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Addenda Report

SECTION I:
CONTEXTUAL
I.A.  PROGRAM OVERVIEW

1. Name of program, level(s) of preparation (check all that apply), and name of degree, if applicable. 

	Name of Program
	Undergraduate
	Post Bac
	Graduate
	Post Graduate
	Alternative
	Degree

	Early Childhood Education
	
	
	X
	
	
	M.S.Ed.


2. Identify the specific Illinois certificate, and if applicable, endorsement(s) and/or designation(s).

	Name/Type of Illinois Certificate 
	Endorsement(s) – 

if applicable
	Designation(s) – 

if applicable

	Type 04, Early Childhood
	N/A
	N/A

	Optional

	
	Preschool Special Education Approval


3. Name the specific Illinois standards, and if applicable, professional/national standards addressed by this program. 

	Specialized Professional Associations (SPAs) or

Specialized Accrediting Organization (SAO)
	List Illinois Standard(s) addressed by program

	National Association for the Education of Young Children
	Early Childhood Education: Standards 2-7, Content-Areas Standard 13, Communication


I.B.  PROGRAM DESCRIPTION

1. Complete the “Course of Study” chart.

List the required courses in the order of required completion; the State standards to be addressed (see page 4); if applicable, check field experiences or clinical practice box (student teaching/internship); and hours of credit.

Course Of Study for Addenda

(Required of NCATE-affiliated Institutions – See Page 4 for State Standards)

List in sequential order (if required)

	Number and Name of Course
	Standards to be addressed within course
	Field Experience

(check if applicable)
	Clinical Practice

(check if applicable)
	Semester or Quarter Hours

(underline as appropriate)
	List 2 Activities or 2 Assessments or 1 of each

(no more than 2 for all listed)

	Example:

EDU 354 Mathematics for the Young Child 
	Early Childhood Standard 3 – Curriculum: Mathematics 
	X
	
	4
	Exemplar Activity #1:

At the completion of the required method courses, the candidates will have prepared a unit of study demonstrating mastery of the standards.

	TLEC 500—Analysis of Instruction: Early 

Childhood Education

TLEC 504—Developmentally Appropriate Practice

 in the Primary Classroom

TLEC 535—Family and School Partnerships for 

Academic Success

EPS 506—Seminar in Child Behavior

TLEC 510—The American Preschool Movement, or

TLEC 511—Comparative/International Early

 Childhood Education

TLEC 521—Educational Diagnosis/Assessment

 of Preschool Exceptional Children                  

TLEC 598—Master’s Cumulative Project

TLEC 530—Language Arts in Early Childhood 

Education

TLEC 531—Social Learning in Early Childhood

 Education

TLEE 531—Young Children’s Exploration of the 

Physical World

LTRE 516—Emerging Literacy Development

LTLA 537 – Acquisition of Spoken and Written 

Language

TLEC 586—Internship

 (Clinical Experiences: Infant/Toddler; 

Pre-Kindergarten; Primary)


	Early Childhood Standard 2 – Curriculum: English Language Arts

Early Childhood Standard 3 – Curriculum: Mathematics

Early Childhood Standard 4 – Curriculum: Science

Early Childhood Standard 5 – Curriculum: Social Science

Early Childhood Standard 6 -  Curriculum: Physical Development and Health

Early Childhood Standard 7 – Curriculum: Fine Arts


	X
	
	3
	Assessment #1
Candidates construct exhibits for the portfolio throughout their program and are encouraged to reflect on ways in which their course assignments fulfill the NAEYCE Professional Standards which provide the framework for the portfolio. Illinois Early Childhood Content Standards are incorporated into NAEYC Standard 4c (See portfolio rubric below).


	TLEC 500—Analysis of Instruction: Early 

Childhood Education

TLEC 504—Developmentally Appropriate Practice

 in the Primary Classroom

TLEC 530—Language Arts in Early Childhood 

Education

TLEC 531—Social Learning in Early Childhood

 Education

TLEE 531—Young Children’s Exploration of the 

Physical World

LTRE 516—Emerging Literacy Development


	Early Childhood Standard 2 – Curriculum: English Language Arts

Early Childhood Standard 3 – Curriculum: Mathematics

Early Childhood Standard 4 – Curriculum: Science
Early Childhood Standard 5 – Curriculum: Social Science

Early Childhood Standard 6 -  Curriculum: Physical Development and Health

Early Childhood Standard 7 – Curriculum: Fine Arts

Early Childhood Standard 13 

Communication


	X
	
	
	Assessment #2

Candidates work in teams and individually to develop curriculum plans that integrate subject areas, usually including a design for educational environment, a plan for appropriate and meaningful assessment, and engaging and active learning experiences for young children. 

	TLEC 500—Analysis of Instruction: Early 

Childhood Education

TLEC 504—Developmentally Appropriate Practice

 in the Primary Classroom

EPS 506—Seminar in Child Behavior

LTRE 516—Emerging Literacy Development


	-
Early Childhood Standard 2 – Curriculum: English Language Arts

Early Childhood Standard 5 – Curriculum: English Social Science

Early Childhood Standard 7 – Curriculum: English Fine Arts

	X
	
	
	Assessment #3
Candidates select exhibits for the Standard One section of the portfolio to provide evidence of their content knowledge and skill in fostering the development of all children by creating rich environments that are developmentally and culturally appropriate and supportive.



