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SECTION I:  CONTEXTUAL

I.A.  PROGRAM OVERVIEW

1. Name of program, level(s) of preparation (check all that apply), and name of degree, if 


applicable. 

	Name of Program
	Undergraduate
	Post Bac
	Graduate
	Post Graduate
	Alternative
	Degree

	Family and Consumer Sciences Education
	x
	x
	x
	x
	
	Not applicable – teacher certification only


2. Identify the specific Illinois certificate, and if applicable, endorsement(s) and/or designation(s).

	Name/Type of Illinois Certificate 
	Endorsement(s) – 

if applicable
	Designation(s) – 

if applicable

	Type 09 - Secondary
	Family and Consumer Sciences
	Apparel & Textiles, 

Living Environments, and/or

Nutrition, Wellness & Hospitality


3. Name the specific Illinois standards, and if applicable, professional/national standards addressed by this program. 

	Name of Standards addressed by program
	Illinois Administrative Rule Section/

National Association (if applicable)

	Illinois Professional Teaching Standards 
	Illinois Rule - Title 23: Education and Cultural Resources -- Part 24 Standards for All Illinois Teachers


4. Briefly describe how the program is aligned with the unit’s conceptual framework (institutional standards).  [IAC Section 25.127(b)(1)] 



(Limit description to 3 pages.)

The NIU FACS teacher certification program is based on a critical science educational perspective (Brown & Paolucci, 1979).  As applied to Family and Consumer Sciences, the central focus of critical science is for individuals, families and communities to think about the problems or issues of everyday life and to take action toward the improvement of those problems (McGregor, 2003;  Gentzler, 1999).   The NIU FACS teacher certification program, therefore, prepares future teachers in order to help adolescents to address individual, family, and community issues.

This educational perspective  is supported by the National Standards for Family and Consumer Sciences Education for middle and high school level students (National Association for State Administrators of Family and Consumer Sciences, 2008), the  National Standards for Teachers of Family and Consumer Sciences (National Association of  Teacher Educators for Family and Consumer Sciences, 2004).  In addition, this education perspective is also supported by the Illinois Standards for All Teachers, and more specifically, the Illinois Family and Consumer Sciences Content Standards.  

Assumptions of the Critical-Science Educational Perspective  

In the critical science-based educational perspective, families are viewed primarily as consumers (rather than producers) of goods and services. Learning experiences focus on the integration of how-to skills and knowledge,  as well as critical thinking and problem solving. Adolescents examine their multiple life roles (e.g., as family members, workers, citizens) and family, career and community issues. Hands-on activities remain an important component of the learning process but emphasis is also placed on the development of cognitive and social skills. Students may be evaluated by paper-and-pencil tests as well as performance or product assessments (which include evaluation of both the content and processes used).  Rather than a knowledge expert the teacher is viewed more as a facilitator who structures active learning experiences in which the students will engage.  

Core concepts and learning processes central to the critical-science based perspective include: work of the family, work/careers, systems of action, recurring concerns, practical reasoning and critical thinking (Brown & Paolucci, 1978).   

·   Work of the Family – This is what families “do” or the actions they take in order to (1) meet the needs of the family as a group, (2) develop human potential, and (3) influence & shape community goals. 

·  Work/Careers -   Including (1) General work place knowledge and skills, and (2) specific occupational and career knowledge and skills in FACS areas such as related to family, child care, education, etc.  

· Recurring concerns/issues - Value related problems which continue from generation to generation which are solved through reflective judgment and action.

· Systems of action – Interrelated actions used to carry out or accomplish the work of the family including: technical actions, communicative actions, critical actions. 

· Practical reasoning – A problem solving process which focuses on reasoning about what action should be taken regarding recurring concerns.  Includes examination of the context, goals, alternative strategies/actions, consequences in order to form a judgment. 

· Critical thinking - Critical thinking includes: (a) thinking actively, (b) carefully exploring situations with questions, (c) thinking for oneself, (d) viewing situations from multiple perspectives, and (e) discussing ideas in an organized manner (Chaffee, 1994). 

These concepts and learning processes provide the foundation for the NIU FACS teacher certification program regarding subject matter and program goals.    

FACS Teacher Certification Program and NIU Conceptual Framework

NIU Conceptual framework helps to further extend the critical science perspective to that of the teacher candidate through its main tenets (knowledge, practice, reflection) as well as dispositions.    The NIU tenets are briefly discussed in the following section. 

	Tenet 1:  Knowledge – Candidates understand: 

· central concepts, inquiry and structures of their field

· how individuals grow, develop and learn and provide opportunities to support the development of all students

· instructional planning and designs instruction based upon knowledge of the discipline, students, community and curriculum goals

· formal/informal assessment strategies and uses them to support the development of student


The first tenet, knowledge, provides the foundation for the FACS teacher candidates’ understanding and application in the classroom.  This knowledge (as identified above through the core concepts and learning processes) is what makes FACS unique when compared to other disciplines.  It is essential that the FACS teacher candidate is able to develop, implement and assess instruction which supports adolescents’ own understanding of these core concepts and learning processes.   

	Tenet 2: Practice – Candidates understand:

· how students differ in their approaches to learning

· individual and group motivation/behavior to create a learning environment

· as well as applies a variety of learning strategies to encourage critical thinking, problem solving and performance skills

· and uses communication to foster active learning

· role of communication and education and develops collaborative relationships


The second tenet, practice, is essential to the FACS teacher candidate’s development as a professional.    For example, the teacher candidate must be able to understand and apply critical thinking and problem solving in the context of FACS.   Or, for instance, in working in diverse adolescents, they must be able to understand how diversity applies to the teaching of FACS content, as well as addressing student learning needs.   Because of the nature of knowledge, without opportunities for practice or application, it would be difficult for FACS teacher candidates to engage adolescents in the real-world settings. 

	Tenet 3: Reflection – Candidate 

· is a reflective practitioner 

· understands education as a profession

· is a lifelong learner


The third NIU tenet, reflection, is also essential to the FACS teacher candidate.   It is essential, for example, that the FACS teacher is a professional who engages in reflective practice.  This includes addressing one’s own professional gaps as well as goal setting and analysis.   

Based on the NIU Conceptual Framework, these tenets overlap as well with dispositions.   Dispositions identified in the NIU Conceptual Framework include:  caring, life-long learning & scholarship, creative & critical thinking, collaboration, and diversity. “Teacher dispositions are those habitual ways of acting and thinking that affect the ways teachers will respond to teaching, to their students, to the parents of their students, to their administrators, to their fellow teacher, and the teaching profession”  (Harrison, Smithey, & Weiner, 2004).   

Considering the critical science-based educational perspective as well as the NIU framework, as resulted in the following FACS teacher certification goals.  Teacher candidates of FACS will:

A. Understand and apply the research, theories, and pedagogy of FACS, including a critical science perspective, to teaching and learning in 6th-12th grade level classrooms.

B. Comprehend the needs of a diverse population of learners in a variety of settings.

C. Translate knowledge of the field into curriculum instructional materials, assessment plans, and technology applications appropriate to teaching FACS in the 21st century.

D. Demonstrate competence in delivering and evaluating a variety of instructional methods and strategies aimed at engaging students in active learning and critical thinking.

E. Participate as a professional within the field of FACS, including the creation of a professional development plan and movement toward leadership in the field.
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5.Briefly describe the criteria for admission, retention, and exit from the program (transition points) including the required GPA and minimum grade requirements for the college/university.  This response should clarify how the key assessments used in the program are derived from or informed by the assessment system that the unit will address under NCATE Standard 2.

	Criteria
	Unit Assessments

	Required GPA and min. grade requirements for the college/university

· Undergraduates and Post- baccalaureate students in teacher certification programs must maintain a cumulative GPA of 2.5 in all NIU credits earned   

· Graduate students and Students-at-Large must maintain a minimum GPA of. 3.0  
	

	Admission to the FACS Education Program:  

· All students:  Admission to a major or a degree in family and consumer sciences from an accredited intuition; passing the basic skills test in the Illinois Certification Testing System. 

· Undergraduates and Post-Graduates:   Cumulative GPA of at least 2.75 in all NIU course work, and 3.00 in Family, Consumer, Nutrition Sciences (FCNS) coursework.      

· Student-at-large and Graduates:   3.0 or better in all coursework attempted at NIU
	

	Retention
· Undergraduates and Post-baccalaureate: Maintain a minimum 2.75 GPA in all NIU coursework with a 3.0 in FCNS 344   Curriculum Development in Family and consumer Sciences) and FCNS 345 – Methods and Resources for Teaching Family and Consumer Sciences.   

· Graduate students and  Students-at-Large:   Maintain a 3.0 or better in all coursework attempted at NIU
	At the conclusion of the 2nd professional semester (FCNS 344):

2 - Content Assessment is completed. 

All field experiences (240, 344, 345): 

3 -  Ability to Plan Instruction

5 - Candidates impact on student learning. 

7 - Dispositions



	Criteria for Admission to the Student Teaching Semester

· Must submit an application for student teaching. 

· Must pass the IL FACS content test.  
	1 - IL Content Test

	Criteria for exit from the program – 

Completion of all program requirements 

Student teaching (FCNS 475) with a 2.0 or better.  


	Student teaching semester: 

2 - Content Assessment

3 - Ability to Plan Instruction.

4 - Clinical Practice Assessment

5 - Candidates impact on student learning.

6 -  Assessment of Professional Teaching  

7 - Dispositions


6.Candidate Information:

Provide three years of data on candidates enrolled in the program and completing the program, beginning with the most recent academic year for which numbers have been tabulated.  Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternative routes, master’s, specialist, doctorate) being addressed in this report.

	Program Level/Track:    Undergraduate 

	Academic Year
	# of Candidates

Enrolled in the Program
	# of Program Completers

	2008-2007
	28
	7

	2007-2006
	38
	8

	2006-2005
	38
	10


	Program Level/Track:    Post-Baccalaureate  

	Academic Year
	# of Candidates

Enrolled in the Program
	# of Program Completers

	2008-2007
	5
	2

	2007-2006
	5
	3

	2006-2005
	7
	3


	Program Level/Track:    Graduate 

	Academic Year
	# of Candidates

Enrolled in the Program
	# of Program Completers

	2008-2007
	0
	0

	2007-2006
	2
	2

	2006-2005
	2
	0


	Program Level/Track:    Student-at-Large 

	Academic Year
	# of Candidates

Enrolled in the Program
	# of Program Completers

	2008-2007
	2
	1

	2007-2006
	7
	4

	2006-2005
	4
	0


Note: Use the Title II definition for program completers.  Program completers are persons who have met all requirements of a state-approved professional preparation program.  Program completers include all of those who are documented as having such requirements.  Documentation may take the form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program’s requirements.

Program Faculty: 

Identify each program faculty member, highest degree earned, P-12 teaching or other professional experience in program preparation area, faculty assignment, status, and course(s) taught.  

The faculty listed in this chart should be the faculty with the primary responsibility for preparing professional educators in the program and their qualifications for their positions. 

It is not necessary to provide the names of every faculty member who teaches any courses taken by candidates in this program.  

PROGRAM FACULTY

	Faculty Member Name
	Highest Degree/Field
	P-12 Teaching or Other Professional Experience
	Other Faculty Assignment(s) 
	FTE

Part-Time

Adjunct

Visiting
	Program Course(s) Taught

	Bette Montgomery
	PhD – Continuing and Vocational Education 
	4 years teaching 

7-12th grade 
	               NA
	FTE
	FCNS 240, 344, 345, 475

	Joyce Wright
	MS -  Home Economics Education
	34 years teaching 9th-12th grade
	FCNS 152  (textile- labs) and FCNS 200B (food preparation labs)
	Adjunct
	FCNS 475


I.B.  PROGRAM DESCRIPTION

1. Complete the “Course of Study” chart.

List the required courses in the order of required completion; the State standards to be addressed; if applicable, check field experiences or clinical practice box (student teaching/internship); and hours of credit.

 COURSE OF STUDY 

List in sequential order (if required)

	Number and Name of Course
	Standards to be addressed within course
	Field Experience

(check if applicable)
	Clinical Practice

(check if applicable)
	Semester or Quarter Hours

(underline as appropriate)

	 Family & Consumer Sciences (FACS) Education Courses  (Sequential)
	IL Professional Teaching Standards  
	
	
	

	FCNS 240  Teaching and Learning in FACS Education
	
	x
	
	3

	FCNS 344  Curriculum Development in FACS
	
	x
	
	3

	FCNS 345  Methods & Resources for Teaching FACS
	
	x
	
	3

	FCNS 475 Student Teaching in FACS 
	
	
	x
	12

	FACS Subject Matter Courses
	IL FACS Content Standard
	
	
	

	FCNS 152 Fiber & Fabric Analysis OR 

FCNS 258 Fashion Industries
	
	
	
	3

	FCNS 200A Principles of Food Preparation
	
	
	
	3

	FCNS 201 Human Nutrition OR 

FCNS 405 Child Health & Nutrition
	
	
	
	3

	FCNS 280 Human Development, the Family, and Society
	
	
	
	3

	FCNS 284 Introduction to Family Relationships
	
	
	
	3

	FCNS 438 Parent Education
	
	
	
	3

	FCNS 180 Personal Development and the Family OR

FCNS 285 Introduction to Family Life Education OR

FCNS 384 Asian American Families OR

FCNS 484 Family Theories OR

FCNS 489B Topical Issues in Family and Child Studies: Social Policy, Children and Families  
	
	
	
	3


	Number and Name of Course
	Standards to be addressed within course
	Field Experience

(check if applicable
	Clinical Practice

(check if applicable)
	Semester or Quarter Hours

(underline as appropriate)

	Two of the following:

FCNS 330 Principles of Guiding Young Children 

FCNS 332 Inclusive Program Planning for Children 3-8 Years of Age and Their Parents 

FCNS 432 Theories of Child Development

FCNS 434 Administration and Supervision of Programs for Young Children

FCNS 437 Parent-Child Interaction From Birth to 8 Years

FCNS 488 Working with Ethnically Diverse Children and Families in the U.S.

