessment #1:  At the completion of the required  methods and education courses, and clinical experiences, the candidate must pass the State of Illinois English Language Arts Content Area Test demonstrating mastery of the standards.  Exemplar Assessment #2:  At the completion of the course, the candidates will have provided artifacts for Section III  (Planning and Construction of Materials) of the English Certification Portfolio to demonstrate that they have met the standards.

	ENGL 482:  Clinical Experience in Middle and High School English and Language Arts
	English Language Arts 19-22; 24-27 Speech
	
	         X
	         1
	Exemplar Assessment #1:  At the completion of the required  methods and education courses, and clinical experiences, the candidate must pass the State of Illinois English Language Arts Content Area Test demonstrating mastery of the standards.  Exemplar Assessment #2:  At the completion of the course, which is taken in conjunction with ENGL 480, the candidates will have provided artifacts for Section III  (Planning and Construction of Materials) of the English Certification Portfolio to demonstrate that they have met the standards.

	ENGL 485  Student Teaching (Secondary) in English
	English Language Arts 19-22; 24-27 Speech (Certification Portfolio); 

English Language Arts 19-21 (Cooperating Teacher Questionnaire)
	            X
	
	       12
	Exemplar Assessment #1:  At the completion of student teaching, the candidates will have provided artifacts for Section V  (Application of Content and Pedagogical Knowledge) of the English Certification Portfolio to demonstrate that they have met the standards.

Exemplar Assessment #2:  At the completion of student teaching semester, the candidates’ cooperating teachers will complete a questionnaire evaluating the extent to which the candidates have met the standards.  

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


2. Provide a brief description of each course (expanded catalog description).

	Example: 

EDU 354  Mathematics for the Young Child






4 Semester Hours

A study of theories, methods, and materials that are used to teach mathematics at the pre-school level through primary grades.  This course addresses the Illinois Early Childhood Education Content-Area Standard 3 – Curriculum: Mathematics.  
Field Experience – 12 hours (6 hours at the preschool level and 6 hours in the primary grades)



ENGL 300C Advanced Essay Composition:  English Certification

      
        3 Semester Hours


This course is designed to meet the special writing needs of students seeking certification to teach in the secondary schools.  This course is primarily concerned with Illinois English Language Arts Standards 11-18, but also gives some attention to 19-22 and 24-27.  Students are concurrently enrolled in ILAS 201.  Students write expressive, persuasive, and informative essays and develop appropriate stylistic and organizational techniques.  
ILAS 201 Introductory Clinical Experience
      
        1 Semester Hour
This course is the first clinical experience for prospective middle/junior and senior high school English language arts teachers.  It provides an overview of as a profession and of contemporary problems in public schools.  It includes a minimum of 20 clock hours of supervised and formally evaluated participation in a variety of English language arts settings, and formal sessions on topics such as assessment and evaluation of public school students, classroom management methods of instruction, multiculturalism, and/or other current educational issues.  Candidates must take this course concurrently with ENGL 300C.  While candidates may work on a number of Illinois English Language Arts Standards including 1-3, some attention is devoted to standards 19-22 and 24-27.    
ENGL 404:  The Teaching of Writing
      
        3 Semester Hours

This course focuses on approaches to teaching and evaluating composition in the 

middle and high school with emphasis on the multicultural classroom.  It is 
primarily concerned with Illinois English Language Arts Standards 1 and 13-18,

but also gives attention to 19-22 and 24-27.  Students must be concurrently 
enrolled in ILAS 301.  
ILAS 301 Second Clinical Experience
      
        1 Semester Hour
This course is an early clinical experience for prospective middle/junior and senior high school English language arts teachers.  It focuses on issues of adolescent development and learning relevant to successful teaching in English language arts classrooms.  It includes a minimum of 40 clock hours of supervised and formally evaluated participation in middle/junior and senior high school English classrooms.  The experience also includes formal sessions on topics such as assessment and evaluation, multiculturalism, practical applications of adolescent development and learning teaching strategies, and other current educational issues.  Students must take this course concurrently with ENGL 404.  While students may work on a number of Illinois English Language Arts Standards 1-18, some attention is devoted to standards 19-22 and 24-27.    
ENGL 479:  The Teaching of Literature
      
        3 Semester Hours 

This course is concerned with approaches to teaching literature on the junior and
senior high school level with emphasis on recent developments in the field.  It is 

primarily concerned with Illinois English Language Arts Standards 1-12, but also

gives attention to 19-22 and 24-27.  Students must be concurrently enrolled in  

ILAS 301.  
ENGL 480:  Materials and Methods of Teaching English in the Middle and 

High School
      
        3 Semester Hours 

This course focuses on the methods, devices, techniques, and curriculum 

materials useful to the English teacher in the middle and high school.  Attention is 

given to teaching reading to students with reading difficulties, distinguishing 

techniques for teaching the exceptional student, and planning for multicultural 

learning situations.  This course is concerned with all Illinois English Language 

Arts Standards, including 19-22 and 24-27.  Students must be concurrently 
enrolled in ENGL 482.  
ENGL 482 Clinical Experience in High School and Middle School English 

and Language Arts
      
        1 Semester Hour
This is the culminating clinical experience for prospective middle/junior and 
senior high school English language arts teachers.  It includes observations, 

evaluation, methods, and practicum on methods and problems in teaching English 

language arts.  It involves 40 clock hours of supervised and formally evaluated 

experiences in the setting likely for the student teaching experience.  Students 

must take this clinical experience course concurrently with ENGL 480.  This 

course is concerned with all Illinois English Language Arts Standards, including 

19-22 and 24-27.     
ENGL 485 Student Teaching (Secondary) in English

 
         12 Semester Hours


This course involves student teaching for one semester.  The assignments are 


arranged with the coordinator of teacher education in English after approval by 

the Department of English.  This course is concerned with all Illinois English 
Language Arts Standards, including 19-22 and 24-27.     
SECTION II – EXEMPLAR ACTIVITIES/ASSESSMENTS
SECTION II.B  EXEMPLAR ACTIVITIES/ASSESSMENTS 

For each exemplar activity and/or assessment listed on the “Course of Study for Addenda Table, include the following information.  

1. Narrative including the following:
a. Describe the exemplar activity and/or assessment and its use in the program.

b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the exemplar activity and/or assessment.

c. Briefly summarize the findings based on data.

d. Provide a discussion of how the exemplar activity and/or assessment data demonstrate candidates’ mastery of the identified standards.
2. The exemplar activity and/or assessment, including the instructions to candidates about the assigned task (excludes State assessments);

3. Scoring guides or criteria used to score candidates’ responses on the exemplar activity and/or assessment; and

4. A table with the aggregated results of the exemplar activity and/or assessment for the most recent three years.  Programs that report newly developed exemplar activities and/or assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific exemplar activity and/or assessment. 

II.B. Exemplar Activities/Assessments

#1 CONTENT KNOWLEDGE:  Assessment #1 for ILAS 201, ENGL 300C, ENGL 404, ENGL 479, ILAS 301 ENGL 480, and ENGL 482.
1.a.  brief description of the assessment and its use in the program 

The English Language Arts Content Area Test is a criterion referenced and objective based test.  It is designed to measure the candidate’s knowledge and skills in relation to an established standard rather than in relation to the performance of other candidates. Teacher candidates in our program must take and pass the test before they are permitted to student teach.    
1.b.  Identify the specific standards addressed by the exemplar assessment

Since it measures content knowledge, The ISBE English Language Arts Content Area Test aligns with NCTE/NCATE standards 3.1-3.7.  As the standards document makes clear, these specific standards together address a general goal: “Candidates are knowledgeable about language; literature; oral, visual, and written literacy; print and nonprint media; technology; and research theory and findings.  In addition, the Content Area Test covers ISBE English Language Arts standards 19-22 and 24-27 (Speech). 