	TLEC 485 A & B Student Teaching (Preschool and Primary)
	Early Childhood Standard 13 

Communication
	
	X
	12
	Assessment #4
Candidates performance is assessed by supervisors and cooperating teachers in a number of key areas. Those items specifically related to communication are included in the next section.




2. Provide a brief description of each course (expanded catalog description).

	Example: 

EDU 354  Mathematics for the Young Child






4 Semester Hours

A study of theories, methods, and materials that are used to teach mathematics at the pre-school level through primary grades.  This course addresses the Illinois Early Childhood Education Content-Area Standard 3 – Curriculum: Mathematics.  

Field Experience – 12 hours (6 hours at the preschool level and 6 hours in the primary grades)



	TLEC 485A - Student Teaching in Preschool-Kindergarten 



Student teaching for one-half semester or one entire semester in early childhood programs for children 3 years through kindergarten. Assignments to be arranged with the department. S/U grading. See "Teacher Certification Requirements." 

Prerequisites & Notes 
PRQ: TLEC 382. 

Credits: 3-12 


	TLEC 485B - Student Teaching in Primary 

 



Student teaching for one-half semester or one entire semester in early childhood programs for children 6-8 years or in first, second, or third grades. Assignments to be arranged with the department. S/U grading. See "Teacher Certification Requirements." 

Prerequisites & Notes 
PRQ: TLEC 382. 

Credits: 3-12 


	TLEC 500 - Analysis of Instruction in Early Childhood Education

 HYPERLINK "" \t "_new" 


Study of learning continuity in early years. 

Credits: 3 


	TLEC 504 - Developmentally Appropriate Practice in the Primary Classroom

 HYPERLINK "" \t "_new" 


Existing and emerging theory and practice with focus on direct, active involvement of learners in developing the educational environment, outcomes, and formative assessment. Examination of procedures for planning, organizing, implementing, and assessing learning, curriculum, and materials for children in developmentally appropriate primary grade classrooms. 

Credits: 3 




	TLEC 510 - Preschool Movement in the United States 



Study of the development of the American preschool movement. 

Credits: 3 


	
TLEC 511 - Comparative/International Early Childhood Education

 HYPERLINK "" \t "_new" 


Cross-cultural, multidisciplinary approach to the study of both formal and informal education of young children. Emphasis on content and context of learning in early childhood across cultures. 

Credits: 3 


	TLEC 521 - Educational Diagnosis and Assessment of Young Children with Special Needs

 HYPERLINK "" \t "_new" 


Special diagnostic procedures appropriate for young children with special needs. Emphasis on screening and assessment of special conditions with respect to developmentally appropriate curriculum and on providing recommendations for procedures. 

Prerequisites & Notes 
PRQ: Consent of department. 

Credits: 3 


	TLEC 530 - Language Arts in Early Childhood Education 



Focus on language arts and associated experiences as an integral part of the young child's growth and development. 

Credits: 3 


  

	TLEC 531 - Social Learning in Early Childhood Education 


Principles and procedures in the development of social experiences, with focus on social learning for the young child and emphasis on child growth and development, democratic values and processes, and common life problems. 

Credits: 3 


	TLEC 535 - Family and School Partnerships for Academic Success 

 



Emphasis on continuous family-school teamwork efforts. Attention given to family background and social context. Effective parent-school programs/models and current research underscoring the dynamic interaction between families and schools on the academic success of prekindergarten through grade 8 students. 

Credits: 3 


	TLEC 587 - Teaching Practicum in Early Childhood Education 

Designed for actively engaged teachers interested in improving teaching skills. Clinical work with guidance of experienced professionals and consultants in teacher education. Experiences arranged to meet needs, concerns, and interests of each individual. May be repeated to a maximum of 6 semester hours. Does not fulfill student teaching requirement. 

Prerequisites & Notes 
PRQ: TLEC 560 and consent of department. 

Credits: 1-6 


	TLEC 598 - Master's Project 



Culminating experience. Enrollment by special arrangement with student's adviser. 

Prerequisites & Notes 
PRQ: Successful completion of all education foundation courses and early childhood core courses. 

Credits: 3 


	LTRE 516 - Emerging Literacy Development 



Emphasis on children's developing literacy. Assessment techniques and organizational approaches to literacy instruction across the preschool and primary years. 

Credits: 3 


	TLEE 531 - Young Children's Exploration of the Physical World

 HYPERLINK "" \t "_new" 


Focus on quantitative and science learnings of the young child. 

Credits: 3 


	LTLA 537 - Acquisition of Spoken and Written Language

 HYPERLINK "" \t "_new" 


Study of language development in young children (ages 0-8). Includes indepth treatment of theories in developmental psycholinguistics. Emphases on parallels between oral development and literacy acquisition and on consequent preschool and elementary school teaching strategies. 

Credits: 3 


	] 

EPS 506 - Theories and Research in Child Behavior and Development 

Analysis of theory and research concerning the nature of child development and the implications of such for classroom teachers and other professionals who work with childhood populations. 

Credits: 3 


SECTION II – EXEMPLAR ACTIVITIES/ASSESSMENTS
SECTION II.B  EXEMPLAR ACTIVITIES/ASSESSMENTS 

For each exemplar activity and/or assessment listed on the “Course of Study for Addenda Table, include the following information.  