FCNS 489C Topical Issues in Family and Child Studies: Child Abuse and Neglect
	
	
	
	6

	Two of the Following:

FCNS 207 The Consumer

FCNS 343 Family Financial Planning

FCNS 445 Management of Human and Family Resources
	
	
	
	6

	One of the Following Content Areas
	
	
	
	

	Apparel and Textiles

FCNS 152 Fiber and Fabric Analysis I OR

FCNS 258 Fashion Industries OR

FCNS 262 Design Trends in Western Costume
	
	
	
	3

	FCNS 252 Apparel Production OR

FCNS 353 Apparel Products Analysis
	
	
	
	3

	Living Environments

Courses taken with approval of program adviser.
	
	
	
	6

	Nutrition, Wellness, and Hospitality

FCNS 200B Food Preparation Laboratory
	
	
	
	2

	FCNS 202 Introduction to the Hospitality Industry OR

FCNS 406 Global Food and Nutrition Issues
	
	
	
	3

	Requirements Outside the School
	IL Professional Teaching Standards  
	
	
	

	EPFE 400 Foundations of Education OR

EPFE 500 Social Foundation of Ed OR

EPFE 510 Phil. Foundations of Ed OR

EPFE 521 Historical Foundations of American Education
	
	
	
	3

	EPS 406 Issues in Human Development and Learning in the Middle School and High School Years OR

EPS 58 Theories and Research in Adolescent Behavior and Development
	
	
	
	3

	ETR 440 Secondary Classroom Assessment
	
	
	
	3

	TLSE 457 Systems for Integrating the Exceptional Student in the Regular Classroom
	
	
	
	3

	Course work in science to include biology and chemistry, one of which must be a laboratory course
	
	
	
	7

	Technology Requirements
	Technology Standards for All IL Teachers
	
	
	

	ETT 229 Computers in Education OR

Pass ETT Competency Exam
	
	
	
	0-3

	ETT 402 Teaching and Learning with Technology


	
	
	
	3

	Language Arts Requirements
	Language Arts Standards for All IL Teachers
	
	
	

	LTRE 310 Teaching Reading in the Secondary School


	 
	
	
	3


2. Provide a brief description of each course (expanded catalog description).

REQUIREMENTS FOR TEACHER CERTIFICATION

FCNS Teacher Certification Courses

FCNS 240: Teaching and Learning in Family and Consumer Sciences Education 
       (3 semester hours). 

Introduction to family and consumer sciences education and the role of the teacher in planning and implementing instruction for middle/junior high school and high school level students. Twenty clock hours of early field experience.  PRQ: minimum 2 .75 GPA and consent of school.

FCNS 344: Curriculum Development in Family and Consumer Sciences 

       (3 semester hours). 

Planning critical science-based curriculum for family and consumer sciences programs in middle/junior high school and high school settings to meet individual, community, and societal needs. Fifty clock hours of early field experience.  PRQ: FCNS 240, at least 18 semester hours of FCNS course work, and admission to the school’s teacher certification program.

FCNS 345: Methods and Resources for Teaching Family and Consumer Sciences      (3 semester hours). 

Selection, development, and use of teaching methods and materials in family and consumer sciences programs in middle/junior high school and high school settings. Fifty clock hours of early field experience. 

PRQ: FCNS 344.

FCNS 475: Student Teaching in Family and Consumer Sciences (Secondary) 
    (12 semester hours). 

Student teaching for a period of time agreed upon by student and adviser but for a total of no less than one semester. Includes required attendance at on-campus seminars. Applications are made through a family and consumer sciences teacher certification adviser. See “Teacher Certification Requirements.”

PRQ: FCNS 344 and FCNS 345, minimum 3.00 GPA in FCNS 344 and FCNS 345, and consent of school.

Family and Consumer Sciences Discipline Courses

FCNS 152: Fiber and Fabric Analysis I 





      (3 semester hours). 

Study of basic textile fibers, yarns, fabric construction and finishes; their origin, processing, and properties. Emphasis on textile terminology, selection, and care. PRQ or CRQ: CHEM 110 and CHEM 111.

FCNS 258: Fashion Industries 






       (3 semester hours). 

Survey of the workings and interrelationships of the various industries and services that comprise the fashion business. Career opportunities in the fashion field.

FCNS 200A: Principles of Food Preparation 




       (3 semester hours). 

Principles of food preparation as related to the chemical, physical, and organoleptic properties of food.

PRQ: CHEM 110 and CHEM 111.

FCNS 201: Human Nutrition 






       (3 semester hours). 

Role of nutrition in human biological systems: properties of nutrients; interaction with other environmental and genetic factors; quality of the current food supply. Not open for credit to students having previous credit in FCNS 306 or FCNS 309.  PRQ: One year of high school chemistry and BIOS 103, BIOS 104, or BIOS 109, or equivalent.

405. Child Health and Nutrition 






       (3 semester hours). 

Application of the principles of health and nutrition to meet the physiological, sociological, and psychological needs of individuals from the prenatal period through adolescence. Consideration of the interaction of physiological factors with the influence of family, school, and community on the health and nutrition of children. Not available for credit to majors in nutrition, dietetics, and hospitality administration.

FCNS 230: Child Development 






       (3 semester hours). 

Understanding of developmental principles of children under 8 years of age. Includes observation. CRQ: PSYC 102.

FCNS 280: Human Development, the Family, and Society


       (3 semester hours).

Survey of human growth and development from conception to death with emphasis on interaction and socialization processes.  CRQ: PSYC 102.

FCNS 284: Introduction to Family Relationships 




       (3 semester hours).

 Family development and internal family social processes using systemic perspectives. Family strengths and diversity. Interaction and communication patterns. PRQ: PSYC 102 or SOCI 170.

438. Parent Education







      (3 semester hours). 

Basic principles in organization, formulation, and presentation of parent study programs. Experiences in ways of working with parents of children from preschool through adolescence. Uses of group dynamics and mass media.  PRQ:: FCNS 284, at least junior standing, and FCNS 230 or PSYC 424 or EPS 307.

Choose One of the Following:
FCNS 180: Personal Development and the Family 



       (3 semester hours). 

Self concept in relation to family. Influence upon personality development and the maturing person. Development of intimate relationships.

FCNS 285: Introduction to Family Life Education 



       (3 semester hours). 

Introduction to and history of the profession and practice of family life education, including needs assessment, evaluation of programs, understanding group process, and contexts of family life education. PRQ: FCNS 284.

FCNS 384: Asian American Families





       (3 semester hours). 

Analysis of Asian American families using theories, methods, and research findings. Emphasis on the process of immigration, family formation in the United States, family dynamics, family obligations and intergenerational relationship, interracial families, changing gender roles, marriage, identity formation, family and the life cycle, and family strengths.  PRQ: FCNS 284 or SOCI 170.

FCNS 484: Family Theories 






      (3 semester hours). 

Micro and macro theoretical approaches to family relationships; integration and application of theories and research to family processes and the practice of family science and family life education. 

PRQ: PRQ: FCNS 230 or FCNS 280 and FCNS 284, and at least junior standing.

FCNS 489B: Topical Issues in Family& Child Studies – Social Policy, Children, & Families (3 semester hours).  Family policy issues affected by the federal government, state, and local governments, corporations, and other social institutions. The first part of the semester will be focused on the legitimacy of the field, family policy theory, and the practical application of family policy. Students will then investigate specific challenges of diverse families at different points of the family life cycle, explore the connections between families and policy, and propose possible solutions based on their own research and experiences.  PRQ: At least two of FCNS 180, FCNS 230 or FCNS 280/PSYC 225, and FCNS 284.

Choose Two of the Following:
FCNS 330: Principles of Guiding Young Children 



  (3 semester hours). 

Based on a knowledge of normal developmental sequence of young children, the course is designed to help the student identify, analyze, synthesize, and evaluate the purposes and techniques of working with young children. Behavior and guidance principles are studied through observation in the child development laboratory and through other media. Cannot be taken concurrently with FCNS 331. 

PRQ: FCNS 230 with a grade of C or better.

FCNS 332: Inclusive Program Planning for Children 3-8 Years of Age & Their Parents (3 semester hours). 

Principles underlying the development of planned inclusive programs outside traditional school settings for children ages 3-8 years and their parents. Emphasis on selection, presentation, and use of materials and experiences consistent with current theory and research in human development. 

PRQ: FCNS 230 with a grade of C or better.

FCNS 432: Theories of Child Development 




       (3 semester hours). 

Analysis of the major theories of child development and their implications in working with young children. PRQ: FCNS 230, FCNS 280, and at least junior standing.

FCNS 434: Administration and Supervision of Programs for Young Children 
       (3 semester hours). 

Planning the total inclusive program: the administration and supervision of various types of inclusive group care for children under six. Work with inservice training, volunteers, personnel, and financial problems. PRQ: FCNS 230, and FCNS 280 or PSYC 225.

FCNS 437: Parent -Child Interaction From Birth to 8 Years 


       (3 semester hours). 

Parent-child interactions in the home and in institutions (e.g., early childhood care and educational settings in public and private schools, community service agencies, hospitals, and parent-child centers). Survey of theory, research, and professional early childhood practice regarding parent-child interaction, and parent education and involvement.  PRQ: FCNS 284, and FCNS 230 or FCNS 280 or PSYC 225.

FCNS 489C: Topical Issues in Family and Child Studies – Child Abuse and Neglect     (3 semester hours)

Prevention, identification, and management of situations involving child about and neglect and their role in reporting suspected maltreatment to the authorities.  PRQ: At least two of FCNS 180, FCNS 230 or FCNS 280/PSYC 225, and FCNS 284.

FCNS 488:  Working with Ethnically Diverse Children and Families in the U.S.
(3 semester hours)

Influences of culture and ethnicity on family dynamics and child development.   Historical, social, economic, political, and environmental factors that impact family processes and child rearing practice of ethnically diverse groups.  Professional skills for effectively interacting with and serving cultural diverse populations;  PRQ:  FCNS 284 and one of the following:  FCNS 1`60, FCNS 230, or FCNS 280/PSYC 225. 

Choose Two of the Following:
FCNS 207: The Consumer 






      (3 semester hours). 

Role of family members as consumers; influence of values and goals upon consumption practices; information and protection for the consumer.

FCNS 343: Family Financial Planning 





      (3 semester hours). 

Principles of management as related to family finances.

FCNS 445: Management of Human and Family Resources 


       (3 semester hours).

Integration of theory and research for practice related to management of resources by individuals and families. Exploration of multicultural perspectives on resource management. 

PRQ: FCNS 180 or FCNS 280, and at least junior standing.

Choose One or More of the Following Areas of Study/Concentration:

1. Apparel and Textiles

FCNS 252: Apparel Production 






       (3 semester hours). 

Fundamentals of mechanics of apparel production including raw material analysis, cutting production analysis, and assembly and finishing processes. PRQ: FCNS 152 with a grade of C or better and FCNS 258 with a grade of C or better.

FCNS 353: Apparel Products Analysis





       (3 semester hours). 

Analysis of the principles and elements of creative and technical design for the ready-to-wear market. 

PRQ: FCNS 152 with a grade of C or better, FCNS 258 with a grade of C or better, and ART 102 or ARTH 282, or consent of school. 

FCNS 152: Fiber and Fabric Analysis I 





       (3 semester hours). 

Study of basic textile fibers, yarns, fabric construction and finishes; their origin, processing, and properties. Emphasis on textile terminology, selection, and care. PRQ: or CRQ: CHEM 110 and CHEM 111.

FCNS 258: Fashion Industries 






       (3 semester hours). 

Survey of the workings and interrelationships of the various industries and services that comprise the fashion business. Career opportunities in the fashion field.

FCNS 262: Design Trends in Western Costume 




       (3 semester hours). 

Survey of western costumes and textiles of past periods and their relationship to contemporary fashion.

2. Nutrition, Wellness, and Hospitality

FCNS 200B: Food Preparation Laboratory 




       (2 semester hours). 

Designed to accompany FCNS 200A.  PRQ or CRQ: FCNS 200A.

FCNS 202: Introduction to the Hospitality Industry 



       (3 semester hours).

Exploration of related fields and career opportunities in the hospitality industry, travel and tourism, lodging, food service, meetings and conventions, leisure and recreation, and beverage operations. Description of specific positions including requirements of job duties, skills, knowledge, personality attributes, and working conditions. Overview of current regional, national, and global trends in the industry.

FCNS 406: Global Food and Nutrition Issues 




     (3 semester hours). 

Interdisciplinary study of issues related to hunger and malnutrition in the world setting; causes of food crises in less developed nations, as well as in technologically advanced countries.  PRQ: BIOS 103, BIOS 104, or BIOS 109 and ANTH 120 or SOCI 170 or equivalent.

Teacher Certification Requirements Outside of the School

EPFE 400: Foundations of Education 





        (3 semester hours)

Sociological, philosophical, and historical foundations of education. Curriculum development, multicultural concerns, and school organization are addressed in relation to teaching.

EPFE 500: Social Foundations of Education 




       (3 semester hours)

Social forces influencing education; educational traditions as reflections of diverse cultures; the school and cultural change; educational issues and sources of cultural conflict in the United States.

EPFE 510: Philosophical Foundations of Education


                    (3 semester hours)

Emphasis on the distinct nature of philosophic inquiry functioning within a sociocultural setting in the construction of educational theory.

EPFE 520: Historical Foundations of Education




        (3 semester hours)

History of education in Western society. Major educational figures, theories, institutions, and developments emphasized and interpreted in their cultural contexts.
EPFE 521: Historical Foundations of American Education 


        (3 semester hours)

History of education in the United States. Interrelation of diverse cultures and educational figures, theories, and developments.