1.c.  Briefly summarize the data based on findings
As indicated by table 4.1.1, nearly all teacher candidates who take the English Language Arts Content Area Test for the last three years have passed the test.  In fact, the table indicates one failure in the spring and fall of 2007 and that candidate is the same candidate.  She is an ELL teacher candidate who took the test three times and passed the test on her third attempt in Spring 2008.  As indicated by table 4.1.2, comparing overall mean scaled scores and mean subtest scores indicates that NIU teacher candidates score higher than the state average mean score, an average of 6 points higher in 2005/06 and 2006/07, and 1.5 points higher in 2007/2008.  As indicated by table 4.1.2, comparing overall mean scaled scores and mean subtest scores for Speaking/Listening indicates that NIU teacher candidates score higher than the state average mean score, an average of 8 points higher in 2005/06, 6 points higher in 2006/07, and 1.5 points higher in 2007/2008.  Furthermore, comparing the average scores of NIU teacher candidates to the state average scores on the Speaking/Listening sub test indicates that except for one semester, NIU teacher candidates average scores are higher than the state averages.   

1.d.  Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards
The State of Illinois The English Language Arts Content Area Test is only one measure of candidate competency and program effectiveness in content knowledge.  But since 100% of our candidates have ultimately passed the exam and consistently do well on most areas of the test, including the Speaking/Listening sub test, before they are permitted to student teach, we believe that there is credible evidence that candidates have met the NCTE/NCATE standards and specifically the ISBE standards on Speaking/Listening.  Presently, the way the mean scores are reported by the state, we cannot separate our undergraduate and graduate candidates (nor can we separate those who take the test and are not part of our certification program in English).  

2. & 3.  Attachment of assessment documentation, including: (a) the assessment tool, including instructions to candidates about the assigned task (excludes State assessments); (b) scoring guides or criteria used to score candidates’ responses on the assessment.
According to the ISBE Addenda Report directions the assessment tool and scoring guide are not required for reporting state licensure data.  
4.  a table with the aggregated results of the assessment for the most recent three years
See Tables 4.1.1 and 4.1.2 for a summary of candidate data derived from the assessment for the most recent three years.

	Table 4.1.1

English Language Arts Content Area Test Undergraduate Teacher Candidates

	Fall 2005
	Spring/Summer 2006
	Fall 2006
	Spring/summer 2007  
	Fall 2007
	Spring 2008
	Total for AYS 2005/06, 2006/07 & 2007/08

	Number of Teacher Candidates who took the ELA Content Test
	16
	       16    
	        11    
	25
	9
	      12     
	89

	Number of Teacher Candidates who passed the ELA Content Test
	16
	       16   
	        11    
	24
	8
	     12   
	87

	Number of Teacher Candidates who failed the ELA Content Test
	0
	0
	         0
	1
	1
	0
	2

	Pass Rate 
	100.0%
	100.0%
	100.0%
	         96.0%
	88.9%
	100.0%
	97.75%


	Table 4.1.2

English Language Arts Content Area Test—Total Scaled Scores and Subscores 
	                 Fall 2005
	Spring/Summer 2006
	Fall 2006   
	Spring/summer 2007  
	                 Fall 2007
	           Spring 2008

	Statewide Mean Scores
	261
	264
	262
	264
	264
	265

	NIU Mean Scores
	268
	268
	268
	270
	265
	267

	Statewide Mean Speaking/Listening subscore
	265
	273
	269
	273
	269
	270

	NIU Mean Speaking/Listening subscore
	276
	277
	276
	275
	268
	275


#2 CONTENT KNOWLEDGE:  Assessment #2 for ILAS 201, ENGL 300C, ENGL 404, ENGL 479, ILAS 301.
1.a.  brief description of the assessment and its use in the program 

Section II (Content Knowledge) of the English Certification Portfolio is a criterion referenced collection of candidate artifacts and reflections based on NCATE/NCTE standards for English Language Arts Teachers and ISBE standards for English Language Arts teachers, including standards19-22, 24-27.  It is designed to measure the candidate’s knowledge and skills in relation to an established standard rather than in relation to the performance of other candidates.  The primary purpose of the portfolio is to identify candidates who have demonstrated the level of knowledge required to perform satisfactorily in the field of English Language Arts.  The portfolio also helps the faculty and staff evaluate the effectiveness of the program.  A rubric is used to determine those who minimally meet, meet, exceed, or do not meet expectations.  Candidates who are unable to demonstrate that they at least minimally meet expectations are not permitted to move forward in the program. 
1.b.  Identify the specific standards addressed by the exemplar assessment

Since this section of the portfolio measures content knowledge, drawing on candidates’ course work and field experience, Section II of the English Certification Portfolio aligns with NCTE/NCATE standards 3.1-3.7.  In fact, the portfolio was created and has been modified over the years to ensure that they align with NCTE/NCATE and ISBE standards.  As the standards document makes clear, these specific standards together address a general goal: “Candidates are knowledgeable about language; literature; oral, visual, and written literacy; print and nonprint media; technology; and research theory and findings.”  In addition, the English Certification Portfolio includes ISBE English Language Arts standards 19-22 and 24-27 (Speech). 
1.c.  Briefly summarize the data based on findings
As indicated by table 4.2, nearly all teacher candidates who submitted portfolios for evaluation at the end of ENG 404 (and ILAS 301) by the faculty member teaching the course received a rating of at least having minimally met standards.  In fact, nearly all received a rating of having met standards and a substantial number of candidates received a rating of having exceeded expectations.  The candidates who minimally met and do not meet expectations have an opportunity to revise and resubmit their portfolios for evaluation but most candidates who do poorly on their portfolio usually decided not to go forward in the program.  Most artifacts that candidates submit for this section of the portfolio are papers or other work written for content area courses.  Candidates must also write reflections about their artifacts explaining how the artifacts submitted demonstrate that they meet standards.  

1.d.  Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards
Section II (Content Knowledge) of the English Certification Portfolio is only one measure of candidate competency and program effectiveness in content knowledge.  But since only students who minimally meet standards are permitted to move forward in the program, we believe that there is credible evidence that students have met the NCTE/NCATE standards in this area and ISBE standards in speaking/listening.  We only admit candidates to the program with a strong background in the content area, including Speaking/Listening.  The English Certification Portfolio Packet below demonstrates how students’ work is measured by rubrics and demonstrates the kind of work our students must do to address the elements of the NCATE/NCTE and ISBE English Language Arts standards 19-22 and 24-27.

2. & 3.  Attachment of assessment documentation, including: (a) the assessment tool, including instructions to candidates about the assigned task (excludes State assessments); (b) scoring guides or criteria used to score candidates’ responses on the assessment.
See below for the English Certification Portfolio (Assessment #2, #3, & #4) which contains the assessment tool and scoring guide for the assessment.   
English Certification Portfolio, Assessment Tool and Scoring Guide
Committee on Initial Teacher Certification in English

                      Northern Illinois University Department of English


                      
    Adopted January 2001

                     
    Last revised July, 2005

English Certification Portfolio - Overview
During your pursuit of teacher certification, you are asked to build a portfolio that incorporates papers and other documents created in your courses, lesson plans, reports from those who have observed your demeanor, your teaching, and other items that reflect your preparation to teach English.  

Although you will never hand this portfolio to a potential employer, it will be a source of materials you can use in obtaining a job as well as a means for reflecting on the knowledge, skills, dispositions, and experiences you bring to teaching. It also will help the English department to assess its certification program and to provide evidence required by the National Council for Accreditation of Teacher Education (NCATE), the National Council of Teachers of English (NCTE), and the Illinois State Board of Education (ISBE) in their periodic reviews of the program.

We strongly urge you to see your portfolio as an important part of your preparation for full time teaching. Because each one of you is unique, each of your portfolios also will be unique.  Just as there are many ways to teach a given lesson, there are many ways to demonstrate that you can meet standards.  Looking at your colleagues’ developing portfolios and the model portfolio in the Undergraduate English Office will be helpful, but as you assemble your portfolio, your goal should be to create a portfolio that reflects your individual strengths as a beginning teacher.