1. Narrative including the following:

a. Describe the exemplar activity and/or assessment and its use in the program.

b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the exemplar activity and/or assessment.

c. Briefly summarize the findings based on data.

d. Provide a discussion of how the exemplar activity and/or assessment data demonstrate candidates’ mastery of the identified standards.
2. The exemplar activity and/or assessment, including the instructions to candidates about the assigned task (excludes State assessments);

3. Scoring guides or criteria used to score candidates’ responses on the exemplar activity and/or assessment; and

4. A table with the aggregated results of the exemplar activity and/or assessment for the most recent three years.  Programs that report newly developed exemplar activities and/or assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific exemplar activity and/or assessment.
Assessment #1

hide properties 

Description: 

Use this rubric to self-assess, preview the portfolio before presentation, and for final assessment. 

Document Type: 

Assessment 

1. Narrative

The professional portfolio (culminating project) provides a focus for the assessment of candidates in the masters program. Candidates construct exhibits for the portfolio throughout their program and are encouraged to reflect on ways in which their course assignments fulfill the NAEYC Professional Standards which provide the framework for the portfolio. Because candidates select appropriate exhibits for each standard and provide a description of how the exhibit meets the standard, they are obliged to reflect more deeply on connections between their courses, the standards, and professional practice. 

For those candidates seeking initial certification, the portfolio demonstrates competence in the following Illinois State Teaching Standards for Early Childhood:
Early Childhood Standard 2 – Curriculum: English Language Arts

Early Childhood Standard 3 – Curriculum: Mathematics

Early Childhood Standard 4 – Curriculum: Science

Early Childhood Standard 5 – Curriculum: English Social Science

Early Childhood Standard 6 - Curriculum: Physical Development and Health

Early Childhood Standard 7 – Curriculum: English Fine Arts

Early Childhood Standard 13 – Communication

Candidates use this instrument to gauge their progress toward completion of the final project. At the preview level, faculty uses the assessment to provide guidance for the candidate in the further development of the portfolio. At the final level, the program faculty uses the assessment to determine satisfactory/unsatisfactory performance. In addition, in accordance with Illinois standards, the appropriate use of technology is streamed through all coursework and clinical practice. Particular emphasis is placed on use of technology for documentation of children’s learning, presentation, and professional productivity. The culminating project, a cumulative professional portfolio, is constructed online using LiveText interactive technology. Results of program assessment are reported to the unit on an annual basis. Coherence of the NIU Conceptual Framework, Illinois State Teaching Standards for Early Childhood, and NAEYC standards streamlines the assessment and reporting process in the Early Childhood Studies program

The Early Childhood Education faculty in the Department of Teaching and Learning have been fundamentally responsible to compile and review assessment data from the Early Childhood Masters program. There have been fairly significant shifts in faculty composition since the last NCATE review. The size of the faculty has increased from two to four with some turnover. Current faculty members, with their semesters of arrival, include Dr. Moses Mutuku (fall 2000), Dr. Maylan Dunn-Kenney (fall 2001), Dr. Myoungwhon Jung (fall 2007), and Dr. Samara Madrid (fall 2007). Because of turnover and expansion of faculty, the review of assessment data has been fluid and few program adjustments have been implemented. Despite the faculty changes, a system of portfolio assessment has been in place for five years and has been refined considerably in that time. Regular reports to the unit have also been compiled and reviewed. Faculty members have also met on a regular basis and have discussed candidate concerns, looking for patterns in candidate performance. The concerns emerging from these discussions were proficiency with technology (especially for older candidates), pacing and sequencing of the program, and appropriate activities for clinical/field experiences. 

2. Activity

A portfolio template is provided on LiveText, which all candidates are required to purchase. That template is based on the Professional Teaching Standards of the National Association for the Education of Young Children. Candidates are encouraged to save course projects into their LiveText account and reflect on the ways in which each project develops their growing competence in each standard. While suggestions for placement of projects into the portfolio are given, the candidate makes the decision based on reflection about professional strengths and areas of development. 
3. Scoring
	Masters Portfolio Rubric 

	
	Far Exceeds (5 pts) 
	Exceeds (4 pts) 
	Meets (3 pts) 
	Does Not Meet Expectations 

	NAEYC2001-INI-1
	Evidence that candidate uses current knowledge of child development to create rich learning environments that meet multiple developmental needs within a group of children 
	Evidence that the candidate uses current knowledge of child development to create rich learning environments that are developmentally appropriate for typically developing children of a particular age level
	Evidence that candidate uses current knowledge of child development to modify learning environments to meet children's developmental needs
	No evidence of the application of child development knowledge in the creation of appropriate learning environments

	NAEYC2001-INI-2
	Evidence of extensive respectful and productive collaboration with diverse families
	Evidence of respectful collaboration with diverse families
	Evidence of positive and respectful communication with families
	No evidence of productive, respectful communication or collaboration with families

	NAEYC2001-INI-3
	Evidence that the candidate can assess children's development and learning using a complex, ongoing assessment plan
	Evidence that the candidate can create complex assessment profiles of individual children
	Evidence that candidate can select an appropriate assessment tool and conduct accurate assessment of children
	No evidence of the candidate's ability to assess children's learning and developpment

	NAEYC2001-INI-4a
	Evidence that the candidate utilizes the funds of knowledge in children's families to develop rich classroom learning experiences
	Evidence that the candidate creates curriculum that builds on the child's development and learning within the family
	Evidence that the candidate creates communication opportunities with families about children's learning 
	No evidence of collaboration or communication with families in the fostering of children's learning and development