EPS 406: Issues in Human Development and Learning in the Middle School and High School Years (3 semester hours)

Cognitive, socioemotional, and physical characteristics of youth and their implications for educational practices with respect to student learning and performance in middle school and high school. Designed for students seeking teacher certification in grades 5-12 only.  CRQ: Clinical experience or supervised participation in schools.
EPS 508: Theories and Research in Adolescent Behavior and Development
        (3 semester hours)

Analysis of theory and research concerning the nature of adolescent development and the implications of such for classroom teachers and other professionals who work with adolescent populations.

ETR 440: Secondary Classroom Assessment 




        (3 semester hours)
Constructing, administering, and scoring assessment activities and interpreting classroom assessment and standardized tests results. Consideration given to cultural factors in educational measurement. Designed to be taken by students seeking initial teacher certification.  PRQ: Minimum 2.50 GPA. Students taking this course are not eligible to take ETR 430. Limited to secondary education majors.

ETT 229: Computers in Education 





        (3 semester hours)

Fundamental operations and concepts of computer technologies to facilitate learning in today's P-12 classrooms. No previous experience with computers required. Designed for students entering the education profession. OR Pass ETT Competency Exam

ETT 402: Teaching and Learning with Technology 



(3 semester hours)

Practice using audio and visual, computer, and telecommunications technologies as tools to support and enhance learning. Design technology-based learning experiences. Social, ethical, legal, and human issues of planning and implementing technology programs. Not open to elementary education majors. 
Prerequisites & Notes: PRQ: ETT 229 or pass ETT proficiency examination.

LTRE 310: Teaching Reading in the Secondary School 



(3 semester hours)

Foundations for and establishment of developmental and content area reading programs in secondary schools, including methods and applications for diverse learners.

LTRE 510: Improvement of Reading in the Secondary School 


(3 semester hours)

Extension of reading skills and interests for all learners in the junior and senior high school. Role of reading in the instructional process.

LTRE 511: Teaching Reading in the Content Areas 



(3 semester hours)

Adaptation of materials, reading skills, and study strategies to the content areas. Role of reading personnel as learning facilitators within the school setting.

TLSE 457: Systems for Integrating the Special Student in the Regular Classroom  (3 semester hours)

Designed to provide preservice and inservice elementary, secondary, and vocational educators information and skills necessary to accommodate exceptional students placed in regular school settings, including the establishment and implementation of individual educational programs and other concerns encompassed under the Individuals with Disabilities Education Act of 1990 (Public Law 101-476) and the Regulations of Section 504 of the Rehabilitation Act of 1973. Does not count toward degree program in special education.  PRQ: TLEE 282 or consent of department.

BIOS 103: General Biology






        (3 semester hours)
Basic chemistry, chemistry of living systems, cell structure and function, energetics, classical and molecular genetics, information flow, reproduction, evolution and diversity of life, and ecology. Not available for credit for majors in biological sciences or to students with previous credit in BIOS 104 (or its equivalent).

BIOS 104: General Biology






        (3 semester hours)

Chemistry of living systems, cell structure and function, energetics, classical and molecular genetics, information flow, reproduction, evolution and diversity of life, and ecology. Laboratory experience included. Not available for credit for majors in biological sciences or to students with previous credit in BIOS 103 or its equivalent.  PRQ: One semester of college chemistry.

BIOS 109: Human Biology 





                    (3 semester hours )

Includes evolution, ecology, physiological regulation, nutrition, genetics, immune responses, reproduction, development, aging, and cancer. Not open for credit for majors in biological sciences.

CHEM 110: Chemistry 







      (3 semester hours)

Development of the fundamental principles and concepts of chemistry by lecture-demonstration, as well as the development of an appreciation of the nature of chemistry as a science. An historical development of the most important concepts and ideas. Methods and limitations of chemistry, its evolution and discussions of the problems currently being solved and created. Three hours of lecture per week. Not available for credit for students with previous credit in CHEM 210.

CHEM 111: Chemistry Laboratory 





(1 semester hours)

Designed to accompany CHEM 110. One 3-hour period a week. CRQ: CHEM 110.
Description of Field Experiences and Clinical Practice

Provide a brief and concise description of the required field experiences and clinical practice (student teaching/internship) identified in the “Course of Study” chart (Section I.B.1).  

a. Describe the kinds of settings and experiences, the duration of each experience, the criteria used for selecting sites, and the criteria for selecting and training cooperating teachers and faculty supervisors. 



Field Experiences

For early field experiences students are placed in middle and high school level family and consumer sciences programs.   The major activities in which students engage include observation of instruction and adolescents, and planning/implementing lesson plans.     Field experiences take place over three semesters and are integrated into the undergraduate FACS education courses (FCNS 240, 344 and 345) for a total of 120 clock hours.  Students must have a minimum of 50 hours each at the middle and high school levels in family and consumer sciences classrooms.    Students may be placed in a variety of subject areas within FACS ranging from exploratory courses at the middle/high school levels to career/occupationally based courses within high school settings.    Three main criteria used for to help identify sites for field experience (1) the focus/orientation of the FACS program (i.e., Does the program help students develop their understanding of teaching and FACS as based on the IL State Standards for initial certification?), (2) the professional experiences of the teacher (e.g. Does the teacher have more than 4 years of experience and/or is the teacher tenured within his/her school district?  Is the teacher endorsed by IL to teach FACS?) and (3) (when known) prior successful experiences in working with other field experience students or student teachers.    Teachers are given a field experience handbook which includes overall goals; suggested learning experiences, guidelines, the IL Professional Teaching standards and a rubric for evaluation.    



Student Teaching

With regard to student teaching (FCNS 475) students may request to be placed at either a middle or high school FACS program.   Students complete a 16-week full time experience.    Criteria used to select sites are identical to those used for the field experiences:  (1) the focus/orientation of the FACS program, (2) the professional experiences of the teacher , (3) prior successful experiences in working with other field experience students or student teachers.  Additional criteria related to site selection includes the opportunity for the teacher candidate to teach in at least three different subject areas related to the students’ endorsement/ area(s) of designation within FACS.     With regard to the training of the cooperating teacher, teachers are provided a student teaching handbook which includes specific guidelines for the student teacher, the cooperating teacher, the IL Professional Teaching Standards and evaluation instruments.   The University supervisor meets one-on-one early in the semester with the cooperating teacher, and holds individual conferences on subsequent site visits.    During these meetings the University supervisor reviews the handbook, addresses specific questions/concerns regarding the student teaching experience.     Faculty University supervisors are mentored individually (as needed based on their prior experiences).  

 b.
Measures taken to ensure candidates complete placements in diverse settings with 
diverse students.

The Family and Consumer Sciences (FACS) education program defines extensive and substantive experiences applying learning about diversity in which the candidate: (a) Interacts with students through individual, small and large group instruction within the classroom, and (b) plans and implements a lesson in the classroom in which 20% of the middle school or high school students are members of ethnic minority groups, are from low socio-economic status households, have limited English proficiency, or have a disability. And/or interacts with an individual student (who is a diverse learner) in an in-depth way.  The plan for collecting data regarding candidates’ diversity experiences includes: 

(a) Diversity Reporting Form to be completed by the cooperating teacher related to each individual student’s field and student teaching experience.

· For the field experiences in FCNS 240, 344 and 345, data will be collected for one class in which the student interacts, and plan/implemented at least one lesson. 

· Student teaching (FCNS 475) data will be collected for each class in which the student has assumed major responsibility for the semester. 

(b) Student Evaluations of the Field and Student Teaching Experiences.   Students complete 120 clock hours over three semesters prior to student teaching.   FCNS 240 students complete 20 hours at either middle or high school FACS programs.   FCNS 341 and 344 students complete 50 hours each semester in the middle or high schools.  At the culmination of their field experience each student has a minimum of 50 hours completed within middle and high school level FACS programs. Student teaching (FCNS 475) is a full time 16-week experience at one school site.   

· Evaluations for the field experiences will be completed by the cooperating teacher when the NIU student completes his or her clock hours.    

· Evaluations for student teachers will be completed by  8- and 16-weeks (mid-term and final evaluation).   

Students are informed that they need to complete diversity-based experiences as part of their field experiences and student teaching.      A “Documentation of Diversity” form is completed by the student and the cooperating teacher at the end of the field and/or student teaching experience.    Currently efforts are being made to better ensure that students request more diversity-based sites (i.e., developing a master list of schools (with FACS programs) which are documented through the IL State Report Cards.)    

c. Describe how the clinical (program) and site (P12) supervisors jointly provide regular and continuing support for candidates.

In the FACS education program, our philosophical perspective regarding student teaching is that it is a professional development experience.  This philosophy is emphasized repeatedly to students and is also communicate to the cooperating teachers.  Joint support is provided with the goal of meeting the student teacher’s professional goals and needs.  The main method in which this occurs is through site visits.  A major component of the site visit is to meet individually with the cooperating teacher and the student teacher as well as hold a three-way conference  (including the University supervisor, the student teacher and cooperating teacher).   Using this method allows the opportunity for the student and cooperating teacher to have their voices heard and develop mutual understanding regarding the student’s progress.   During the three-way conference the student’s strengths are identified as well as specific areas needed for further development.  A minimum of  two site visits are completed for each student who is rated as “proficient” and/or “developing  and progressing without concerns” (as based on the student teaching evaluation criteria).   Additional site visits are completed for students who have overall ratings of  “developing with concerns.”    
SECTION II - KEY ASSESSMENTS
II.A.  KEY ASSESSMENTS OVERVIEW

An assessment is an evaluated activity or requirement by which a program determines that specific outcomes or standards have been mastered by a candidate.  A program is limited to providing descriptions and data on five to eight “key” assessments.  The reported assessments must be required of all candidates in the program.  Due to the limitation on the number of assessments, it is expected that these assessments will be comprehensive and each would most likely address multiple standards. 

A key assessment may consist of multiple sub-assessments/parts that were administered over time to demonstrate learning/growth.  (Example: action research.)  

It is also possible that a major comprehensive assessment like a portfolio may include several in-depth assessments including evaluations of content knowledge, lesson planning, and student teaching.  In this case, it would be appropriate to use the different components of the portfolio as separate assessments.

Teacher preparation programs must provide a minimum of six assessments, of which the first five types of assessments must be common across all of the unit’s programs.  Programs preparing school administrators or school service personnel must provide a minimum of five assessments.

Key Assessments Common Across All of the Unit’s Programs

1. Illinois Content-Area Test

2. Content Assessment (The program is required to have a second content assessment focused on program standards.)

3. Assessment of Candidates’ Ability to Plan Instruction or Plan an Appropriate Environment.

4. Clinical Practice Assessment [Student teaching/internship evaluation of candidates on meeting the institutional (CF outcomes/dispositions) and state standards.]

5. Candidates’ Impact on Students’ Learning (teachers) or on Providing a Supportive Environment for Students’ Learning (other school personnel/administrators).

6a.
Assessment of Professional Teaching (required – teacher candidates only)

6b.
Assessment that addresses the standards (other school personnel/administrators)

7. Assessment that addresses the standards (teacher or other school personnel/administrators)

8. Assessment that addresses the standards (teacher or other school personnel/administrators)

The Program Report must include the required assessments, scoring guide(s)/criteria, and the data table for each of the assessments listed.  The report will not be accepted if this information is not included.  

For each key assessment indicate the type or form of the assessment and when it is administered in the program.  For this section, list in the form provided (Program Assessment Table) 5-8 assessments that are being submitted as evidence for meeting the standards.  

Program Assessment Table 

(Required)

	Name of Assessment
	Type or Form of Assessment
(ex.: essay, case study, project, portfolio, state test, etc.)
	When the Assessment is Administered
(point in the program when assessment is administered)
	Check box to indicate the following are included.

	
	
	
	Assessment
	Scoring Guide(s)/ Criteria
	Data Table

	1
	IL Content-Area Test (required)
	Assessment #1:

 IL FACS Content Test
	Prior to start of student teaching semester
	 NA
	NA
	 FORMCHECKBOX 


	2
	Content Assessment (required)
	Assessment #2

Assessment of Content in the Instructional Unit Plan 

Student Teaching Evaluation: Competency 1
	Curriculum Planning  (FCNS 344)

Student Teaching  (FCNS 475)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	3
	Assessment of Candidates’ Ability to Plan Instruction or Plan an Appropriate Environment (required)
	Assessment #3

Field Experience & Student Teaching Evaluations: Competencies 4 & 6

 
	 Field Experiences (FCNS 240, 344, 345)

Student Teaching (FCNS 475) 
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	4
	Clinical Practice Assessment (required)
	Assessment #4

Student  Teaching Evaluation
	Student teaching (FCNS 475)
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	5 
	Candidates’ Impact on Students’ Learning or on Providing a Supportive Environment for Students’ Learning (required)
	 Assessment #5

Field Experience & Student Teaching Evaluations: Impact on Student Learning -Competencies 2, 3, 5 8
	Field Experiences (FCNS 240, 344, 345)

Student Teaching (FCNS 475)


	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 


	6.
	Assessment of Professional Teaching (required – teacher candidate) 
	Assessment # 6

IL Assessment of Professional Teaching (APT) Test
	During or after student teaching semester. 
	NA
	NA
	 FORMCHECKBOX 


	7
	Optional Assessment:

Dispositions Assessment
	Assessment #7

NIU Instructor’s Assessment of Dispositions   

Field Experience & 

Student Teaching Evaluations
	During each FACS education course (FCNS 240, 344, 345) & student teaching semester.  
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 



II.B  KEY ASSESSMENTS 

For each assessment listed on the “Program Assessment Table, include the following information.  Number the key assessments using the assigned number from the “Program Assessment Table.”

1. Narrative including the following:

a. Describe the assessment and its use in the program.

b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the assessment.

c. Briefly summarize the findings based on data.

d. Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards.
2. The assessment, including the instructions to candidates about the assigned task (excludes State assessments);

3. Scoring guides or criteria used to score candidates’ responses on the assessment. 

4. A table with the aggregated results of the assessment for the most recent three years.  Programs that report newly developed assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific assessment. 