It is your responsibility to choose the evidence you will use in your portfolio.  Your courses will provide numerous opportunities for you to collect materials that you can use as evidence.  During your classes, your professors will frequently ask you to consider the assignments you have done and how they might be used to meet Certification Portfolio standards.  Your professors will answer questions about the language used in the standards and will respond to drafts of the reflections that you write showing that you understand a particular standard and why that knowledge or ability is important for an English teacher to have.  Your professors will not, however, tell you to use particular pieces of evidence to meet particular standards.  This selection and thinking responsibility is yours. We believe this thinking process is important to your development as beginning English teachers.  Selecting evidence and thinking about how it meets one or more of the standards will help you see how your coursework is preparing you to teach, and it will help you become familiar with the expectations your future employers will have.  Creating your Certification Portfolio will be an important bridge between your role as student and your role as teacher and continuing student. 

Content and organization: Please follow the directions on the Progress Check Form for English Certification Portfolios and look at the sample portfolio. 

Progress Check Form:  Please make a copy of the Progress Check Form for your own notes and leave a clean copy of the form at the front of your portfolio for your instructors to use.

Regular Evaluations: Your developing portfolio will be evaluated at the end of each course in English Certification Program sequence.  Sections I, II, III and IV must meet expectations before you will be permitted to begin student teaching.  Both the evidence and your reflection for each section must meet expectations. 

Around midterm during each of your certification courses, your professor will indicate whether you are making satisfactory progress in completing your portfolio and will offer comments or suggestions.  If you have questions between portfolio checks, use your professor’s office hours as an opportunity to bring your portfolio in for assistance.  Remember that no section of your portfolio is complete without a thoughtful reflection. All of your professors will use the same Progress Check Form, so be sure to keep in the front of your portfolio.  

Whenever possible, use one piece of evidence to meet several standards.  If you use one piece of evidence to demonstrate that you have met more than one standard, place the evidence behind the first standard that it meets, and use clear cross-referencing to refer back to this piece of evidence.  Please do not make multiple copies of evidence.  If you include a lengthy piece of evidence, please highlight the portions that are relevant to the standard.

Student Teaching Sections: In the student teaching portion of your portfolio, when you use a single piece of evidence to demonstrate that you have met several standards, if different portions demonstrate different standards, please indicate which portion of the evidence demonstrates which standard by using highlighting or marginal numbers and discuss this system in your reflective explanations.  Evaluators should be able to turn quickly to the relevant evidence. 

After your midterm evaluation in ENGL 485 (Student Teaching) your university supervisor will ask to see the progress you are making with Sections V and VI and will provide assistance with organizing this portion of your portfolio. The complete portfolio will be due during the week of final exams at the end of student teaching. Please refer to the Certification Portfolio standards as you are teaching so that you can save relevant student materials and ensure that your cooperating teacher understands the standards you are expected to meet. 

Final Submission: Before turning in your portfolio at the end of student teaching, review your philosophy and make any changes needed to be sure it reflects your current beliefs about teaching English language arts.  It should be written in first person, be consistent with the NIU conceptual framework, and reflect your individual personality and teaching style.  It should also be carefully polished and edited.  
Be sure that the Progress Check Form is still in the front of your portfolio.

Be sure that your current e-mail address and phone number are included in your portfolio. 

The Committee on Initial Teacher Certification will assess your complete portfolio at the end of student teaching and evaluate it as exceeds expectations, meets departmental expectations, meets minimal expectations for a beginning English teacher, or does not meet expectations. 

Successful completion of student teaching is necessary for a passing grade in 485.  However, a portfolio that meets expectations is necessary before you can accept a teaching position.  If your portfolio does not meet expectations— that is, if crucial evidence or reflective explanations are missing or if your reflections do not help faculty to understand your portfolio— you will not receive the paperwork verifying that you have met all the requirements of the English Certification Program. Consequently, you will be unable to accept a teaching position.  You must continue to revise your portfolio until it meets expectations in order to complete the certification program. Students whose portfolios are evaluated as exceeds expectations will receive a statement to this effect to include in their credential files.  
Please see Final Evaluation Form for English Certification Portfolios and Rubric Descriptors for Scoring English Certification Portfolios for descriptions of the criteria used to evaluate your Certification Portfolio.

Progress Check Form for English Certification Portfolio
Student __________________________________
Students: 
Please leave this form in the front pocket of your portfolio. Do not write on it.  Make a copy for yourself if you want to estimate your progress in assembling materials.

You must meet the minimum standards listed on the Requirements for Progress Checks form at the end of each course in the certification sequence before proceeding to the next course.  Before you begin student teaching, your portfolio must meet minimal standards for sections I, II, III, and IV.  If your portfolio does not meet expected standards, you will not be allowed to begin student teaching until it is satisfactorily revised. 

At the end of 485, Student Teaching, the Committee on Initial Teacher Certification will use the Final Evaluation Form for English Certification Portfolios to review your reflections for Sections II, III, and IV and to evaluate Sections I, V and VI.

Committee on Initial Teacher Certification:  

Put a check mark next to any evidence standard on the Progress Check Form only if the evidence shows the student understands the standard and can select appropriate evidence.  Put a check mark next to the reflection standard only if the reflection meets program expectations for content and for writing.  If the student does not meet expectations for evidence and/or for reflection, ask the student to revise until the work meets expectations before he or she exits your class.

Format - See model portfolio in RH 214 for illustration of required organization and sample contents
By end of 300C
___ 1. Three-ring binder with your name clearly displayed on its spine and front cover

___ 2. Clearly marked major dividers between each of the six main sections: I. (Philosophical Overview), II. (Content Knowledge), III. (Pedagogy), IV. (Present or Developing Attitudes/ Dispositions), V. (Application of Content and Pedagogical Knowledge), VI. (Professional Attitudes/ Dispositions) 

___ 3. Secondary, labeled, dividers between all subsections such as II. A, B, C, D, and E.

By end of 404/547
___ 1. Reflective explanations placed at the beginning of each alphabetic subsection for required sections of sections II, III, IV 

___ 2. Stick-on tabs with corresponding standard numbers used on individual pieces of evidence within each section

By end of 485 
____1. Highlighting or other method used to indicate relevant portions of lengthy pieces of evidence
Section I - Philosophical Overview – By end of 485
_____ A. NIU Conceptual Framework

_____ B. a statement of your teaching philosophy, speaking specifically about the teaching of English language arts; it should be compatible with the philosophy articulated in the NIU Conceptual Framework for Teacher Certification Programs; it should be typed, double spaced, no longer than two pages; keep all drafts of your philosophy under the most current version; there should be at least one draft for each course in the certification sequence.

Sections II, III, and IV

Evidence must be provided for all standards in each section. Each alphabetical section (A, B, C, D) must be accompanied by a reflection in which you discuss the significance of two or more of the standards.  In your reflections, please comment upon what you learned from creating the evidence and how you feel this learning will be valuable to you as an English teacher. 
Section II - Content Knowledge 

Evidence for this section may include a combination of academic papers, class notes, tests,

book reviews, lesson plans, or professional documents; evidence may come from NIU, other academic institutions, or from non-teaching employment.  
A.  Written composition  (By end of 300C or 547)
_____1.  Demonstrate that you can use a multi-stage drafting process (including peer and/or professional responses to work in progress) to create polished, well edited writing  
_____2.   Demonstrate you can write effectively in a variety of genres other than academic essays and research papers (poems, narratives, case studies, play scripts, brochures, vignettes, feature articles, technical writing, business letters, etc.) 
_____ 3.  Demonstrate you can use writing as a way to learn--writing that is ungraded but that helps you clarify your thinking (response journals or learning log, research notes, freewriting before discussion, etc.) 

_____ 4.  Demonstrate you understand the role of technology in communication

_____ 5.  Demonstrate you can construct meaning from media and nonprint texts (advertising, film, fine art, electronic images, etc.) 