	NAEYC2001-INI-4b.
	Evidence that the candidates uses a wide variety of developmentally effective approaches, routinely assessing the effectiveness of particular approaches for various purposes
	Evidence that the candidate uses a wide variety of developmentally effective approaches in planning rich, emergent curriculum
	Evidence that the candidate uses a wide variety of developmentally effective approaches in creating integrated curriculum plans
	No evidence that the candidate can utilize developmentally effective approaches in planning appropriate curriculum

	NAEYC2001-INI-4c.
	Evidence of ability to create rigorous and meaningful curriculum in mathematics, language and literacy, science, social education, music, art, physical education
	Evidence of the candidate's ability to create curriculum integrating content knowledge in language and literacy, mathematics, science, social studies, art, music and physical education
	Evidence that the candidate can create meaningful curriculum integrating at least four of the following: language and literacy, mathematics, science, social studies, art, music, and physical education
	No evidence of the candidate's ability to integrate meaningful content into curriculum plans

	NAEYC2001-INI-4d
	Candidate demonstrates the ability to create rich, coherent emergent curriculum that builds on children's prior knowledge (both in and out of school), appeals to the interests of the children with whom they work, and fosters attainment of important learning goals.
	Candidate demonstrates the ability to create emergent curriculum based on children's interests while furthering progress toward learning goals.
	Candidate demonstrates the ability to create curriculum that appeals to children's curiosity while furthering progress toward learning goals.
	Candidate fails to demonstate the ability to develop curriculum based on children's interests or does not tie interesting content to learning goals.

	NAEYC2001-INI-5
	Candidate demonstrates initiative in pursuing development opportunities, a history of engagement in collegial activity and organizations, and consistent reflection to improve his or her practice.
	Candidate demonstrates a willingness to engage in reflection, collegial activity, and ongoing professional development.
	Candidate consistently reflects on his or her practice and cooperates well with colleagues when called to do so.
	Candidate fails to demonstrate consistent reflection or history of cooperative activity with colleagues.

	NAEYC2002-ADV-2.4
	Candidate demonstrates the ability to pursue a topic of professional interest in depth, synthesize the available literature, draw conclusions, and report results in APA format.
	Candidate demonstrates the ability to pursue a topic in a scholarly way, draw appropriate conclusions for practice, and report findings in APA style.
	Candidate demonstrates the ability to pursue a professional question in a scholarly way and draw appropriate conclusions for practice.
	Candidate fails to demonstrate the ability to use the scholarly literature to solve problems encountered in practice or posed in coursework.


Standards

	NAEYC2001-INI.1 
	STANDARD: PROMOTING CHILD DEVELOPMENT AND LEARNING -- Candidates use their understanding of young children's characteristics and needs, and of multiple interacting influences on children's development and learning, to create environments that are healthy, respectful, supportive, and challenging for all children.

	NAEYC2001-INI.2 
	STANDARD: BUILDING FAMILY AND COMMUNITY RELATIONSHIPS -- Candidates know about, understand, and value the importance and complex characteristics of children's families and communities. They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their children's development and learning.

	NAEYC2001-INI.3 
	STANDARD: OBSERVING, DOCUMENTING, AND ASSESSING TO SUPPORT YOUNG CHILDREN AND FAMILIES -- Candidates know about and understand the goals, benefits, and uses of assessment. They know about and use systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to positively influence children's development and learning.

	NAEYC2001-INI.4a 
	SUB-STANDARD: CONNECTING WITH CHILDREN AND FAMILIES -- Candidates know, understand, and use positive relationships and supportive interactions as the foundation for their work with young children.

	NAEYC2001-INI.4b. 
	SUB-STANDARD: USING DEVELOPMENTALLY EFFECTIVE APPROACHES -- Candidates know, understand, and use a wide array of effective approaches, strategies, and tools to positively influence young children's development and learning.

	NAEYC2001-INI.4c. 
	SUB-STANDARD: UNDERSTANDING CONTENT KNOWLEDGE IN EARLY EDUCATION -- Candidates understand the importance of each content area in young children's learning. They know the essential concepts, inquiry tools, and structure of content areas including academic subjects and can identify resources to deepen their understanding.

	NAEYC2001-INI.4d 
	SUB-STANDARD: BUILDING MEANINGFUL CURRICULUM -- Candidates use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum that promotes comprehensive developmental and learning outcomes for all young children.

	NAEYC2001-INI.5 
	STANDARD: BECOMING A PROFESSIONAL -- Candidates identify and conduct themselves as members of the early childhood profession. They know and use ethical guidelines and other professional standards related to early childhood practice. They are continuous, collaborative learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources. They are informed advocates for sound educational practices and policies.

	NAEYC2002-ADV.2.4 
	> Mastery of Relevant Theory and Research Advanced program candidates demonstrate in-depth, critical knowledge of the theory and research relevant to the professional role(s) and focus area(s) emphasized in the program. For example, candidates preparing for work in Head Start have in-depth understanding of current research about the effectiveness of Head Start and other interventions and about the gaps in current knowledge. All candidates, regardless of specialization, apply critical perspectives as they read and evaluate scholarly writing and research in their field.