Assessment # 1

Title:   FACS Content Test

1. Narrative including the following:

a. Describe the assessment and its use in the program.      Students must pass the Family and Consumer Sciences (FACS) Content Test, IL Certification Testing System (test #172) with a cumulative score of 240.   Test sub-areas include:  (1) Integrative nature of FACS, (2) human development, (3) parenting, family & interpersonal relationships, (4) consumer & resource management, and (5) career skills.   Test must be passed before the start of the student teaching semester. 

b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the assessment.   Illinois Professional Teaching Standard #1: Content Knowledge:  The competent teacher understands the central concepts, methods of inquiry, and structures of the disciplines and creates learning experiences that make the content meaningful to all students.
c. Briefly summarize the findings based on data.   From 2005-2008, 49 teacher candidates completed and passed the IL Content Test for FACS.   Overall test scores indicate students are well prepared  and exceed the passing cumulative score of 240 (mean score of  271; SD =9).  With regard to the specific sub-areas, students appear to have foundational knowledge (means scores in sub-areas ranged from 265 to 279; SD ranged from 11 to 20).   Of the six sub-areas the standard deviation was greatest in the following three areas:  consumer & resource management, human development, and career skills. 

d. Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards.   These findings support the mastery of the IL Professional Teaching standard on content knowledge understanding.   
2. The assessment, including the instructions to candidates about the assigned task (excludes State assessments):   Not applicable. 

3. Scoring guides or criteria used to score candidates’ responses on the assessment: Scoring Guides:    Cumulative score of 240.

4. A table with the aggregated results of the assessment for the most recent three years.  Programs that report newly developed assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific assessment. 

	IL FACS Content Test – Student Scores

2005-2008

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	FACS: Total Score
	49
	255
	288
	271
	9

	Sub-area

1. Integrative FACS
	49
	236
	294
	273
	11

	2. Human Development
	49
	235
	300
	275
	14

	3. Parenting/Relationship
	49
	246
	300
	279
	13

	4. Consumer/Resource
	49
	195
	300
	267
	20

	5. Career Skills
	49
	236
	300
	265
	14


Assessment # 2



Title:    Content Assessment – Unit Plan
1) Narrative including the following:

a. Describe the assessment and its use in the program.   The “Content Assessment – Unit Plan” focuses on the application of content in a curriculum unit plan.  The assessment is completed by the School of Family, Consumer & Nutrition Science (FCNS) faculty who are selected based on their subject-matter expertise.    The assessment provides feedback with regard to student’s understanding of content, as well as curriculum planning components.     

b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the assessment.  IL Standards assessed includes Standard #1: The competent teacher understands the central concepts, methods of inquiry, and structures of the disciplines and creates learning experiences that make the content meaningful to all students.     
c. Briefly summarize the findings based on data.  Twenty-four students were rated and achieved a mean score of 4.19 (scale of 1 – unsatisfactory  to 5 - excellent).  Areas with the highest mean were in the areas of significance (4.7), and appropriateness of FACS content  (4.5).  The area with the lowest mean was in the area of developing a rationale statement (3.6).         

d. Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards.    Overall students had an excellent understanding of FACS content as applied in an instructional plan. 

2. The assessment, including the instructions to candidates about the assigned task (excludes State assessments); 

Instructions Provided to Students:  Students develop the curriculum plan over the course of the semester.  Students are provided with a rubric at each phase.  At each phase of development, critique is provided by the instructor and students are expected to revised their plans based on this critique. 

	Unit Plan Assignment:  This is to be fully developed instructional plan. Instructor feedback will be given on the first drafts and should be applied to subsequent versions and the final plan.



	A. Development Phases

	Part 1:   First draft

Course and Grade Level 

Enduring Concept 

Rationale and Connection to FACS Core  Concept(s)

Concept Outline


	Part 3 - First draft 

Assessment Strategies  -

assessment strategy & rubric, & test/quiz

Learning Experiences/Activities – Brainstormed list for first draft



	Part 2  - First draft

Student Outcomes/Objectives 

Essential/Key Questions
Standards supported by this plan: 
      -National FACS Standards

      -IL Academic Standards

	Part 4 -  Lesson plans – First drafts 

Six plans based on 6-step lesson plan model (one plan may cover more than one day).  (Plans will be developed over several weeks; feedback will be provided.)

-  Lesson Plans 1 & 2 

-  Lesson Plans 3 & 4 

-  Lesson Plans 5 & 6 



	Unit Plan – Final Draft 

· Components from Parts 1-4 above into an integrated whole.

· Unit Block plan. 

· Six Lesson Plans AND all supporting educational materials 

· Connection of the Unit Plan to your educational philosophy (paragraph)



	B. Unit Plan Format

	· Course and Grade Level 

· Overall Concept and Unit Concept  

· Rationale and Connection to FACS Core Concept(s)   

· Unit Concept Outline 

· References 

 ************************************************************************

· Student Outcomes/Objectives 

·   Key Questions

·   Standards supported by this plan

a. Illinois Learning Standards

b. National FACS Standards

· Block Plan  (5-10 days) – including concept and activities
Daily Lesson Plans (6 consecutive lesson plans for this assignment): The first day of the unit:  Introductory activity to the unit/concept which helps students creates a mind set for their thinking.
The last day of the unit:  Concluding activity to the unit/concept which helps students create a closure to their thinking.  

Specific concept:   Copy/paste from your outline 

Student Outcome(s) for this lesson:  Copy/paste from list of outcomes

Date:     Identify a specific date or label Day 1, Day 2, Day 3 etc.  

1 INTRO  

2 OUTCOME(S) IN STUDENT LANGAUAGE  

3  ADVANCED ORGANIZER  

4  ACTIVTY ONE 

         a  - purpose  

         b – directions for students & teacher

         c – resources

 5   ACTIVITY TWO -  

         a  - purpose  

         b – directions for students & teacher

         c – resources

Etc.   

6 CHECK FOR UNDERSTANDING –  questions, writing, quiz or other check 

7  SUMMARY 

REFERENCES – Any used for the lesson

SUPPORT MATERIALS: Attach any support materials immediately after this lesson. 



	C. Rubric for Unit & Lesson Plans



	Unit Plan Rubric
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RATING SCALE. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

Concept 

Concept is a “big idea” concept, essential, significant; will help lead to enduring understanding. 

 Concept focused on “nice to know” rather than an essential or significant concept

Concept is very narrow; does not lead to enduring understanding.

Course & Grade Level

Appropriateness of the Concept      

Clear identification of course and grade level

Clearly appropriate to the grade level and course identified.

Partial or incomplete information provided

Somewhat appropriate to the grade level and course identified.

No identification of course/unit of study

Not appropriate to the grade level and course identified.

Concept Outline 

Intended meaning is clear; ideas flows well/fits together (logical order).

Most important sub-concepts and ideas related to the concepts are identified

Somewhat clear outline; ideas not completely in order; 

Somewhat important sub-concepts or ideas are identified. 

Outline is difficult to follow; no logical order apparent.

Irrelevant or non-important sub-concepts identified.  

Rationale and Connection to FACS Core Concept(s)

Clear link between the concept and core FACS concept 

Makes a strong case  about why students should learn this concept 

Link between the concept and FACS core concept implied. 

Implies why students should learn this concept; 

reader needs to make an interpretation

No link stated (or not appropriate) 

Weak case about why students should learn this concept.   

Student Outcomes 

Statement clearly includes: (1) the student (2) one action verb (3) concept to be learned

 Focused on the concept and student outcomes which can be achieved

Statement incomplete or not clear; more than one verb per statement.

Somewhat focused on the concept and/or may not be able to  achieved

Statement vague and/or not included or no verb

Not focused on the concept or cannot be achieved.

Key Questions

Questions clearly focus on the concept and related ideas.

Will help develop inquiry oriented instruction.  

Questions identified but lack clarity with regard to the concept.

May or may not help develop inquiry oriented instruction.  

Questions very vague and/or do not focus on the concept or related ideas. 

Clearly will not lead to inquiry oriented instruction. 

Standards:  Illinois and FACS  

Standards clearly identified and connect to unit plan

Standards identified but only somewhat connect to unit plan        

No standards identified or inappropriate to unit plan

Assessment: Product or Performance  

Assessment clearly helps to determine student progress in achieving outcomes

Somewhat helps to determine student’s progress 

No assessment or does not help determine student progress     

Assessment:  Test/Quiz

Assessment clearly helps to determine student progress in achieving  identified outcomes

Somewhat helps to determine student’s progress  

No assessment or does not help determine student progress

Block Plan

Includes daily (brief) list of concept and activities to be done each day

Includes only activities or only the concept each day

Block plan vague; difficulty to identify what is to be done daily

Reference List 

Identification of all references used in APA format 

Some references identified in list

All references used not identified in list

Nature of the activities 

Activities identified will help to achieve student outcomes.  

Includes a balance of teacher-  and  student-centered learning experiences appropriate for the concept

Addresses diverse learning styles &/or multiple intelligence (MI) areas

Address critical thinking 

Includes a variety of learning experiences to actively engage students.

Activities may somewhat help to achieve outcomes. 

Somewhat of a balance between teacher- and student-centered experiences.  

Limited attention to diverse learning styles or MI areas 

Somewhat addresses critical thinking 

Limited variety of activities 

No activities identified or very limited.  May or may not to achieve student outcomes. 

Includes all teacher or all  student centered activities 

Focuses on only one learning style or MI area. 

Does not address critical thinking 

No variety of activities.  

Daily Lesson Plans
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 Step 1: Introduction

Clearly focused on helping students to create a mind set about the concept   

Somewhat clear or does not create a mindset related to the concept

Very vague or unclear; does not help students develop a mindset related to the concept

Step 2:  Outcomes

Includes clear statement about student goals for the lesson

Includes statement about the lesson – but does not identify student goals

Includes no or a vague statement about the goals of the lesson

Step 3.   Preview 

Provides an accurate/ detailed preview of the content of the lesson to help organize students’ thinking

Provides a very brief or vague preview

Provides no preview

Step 5:  Check for Understanding

Clearly includes appropriate questions (or other strategy) to check for understanding

Somewhat checks for understanding

Vague or no check for understanding

Step 6:  Summary/ Conclusion

Helps students to draw conclusions about the concepts and conclude learning experiences as a whole

Helps students to somewhat focus on the 

concept but transition or closure focuses more on the activity

Uses inappropriate or no conclusion -- 

And/or: Only focuses on the activity itself
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Step 4:  Learning Experiences.   

a.  Purpose of the activity

b.  Activity Directions

c.  Resources and support materials

Includes a, b, c for each activity in the plan

a. Purpose:  Clearly identifies the concept as the focus on instruction

b. Clearly defines what the teacher will do or say and what the students will do or say 

c. All support materials included and labeled.  Appropriate reference citations included              

a. Focus only the activity and does not include the concept

b. Includes some details for teaching and learning. 

c.  Includes some of the support materials needed for the activities                   

a. Focus on the on the activity

b. Includes limited or vague details for teaching and learning

c.   Missing support materials &/or unlabeled or sources not identified




3.  Scoring guides or criteria used to score candidates’ responses on the assessment. 

FCNS faculty are selected based on the content of the student’s unit plan.  They are asked to rate the plan using the following rubric. 

Content Assessment -  Unit Plan

Assessment of the FACS Teacher Certification Student’s Understanding of Subject Matter Content      

Student__________________
Reviewer__________________  

Date____

	
	Unsatisfactory

1-0 points
	Satisfactory

2-3 points
	Excellent

4-5 points
	Comments/Rating

	1. Significance:  Is this an important or significant concept for the current social context?   


	Concept is not significant or important. 
	Concept is “nice to know”     


	Concept is important or significant 


	_______Rating

	 2. Appropriateness: Is the concept appropriate to the grade level and course identified?    
	Not appropriate to the grade level and course identified.
	Somewhat appropriate to the grade level and course identified.

 
	Clearly appropriate to the grade level and course identified. 
	_______Rating                           



	3. Rationale:  Does the rationale statement support the importance of learning the concept?   


	Weak case about why students should learn this concept.   
	Implies why students should learn this concept; 

reader needs to make an interpretation


	Makes a strong case  about why students should learn this concept 

                                          
	_______Rating

	4. Achievable Outcomes: Are student outcomes achievable by middle or high school level students?  


	The student outcomes cannot be achieved
	The student outcomes may or may not be achievable
	The student outcomes can be achieved. 
	                    _______Rating

	5. Key Questions:  Do the key questions (a) focus on the concept and related ideas, (b) lead to inquiry oriented instruction. 

 
	Questions very vague and/or do not focus on the concept or related ideas. 

Clearly will not lead to inquiry oriented instruction
	Questions identified but lack clarity with regard to the concept.

May or may not help develop inquiry oriented instruction 
	Questions clearly focus on the concept and related ideas.

Will help develop inquiry oriented instruction   
	_______Rating

	6.  Concept Outline: Does the concept outline reflect (a) an understanding of the concept?  (b) the most important ideas emphasized? 


	Outline is difficult to follow; no logical order apparent.

Irrelevant or non-important sub-concepts identified
	Somewhat clear outline; ideas not completely in order 

Somewhat important sub-concepts or ideas are identified 
	Intended meaning is clear; ideas flows well/fits together (logical order)

Most important sub-concepts and ideas related to the concepts are identified
	_______Rating

	7. Application in a Lesson:  Reviewer:  Select one lesson plan. 

(a) Will the lesson plan help the middle or high school student learn the concept?   

(b) Does the plan reflect the teacher certification student’s understanding of the concept?  
	The plan is ineffective; unclear; will not help the middle or high school student learn the concept

Plan is underdeveloped and reflects a weak conceptual understanding of the concept 
	The plan is somewhat effective on helping the middle or high school student learn the concept

Plan is partially developed and reflects a limited understanding of the concept
	The plan seems effective in helping the middle or high school student learn the concept

Plan is fully developed and reflects the teacher a strong understanding of the concept. 
	_______Rating


OVERALL COMMENTS






     _____Total 
 4.   A table with the aggregated results of the assessment for the most recent three years.  Programs that report newly developed assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific assessment. 