_____ 6. Reflection on two or more standards

B.  Language  (Evidence for any 2 by end of 404 or 547; all and reflection by end of 480 or 548)
_____ 1.  Demonstrate your understanding of how spoken and written language growth in individual students is a developmental process influenced by home language, economics, social, and cultural factors; please focus on respect for diverse forms of  English within the United States

_____ 2.  Demonstrate your ability to analyze the basic structures of  English and to explain their use in reading and writing; syntax, phonemes, and morphemes should be addressed  

_____ 3.  Demonstrate your understanding of how and why the English language continues to change over time in response to various social and cultural factors; although your evidence may be limited to one or two changes that have occurred recently or at an earlier period in history, your reflection should show that you are generally aware of some of the key social and cultural factors that have brought about significant changes
_____ 4. Reflection on two or more standards
C.  Literature   (By end of 479 or 546 or 548 if not taking 546)

_____1.  Demonstrate you can read and write critically about the four main genres (short stories, poems, 

drama, and novels) of British and American literature
_____ 2.  Demonstrate you are familiar with literatures originally written in languages other than English
(World literature)

_____ 3. Demonstrate you are familiar with literature by female authors

_____ 4. Demonstrate you are familiar with literature written by people of color

_____ 5. Demonstrate you are familiar with literature written specifically for older children and young
 adults

_____  6. Demonstrate you are familiar with works of literary theory and criticism
_____ 7. Reflection on two or more standards 
D.  Reading
      By the end of 404 or 547
_____  1. Demonstrate your ability to read and respond critically to non-literary texts (linguistics, rhetoric,
philosophy, history, psychology, education, etc.)
_____ 2. Demonstrate research skills and knowledge of the conventions of MLA documentation
_____ 3. Reflection covering both standards

     By the end of 480 or 548

_____ 3. Demonstrate your ability to read literary and/or non-literary texts aloud with expression

_____ 4. Demonstrate your ability to recognize the influence of media on culture and on people’s actions and communication
_____ 5.  Demonstrate your familiarity with a variety of pre-reading, reading, and post reading strategies
_____ 6.  Reflection on two or more standards 
Section III - Pedagogy: Planning and Construction of Materials

 Evidence for this section must come from your English Education courses, your ILAS

 courses, and/or from courses taken in the College of Education. 

A.  By the end of 404 or 547
_____ 1.  Demonstrate your ability to plan instruction for all three general forms of delivery:


 ___ whole class       

                ___ small group collaboration             

                ___ independent activity
_____ 2. Demonstrate your ability to teach writing as a recursive, reflective process

_____ 3.  Demonstrate your ability to create effective, logical transitions between various segments of a lesson and to make these transitions clear to students
_____ 4. Demonstrate your ability to teach language conventions within the context of teaching writing

_____ 5. Demonstrate your familiarity with the Illinois Learning Standards
_____ 6. Reflection on two or more standards
B. By the end of 480 or 548
_____ 1. Demonstrate your ability to find and use research evidence to support your pedagogical choices 

_____ 2. Demonstrate your ability to incorporate appropriate technologies

_____ 3.  Demonstrate your ability to develop interdisciplinary teaching strategies and materials
_____ 4.  Demonstrate your ability to logically sequence lessons that span several days or weeks. 
_____ 5.  Demonstrate your ability to construct a variety of appropriate informal and formal methods to assess student learning of stated objectives and to plan for further instruction

_____ 6.  Demonstrate your ability to plan for the development of connections among your students’ reading, writing, listening, and speaking abilities
_____ 7.  Demonstrate your ability to examine, evaluate, and select an appropriate variety of resources (i.e
 textbooks, other print materials, video, film, recordings, software, teaching ideas and materials)
_____ 8.  Demonstrate you can guide students in using writing as a way to learn.

_____ 9.  Reflection on two or more standards
Section IV: Present or Developing Attitudes /Dispositions
A.  By the end of 404 or 547
_____  1. Demonstrate your ability to reflect on your own and other’s instruction as a means for self-improvement and self-understanding

_____  2. Demonstrate your desire for continuing professional growth and for collaboration with colleagues
_____  3. Reflection on both standards

B. By the end of 480 or 548
_____  1. Demonstrate your ability to take informed stands on issues of professional concern

_____  2. If required, demonstrate that you have made steady progress toward meeting the NIU and

English Department Early Program Indicators for expected teacher dispositions (Caring, life-long learning and scholarship, creative and critical thinking, collaboration, diversity) and the other professional qualities)
_____ 3. Reflection on one standard 

Student Teaching Sections
Evidence for these sections will be a mixture of work created by your students in response to instruction and observation reports written by your cooperating teacher and university supervisor. You may also include comments written by other teachers, administrators, and parents.

Write one reflective explanation for each of these sections (V and VI).  For each section discuss a minimum of two standards and how you met them. Indicate how you and your students have been affected by this aspect of the teaching/learning environment you created in your classroom during student teaching.

V.  Application of Content and Pedagogical Knowledge during Student Teaching: Execution of Planning and Instruction 

_____ A. Demonstrate you can design instruction to meet the needs of all students and provide for
your students’ continuous progress and success

_____ B. Demonstrate you can effectively provide whole class, small group, and individual learning
experiences
_____ C. Demonstrate you can model correct grammar and an appropriate level of formal diction
_____ D. Demonstrate your ability to incorporate appropriate technology

_____ E. Demonstrate you can engage students in discussion for the purposes of interpreting and
evaluating ideas presented through oral, written, or visual forms

_____ F. Demonstrate you can model appropriate reading strategies and provide opportunities for

students to apply them 
_____ G. Demonstrate you can engage students in personal response to texts in order to connect
those texts with their lives

_____ H. Demonstrate you can engage students in writing as a process designed to communicate to

 a variety of audiences for a variety of purpose

_____ I.  Demonstrate you can explain complex and/or abstract concepts 

_____ J.  Demonstrate you can use clear, logical transitions between parts of a lesson, both within a single

 
class period and within lessons that span several days 

_____ K. Demonstrate you can develop and use a variety of formal and informal assessments as
an integral part of instruction and to explain these assessments to students, administrators, parents,
and others when asked
_____ L. Demonstrate you can use assessments of student learning to improve teaching 
_____M. Demonstrate you can help students become familiar with their own and others’ cultures

_____ N. Reflection on two or more standards
VI. Professional Attitudes/Dispositions in the Classroom

_____A.  Demonstrate your ability to provide a consistently professional presence in the classroom by

showing enthusiasm for teaching all students, by relating effectively to students individually and

in groups, by dressing appropriately, by communicating clearly, and by using effective classroom management and discipline

_____ B. Demonstrate your willingness to engage in collaborative relationships with colleagues, parents,

 and, if possible, the wider community

_____ C. Demonstrate your ability to encourage respect for individual differences of ethnicity, race,
 
language, culture, gender, and ability
_____ D. Demonstrate your willingness to take risks in order to grow as a teacher

_____ E. Demonstrate your ability to stimulate creative and critical thinking

_____ F. Demonstrate good organizational skills balanced with flexibility

_____ G.  Demonstrate your enthusiasm for the arts and humanities and your willingness to promote them

in the daily lives of students
_____ H. Reflection on two or more standards

Final Evaluation Form for English Certification Portfolios                            

Student _________________________________________________________     Semester ___________________

Section I (Philosophy)

All dated drafts are under final copy (See descriptors for details of each evaluation category)

_____   exceeds expectations

_____   meets expectations

_____   does not meet expectations

Sections II (Content Knowledge), III. (Planning of Pedagogy and Construction of Materials), & 

IV. (Developing Attitudes and Dispositions)

Reflections indicate student understands the standards 

_____   exceeds expectations: more than minimal number of standards are included in reflections; reflections are

 unusually thoughtful and well-written in describing evidence and connecting it to teaching 

_____   meets expectations: reflections meet expectations in content and written clarity; more than minimal number

of standards may be addressed  

_____  minimal: only minimal number of standards are discussed and/or reflections lack depth and clarity

Sections V (Execution of Planning and Instruction) and VI (Professional Attitudes/Distributions)

1.  Observation evidence from 2 or more professionals and supporting classroom materials 

_____ exceeds expectations: professional evaluations are laudatory and show student teacher meets all selected

 standards; classroom evidence is unusually impressive
                                                         

_____ meets expectations: professional evaluations show student teacher meets standards; supporting classroom

evidence is relevant and indicates student learning has occurred

_____  meets minimal expectations: observation evidence may be skimpy or show that student teacher is developing

in some areas rather than has met standards; little evidence student work and student learning from work