4. Data Table
	Masters Portfolio Rubric 

	
	Far Exceeds (5 pts) 
	Exceeds (4 pts) 
	Meets (3 pts) 
	Does Not Meet Expectations 

	GrowthSt1 (2, 15%)
NAEYC2001-INI-1
	Evidence that candidate uses current knowledge of child development to create rich learning environments that meet multiple developmental needs within a group of children 
	Evidence that the candidate uses current knowledge of child development to create rich learning environments that are developmentally appropriate for typically developing children of a particular age level
	Evidence that candidate uses current knowledge of child development to modify learning environments to meet children's developmental needs
	No evidence of the application of child development knowledge in the creation of appropriate learning environments

	GrowthSt2 (2, 15%)
NAEYC2001-INI-2
	Evidence of extensive respectful and productive collaboration with diverse families
	Evidence of respectful collaboration with diverse families
	Evidence of positive and respectful communication with families
	No evidence of productive, respectful communication or collaboration with families

	GrowthSt3 (2, 15%)
NAEYC2001-INI-3
	Evidence that the candidate can assess children's development and learning using a complex, ongoing assessment plan
	Evidence that the candidate can create complex assessment profiles of individual children
	Evidence that candidate can select an appropriate assessment tool and conduct accurate assessment of children
	No evidence of the candidate's ability to assess children's learning and development

	GrowthSt4a (1, 7%)
NAEYC2001-INI-4a
	Evidence that the candidate utilizes the funds of knowledge in children's families to develop rich classroom learning experiences
	Evidence that the candidate creates curriculum that builds on the child's development and learning within the family
	Evidence that the candidate creates communication opportunities with families about children's learning 
	No evidence of collaboration or communication with families in the fostering of children's learning and development

	GrowthSt4b (1, 7%)
NAEYC2001-INI-4b.
	Evidence that the candidates uses a wide variety of developmentally effective approaches, routinely assessing the effectiveness of particular approaches for various purposes
	Evidence that the candidate uses a wide variety of developmentally effective approaches in planning rich, emergent curriculum
	Evidence that the candidate uses a wide variety of developmentally effective approaches in creating integrated curriculum plans
	No evidence that the candidate can utilize developmentally effective approaches in planning appropriate curriculum

	GrowthSt4c (1, 7%)
NAEYC2001-INI-4c.
	Evidence of ability to create rigorous and meaningful curriculum in mathematics, language and literacy, science, social education, music, art, physical education
	Evidence of the candidate's ability to create curriculum integrating content knowledge in language and literacy, mathematics, science, social studies, art, music and physical education
	Evidence that the candidate can create meaningful curriculum integrating at least four of the following: language and literacy, mathematics, science, social studies, art, music, and physical education
	No evidence of the candidate's ability to integrate meaningful content into curriculum plans

	GrowthSt4d (1, 7%)
NAEYC2001-INI-4d
	Candidate demonstrates the ability to create rich, coherent emergent curriculum that builds on children's prior knowledge (both in and out of school), appeals to the interests of the children with whom they work, and fosters attainment of important learning goals.
	Candidate demonstrates the ability to create emergent curriculum based on children's interests while furthering progress toward learning goals.
	Candidate demonstrates the ability to create curriculum that appeals to children's curiosity while furthering progress toward learning goals.
	Candidate fails to demonstate the ability to develop curriculum based on children's interests or does not tie interesting content to learning goals.

	GrowthSt5 (2, 15%)
NAEYC2001-INI-5
	Candidate demonstrates initiative in pursuing development opportunities, a history of engagement in collegial activity and organizations, and consistent reflection to improve his or her practice.
	Candidate demonstrates a willingness to engage in reflection, collegial activity, and ongoing professional development.
	Candidate consistently reflects on his or her practice and cooperates well with colleagues when called to do so.
	Candidate fails to demonstrate consistent reflection or history of cooperative activity with colleagues.

	UseOfResearchLiterature (1, 7%)
NAEYC2002-ADV-2.4
	Candidate demonstrates the ability to pursue a topic of professional interest in depth, synthesize the available literature, draw conclusions, and report results in APA format.
	Candidate demonstrates the ability to pursue a topic in a scholarly way, draw appropriate conclusions for practice, and report findings in APA style.
	Candidate demonstrates the ability to pursue a professional question in a scholarly way and draw appropriate conclusions for practice.
	Candidate fails to demonstrate the ability to use the scholarly literature to solve problems encountered in practice or posed in coursework.


4. Data Table

	
	Far Exceeds 
	Exceeds 
	Meets 
	Does Not Meet Expectations 

	
	05-06
	06-07
	07-08
	05-06
	06-07
	07-08
	05-06
	06-07
	07-08
	05-06
	06-07
	07-08

	GrowthSt1 (2, 15%)
NAEYC2001-INI-1
	2
	12
	8
	4
	9
	8
	13
	23
	10
	1
	1
	0

	GrowthSt2 (2, 15%)
NAEYC2001-INI-2
	1
	5
	7
	6
	16
	13
	13
	24
	6
	0
	0
	0

	GrowthSt3 (2, 15%)
NAEYC2001-INI-3
	2
	3
	9
	13
	30
	15
	5
	12
	2
	0
	0
	0

	GrowthSt4a (1, 7%)
NAEYC2001-INI-4a
	1
	1
	4
	6
	14
	7
	13
	26
	15
	0
	4
	0

	GrowthSt4b (1, 7%)
NAEYC2001-INI-4b.
	1
	3
	5
	4
	8
	7
	15
	33
	14
	0
	1
	0

	GrowthSt4c (1, 7%)
NAEYC2001-INI-4c.
	1
	2
	4
	5
	13
	5
	13
	29
	17
	1
	1
	0

	GrowthSt4d (1, 7%)
NAEYC2001-INI-4d
	0
	6
	4
	2
	9
	7
	17
	29
	15
	1
	1
	0

	GrowthSt5 (2, 15%)
NAEYC2001-INI-5
	5
	9
	7
	8
	19
	17
	7
	16
	2
	0
	1
	0

	UseOfResearchLiterature (1, 7%)
NAEYC2002-ADV-2.4
	4
	7
	7
	4
	14
	15
	11
	23
	8
	1
	1
	0