FCNS Faculty Assessment of Content in Curriculum Unit plan

2005-2008

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	1.Significance
	24
	3
	5
	4.67
	.56

	2. Appropriateness
	24
	3
	5
	4.52
	.58

	3. Rationale
	24
	1
	5
	3.60
	1.01

	4. Achievable Outcomes
	24
	3
	5
	3.96
	.81

	5. Key Questions
	23
	3
	5
	4.13
	.92

	6. Concept Outline
	23
	2
	5
	4.22
	.95

	7. Application in a Lesson
	23
	1
	5
	4.22
	1.13


Assessment # 3     

Title:     Field Experience and Student Teaching Evaluations:   

              Planning and implementing Instruction (Competency 4 & 6) 

1. Assessment Overview   - Narrative including the following:

a. Describe the assessment and its use in the program.   In the early field experiences within each course (FCNS 240, 344 and 345) students are required to plan and implement at least one “lesson” at their field experience site.   The assessment of this experience is completed through the final field experience evaluation.   The assessment is used to help determine areas of needed development for individual students. 

During the student teaching semester, students assume full responsibility for planning and implementing instruction.  The student teacher evaluation is used throughout the semester (bi-weekly evaluation, mid-term and end-term) to help the student develop their individual competencies.  

b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the assessment.  Two specific standards are being assessed: 

Standard #4 - Planning for Instruction - The competent teacher understands instructional planning and designs instruction based upon knowledge of the discipline, students, the community, and curriculum goals.

Standard #6:  Instructional Delivery - The competent teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem-solving, and performance skills.
c. Briefly summarize the findings based on data.

In their first field experience (FCNS 240), 90% of students received a rating of “developing and progressing without concerns” in planning, 5% were “developing with concerns” and 2% were “unsatisfactory.”    With regard to instructional delivery, 87% received a rating of “developing and progressing without concerns,” and 11% received a rating of “developing with concerns.”   

During the second and third field experiences (in FCNS 344 and 345) students overall continue to receive ratings of “developing without concerns.”   However, 1 to 3% of students still received ratings of “developing with concerns.”  

Throughout the field experiences (FCNS 240, 344 and 345), many items related to planning and instructional delivery were rated by cooperating teachers as “not applicable.  Students in these courses have limited responsibility for planning and implementing instruction.  Students should be rated, however, on the majority of these components as they are assigned to plan and teach at least one lesson during their field experience. 

During the student teaching semester (FCNS 475), approximately 100% receive positive ratings (“proficient” or “developing and progressing without concerns”) in both planning and instructional delivery.   Less than 1% received a rating of developing with concerns in planning and implementing instruction. 

d. Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards.   Based on these ratings, over time (from prior to being admitted into the program to the culminating semester) students successfully demonstrate a mastery of planning and implementing instruction.    

2. The assessment, including the instructions to candidates about the assigned task (excludes State assessments);

The following is the assignment/instructions given to students in their first professional semester (FCNS 240).     As students progress through FCNS 344 and 345, less instructor assistance is provided.   At the beginning of the student teaching experience (FCNS 475) it is expected that students will collaboratively plan with their cooperating teacher.   Toward the end of the student teaching experience, it is expected that students will autonomously develop unit and lesson plans, as well as implement those plans.   

	Assignment: Plan and Teach a Lesson

The purpose of this assignment is to experience the responsibilities of an FACS teacher related to planning and implementation (teaching).  The intent of this assignment is for you to assume responsibility for a portion of a class period (e.g., 15-20 minute lesson). Phases of this assignment include: ( I) Pre-Planning, (II) Planning, (III) Teaching, and (IV) Summary/Reflection paper. 

I.  Pre-Planning: Talk with your field experience teacher and complete the “Pre-Planning for Teaching Experience.  Your date to teach should be at least 3-4 weeks from this meeting date.     


1. Make an appointment to meet with the field experience teacher to discuss this assignment.


2.  Indicate to the teacher the following: 

· Your assignment is to plan and teach a 15-20 minute lesson.

· You will write out the plans and review them with Dr. Montgomery

· You will provide a copy of the lesson plan to the teacher for review (at least one week before teaching).  If the plan is not completed at least one week before you will not be allowed to teach. 

· You need to receive a final “OK” from the field experience teacher before you can implement you’re the plan.

3. Complete the following information with the teacher to help you begin planning. 

a. Class/grade level 

b. Specific concept/topic or main idea 

c.   Lesson Outcomes/Objectives (List 1-3): 

d. Target date to teach ________________________________________
(At least 2-3 weeks from this meeting with your field experience teacher) 

e.  Brainstorm list of possible activities to teach this concept:  
II. Planning:   Use the 6-Step Model to develop a plan for teaching.  (20 points first draft & meeting with

 Dr. Montgomery; final plan 20 points)


A.  Write the Plan: The plan should be a bulleted script which includes: what you will do/say and what learners will do/say.  TYPE THE PLAN.  Include the following.  

Class & Grade Level

Specific concept/topic: 

Connection to FACS Core Concepts -- Work of the Family and/or Work of the Workplace: (2-4 sentences) 

Lesson Outcomes/Objectives (List 2-3): 

      Date to teach  

Lesson Plan

Step 1 - Intro

Step 2 – goals in student language

Step 3 – advance organizer

Step 4a - activity

        4b – directions for teacher and students

        4c – resources needed

Step 5 – check for understanding

Step 6 – conclusion/summary

B.  Meet with Dr. Montgomery:  Schedule an appointment with Dr. Montgomery at least 2 weeks 

before your target date to teach the lesson.  Come with your “close to final” TYPED plan.  We will review your lesson plan together. After this meeting, revise your lesson plan as needed.   

C.  Meet with your field experience teacher: Review your lesson plan with the field experience teacher at least one week before your scheduled date to teach.   Give the teacher  a TYPED copy for review.   Revise your lesson plan as needed based on the teacher’s  recommendations.  If the plan is not completed at least one week before you will not be allowed to teach.   

III. Teaching: Actually teach the lesson you have planned!   Ask the teacher to give you either written or verbal feedback.  (20 points)     Include the teacher’s feedback on your Summary/ Reflection paper. 

IV. Summary/Reflection Paper:  After teaching, write your reflections of the experience in relationship to pre-planning, planning and implementation.  In addition, include a summary section. (1 ½ -2 pages, typewritten, double spaced) Evaluation Criteria:  Clarity and depth of responses. (20 points) 

Try to complete within 2 weeks after teaching so the experience is still fresh in your mind.  Write at least one paragraph for each section (A-B) and address the following questions for each section: 

A. Pre-planning: What was it like to be thinking about this experience? What insights did you gain from the pre-planning process? How did pre-planning help you to prepare for the development of the lesson plan?   As you think back over the experience, what additional information might have been useful at this stage? 

B.  Planning:   What factors did you consider during planning? How did you plan for meeting the needs of diverse learners?  What concerns did you have during the planning process?   What was it like to be engaged in the process of planning and revising? 

C.  Implementation:
What are your reactions to the lesson?  What were students’ reactions to the lesson? What were the teacher’s responses to the lesson?  If you had an opportunity to teach this lesson again, what would you do the same?  What would you do differently?    

D.  Summary:   Overall, what did you learn from this experience related to: the responsibilities of a family and consumer sciences teacher, planning for instruction, knowledge of students, the classroom environment or professionalism? 


Northern Illinois University – FACS Field Experience Evaluation

First Professional Semester – FCNS 240

	Name ______________________________
	School_________________________________________

	Date of Evaluation: ___________________
	District/City____________________________________

	Grade Levels_______________________________ 
	Cooperating Teacher(s)_____________________________________

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and NIU’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           NA for Not Applicable

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns

           


	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	
	

	F
	Applies Appropriate Technology
	
	
	
	

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	
	

	B
	Analyzes Individual and Group Performance
	
	
	
	

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	
	

	B
	Provides for Varied Learning Needs
	
	
	
	

	
	Competency  4- Planning for Instruction
	NA
	U
	D/C
	D/P

	C
	Plans in Advance
	
	
	
	

	G
	Incorporates Variety in Activities
	
	
	
	

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	
	

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	
	
	

	E
	Monitors Student Behavior
	
	
	
	

	F
	Responds to Student Behavior
	
	
	
	

	G
	Interacts with Students Appropriately and Respectfully
	
	
	
	

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	G
	Gives Clear Directions and Transitions
	
	
	
	

	I
	Implements Activities and Assignments
	
	
	
	

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	A
	Uses Accurate and Effective Oral Communication
	
	
	
	

	B
	Uses Accurate Written Communication Skills
	
	
	
	

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	
	

	D
	Provides Opportunities for Students to Communicate
	
	
	
	

	E
	Demonstrates Listening Skills
	
	
	
	

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	
	
	
	

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	
	

	B
	Grows Professionally
	
	
	
	

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	A
	Demonstrates Ethical Conduct
	
	
	
	

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	
	

	C
	Demonstrates Emotional Maturity
	
	
	
	

	D
	Is Flexible
	
	
	
	

	E
	Is Approachable
	
	
	
	

	F
	Evaluates Self and Uses Reflective Practices
	
	
	
	

	H
	Responds Maturely to Constructive Criticism
	
	
	
	

	I
	Takes Responsibility
	
	
	
	

	K
	Demonstrates Appropriate Social Skills
	
	
	
	


Comments        

 Do you recommend this student continue in the program?    _____  Yes                      _____  No

________________________      ____

   ___________________
         _____

Cooperating Teacher Signature 
 Date
                Student  Signature       
         Date

Northern Illinois University  - FACS Field Experience Evaluation

2nd/3rd  Professional Semesters – FCNS 344 and 345

	Name _______________________________
	School________________________________________

	Date of Evaluation: _____________________
	District/City____________________________________

	Grade Levels_______________________________ 
	Cooperating Teacher(s)_____________________________________

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and NIU’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           NA for Not Applicable

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns, 

           


	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	 D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	
	

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	
	
	
	

	C
	Understands and Uses Content Knowledge 
	
	
	
	

	D
	Integrates Knowledge into Instructional Objectives
	
	
	
	

	E
	Incorporates Content-Related Pedagogy
	
	
	
	

	F
	Applies Appropriate Technology
	
	
	
	

	G
	Evaluates and Utilizes Teaching Resources
	
	
	
	

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	
	

	B
	Analyzes Individual and Group Performance
	
	
	
	

	C
	Designs Instruction Meeting All Students’ Needs
	
	
	
	

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	
	

	B
	Provides for Varied Learning Needs
	
	
	
	

	
	Competency  4- Planning for Instruction
	NA
	U
	D/C
	D/P

	B
	Plans Appropriately for Diverse Students
	
	
	
	

	C
	Plans in Advance
	
	
	
	

	D
	Prepares High Quality Lesson Plans
	
	
	
	

	E
	Acquires and Organizes Materials and Resources
	
	
	
	

	F
	Selects Resources Based on Accuracy and Usefulness
	
	
	
	

	G
	Incorporates Variety in Activities
	
	
	
	

	H
	Plans Appropriately for Instructional Groups
	
	
	
	

	J
	Integrates FACS Concepts and Academic Disciplines
	
	
	
	

	K
	Incorporates Knowledge of Families & Community
	
	
	
	

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	
	

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	
	
	

	D
	Communicates Clear Expectations
	
	
	
	

	E
	Monitors Student Behavior
	
	
	
	

	F
	Responds to Student Behavior
	
	
	
	

	G
	Interacts with Students Appropriately and Respectfully
	
	
	
	

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	A
	Promotes Higher Level Thinking
	
	
	
	

	C
	Structures and Paces Lessons
	
	
	
	

	D
	Uses Appropriate Diverse and Varied Resources
	
	
	
	

	E
	Employs Alternative Teaching Strategies
	
	
	
	

	F
	Gives Student Feedback
	
	
	
	

	G
	Gives Clear Directions and Transitions
	
	
	
	

	H
	Makes Appropriate Grouping of Students
	
	
	
	

	I
	Implements Activities and Assignments
	
	
	
	

	J
	Makes Lesson Adjustments
	
	
	
	

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	A
	Uses Accurate and Effective Oral Communication
	
	
	
	

	B
	Uses Accurate Written Communication Skills
	
	
	
	

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	
	

	D
	Provides Opportunities for Students to Communicate
	
	
	
	

	E
	Demonstrates Listening Skills
	
	
	
	

	
	Competency 8 – Assessment
	NA
	U
	D/C
	D/P

	A
	Aligns Assessment with Instructional Goals
	
	
	
	

	B
	Uses Variety of Formal and Informal Assessments
	
	
	
	

	C
	Communicates Clear Assessment Criteria
	
	
	
	

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	
	
	
	

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	
	

	B
	Grows Professionally
	
	
	
	

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	A
	Demonstrates Ethical Conduct
	
	
	
	

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	
	

	C
	Demonstrates Emotional Maturity
	
	
	
	

	D
	Is Flexible
	
	
	
	

	E
	Is Approachable
	
	
	
	

	F
	Evaluates Self and Uses Reflective Practices
	
	
	
	

	H
	Responds Maturely to Constructive Criticism
	
	
	
	

	I
	Takes Responsibility
	
	
	
	

	K
	Demonstrates Appropriate Social Skills
	
	
	
	

	L
	Demonstrates Initiative/Independence
	
	
	
	


Comments

Do you recommend this student continue in the program?    _____  Yes                      _____  No

________________________      ____

      ___________________
         _____

Cooperating Teacher Signature 
 Date
                  Student  Signature       
         Date  

Northern Illinois University – FACS Student Teacher Evaluation

4th  Professional Semester – FCNS 475

	Name ___________________________________
	School___________________________________

	Dates Taught ___________ To _______________
	District/City_______________________________

	Grade Levels______________________________
	Cooperating Teacher(s)________________________________

	Endorsement     Family & Consumer Sciences (09)
	Telephone________________________________

	Concentration(s)____________________________
	NIU Supervisor: __________________________        

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and Northern Illinois University’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns, 

           P for Proficient (Level of a beginning teacher).