_____ does not meet expectations: Some standards not met (See Progress Check Form)

2.  Reflections indicate student understands each selected standard, how the evidence meets that standard, and what the student teacher has learned from meeting the standard

_____  exceeds expectations: both reflections are thoughtful, well-written, accurately describe evidence, and connect 

            standards with teaching and learning; more than minimum number of standards are included in reflection;

            reader learns what was accomplished in student teaching and what student teacher learned from experiences 

_____  meets expectations: both reflections show understanding of standards and describe evidence; more than

            minimum number of standards may be addressed; student teacher demonstrates insight into student teaching

            experience

_____ meets minimal expectations: required number of standards are addressed in a perfunctory manner; reader is

            not sure what student teacher has learned from the student teaching experience; writing may lack clarity or

_____  does not meet expectations: reflections are confusing, incomplete, or inaccurately describe evidence

Response to Appearance of Portfolio and Ease of Reading
_____ exceeds expectations: unusually high professional quality

_____ meets expectations: neat; organization clear and helpful; materials easy to find and read

_____ does not meet expectations: papers loose or messy; distracting use of fonts or color; information hard to find

Comprehensive Evaluation of Entire Portfolio 
_____  exceeds expectations                           _____ meets minimal expectations for a beginning teacher

_____  meets department expectations         _____ does not meet expectations

Faculty Signature __________________________________         Date________________________

Additional Descriptors for Final English Education Portfolio Evaluation Form 

Section I.  Philosophical overview 

Exceeds expectations: The two-page philosophy has a strong, personal, first person voice; the philosophy is expressed in such a way that the reader can create a vivid picture of the kind of classroom the writer plans to create and how the writer plans to teach literature, reading, and writing. The writer has internalized the NIU Conceptual Framework and has used it to develop a personal philosophy that clearly indicates how the personality and teaching style of the writer fit within that framework. The paper flows smoothly from beginning to end, and the prose is highly polished. Editing is precise and effective.

Meets expectations: The writer sounds committed to teaching and knowledgeable about what teaching English/language arts entails. The philosophy is expressed in sufficient detail that the reader understands the kind of classroom the writer would like to create.  The writer clearly understands the NIU Conceptual Framework and has developed a personal philosophy that reflects this understanding without simply parroting the language.  Individual ideas are clearly and logically sequenced, and the writer’s prose is effective and accurately edited.

Does not meet expectations: The philosophy is either incomplete or inconsistent.  The reader is uncertain that the writer is committed to teaching English/language arts or is uncertain that the writer understands what teaching English/language arts entails.  The writer ignores the NIU Conceptual Framework, misrepresents the Framework, or merely parrots its language. The philosophy may be difficult to follow or may contain editing errors.

Sections II, III, IV, V, and VI  – See descriptions on Final Evaluation Form

Comprehensive Evaluation of Entire Portfolio
Exceeds expectations -   The entire portfolio reveals an unusually high and consistent degree of thoughtful content and concern for presentation.  Section V shows that the student not only knows how to plan effective lessons for diverse students and diverse learning environments using a variety of methods and technologies but is able to execute these lessons successfully and then clearly describe the personal and student learning that results.  Section VI shows the student teacher had great success in creating a positive learning environment and guiding student learning. Reflections on student teaching reveal a teacher who is constantly learning from student response to teaching and from colleagues. 

Meets departmental expectations -   The portfolio reveals a student who is prepared to begin teaching. Section V indicates that the student understands standards and can connect them with his or her own work. Section VI shows the student teacher created a positive classroom environment and stimulated student learning. Reflections indicate the student teacher has benefited from the student teaching experience. 

Meets minimal expectations for a beginning teacher - While the portfolio does not reflect the level of thinking, writing, and/or teaching expected by the department, the portfolio indicates the student has the potential to continue growing while beginning his or her career as an English teacher. 

 Does not meet expectations.  The portfolio is incomplete or readers cannot find relevant materials.  The philosophy may not meet expectations.  Reflections may be confusing or may not helpfully and accurately describe evidence. Sections V and VI may raise doubts about the student’s ability to function as a professional. The student may seem unaware that professional evaluations used as evidence indicate the student has not adequately met standards. There is little or no classroom evidence showing positive student response to instruction.

4.  a table with the aggregated results of the assessment for the most recent three years
See Table 4.2 for a summary of candidate data derived from the assessment. 

	Table 4.2 Section II (Content Knowledge) English Certification Portfolio

Undergraduate Teacher Candidates
	Fall 2005
	Spring 2006
	Fall 2006
	Spring 2007  
	Fall 2007  
	Spring 2008  

	Number of Teacher Candidates who submitted portfolios for evaluation
	14
	           16 
	        12
	13
	15
	16

	Number of Teacher Candidates who did not meet minimum expectations
	0
	0
	        0
	0
	0
	2

	Number of Teacher Candidates who minimally met expectations 
	0
	0
	        0
	0
	0
	1

	Number of Teacher Candidates who met expectations
	11
	13
	        5
	11
	15
	8

	Number of Teacher Candidates who exceeded expectation 
	3
	3
	        7    
	2
	0
	5


#3 PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment #1 for ENGL 480 and ENGL 482.
1.a.  brief description of the assessment and its use in the program 

Section III (Planning of Pedagogy and Construction of Materials) of the English Certification Portfolio is a criterion referenced collection of candidate artifacts and reflections based on NCATE/NCTE standards for English Language Arts Teachers and ISBE standards for English Language Arts teachers, including standards19-22, 24-27.  It is designed to measure the candidate’s knowledge and skills in relation to an established standard rather than in relation to the performance of other candidates.  The primary purpose of Section III of the portfolio is to identify candidates who have demonstrated the level of knowledge required to perform satisfactorily in the field of English Language Arts.  The portfolio also helps the faculty and staff to evaluate the effectiveness of the program.  A rubric is used to determine those who minimally meet, meet, exceed, or do not meet expectations.  Candidates who are unable to demonstrate that they at least minimally meet expectations are not permitted to move forward in the program. 
1.b.  Identify the specific standards addressed by the exemplar assessment

Since this section of the portfolio draws on our candidates’ course work and field experiences, the measures content knowledge, drawing on candidates’ course work and field experience, Section III of the English Certification Portfolio aligns with NCTE/NCATE standards 1, 2, and 4 and ISBE English Language Arts standards 19-22 and 24-27 (Speech).  In fact, this section of the portfolio was designed to address these standards and the elements of each of these standards. Teacher candidates whose portfolios do not at least meet minimum expectations are not permitted to move forward in the program.
1.c.  Briefly summarize the data based on findings
As indicated by table 4.3, all teacher candidates who submitted portfolios for evaluation at the end of ENGL 480 (and ENGL 482) by the faculty member teaching the course received a rating of at least having met standards.  In fact, all received a rating of having met standards and a few candidates received a rating of having exceeded expectations.  Typically, candidates who minimally meet or do not meet expectations have an opportunity to revise and resubmit their portfolios for evaluation but most candidates who do poorly on their portfolio usually decide not to continue in the program.  Most artifacts that candidates submit for this section of the portfolio include lesson plans, units of instruction, projects, and other teaching artifacts.  Candidates must also write reflections about their artifacts explaining how the artifacts submitted demonstrate that they meet standards.

1.d.  Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards
Section III (Planning of Pedagogy and Construction of Materials) of the English Certification Portfolio is only one measure of candidate competency and program effectiveness in the area of instructional planning and constructing teaching material.  Candidates are also evaluated by their cooperating teacher at the school where they will do their student teaching the next semester.  However, since only students who minimally meet standards are permitted to move forward in the program, we believe that there is credible evidence that students have met the NCTE/NCATE standards in this area and ISBE standards in speaking/listening.  One major element of the portfolio is that candidates must plan a unit of instruction that they will teach the next semester when they student teach. This unit is evaluated by the faculty member teaching the course and the teacher candidate’s cooperating teacher.  We believe this artifact and others in the portfolio highlight what our teacher candidates must to do to demonstrate how their work addresses the elements of the NCATE/NCTE standards and ISBE standards in speaking/listening.  Our candidates do well on their ability to plan instruction to meet all three forms of delivery (whole class, small group collaboration, and independent activity), ability to develop interdisciplinary teaching strategies and materials, and guide students is using writing and speaking as ways to learn.  