Assessment #2
1. Narrative 

Candidates work in teams and individually to develop curriculum plans that integrate subject areas, usually including a design for educational environment, a plan for appropriate and meaningful assessment, and engaging and active learning experiences for young children. Students also reflect on the process and work collaboratively on the plan. Meaningful integration of academic areas appears to be challenging for many of our candidates. 

The portfolio assessment rubric requires that candidates provide evidence that they can “create meaningful curriculum integrating at least four of the following: language and literacy, mathematics, science, social studies, art, music, and physical education.” In order to accomplish this well, candidates must identify the most essential principles of an appropriate inquiry and focus on the “overlap” between those essential principles and the academic disciplines. This process reflects implementation of the standard, which reads “Candidates understand the importance of each content area in young children’s learning. They know the essential concepts, inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their understanding.”

For those candidates seeking initial certification, the portfolio demonstrates competence in the following Illinois State Teaching Standards for Early Childhood:

Early Childhood Standard 2 – Curriculum: English Language Arts

Early Childhood Standard 3 – Curriculum: Mathematics

Early Childhood Standard 4 – Curriculum: Science

Early Childhood Standard 5 – Curriculum: English Social Science

Early Childhood Standard 6 -  Curriculum: Physical Development and Health

Early Childhood Standard 7 – Curriculum: English Fine Arts

Although few exceed in this performance criteria, the candidates do demonstrate an ability to integrate the major content areas in a meaningful way. They have many opportunities to deepen and broaden their pedagogical content knowledge during coursework and implement their curriculum plans during clinical experiences. Two courses, TLEC 500 and TLEC 504, are non-discipline specific methodology and curriculum courses. However, these two courses are offered at the beginning of the program sequence.  As candidates become more experienced as curriculum designers, they take coursework that focuses more specifically on academic content areas. When selecting curriculum plans for their portfolios, candidates are choosing between plans made early in the program, but more integrated, and plans revealing more sophistication, yet focused on a narrower range of content. Placing an emphasis on integration of content areas throughout the program could raise performance in this area. While candidates are now encouraged to integrate content areas in all courses, they may not stretch their abilities to deeply and broadly integrate across the curriculum. Candidates could also be encouraged to select at least curriculum plan from early in the program (TLEC 500 and TLEC 504).

2. Activity
Plans are developed in TLEC 500, TLEC 504, TLEC 530, TLEE 531, TLEC 531, and LTRE 516. Plans are assessed in various ways during coursework, depending on the emphasis in the course. While selecting plans for Standard 4-C in the professional portfolio, candidates reflect on their professional growth as curriculum planners and use their best exhibits to demonstrate proficiency 2. 

Communication
3. Scoring

The portfolio assessment rubric requires that candidates provide evidence that they can “create meaningful curriculum integrating at least four of the following: language and literacy, mathematics, science, social studies, art, music, and physical education.” In order to accomplish this well, candidates must identify the most essential principles of an appropriate inquiry and focus on the “overlap” between those essential principles and the academic disciplines. This process reflects implementation of the standard, which reads “Candidates understand the importance of each content area in young children’s learning. They know the essential concepts, inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their understanding.”

4. Data Table
Number Meeting Program Expectations on Standard 4-C
	
	2006-07
	2007-08
	Total Across Years

	Number of Candidates Assessed
	45
	26
	71

	Number Meeting Program Expectations (where far exceeds, exceeds, and meets on all components of the assessment)
	44


	26


	70




Number Meeting and Not Meeting Program Expectations on Standard 4-C 

	
	Far Exceeds
	Exceeds
	Meets
	Does Not Meet Expectations

	2006-2007
	2
	13
	29
	1

	2007-2008
	4
	5
	17
	0


Assessment #3
1. Narrative

Candidates select exhibits for the Standard One section of the portfolio to provide evidence of their content knowledge and skill in fostering the development of all children by creating rich environments that are developmentally and culturally appropriate and supportive.
Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, and movement/physical education; as well as knowledge about children’s learning and development in these areas. 
For those candidates seeking initial certification, the portfolio demonstrates competence in the following Illinois State Teaching Standards for Early Childhood:

Early Childhood Standard 2 – Curriculum: English Language Arts

Early Childhood Standard 3 – Curriculum: Mathematics

Early Childhood Standard 4 – Curriculum: Science

Early Childhood Standard 5 – Curriculum: English Social Science

Early Childhood Standard 6 -  Curriculum: Physical Development and Health

Early Childhood Standard 7 – Curriculum: English Fine Arts

Although few exceed in this performance criteria, the candidates do demonstrate an ability to integrate the major content areas in a meaningful way. They have many opportunities to deepen and broaden content knowledge during coursework and implement their curriculum plans during clinical experiences. All but one candidate in the last two years has attained an acceptable level of performance on this assessment. The exhibits provided by candidates are accompanied by reflective essays that are composed of self-evaluation and plans for professional development. The fact that exhibits are self-selected and accompanied by self-evaluation provides evidence of candidates’ ability to identify good practice in supporting children’s development and apply that ability to their own professional practice. (Candidates typically demonstrate this ability in the student teaching semester.)
2. Activity