	
	 Competency  1- Content Knowledge
	U
	D/C
	D/P
	P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	
	

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	
	
	
	

	C
	Understands and Uses Content Knowledge 
	
	
	
	

	D
	Integrates Knowledge into Instructional Objectives
	
	
	
	

	E
	Incorporates Content-Related Pedagogy
	
	
	
	

	F
	Applies Appropriate Technology
	
	
	
	

	G
	Evaluates and Utilizes Teaching Resources
	
	
	
	

	
	Competency  2-  Human Development and Learning
	U
	D/C
	D/P
	P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	
	

	B
	Analyzes Individual and Group Performance
	
	
	
	

	C
	Designs Instruction Meeting All Students’ Needs
	
	
	
	

	
	Competency  3 –Diversity
	U
	D/C
	D/P
	P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	
	

	B
	Provides for Varied Learning Needs
	
	
	
	

	C
	Creates Learning Community
	
	
	
	

	
	Competency  4- Planning for Instruction
	U
	D/C
	D/P
	P

	A
	Provides Alignment with Instructional Goals and Standards
	
	
	
	

	B
	Plans Appropriately for Diverse Students
	
	
	
	

	C
	Plans in Advance
	
	
	
	

	D
	Prepares High Quality Lesson Plans
	
	
	
	

	E
	Acquires and Organizes Materials and Resources
	
	
	
	

	F
	Selects Resources Based on Accuracy and Usefulness
	
	
	
	

	G
	Incorporates Variety in Activities
	
	
	
	

	H
	Plans Appropriately for Instructional Groups
	
	
	
	

	I
	Plans for Assessment of Lesson Aligned with Objectives
	
	
	
	

	J
	Integrates FACS Concepts and Academic Disciplines
	
	
	
	

	K
	Incorporates Knowledge of Families & Community
	
	
	
	

	L
	Incorporates Appropriate  Instructional Technologies to Promote Student Skills in Technology
	
	
	
	


	
	Competency  5- Learning Environment
	U
	D/C
	D/P
	P

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	
	

	B
	Manages Classroom Environment to Enhance Learning
	
	
	
	

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	
	
	

	D
	Communicates Clear Expectations
	
	
	
	

	E
	Monitors Student Behavior
	
	
	
	

	F
	Responds to Student Behavior
	
	
	
	

	G
	Interacts with Students Appropriately and Respectfully
	
	
	
	

	
	Competency  6- Instructional Delivery
	U
	D/C
	D/P
	P

	A
	Promotes Higher Level Thinking
	
	
	
	

	B
	Assumes Various Instructional Roles
	
	
	
	

	C
	Structures and Paces Lessons
	
	
	
	

	D
	Uses Appropriate Diverse and Varied Resources
	
	
	
	

	E
	Employs Alternative Teaching Strategies
	
	
	
	

	F
	Gives Student Feedback
	
	
	
	

	G
	Gives Clear Directions and Transitions
	
	
	
	

	H
	Makes Appropriate Grouping of Students
	
	
	
	

	I
	Implements Activities and Assignments
	
	
	
	

	J
	Makes Lesson Adjustments
	
	
	
	

	
	Competency 7 - Communication
	U
	D/C
	D/P
	P

	A
	Uses Accurate and Effective Oral Communication
	
	
	
	

	B
	Uses Accurate Written Communication Skills
	
	
	
	

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	
	

	D
	Provides Opportunities for Students to Communicate
	
	
	
	

	E
	Demonstrates Listening Skills
	
	
	
	

	
	Competency 8 – Assessment
	NA
	U
	D/C
	D/P

	A
	Aligns Assessment with Instructional Goals
	
	
	
	

	B
	Uses Variety of Formal and Informal Assessments
	
	
	
	

	C
	Communicates Clear Assessment Criteria
	
	
	
	

	D
	Involves Students in Self-assessment Activities
	
	
	
	

	E
	Records Student Progress
	
	
	
	

	F
	Maintains Non-instructional Records
	
	
	
	

	G
	Communicates Student Progress
	
	
	
	

	
	Competency 9 – Collaborative Relationships
	U
	D/C
	D/P
	P

	A
	Practices Collaboration/Collegiality
	
	
	
	

	B
	Engages Parents/Community Members
	
	
	
	

	C
	Uses Community Resources
	
	
	
	

	D
	Advocates for Students
	
	
	
	

	
	Competency  10 – Reflection and Professional Growth
	U
	D/C
	D/P
	P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	
	

	B
	Grows Professionally
	
	
	
	

	
	Competency 11 – Professional Conduct and Skills
	U
	D/C
	D/P
	P

	A
	Demonstrates Ethical Conduct
	
	
	
	

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	
	

	C
	Demonstrates Emotional Maturity
	
	
	
	

	D
	Is Flexible
	
	
	
	

	E
	Is Approachable
	
	
	
	

	F
	Evaluates Self and Uses Reflective Practices
	
	
	
	

	G
	Demonstrates Reverence for Teaching
	
	
	
	

	H
	Responds Maturely to Constructive Criticism
	
	
	
	

	I
	Takes Responsibility
	
	
	
	


	J
	Demonstrates Leadership
	
	
	
	

	K
	Demonstrates Appropriate Social Skills
	
	
	
	

	L
	Demonstrates Initiative/Independence
	
	
	
	


Do you recommend this student for certification by the State of Illinois?  
    ____YES   _____NO

Comments

________________________      ____

      ___________________
         _____

Cooperating Teacher Signature 
 Date
                  Student  Signature       
         Date  

2. Scoring guides or criteria used to score candidates’ responses on the assessment; 
Competency 4 – Planning for Instruction

The teacher candidate understands instructional planning and designs instruction based upon knowledge of the discipline, students, the community, and curriculum goals.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Provides Alignment with Instructional Goals and Standards

IPTS 4A, B, I,  J
	Instructional goals and standards are lacking, unclear or inappropriate
	Occasionally instructional goals are clear and follow district curriculum guidelines
	Usually instructional goals are clear and follow district curriculum guidelines
	Goals are consistently clear, suitable for  all students in the class, and meet the established goals of the district and state curriculum

	B
	Plans Appropriately for Diverse Students

IPTS 4B, C, D, N, P, S; 6O
	Plans are lacking, unclear or inappropriate for diverse students
	Occasionally plans appropriately for some of the diverse needs of the students in the class
	Usually plans appropriately for some of the diverse needs of the students in the class; incorporates students' experiences
	Consistently plans appropriately for all of the diverse needs of the students in the class; incorporates students' experiences 

	C
	Plans in Advance

IPTS 4B, K
	Minimal or no short or long range planning is done;  seldom meets deadlines
	Occasionally meets deadlines for short and long range planning
	Basic short and long range planning which often meets deadlines
	Consistently well-developed short and basic long range planning which meets deadlines

	D
	Prepares High Quality Lesson Plans

IPTS 4C


	Lessons are lacking and/or demonstrate no understanding of their purpose and are unorganized
	Unclear or sketchy purpose, organization, and detail
	Usually has clear purpose, organization, and sufficient detail
	Consistently has clear purpose, organization, sufficient detail, and flexibility

	E
	Acquires and Organizes Materials and Resources 

IPTS 4R


	Dependent upon the cooperating teacher for acquiring and organizing required materials
	Has some difficulty acquiring and organizing required materials
	Usually able to acquire and organize required materials independently
	Consistently supplements required materials and organizes for efficient instruction independently

	F
	Selects Resources Based on Accuracy and Usefulness

IPTS 4L, M
	Doesn’t attempt to select resources to supplement curriculum
	Occasionally selects resources for accuracy and usefulness
	Usually selects resources which are accurate and useful
	Consistently selects resources which are accurate, useful, and relevant to the students


	G
	Incorporates Variety in Activities

IPTS 4L, M
	Little variety in learning activities, nor do activities reflect recent professional research
	Occasionally provides variety of learning activities and some activities reflect recent professional research
	Usually provides variety of learning activities, and most activities reflect recent professional research
	Consistently provides variety of learning activities that reflect recent professional research

	H
	Plans  Appropriately for Instructional Groups

IPTS 4D, M; 5B, C
	Doesn’t plan  instructional groups and/or group structure does not support the instructional goals
	Occasionally instructional groups  support the instructional goals
	Instructional groups are often varied and appropriate to the instructional goals
	Instructional groups are consistently varied and appropriate to the different instructional goals and needs of all the students



	I
	Plans for Assessment of Lessons Aligned with Objectives

IPTS 8E, G, H, J, O, Q


	Rarely plans for assessment and/or assessment is not aligned with instructional objectives
	Occasionally  designs assessments that are aligned with objectives and procedures
	Usually designs assessments that are aligned with objectives and procedures
	Consistently designs a variety of assessment strategies to meet individual needs that are aligned with instructional objectives and procedures 

	J
	Integrates FACS Content and Academic Disciplines

IPTS 4O; 6L
	Rarely integrates  content and academic disciplines
	Occasionally integrates content and academic disciplines
	Usually integrates content and academic disciplines
	Consistently integrates content and academic disciplines

	K
	Incorporates Knowledge of Families & Community

IPTS 3I; 4N


	Plans rarely show awareness of local community
	Plans show some awareness of local community
	Plans often show evidence of an understanding of the students’ families, culture, and local community
	Plans consistently draw on an understanding of the students' families, culture, local community expectations and resources

	L
	Incorporates Instructional Technologies to Promote Student Skills in Technology

IPTS 4E, H, R; 6K; 7K
	Rarely uses technology to enhance learning
	Occasionally incorporates a variety of technological aids into instruction
	Usually uses technology and  incorporates a variety of technological aids into instruction
	Consistently incorporates a variety of technological aids into instruction and designs learning experiences to promote student skills in technology


Competency 6 – Instructional Delivery

The teacher candidate understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Promotes  Higher Level Thinking

IPTS 6B, F, G
	Is active in presenting information to the class, but  rarely  engages students in meaningful activities and they  are passive recipients of the information; struggles with initial analysis, synthesis, and evaluation of information
	Occasionally mixes instructional approaches; occasionally designs some activities to promote higher level cognitive activity and student independence 
	Usually mixes instructional approaches; designs  activities to promote higher level cognitive and critical thinking skills and student independence and/or responsibility for their own learning
	Consistently uses multiple teaching and learning strategies to engage students in active learning opportunities that promote the development of critical thinking, problem solving, and performance capabilities and that help students assume responsibility for their own learning

	B
	Assumes Various Instructional Roles

IPTS 6I
	Does not demonstrate an understanding of the different instructional roles needed to meet students’ needs
	Rarely uses two or more instructional roles and usually relies on the use of one instructional role to meet all purposes of instruction
	Usually varies his/her role in the instructional process
	Consistently varies his or her role in the instructional process (e.g., instructor, facilitator, coach, audience) in relation to the content and purposes of instruction and the needs of students

	C
	Structures and Paces Lesson 

IPTS 5M
	Rarely do lessons  have a  clearly defined structure; or the pacing of the lesson is too slow or rushed or both 
	Occasionally lessons have a recognized structure around which the activities are organized; occasionally the pacing of lessons is appropriate to their purpose
	Usually lessons have a recognized structure around which the activities are organized; usually the pacing of lessons is appropriate to their purpose
	Consistently lessons are purposefully structured and coherent, allowing for reflection and closure;  pacing and targeting of lessons is appropriate for all student levels

	D
	Uses Appropriate Diverse and Varied  Resources

IPTS 6C, N
	Rarely uses additional resources and is tied to the text or teaching manuals; materials do not engage students mentally
	Occasionally uses a variety of materials, human and technological resources to enhance learning
	Usually  uses a variety of materials, human and technological resources to enhance learning
	Consistently  uses a wide variety of materials, human and technological resources from the school and the community to enhance learning


	E
	Employs Alternative Teaching Strategies

IPTS 4D, P; 6B, E, F, J


	Rarely offers alternative representations; is prepared to offer one explanation or presentation of a concept and tends to repeat it
	Occasionally is able to offer an alternative representation of concepts to help students understand
	Usually is able to offer an alternative representation of concepts to help students understand 
	Consistently develops a variety of representations of concepts, using alternative explanations that support the learning of all students

	F
	Gives Student Feedback

IPTS 7H
	Rarely addresses questions or interests of students, and usually does not respect the responses of students
	Occasionally accommodates students’ questions or interests but does not consistently  respect the responses of students
	Usually accommodates students’ questions or interests and consistently respect the responses of students
	Consistently promotes student questions and sharing of interests to create opportunities to enhance learning; consistently uses appropriate feedback and respects student responses             

	G
	Gives Clear Directions and Transitions

IPTS 5J


	Rarely are expectations established or clear directions given;  transitions and routines are overly time consuming or disruptive
	Occasionally clear directions are provided;  expectations are established; transitions and  routines are sometimes time consuming or disruptive
	Usually clear directions are provided; expectations are established; transitions and  routines are generally smooth 
	Consistently provides clear, concise directions, establishes appropriate expectations, executes time efficient transitions and routines are handled promptly and smoothly

	H
	Makes Appropriate Grouping of Students

IPTS 5K, Q
	Rarely are instructional groups appropriate to the students or to the instructional goals
	Occasionally instructional groups are appropriate to the goals of the lesson and moderately productive.
	Usually instructional groups are appropriate and fully productive to the instructional goals of the lesson.
	Consistently, instructional groups are appropriate and fully productive to the instructional goals of the lesson                                                                                 

	I
	Implements Activities and Assignments

IPTS 5M; 6O
	Activities and assignments are rarely  appropriate to students developmental level and generally do not engage students mentally
	Occasionally activities and assignments are appropriate to students and sometimes engage them mentally
	Usually activities and assignments are appropriate to students and frequently engage them mentally
	Consistently, students are engaged in the activities and assignments in their exploration of content;  activities and assignments are appropriate to students and to the learning goals of the instruction 


	J
	Makes Lesson Adjustments

IPTS 6E, H


	Rarely alters an instructional plan even when a change will clearly improve a lesson


	Occasionally attempts to adjust lessons  when needed, sometimes with mixed results
	Usually attempts to adjust lessons  when needed, frequently with positive results
	Consistently makes appropriate adjustments to lessons when they are warranted and the adjustments occur smoothly


2. A table with the aggregated results of the assessment for the most recent three years.  Programs that report newly developed assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific assessment. 