2. & 3.  Attachment of assessment documentation, including: (a) the assessment tool, including instructions to candidates about the assigned task (excludes State assessments); (b) scoring guides or criteria used to score candidates’ responses on the assessment.
See Assessment #2 for the English Certification Portfolio (Assessment #2, #3, & #4) which contains the assessment tool and scoring guide for the assessment.   

4.  a table with the aggregated results of the assessment for the most recent three years 
See Table 4.3 for a summary of candidate data derived from the assessment.

	Table 4.3 Section III (Planning of Pedagogy and Construction of Materials) English Certification Portfolio

Undergraduate Teacher Candidates
	Fall 2005
	Spring 2006
	Fall 2006
	Spring 2007  
	Fall 2007
	Spring 2008  

	Number of Teacher Candidates who submitted portfolios for evaluation
	21
	        13
	        16
	13
	        12
	14

	Number of Teacher Candidates who did not meet minimum expectations
	0
	0
	        0
	0
	        0
	0

	Number of Teacher Candidates who minimally met expectations 
	0
	0
	        0
	0
	        0
	0

	Number of Teacher Candidates who met expectations
	18
	10
	        10
	11
	        10
	11

	Number of Teacher Candidates who exceeded expectation 
	            3
	3
	         6
	2
	         2
	3


#4 PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment #1 for ENGL 485.
1.a.  brief description of the assessment and its use in the program 
Section V (Application of Content and Pedagogical Knowledge during Student Teaching:  Execution of Planning and Instruction) of the English Certification Portfolio is a criterion referenced collection of candidate artifacts and reflections based on NCATE/NCTE standards for English Language Arts Teachers and ISBE standards for English Language Arts teachers, including standards19-22, 24-27.  It is designed to measure the candidate’s knowledge and skills in relation to an established standard rather than in relation to the performance of other candidates.  The primary purpose of Section V of the portfolio is to identify candidates who have demonstrated the level of knowledge required to perform satisfactorily in the field of English Language Arts.  The portfolio also helps the faculty and staff to evaluate the effectiveness of the program.  A rubric is used to determine those who minimally meet, meet, exceed, or do not meet expectations.  Candidates must be able to demonstrate that they minimally meet expectations in order to be recommended to receive certification.
1.b.  Identify the specific standards addressed by the exemplar assessment

Since this section of the portfolio draws on our candidates’ course work and field experiences, especially during the student teaching semester with regard to candidates’ pedagogical and professional knowledge, skills, and dispositions, Section V of the English Certification Portfolio aligns with NCTE/NCATE standards 1, 2, 3, and 4 and ISBE English Language Arts standards 19-22 and 24-27 (Speech).  In fact, this section of the portfolio was designed to address these standards and the elements of each of these standards. Teacher candidates are expected to provide a wide range of artifacts and reflections on those artifacts from their student teaching experience to demonstrate that they have met the NCTE/NCATE standards.  In addition, teacher candidates must revise their philosophy of teaching English and demonstrate that they have mastered these standards. 

1.c.  Briefly summarize the data based on findings
As indicated by table 4.4, all teacher candidates who submitted portfolios for evaluation at the end of Engl 485 (the student teaching semester) by the faculty and staff of CITC (the Committee on Initial Teacher Certification in English) received a rating of at least having minimally met standards.  In fact, except for the spring semester of 2008 in which two candidates minimally met standards, all others received a rating of having met standards and a few candidates received a rating of having exceeded expectations.  Typically, candidates who do not at least minimally meet expectations have an opportunity to revise and resubmit their portfolios for evaluation.  Candidates submit a variety of types of artifacts for this section of the portfolio.  These artifacts include lesson plans, units of instruction, projects, assignments, student papers, tests, quizzes, and other assessments of learning, and evaluations by their cooperating teacher, university supervisor, and student evaluations of their teaching.  Candidates must also write reflections about their artifacts explaining how the artifacts that they submit demonstrate that they meet standards.

1.d.  Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards
Section V (Application of Content and Pedagogical Knowledge during Student Teaching:  Execution of Planning and Instruction) of the English Certification Portfolio is only one measure of candidate competency and program effectiveness in the area of pedagogical and professional knowledge, skills, and dispositions.  Candidates are also evaluated by their cooperating teacher (Cooperating Teacher Questionnaire) at the school where they do their student teaching and a university supervisor who supervises their student teaching experience.  In addition, teacher candidates are required to take and pass a state test of professional teaching.  However, since only students who minimally meet standards will be recommended to receive a teaching certificate, we believe that there is credible evidence that students have met the NCTE/NCATE standards in this area and ISBE standards in speaking/listening.  We believe that the artifacts in this section of the portfolio highlight what our teacher candidates must to do to demonstrate how their work addresses the elements of the NCATE/NCTE standards and ISBE standards in speaking/listening.  Our candidates performed well in terms of the ability to provide whole class, small group, and individual learning experiences, to help students become familiar with their own and others’ cultures, and to engage students in writing and speaking as processes designed to communicate to a variety of audiences for a variety of purposes.  

2. & 3.  Attachment of assessment documentation, including: (a) the assessment tool, including instructions to candidates about the assigned task (excludes State assessments); (b) scoring guides or criteria used to score candidates’ responses on the assessment.
See Assessment #2 for the English Certification Portfolio (Assessment #2, #3, & #4) which contains the assessment tool and scoring guide for the assessment.   

4.  a table with the aggregated results of the assessment for the most recent three years 
See Table 4.4 for a summary of candidate data derived from the assessment.
	Table 4.4 Section V (Application of Content and Pedagogical Knowledge During Student Teaching:  Execution of Planning and Instruction) English Certification Portfolio

Undergraduate Teacher Candidates
	Fall 2005
	Spring 2006
	Fall 2006
	Spring 2007  
	Fall 2007
	Spring 2008  

	Number of Teacher Candidates who submitted portfolios for evaluation
	16
	        19
	        13
	14
	        13
	11

	Number of Teacher Candidates who did not meet minimum expectations
	0
	0
	        0
	0
	        0
	0

	Number of Teacher Candidates who minimally met expectations 
	0
	0
	        0
	0
	        0
	2

	Number of Teacher Candidates who met expectations
	13
	15
	        8   
	11
	        11
	7

	Number of Teacher Candidates who exceeded expectation 
	3
	4
	         5
	         3        
	         2
	         2          


#5 PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment #2 for ENGL 485.
1.a.  brief description of the assessment and its use in the program 
The Cooperating Teacher Questionnaire is a 55 item survey of cooperating teachers (practicing teachers who supervised the student teaching experience of our teacher candidates) that utilizes a Likert Scale (Strongly Agree, Agree, Minimally Agree, Disagree, Not Applicable) and covers a variety of areas.  The questionnaire asks respondents to give their perceptions of our program.  Many of the items on the questionnaire are presented in a paired manner:  that is, respondents might be asked to evaluate how well a teacher candidate “knows” a concept, strategy, or skill, such as “Basic English Grammar” or “Critical Approaches to Literature,” and the next item might ask respondents to evaluate how well the candidate “can teach” that same concept, strategy, or skill.  The questionnaire is designed to measure the extent to which cooperating teachers perceive that the candidates they worked with demonstrated a level of knowledge required to perform satisfactorily in the teaching field and in the field of English Language Arts.  One purpose of the form is to help us identify strengths and weaknesses of our program.  Many of the items relate specifically to the NCATE/NCTE standards and to some of the ISBE standards for Speaking/Listening.
1.b.  Identify the specific standards addressed by the exemplar assessment

Since the questionnaire is one of the ways that our candidates’ field experience are evaluated by their cooperating teachers during the student teaching semester, in general, they address the standards in sections 2, 3, and 4 of the NCATE standards document, specially, 2.1-2.5, 3.1-3.7, 4.1-4.5, 4.7, and 4.9-4.10, and ISBE English Language Arts standards 19-21.   Indeed, the results obtained from the questionnaires demonstrate a level of competence across a number of standards.  