Plans are developed in TLEC 500, TLEC 504, EPS 506, and LTRE 516 . Plans are assessed in various ways during coursework, depending on the emphasis in the course. While selecting plans for Standard 4-C in the professional portfolio, candidates reflect on their professional growth as curriculum planners and use their best exhibits to demonstrate proficiency.
3. Scoring

The portfolio assessment rubric requires that candidates provide evidence that they can “use their understanding of young children's characteristics and needs, and of multiple interacting influences on children's development and learning, to create environments that are healthy, respectful, supportive, and challenging for all children. In order to accomplish this well, candidates must identify the most essential principles of an appropriate inquiry and focus on the “overlap” between those essential principles and the academic disciplines. This process reflects implementation of the standard, which reads “Candidates understand the importance of each content area in young children’s learning. They know the essential concepts, inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their understanding.”

4. Data Table
Number Meeting Program Expectations on Standard One 
	
	2006-07
	2007-08
	Total Across Years

	Number of Candidates Assessed
	45
	26
	71

	Number Meeting Program Expectations (where far exceeds, exceeds, and meets on all components of the assessment)
	44


	26


	70




Number Meeting and Not Meeting Program Expectations on Standard One 

	
	Far Exceeds Expectations
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	2006-2007
	12
	9
	23
	1

	2007-2008
	8
	8
	10
	0


Assessment # 4

1. Narrative

Professional communication is best evaluated in an actual professional situation. Several items on the evaluation form for student teachers are focused on the candidates’ ability to communicate effectively with students, colleagues, and families. Assessments are provided by both university supervisors and cooperating teachers. However, the cooperating teacher evaluations are typically higher than the supervisor evaluations. Therefore, the supervisors evaluations are reported to ensure assessment data are based on high standards (see addendum). 

Candidates are engaged during the student teaching semester in all aspects of professional responsibility. However, for purposes of this report, only the items related to communication are included (Illinois Early Childhood Content Standard 13). Those items/criteria are:

Uses varied strategies to communicate with families

Has a team orientation with families and colleagues when communicating about assessment issues and results

Fosters oral language and communication

Teaches through social interaction

Seeks to resolve differences through open and respectful communication

Candidates who demonstrate competence in these areas on a consistent basis during the stresses and responsibilities of student teaching have demonstrated their ability to communicate effectively in the real world of the classroom.

Candidates in this program have received very good evaluations in areas related to professional communication. Frequent use of group work and field work in the professional semesters has been effective in developing appropriate skills.

2. Activity

Candidates work toward full charge during an 8-week practice in a preschool classroom and an 8-week practice in a primary classroom. Supervisors observe candidates, conference with both cooperating teachers and candidates, and review a variety of curriculum plans developed by the candidates during the semester. Supervisors complete visitation reports, mid-term evaluations, and final evaluations. The final evaluation is reported here.

3. Scoring Guide

The evaluation form is reproduced below. The number and letter to the left of each item corresponds to a particular section of the teacher preparation rubric on pages 51-62 of Preparing Early Childhood Professionals from the National Association for the Education of Young Children.
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Northern Illinois University

Department of Teaching and Learning

Early Childhood Student Teacher Evaluation

Student Name_________________________  District_____________  

School___________________________
Grade Level________

Midterm Evaluation_____


Final Evaluation ____

The following competencies are based on the NAEYC Standards and aligned with the NIU Conceptual Framework.  The level of performance is indicated by a U for Unsatisfactory, D/C for Developing with Concerns, D/ P Developing and Progressing without Concerns, and  P for proficient (Level of a beginning teacher).

	
	 Standard  1: Promoting Child Development and Learning
	U
	D/C
	D/P
	P

	1c
	Provides meaningful rationale for adjustments in the learning environment
	
	
	
	

	1c
	Adjusts/maintains the environment to support children’s health
	
	
	
	

	1c
	Adjusts/maintains the environment to respect children’s culture & individuality
	
	
	
	

	1c
	Adjusts/maintains the environment to promote children’s overall development
	
	
	
	

	1c
	Adjusts/maintains the environment to challenge children to gain new competencies
	
	
	
	

	
	Standard 2:  Building Family and Community Relationships
	U
	D/C
	D/P
	P

	2b
	Uses varied strategies to communicate with famiies
	
	
	
	

	2b
	Links families with key community resources
	
	
	
	

	2b
	Seeks resources for children in need
	
	
	
	

	2b
	Uses a variety of approaches to involve families and members of the community in children’s education, modifying approaches when first attempts fail
	
	
	
	

	2b
	Seeks ways to collaborate with children, families, colleagues, and others in the wider community
	
	
	
	

	
	Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families
	U
	D/C
	D/P
	P

	3b
	Observes, documents, and assesses children’s learning on a regular basis
	
	
	
	

	3b
	Uses a variety of assessment techniques
	
	
	
	

	3b
	Uses assessment information to guide practice
	
	
	
	

	3b
	Interprets assessment results judiciously & responsibly
	
	
	
	

	3b
	Has a team orientation with families and colleagues when communicating about assessment issues and results
	
	
	
	

	3b
	Safeguards confidential and sensitive information when networking on behalf of children and families
	
	
	
	