FCNS 240 Summary 2005-2008

	
	Competency  4- Planning for Instruction


	NA

3%
	U

2%
	D/C

5%
	D/P

90%

	C
	Plans in Advance
	1
	1
	1
	41

	G
	Incorporates Variety in Activities
	2
	1
	3
	36

	
	Competency  6- Instructional Delivery
	NA

2%
	U
	D/C

11%
	D/P

87%

	G
	Gives Clear Directions and Transitions
	1
	
	6
	38

	I
	Implements Activities and Assignments
	1
	
	4
	40


FCNS 344 Summary 2005-2008

	
	Competency  4- Planning for Instruction


	NA

11%
	U


	D/C

1%
	D/P

87%

	B
	Plans Appropriately for Diverse Students
	9
	
	2
	19

	C
	Plans in Advance
	1
	
	
	29

	D
	Prepares High Quality Lesson Plans
	2
	
	
	28

	E
	Acquires and Organizes Materials and Resources
	1
	
	
	29

	F
	Selects Resources Based on Accuracy and Usefulness
	2
	
	1
	27

	G
	Incorporates Variety in Activities
	2
	
	
	28

	H
	Plans Appropriately for Instructional Groups
	6
	
	
	24

	J
	Integrates FACS Concepts and Academic Disciplines
	2
	1
	
	27

	K
	Incorporates Knowledge of Families & Community
	6
	
	
	24

	
	Competency  6- Instructional Delivery
	NA

12%
	U
	D/C

1%
	D/P

87%

	A
	Promotes Higher Level Thinking
	3
	
	1
	26

	C
	Structures and Paces Lessons
	1
	
	
	29

	D
	Uses Appropriate Diverse and Varied Resources
	3
	
	1
	26

	E
	Employs Alternative Teaching Strategies
	4
	
	
	26

	F
	Gives Student Feedback
	1
	
	
	29

	G
	Gives Clear Directions and Transitions
	1
	
	1
	28

	H
	Makes Appropriate Grouping of Students
	12
	
	
	18

	I
	Implements Activities and Assignments
	3
	
	
	27

	J
	Makes Lesson Adjustments
	5
	
	
	25


 FCNS 345  Summary 2005-2008 

	 
	Competency  4- Planning for Instruction

 
	NA

22%
	U
	D/C

3%
	D/P

74%

	B
	Plans Appropriately for Diverse Students
	5
	
	2
	13

	C
	Plans in Advance
	3
	
	1
	16

	D
	Prepares High Quality Lesson Plans
	3
	
	
	17

	E
	Acquires and Organizes Materials and Resources
	3
	
	
	17

	F
	Selects Resources Based on Accuracy and Usefulness
	3
	
	
	17

	G
	Incorporates Variety in Activities
	6
	
	1
	13

	H
	Plans Appropriately for Instructional Groups
	4
	
	
	16

	J
	Integrates FACS Concepts and Academic Disciplines
	6
	
	1
	13

	K
	Incorporates Knowledge of Families & Community
	7
	
	1
	12

	
	Competency  6- Instructional Delivery

 
	NA

26%
	U

1%
	D/C

4%
	D/P

69%

	A
	Promotes Higher Level Thinking
	5
	
	3
	12

	C
	Structures and Paces Lessons
	3
	
	
	17

	D
	Uses Appropriate Diverse and Varied Resources
	6
	
	2
	12

	E
	Employs Alternative Teaching Strategies
	7
	
	1
	12

	F
	Gives Student Feedback
	3
	
	
	17

	G
	Gives Clear Directions and Transitions
	1
	
	1
	18

	H
	Makes Appropriate Grouping of Students
	9
	1
	
	10

	I
	Implements Activities and Assignments
	5
	
	
	15

	J
	Makes Lesson Adjustments
	8
	
	1
	11


FCNS 475 – FACS Student Teacher Evaluations – 2005-2008 Summary of Data

	
	Competency  4- Planning for Instruction
	U
	D/C

 <1%
	D/P

17%
	P

82%

	A
	Provides Alignment with Instructional Goals and Standards
	
	
	8
	31

	B
	Plans Appropriately for Diverse Students
	
	
	12
	27

	C
	Plans in Advance
	
	
	5
	34

	D
	Prepares High Quality Lesson Plans
	
	
	7
	32

	E
	Acquires and Organizes Materials and Resources
	
	
	4
	35

	F
	Selects Resources Based on Accuracy and Usefulness
	
	
	4
	35

	G
	Incorporates Variety in Activities
	
	
	7
	32

	H
	Plans Appropriately for Instructional Groups
	
	
	7
	32

	I
	Plans for Assessment of Lesson Aligned with Objectives
	
	
	6
	33

	J
	Integrates FACS Concepts and Academic Disciplines
	
	
	7
	32

	K
	Incorporates Knowledge of Families & Community
	
	
	9
	30

	L
	Incorporates Appropriate  Instructional Technologies to Promote Student Skills in Technology
	
	1
	5
	33

	
	Competency  6- Instructional Delivery
	U
	D/C

<1%
	D/P

20%
	P

80%

	A
	Promotes Higher Level Thinking
	
	1
	14
	24

	B
	Assumes Various Instructional Roles
	
	
	6
	33

	C
	Structures and Paces Lessons
	
	
	10
	29

	D
	Uses Appropriate Diverse and Varied Resources
	
	
	10
	29

	E
	Employs Alternative Teaching Strategies
	
	
	9
	30

	F
	Gives Student Feedback
	
	
	3
	36

	G
	Gives Clear Directions and Transitions
	
	
	12
	27

	H
	Makes Appropriate Grouping of Students
	
	
	4
	35

	I
	Implements Activities and Assignments
	
	
	4
	35

	J
	Makes Lesson Adjustments
	
	1
	5
	33


 








Assessment  # 4

Title:  Student Teaching Evaluation  

1.Narrative including the following:

a. Describe the assessment and its use in the program.  The Student Teaching Evaluation is used for both mid- and end-term evaluation of the teacher candidate.  The cooperating teacher completes both evaluations of the student teacher.  The student teacher completes a self evaluation at both mid- and end-term.    

b.  Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the assessment:  .Student teacher competencies  are based on the IL Professional Teaching Standards for  (#1) content knowledge, (#2) human development and learning, (#3) diversity, (#4) planning for instruction, (#5)  learning environment, (#6) instructional delivery, (#7) communication,  (#8) assessment, (#9) collaborative relationships.      

c.  Briefly summarize the findings based on data.  Findings discussed here are based on the end-term (final) evaluation (N=39). Overall, the majority of students received ratings of “proficient” or “developing and progressing without concerns.”      

d.  Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards.  The assessment data clearly demonstrates a mastery of the identified standards as the competencies identified in the evaluation are directly correlated with the IL Professional Teaching Standards. 

2.The assessment, including the instructions to candidates about the assigned task (excludes State assessments);

The student teaching evaluation form, rubric and criteria for recommendations for certification are provided in the Student Teaching Handbook.   Instructions given to the cooperating teacher and the student teacher are to complete the evaluation at mid-term and end-term. A rubric is provided to further expand upon the criteria and rating descriptors.  After completion of the evaluation, the cooperating teacher and student teacher are to review their ratings with one another and discuss the reasoning associated with the ratings.     In addition, criteria are provided with regard to the “minimum student requirements to be recommended for certification.  

Northern Illinois University – FACS Student Teacher Evaluation

4th  Professional Semester – FCNS 475

	Name ___________________________________
	School___________________________________

	Dates Taught ___________ To _______________
	District/City_______________________________

	Grade Levels______________________________
	Cooperating Teacher(s)________________________________

	Endorsement     Family & Consumer Sciences (09)
	Telephone________________________________

	Concentration(s)____________________________
	NIU Supervisor: __________________________

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and Northern Illinois University’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns, 

           P for Proficient (Level of a beginning teacher).



	
	 Competency  1- Content Knowledge
	U
	D/C
	D/P
	  P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	
	

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	
	
	
	

	C
	Understands and Uses Content Knowledge 
	
	
	
	

	D
	Integrates Knowledge into Instructional Objectives
	
	
	
	

	E
	Incorporates Content-Related Pedagogy
	
	
	
	

	F
	Applies Appropriate Technology
	
	
	
	

	G
	Evaluates and Utilizes Teaching Resources
	
	
	
	

	
	Competency  2-  Human Development and Learning
	U
	D/C
	D/P
	P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	
	

	B
	Analyzes Individual and Group Performance
	
	
	
	

	C
	Designs Instruction Meeting All Students’ Needs
	
	
	
	

	
	Competency  3 –Diversity
	U
	D/C
	D/P
	P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	
	

	B
	Provides for Varied Learning Needs
	
	
	
	

	C
	Creates Learning Community
	
	
	
	

	
	Competency  4- Planning for Instruction
	U
	D/C
	D/P
	P

	A
	Provides Alignment with Instructional Goals and Standards
	
	
	
	

	B
	Plans Appropriately for Diverse Students
	
	
	
	

	C
	Plans in Advance
	
	
	
	

	D
	Prepares High Quality Lesson Plans
	
	
	
	

	E
	Acquires and Organizes Materials and Resources
	
	
	
	

	F
	Selects Resources Based on Accuracy and Usefulness
	
	
	
	

	G
	Incorporates Variety in Activities
	
	
	
	

	H
	Plans Appropriately for Instructional Groups
	
	
	
	

	I
	Plans for Assessment of Lesson Aligned with Objectives
	
	
	
	

	J
	Integrates FACS Concepts and Academic Disciplines
	
	
	
	

	K
	Incorporates Knowledge of Families & Community
	
	
	
	

	L
	Incorporates Appropriate  Instructional Technologies to Promote Student Skills in Technology
	
	
	
	

	
	Competency  5- Learning Environment
	U
	D/C
	D/P
	P

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	
	

	B
	Manages Classroom Environment to Enhance Learning
	
	
	
	

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	
	
	

	D
	Communicates Clear Expectations
	
	
	
	

	E
	Monitors Student Behavior
	
	
	
	

	F
	Responds to Student Behavior
	
	
	
	

	G
	Interacts with Students Appropriately and Respectfully
	
	
	
	

	
	Competency  6- Instructional Delivery
	U
	D/C
	D/P
	P

	A
	Promotes Higher Level Thinking
	
	
	
	

	B
	Assumes Various Instructional Roles
	
	
	
	

	C
	Structures and Paces Lessons
	
	
	
	

	D
	Uses Appropriate Diverse and Varied Resources
	
	
	
	

	E
	Employs Alternative Teaching Strategies
	
	
	
	

	F
	Gives Student Feedback
	
	
	
	

	G
	Gives Clear Directions and Transitions
	
	
	
	

	H
	Makes Appropriate Grouping of Students
	
	
	
	

	I
	Implements Activities and Assignments
	
	
	
	

	J
	Makes Lesson Adjustments
	
	
	
	

	
	Competency 7 - Communication
	U
	D/C
	D/P
	P

	A
	Uses Accurate and Effective Oral Communication
	
	
	
	

	B
	Uses Accurate Written Communication Skills
	
	
	
	

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	
	

	D
	Provides Opportunities for Students to Communicate
	
	
	
	

	E
	Demonstrates Listening Skills
	
	
	
	

	
	Competency 8 - Assessment
	U
	D/C
	D/P
	P

	A
	Aligns Assessment with Instructional Goals
	
	
	
	

	B
	Uses Variety of Formal and Informal Assessments
	
	
	
	

	C
	Communicates Clear Assessment Criteria
	
	
	
	

	D
	Involves Students in Self-assessment Activities
	
	
	
	

	E
	Records Student Progress
	
	
	
	

	F
	Maintains Non-instructional Records
	
	
	
	

	G
	Communicates Student Progress
	
	
	
	

	
	Competency 9 – Collaborative Relationships
	U
	D/C
	D/P
	P

	A
	Practices Collaboration/Collegiality
	
	
	
	

	B
	Engages Parents/Community Members
	
	
	
	

	C
	Uses Community Resources
	
	
	
	

	D
	Advocates for Students
	
	
	
	

	
	Competency  10 – Reflection and Professional Growth
	U
	D/C
	D/P
	P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	
	

	B
	Grows Professionally
	
	
	
	

	
	Competency 11 – Professional Conduct and Skills
	U
	D/C
	D/P
	P

	A
	Demonstrates Ethical Conduct
	
	
	
	

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	
	

	C
	Demonstrates Emotional Maturity
	
	
	
	

	D
	Is Flexible
	
	
	
	

	E
	Is Approachable
	
	
	
	

	F
	Evaluates Self and Uses Reflective Practices
	
	
	
	

	G
	Demonstrates Reverence for Teaching
	
	
	
	

	H
	Responds Maturely to Constructive Criticism
	
	
	
	

	I
	Takes Responsibility
	
	
	
	

	J
	Demonstrates Leadership
	
	
	
	

	K
	Demonstrates Appropriate Social Skills
	
	
	
	

	L
	Demonstrates Initiative/Independence
	
	
	
	


Do you recommend this student for certification by the State of Illinois?  
    ____YES   _____NO

Comments

________________________      ____

      ___________________
         _____

Cooperating Teacher Signature 
 Date
                  Student  Signature       
         Date  

3.Scoring guides or criteria used to score candidates’ responses on the assessment;  
	 FCNS 475:  Student Teaching

Course Grade and Recommendation for Certification

Minimum Student Requirements to Be Recommended for Certification (Grade of C)

1. Successfully complete the assigned period of student teaching (minimum of 16 weeks). 

2. Attain a satisfactory level of competency in the areas listed under “Course Objectives” 

3. Participate in evaluative conferences with the cooperating teacher and university supervisor.

4. Grades will be based on the above and include:  

Grade of A:  Earn a minimum of 70 checks in the Developing and Progressing without Concerns (D/P) and/or Proficient (P) columns on the Student Teacher Final Evaluation.   
Grade of B:  Earn a minimum of 60 checks in the Developing and Progressing without Concerns (D/P) and/or Proficient (P) columns on the Student Teacher Final Evaluation.   
Grade of C:   Earn a minimum of 50 checks in the Developing and Progressing without Concerns (D/P) and/or Proficient (P) columns on the Student Teacher Final Evaluation.  (based on a minimum 70% score to pass)
Grade of D or F:  Earn fewer than 50 checks in the Developing and Progressing without Concerns (D/P) and/or Proficient (P) columns on the Student Teacher Final Evaluation.  (No recommendation will be made for teacher certification if a grade of D is earned.)  
No Recommendation for Certification will be made if: 

A grade of  “D” or “F” will be issued if the student teaching experience results in any one of the following outcomes:

1.  A candidate earns fewer than 50 checks in the Developing and Progressing without Concerns (D/P) and/or Proficient (P) columns on the Student Teacher Final Evaluation.  (based on a minimum 70% score to pass)

2. The cooperating teacher does not recommend that the candidate continue in the program, and the NIU supervisor endorses this recommendation.