1.c.  Briefly summarize the data based on findings
As indicated by table 4.5.1 and 4.5.2, all cooperating teachers received a questionnaire at the conclusion of the student teaching semester and were asked to complete it and return it to us.  The return rate for the questionnaire is actually quite high with over half returning completed surveys.  

Nearly all of the cooperating teachers who returned a survey had a very favorable rating of the teacher candidate they supervised, the university supervisor they worked with, and the program that produced the teacher candidate.  Table 4.8.1 summarizes the return rate for the questionnaires and the major strengths of the program.  That is, it contains the results from those questions that received the largest number/highest percentage of “strongly agree” and “agree” responses over the last two academic years.  Table 4.8.2 presents the return rate for the questionnaires and the areas of relative weakness for the program.  We say relative weakness because even the weakest areas were still quite positive.  Looking at the two tables together, the results indicate that responses ranged from a low of 60.86% of the respondents indicating that they “Strongly Agreed” and “Agreed” that the teacher candidate was able to “maintain classroom control” to a high of 95.65% that the teacher candidate “shows respect for and understanding of diversity across cultures, ethnic groups, geographic regions, and social roles.”  Cooperating teachers gave teacher candidates high marks in areas related to reading, writing, diversity, communication, literature, and English grammar.  Respondents indicated some areas that were not nearly as strong.  In addition to classroom control, they felt that teacher candidates were not nearly as strong in some areas of reading, the learning environment, instructional delivery, assessment, and planning instruction.  However, these results do not indicate that our teacher candidates are not strong in these areas, but rather that they were not rated as highly as other areas.  Still, a clear majority of cooperating teachers rated our teacher candidates highly in these areas.   

1.c.  Briefly summarize the data based on findings
As indicated by table 4.5, all cooperating teachers received a questionnaire at the conclusion of the student teaching semester and were asked to complete it and return it to us.  The return rate for the questionnaire is actually quite high with over half returning completed surveys.  Nearly all of the cooperating teachers who returned a survey had a very favorable rating of the teacher candidate they supervised, the university supervisor they worked with, and the program that produced the teacher candidate.  Table 4.5 summarizes the return rate for the questionnaires and presents the data for the target standards.  The questions that directly or indirectly relate to the standards are listed in the table, and the results from each semester.  We include the results from the questions and summarize the data for the number and percentage of the “strongly agree” and “agree” responses over the last three academic years.  The results indicate that responses ranged from a low of 73.33% of the respondents indicating that they “Strongly Agreed” and “Agreed” that the teacher candidate “understands various formal and informal assessment strategies and uses them” to a high of 94.66% of the respondents indicating that they “strongly agreed” and “Agreed” that the teacher candidate “shows respect for and an understanding of diversity across cultures, ethnic groups, geographic regions, and social roles.”  Cooperating teachers gave teacher candidates the highest marks in area of diversity with communication still very strong.  Respondents indicated that the area of assessment was not nearly as strong.  They felt that teacher candidates were not nearly as strong in the areas of knowing and using formal and informal assessment strategies (73.33%) and using assessment as an integral part of teaching and learning (77.33%).

However, these results do not indicate that our teacher candidates are not strong in these areas, but rather that they were not rated as highly as the other areas.  Still, a clear majority of cooperating teachers rated our teacher candidates highly in these areas.   

1.d.  Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards
As indicated above, the data strongly indicates that our teacher candidates meet standards.  The fact that a clear majority of respondents rated our teacher candidates, our university supervisors, and our program highly in virtually all areas on the questionnaire speaks to the effectiveness of our program in preparing our teacher candidates for teaching in the field of English language arts. The strength of our teacher candidates in the areas of diversity and communication highlight the breadth of what our candidates have learned in the program.  The relative weak areas of assessment, with a majority of respondents still rating candidates, the program, and university supervisors as being strong, underscores the overall strength of our program.  The strong ratings provided by the Cooperating Teacher Questionnaires provides credible evidence that our teacher candidates have met the target NCTE/NCATE standards and ISBE English Language Arts standards.  Unfortunately, the way we currently administer our Cooperating Teacher Questionnaires, we are not able to separate the questionnaires completed by respondents who worked with undergraduate and graduate teacher candidates.  We are currently working on ways to administer the questionnaires so that we can separate them by respondents who worked with undergraduate or graduate teacher candidates. 
2. & 3.  Attachment of assessment documentation, including: (a) the assessment tool, including instructions to candidates about the assigned task (excludes State assessments); (b) scoring guides or criteria used to score candidates’ responses on the assessment.
See below for the Cooperating Teacher Questionnaire (Assessment #2 for ENGL 485) which contains the assessment tool which contains instruction for the cooperating teachers (respondents).  The scoring guides are not attached because scoring this instrument involves a very straight forward tabulation of the responses to each item on the scales for each question.  When appropriate we total “Strongly agree” and “Agree,” as well as other scale ratings, and then figure the total percentage over the three year period of time for the assessment.  What we regard as most important with the data gathered from this questionnaire are the trends over time of strengths and weaknesses.  We use the results to make adjustments and improvements in the program.       

Assessment #5

Northern Illinois University
Department of English

Cooperating Teacher Questionnaire, ______________(semester and year)

The following questionnaire was designed to provide the English department at NIU with information useful in assessing its teacher certification program.  Please complete the questionnaire by marking your responses on the scantron with a No. 2 pencil.  Return both the questionnaire and the scantron in the enclosed post-paid envelope to Judith Pokorny, Department of English, Northern Illinois University, DeKalb, IL 60115, by May 31, 2007.

Please indicate your level of agreement or disagreement with the following statements regarding the proficiency of this student teacher: choose “A” for strongly agree; choose “B” for agree; “C” for minimally agree; “D” for disagree; and “E” if not applicable.
Content Knowledge:

Basic English Grammar        A                       B                   C                      D                     E




1. knows            strongly agree         agree         min. agree         disagree         not applicable


2. can teach
strongly agree         agree         min. agree         disagree         not applicable

Literature



                                 

Works of literature in a number of genres and periods





3. knows
strongly agree         agree         min. agree         disagree         not applicable

4. can teach
strongly agree         agree         min. agree         disagree         not applicable

The historical and cultural contexts of texts





5. knows
strongly agree         agree         min. agree         disagree        not applicable

6. can teach
strongly agree         agree         min. agree         disagree        not applicable

Critical approaches to literature





7. knows
strongly agree         agree         min. agree         disagree         not applicable

8. can teach
strongly agree         agree         min. agree         disagree         not applicable

Reading

The ability to read critically a broad and culturally diverse range of texts, both familiar and new.


9.   has
strongly agree         agree         min. agree         disagree         not applicable

10. can teach
strongly agree         agree         min. agree         disagree         not applicable

Research skills





11. has

strongly agree         agree         min. agree         disagree         not applicable

12. can teach
strongly agree         agree         min. agree         disagree         not applicable
Writing

The ability to write in a variety of genres





13. has

strongly agree         agree         min. agree         disagree         not applicable

14. can teach
strongly agree         agree         min. agree         disagree         not applicable

The ability to edit writing in accordance with formal standards




15. has

strongly agree         agree         min. agree         disagree         not applicable

16. can teach
strongly agree         agree         min. agree         disagree         not applicable

17. Overall, the student understands the central concepts, methods of inquiry, and structures of the  discipline and creates learning experiences that make the content meaningful to all students.

             strongly agree         agree         min. agree         disagree         not applicable                                                                                              

Human Development and Learning:

18. Understands how individuals grow, develop, and learn and provides learning opportunities that support the intellectual, social, and personal development of all students.