	
	Standard 4:  Teaching and Learning
	U
	D/C
	D/P
	P

	 4a
	Respects and utilizes the strengths of all members of the educational community (children, families, colleagues)
	
	
	
	

	4b
	Fosters oral language and communication
	
	
	
	

	4b
	Draws from a continuum of teaching strategies
	
	
	
	

	4b
	Uses the environment and daily routines effectively
	
	
	
	

	4b
	Capitalizes on incidental learning opportunities
	
	
	
	

	4b
	Tailors curriculum to children’s characteristics, needs, and interests
	
	
	
	

	4b
	Modifies curriculum and classroom environment to be inclusive and supportive of culture and language differences
	
	
	
	

	4b
	Teaches through social interaction
	
	
	
	

	4b
	Supports children’s play
	
	
	
	

	4b
	Addresses children’s challenging behaviors productively
	
	
	
	

	4b
	Uses technology effectively
	
	
	
	

	4b
	Takes an integrative approach to curriculum
	
	
	
	

	4c
	Is creative in planning curriculum that is motivating and challenging for children
	
	
	
	

	4d
	Fosters children’s security and self-regulation
	
	
	
	

	4d
	Fosters children’s competence in problem-solving, academic, and social skills
	
	
	
	

	
	Standard 5: Becoming a Professional
	U
	D/C
	D/P
	P

	5a
	Seeks leadership opportunities in the field of early childhood education
	
	
	
	

	5a
	Is a member of a professional organization
	
	
	
	

	5b
	Is aware of the NAEYC Code of Ethical Conduct and uses it to resolve dilemmas
	
	
	
	

	5b
	Applies relevant legal standards and professional guidelines in everyday situations
	
	
	
	

	5c
	Seeks opportunities to learn and develop as a professional
	
	
	
	

	5c
	Uses critical feedback from colleagues and supervisors for professional improvement
	
	
	
	

	5c
	Collaborates with other professionals across disciplines and settings
	
	
	
	

	5d
	Reflects on and analyzes his/her own practice
	
	
	
	

	5d
	Seeks to resolve differences through open and respectful communication
	
	
	
	

	5e
	Advocates for the child’s point of view
	
	
	
	


Do you recommend this student for certification by the State of Illinois?  
  ____YES    ____NO

Scoring of Performance Levels

The table below is a description of each of the performance levels, (Unsatisfactory, Developing with Concerns, Developing and Progressing without Concerns, and Proficient), which are aligned with the NAEYC Standards.

	Performance Level 


	NAEYC Standard 1: Promoting Child Development and Learning.


	NAEYC Standard 2: Building Family and Community Relationships


	NAEYC Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families


	NAEYC Standard 4: Teaching and Learning


	NAEYC Standard 5: Becoming a Professional



	Unsatisfactory
	The candidate rarely used their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environment that are healthy, respectful, supportive, and challenging for all children
	The candidate rarely used their understanding to create respectful, reciprocal relationships that supported and empowered families, and to involve all families and their children’s development and learning.
	The candidate rarely used systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to support children’s development and learning.
	Candidate rarely integrated their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promoted positive development and learning for all. 
	Candidate rarely identified and conducted themselves as members of the early childhood profession. 

	Developing with Concerns
	The candidate sometimes used their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environment that are healthy, respectful, supportive, and challenging for all children
	The candidate sometimes used their understanding to create respectful, reciprocal relationships that supported and empowered families, and to involve all families and their children’s development and learning.
	The candidate sometimes used systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to support children’s development and learning.
	Candidate sometimes integrated their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promoted positive development and learning for all.
	Candidate sometimes identified and conducted themselves as members of the early childhood profession.

	Developing and Progressing without Concerns
	The candidate most often used their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environment that are healthy, respectful, supportive, and challenging for all children
	The candidate most often used their understanding to create respectful, reciprocal relationships that supported and empowered families, and to involve all families and their children’s development and learning.
	The candidate most often used systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to support children’s development and learning.
	Candidate  most often integrated their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promoted positive development and learning for all.
	Candidate most often identified and conducted themselves as members of the early childhood profession.

	Proficient (Level of a beginning teacher)
	Candidate always used their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environment that are healthy, respectful, supportive, and challenging for all children
	The candidate always used their understanding to create respectful, reciprocal relationships that supported and empowered families, and to involve all families and their children’s development and learning.
	The candidate always used systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to support children’s development and learning.
	Candidate always integrated their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promoted positive development and learning for all.
	Candidate always identified and conducted themselves as members of the early childhood profession.


4. Data Table

	
	
	2005-2006
	2006-2007
	2007-2008

	
	
	U
	D/C
	D/P
	P
	U
	D/C
	D/P
	P
	U
	D/C
	D/P
	P

	2b
	Uses varied strategies to communicate with families
	0
	0
	2
	5
	0
	0
	8
	10
	0
	0
	3
	13

	3b
	Has a team orientation with families and colleagues when communicating about assessment issues and results
	0
	0
	1
	6
	0
	0
	4
	14
	0
	0
	3
	13

	4b
	Fosters oral language and communication
	0
	0
	0
	7
	0
	0
	0
	18
	0
	0
	0
	16

	4b
	Teaches through social interaction
	0
	0
	0
	7
	0
	0
	0
	18
	0
	0
	0
	16

	5d
	Seeks to resolve differences through open and respectful communication
	0
	0
	0
	7
	0
	0
	1
	17
	0
	0
	1
	15


10