                                    A                      B                    C                     D                       E
strongly agree         agree         min. agree         disagree         not applicable

19. Helps students develop lifelong habits of critical thinking and judgment.




strongly agree         agree         min. agree         disagree         not applicable

Diversity:

20. Understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

strongly agree         agree         min. agree         disagree         not applicable

21. Demonstrates a respect for the worth and contributions of all learners.



strongly agree         agree         min. agree         disagree         not applicable

22. Shows respect for and an understanding of diversity across cultures, ethnic groups, geographic regions, and social roles.

strongly agree         agree         min. agree         disagree         not applicable

Planning for Instruction:

23. Understands instructional planning and designs instruction based upon knowledge of the discipline, students, the community, and curriculum goals.

strongly agree         agree         min. agree         disagree         not applicable

24. Sequences instruction within lessons and within wider curricular units to help students see connections between concepts and activities.

strongly agree         agree         min. agree         disagree         not applicable

25. Establishes expectations for student learning.





strongly agree         agree         min. agree         disagree         not applicable

26. Makes use of relevant theory and research in his or her teaching.





strongly agree         agree         min. agree         disagree         not applicable

27. Examines, evaluates, and selects resources that support the teaching of English language arts.


strongly agree         agree         min. agree         disagree         not applicable

Learning Environment:

28. Uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

                           strongly agree         agree         min. agree         disagree         not applicable

29. Promotes effective whole class, small group, and individual learning.




                                    A                      B                    C                     D                       E
strongly agree         agree         min. agree         disagree         not applicable

30. Maintains adequate classroom control.

strongly agree         agree         min. agree         disagree         not applicable
Instructional Delivery:

31. Understands and uses a variety of instructional strategies to encourage students development of critical thinking, problem solving, and performance skills.

strongly agree         agree         min. agree        disagree         not applicable

32. Develops interdisciplinary teaching strategies and materials.




strongly agree         agree         min. agree         disagree         not applicable

33. Knows how and when to use technology and print or nonprint media in instruction.


strongly agree         agree         min. agree         disagree         not applicable

34. Displays a professional presence in the classroom.





strongly agree         agree         min. agree         disagree         not applicable

Communication:

35. Uses knowledge of effective written, verbal, nonverbal, and visual communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

strongly agree         agree         min. agree         disagree         not applicable

36. Engages students in discussion for the purposes of interpreting and evaluating ideas.


strongly agree         agree         min. agree         disagree         not applicable

37. Uses instruction that promotes understanding of varied uses and purposes for language in communication.

strongly agree         agree         min. agree         disagree         not applicable

38. Speaks clearly and articulately.





strongly agree         agree         min. agree         disagree         not applicable

Assessment:

39. Understands various formal and informal assessment strategies and uses them to support the continuous development of all students.

strongly agree         agree         min. agree         disagree         not applicable

40. Uses assessment as an integral part of instruction and learning.




strongly agree         agree         min. agree         disagree         not applicable
Collaborative Relationships:

41. Understands the role of the school community in education and develops and maintains collaborative relationships with colleagues.

                                    A                      B                    C                     D                       E
strongly agree         agree         min. agree         disagree         not applicable

42. Understands the role of the wider community in education and develops and maintains collaborative relationships with parents/guardians and the community to support student learning and well being.

strongly agree         agree         min. agree        disagree         not applicable

Reflection and Professional Growth:

43. Engages in reflective practice, continually evaluating how choices and actions affect students, parents, and other professionals in the learning community.

strongly agree         agree         min. agree         disagree         not applicable

44. Pursues continued professional growth and collaboration with colleagues.



strongly agree         agree         min. agree         disagree         not applicable

Professional Conduct:

45. Understands education as a profession, maintains standards of professional conduct, and provides leadership to improve student learning and well being.

strongly agree         agree         min. agree         disagree         not applicable

Student Teaching Assignments:

46.  Had the opportunity to teach students of diverse racial and ethnic groups.

strongly agree         agree         min. agree         disagree         not applicable

47.  Had the opportunity to teach students of diverse socio economic groups.

strongly agree         agree         min. agree         disagree         not applicable

48. Had the opportunity to teach students of varying levels of ability.

strongly agree         agree         min. agree         disagree         not applicable

49.  Had the opportunity to teach students with special needs.

strongly agree         agree         min. agree         disagree         not applicable
The University Supervisor:

50.  Clarified the specifics of the student teaching assignment.

strongly agree         agree         min. agree         disagree         not applicable

51. Scheduled regular observations of the student teacher’s classes.

                          strongly agree         agree         min. agree         disagree         not applicable

52. Offered clear and specific constructive feedback to the student teacher.

                                    A                      B                    C                     D                       E
strongly agree         agree         min. agree         disagree         not applicable

53. Was available for phone or e-mail consultation.

strongly agree         agree         min. agree         disagree         not applicable

54. Inquired regularly about the student teacher’s progress.

strongly agree         agree         min. agree         disagree         not applicable

55. Displayed a professional attitude toward the student teacher, the co-operating teacher and the school 

       community.     

strongly agree         agree         min. agree         disagree         not applicable
Please add any specific or overall evaluative comments you care to make.

Please take a few minutes to answer the following questions about yourself:

How long have you been teaching?
_____________

Have you completed an undergraduate degree in English?
____________

Have you completed a graduate degree in English?
____________

How many times have you served as a cooperating teacher? ________

How many of your student teachers were from NIU? __________

Would you be willing to work with another student teacher from NIU’s Department of English? _________

THANK YOU.
4.  a table with the aggregated results of the assessment for the most recent three years 
See Table 4.5 for a summary of candidate data derived from the assessment.

	Table 4.5 Cooperating Teacher Questionnaire—Questions focusing on ISBE standards 19-21, 24-25--Undergraduate and Graduate Teacher Candidates
	                 Fall 2005
	Spring 2006
	Fall 2006
	Spring 2007  
	                Fall 2007
	Spring 2008  
	                           Totals &

Total %

	Number of Cooperating Teacher questionnaires sent/returned and return rate
	19/13

73.68%
	27/16

59.25%          
	19/14

73.68%         
	15/8

53.33%          
	   28/16

57.14%


	12/8

66.66%
	122/75

61.00%

	#20 Diversity:  Understands how students differ in their approaches to learning and creates instructional opportunity that are adapted to diverse learners-—Strongly agree/Agree--number of response out of total
	9/13
	11/16
	   12/14
	6/8
	14/16
	6/8
	58/75

77.33%

	#21 Diversity:  Demonstrates a respect for the worth and contributions of all learners—Strongly agree/Agree--number of responses out of total 
	12/13
	15/16
	  14/14  
	6/8
	14/16
	8/8
	69/75

92.00%

	#22 Diversity:  Shows respect for and understanding of diversity across cultures, ethnic groups, geographic regions, and social roles—Strongly agree/Agree--number of responses out of total
	12/13
	15/16
	   13/14
	    8/8                          
	   15/16 

                      
	     8/8                          
	   71/75

94.66% 

                      

	#35 Communication:  Uses knowledge of effective written, verbal, nonverbal, and visual communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom—Strongly agree/Agree--number of responses out of total
	11/13
	15/16
	   12/14
	      5/8                         
	   13/16 

                      
	     6/8                          
	   59/75

78.66% 

                      

	#36 Communication:  Engages students in discussion for the purposes of interpreting and evaluating ideas—Strongly agree/Agree--number of responses out of total
	12/13
	15/16
	   11/14
	      5/8                        
	   15/16 

                      
	      8/8                         
	   66/75

88.00% 

                      

	#37 Communication:  Uses instruction that promotes understanding of varied uses and purposes for language in communication--Strongly agree/Agree--number of responses out of total
	10/13
	8/8
	   11/14
	      4/8                         
	   14/16 

                      
	     8/8                          
	   59/75

78.66% 

                      

	#38 Communication:  Speaks clearly and articulately—Strongly agree/Agree--number of responses out of total
	12/13
	15/16
	   13/14
	     6/8                           
	   10/16 

                      
	      5/8                         
	   61/75

81.33% 

                      

	#39 Assessment:  Understands various formal and informal assessment strategies and uses them to support the continuous development of all students—Strongly agree/Agree--number of responses out of total
	11/13


	14/16
	   9/14
	     6/8                          
	   10/16 

                      
	      5/8                         
	   55/75

73.33% 

                      

	#40 Assessment:  Uses assessment as an integral part of instruction and learning—Strongly agree/Agree--number of responses out of total
	10/13
	14/16
	   9/14
	      6/8                         
	   9/16

                      
	      7/8                         
	   55/75

73.33% 

                      