3. The candidate does not successfully complete the Minimal Student Requirements

4. The candidate’s student teaching experience is terminated by the school and endorsed by the NIU supervisor.




Illinois Professional Teaching Standards and Rubric*

Standard #1:  Content Knowledge

The competent teacher understands the central concepts, methods of inquiry, and structures of the disciplines and creates learning experiences that make the content meaningful to all students.

Standard #2:  Human Development and Learning

The competent teacher understands how individuals grow, develop, and learn and provides learning opportunities that support the intellectual, social, and personal development of all students.

Standard #3:  Diversity

The competent teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

Standard #4:  Planning for Instruction

The competent teacher understands instructional planning and designs instruction based upon knowledge of the discipline, students, the community, and curriculum goals.

Standard #5:  Learning Environment

The competent teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

Standard #6:  Instructional Delivery

The competent teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem-solving, and performance skills.

Standard #7:  Communication

The competent teacher uses knowledge of effective written, verbal, non-verbal, and visual communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

Standard #8:  Assessment

The competent teacher understands various formal and informal assessment strategies and uses them to support the continuous development of all students.

Standard #9:  Collaborative Relationships

The competent teacher understands the role of the community in education and develops and maintains collaborative relationships with colleagues, parents/guardians, and the community to support student learning and well-being.

Standard #10:  Reflection and Professional Growth

The competent teacher is a reflective practitioner who continually evaluates how choices and actions affect students, parents, and other professionals in the learning community and actively seeks opportunities to grow professionally.

Standard #11:  Professional Conduct

The competent teacher understands education as a profession, maintains standards of professional conduct, and provides leadership to improve students’ learning and well-being.

The Illinois Professional Teaching Standards are available at www.ISBE.Net
*Rubric from  NIU – Teaching and Learning Clinical Handbook, College of Education (1-2005 edition)

Competency 1 – Content Knowledge

The teacher candidate understands the central concepts, methods of inquiry, and structures of the discipline(s) and creates learning experiences that make the content meaningful to all students.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Demonstrates Knowledge of  Central Concepts of FACS

IPTS 1A, D; 6D
	Makes frequent content errors or does not correct content errors students make; does not make connections to other concepts or subjects
	Occasionally makes content errors but is able to articulate some connections with other  concepts or subjects
	Often displays basic knowledge of concepts  and able to articulate connections with other concepts or subjects
	Consistently displays solid knowledge of concepts; makes connections among the content, other subjects;  pursues additional knowledge

	B
	Utilizes Viewpoints, Theories, Methods of Inquiry

IPTS 1B,G, H; 6A
	Rarely demonstrates familiarity with viewpoints, theories or methods of inquiry appropriate to FACS
	Occasionally  demonstrates knowledge of viewpoints, theories, and methods of inquiry appropriate to FACS
	Often demonstrates knowledge of viewpoints, theories, and methods of inquiry appropriate to the FACS; beginning to engage students in generating knowledge
	Consistently demonstrates viewpoints, theories and methods of inquiry appropriate to the FACS; engages students in generating and testing knowledge

	C
	Understands and uses Content Knowledge

IPTS 1H, L
	Rarely displays an understanding of prerequisite knowledge important for student learning of the content
	Occasionally displays an understanding of prerequisite knowledge important for student learning of the content
	Often displays an understanding of prerequisite learning and often makes connections to content
	Consistently displays  understanding & actively builds on prerequisite relationships to make connections to topics, concepts, and other content

	D
	Integrates Knowledge into Instructional Objectives

IPTS 4A


	Unsuccessfully attempts to convey objectives in the development of a lesson
	Occasionally conveys objectives in the  develop of an effective lesson
	Often conveys objectives in the development of a lesson  
	Consistently conveys meaningful instructional objectives and usually reinforces them throughout the lesson


	E
	Incorporates Content-Related Pedagogy

IPTS 1C, J


	Rarely displays understanding of pedagogical issues involved in student learning of the content
	Occasionally displays understanding of pedagogical issues involved in student learning of the content
	Often displays basic pedagogical knowledge but may not anticipate student misconceptions
	Consistently demonstrates good pedagogical practices that reflect current research within the discipline and usually anticipates and adjusts for student misconceptions

	F
	Applies Appropriate Technology

IPTS 1I, M; 4D; 6N


	Rarely uses technology to enhance learning
	Occasionally uses  technology to enhance learning
	Often incorporates available technology appropriately  into lesson presentations to  enhance learning
	Consistently incorporates technology appropriately into lessons presentation to enhance learning and to develop students’ skills in technology

	G
	Evaluates and Utilizes Teaching Resources

IPTS 1F
	Rarely utilizes classroom resources or those available through the school or district for teachers and students
	Often utilizes classroom resources but only occasionally uses resources available through the school 
	Often utilizes resources for teachers and students available through the school and district
	Consistently and effectively evaluates and utilizes resources for teachers& students available through the school & district; seeks other materials to enhance instruction from professional societies or the community


Competency 2 – Human Development and Learning

The teacher candidate understands how individuals grow, develop, and learn and provided learning opportunities that support the intellectual, social, and personal development of all students.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Applies Knowledge of Developmental Characteristics of Age Group

IPTS 1E; 2B, C, F
	Rarely displays accurate knowledge of developmental characteristics of age group 
	Occasionally displays and applies accurate knowledge of developmental characteristics of age group
	Often applies accurate knowledge of developmental characteristics of age group
	Consistently applies a thorough understanding of typical developmental characteristics of age group as well as exceptions to general patterns of development

	B
	Analyzes Individual and Group Performance

IPTS 2D,E,G
	Rarely gives adequate attention to developmental level(s) of individuals or groups 
	Occasionally assesses individual and group developmental needs to support intellectual, social & personal growth of most students
	Often assesses individual and group developmental needs to support intellectual, social & personal growth of most students
	Consistently assesses individual and group developmental needs to support intellectual, social & personal growth of all students

	C
	Designs Instruction Meeting All Students' Needs

IPTS 2E, H, I; 3H; 11T
	Lessons usually are group directed; rarely provide for variation in time and circumstances for work, tasks assigned, or communication and response modes to meet individual needs  
	Occasionally lessons include a variety of methods and materials; occasionally time is varied in order to meet individual needs of students; special learning opportunities, resources are occasionally provided for students with exceptional needs
	Lessons often include a variety of methods and materials; time is varied in order to meet individual needs of students; special learning opportunities and resources are often provided for students with exceptional needs
	Lessons consistently include a variety of methods and materials and are designed based on students’ prior knowledge and experiences.  Adaptations (in terms of time and circumstances for work, tasks, communication and response modes) are made to meet individual needs. Concepts and principles are introduced at different levels of complexity so they are meaningful to students with diverse learning needs


Competency 3 – Diversity

The teacher candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	A
	Demonstrates

Knowledge of Multifaceted Diversity Issues

IPTS 3A, B, C, D, E, F; 10D; 11F, G, H
	Rarely demonstrates an awareness of diversity issues in his/her classroom
	Occasionally demonstrates an awareness of diversity issues in his/her classroom
	Often demonstrates an awareness of diversity issues in his/her classroom and in the school
	Consistently demonstrates an awareness of  diversity issues in his/her classroom and/or those beyond the classroom/school


	B
	Provides for Varied Learning Needs

IPTS 3K, L, M; 11R, S
	Rarely makes provision for varied learning needs and styles


	Occasionally utilizes a variety of strategies including technologies that meet the learning needs and styles of most students in the classroom
	Often utilizes a variety of strategies including technologies that meet the learning needs and styles of most students in the classroom
	Consistently assesses & identifies student learning needs and styles; usually designs lessons that incorporate a variety of strategies and technologies addressing the learning needs, styles, strengths and development of all students

	C
	Creates Learning Community

IPTS 3G, I, J, N
	Does not encourage supportive interpersonal relationships among students regarding disabilities, culture and prior experiences
	Rarely encourages supportive interpersonal relationships among students regarding disabilities, culture and prior experiences
	Often encourages and supports students’ understanding and respect of one another, regardless of disabilities, culture and prior experiences
	Consistently creates a learning community in which individual differences are respected and celebrated; provides opportunities where students can learn to respect and value each other in and outside of their classroom


Competency 4 – Planning for Instruction

The teacher candidate understands instructional planning and designs instruction based upon knowledge of the discipline, students, the community, and curriculum goals.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Provides Alignment with Instructional Goals and Standards

IPTS 4A, B, I,  J
	Instructional goals and standards are lacking, unclear or inappropriate
	Occasionally instructional goals are clear and follow district curriculum guidelines
	Usually instructional goals are clear and follow district curriculum guidelines
	Goals are consistently clear, suitable for  all students in the class, and meet the established goals of the district and state curriculum


	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	B
	Plans Appropriately for Diverse Students

IPTS 4B, C, D, N, P, S; 6O


	Plans are lacking, unclear or inappropriate for diverse students
	Occasionally plans appropriately for some of the diverse needs of the students in the class
	Usually plans appropriately for some of the diverse needs of the students in the class; incorporates students' experiences
	Consistently plans appropriately for all of the diverse needs of the students in the class; incorporates students' experiences 

	C
	Plans in Advance

IPTS 4B, K
	Minimal or no short or long range planning is done;  seldom meets deadlines
	Occasionally meets deadlines for short and long range planning
	Basic short and long range planning which often meets deadlines
	Consistently well-developed short and basic long range planning which meets deadlines

	D
	Prepares High Quality Lesson Plans

IPTS 4C


	Lessons are lacking and/or demonstrate no understanding of their purpose and are unorganized
	Unclear or sketchy purpose, organization, and detail
	Usually has clear purpose, organization, and sufficient detail
	Consistently has clear purpose, organization, sufficient detail, and flexibility

	E
	Acquires and Organizes Materials and Resources 

IPTS 4R


	Dependent upon the cooperating teacher for acquiring and organizing required materials
	Has some difficulty acquiring and organizing required materials
	Usually able to acquire and organize required materials independently
	Consistently supplements required materials and organizes for efficient instruction independently

	F
	Selects Resources Based on Accuracy and Usefulness

IPTS 4L, M
	Doesn’t attempt to select resources to supplement curriculum
	Occasionally selects resources for accuracy and usefulness
	Usually selects resources which are accurate and useful
	Consistently selects resources which are accurate, useful, and relevant to the students

	G
	Incorporates Variety in Activities

IPTS 4L, M
	Little variety in learning activities, nor do activities reflect recent professional research
	Occasionally provides variety of learning activities and some activities reflect recent professional research
	Usually provides variety of learning activities, and most activities reflect recent professional research
	Consistently provides variety of learning activities that reflect recent professional research


	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	H
	Plans  Appropriately for Instructional Groups

IPTS 4D, M; 5B, C
	Doesn’t plan  instructional groups and/or group structure does not support the instructional goals
	Occasionally instructional groups  support the instructional goals
	Instructional groups are often varied and appropriate to the instructional goals
	Instructional groups are consistently varied and appropriate to the different instructional goals and needs of all the students



	I
	Plans for Assessment of Lessons Aligned with Objectives

IPTS 8E, G, H, J, O, Q


	Rarely plans for assessment and/or assessment is not aligned with instructional objectives
	Occasionally  designs assessments that are aligned with objectives and procedures
	Usually designs assessments that are aligned with objectives and procedures
	Consistently designs a variety of assessment strategies to meet individual needs that are aligned with instructional objectives and procedures 

	J
	Integrates FACS Content and Academic Disciplines

IPTS 4O; 6L
	Rarely integrates  content and academic disciplines
	Occasionally integrates content and academic disciplines
	Usually integrates content and academic disciplines
	Consistently integrates content and academic disciplines

	K
	Incorporates Knowledge of Families & Community

IPTS 3I; 4N


	Plans rarely show awareness of local community
	Plans show some awareness of local community
	Plans often show evidence of an understanding of the students’ families, culture, and local community
	Plans consistently draw on an understanding of the students' families, culture, local community expectations and resources

	L
	Incorporates Instructional Technologies to Promote Student Skills in Technology

IPTS 4E, H, R; 6K; 7K
	Rarely uses technology to enhance learning
	Occasionally incorporates a variety of technological aids into instruction
	Usually uses technology and  incorporates a variety of technological aids into instruction
	Consistently incorporates a variety of technological aids into instruction and designs learning experiences to promote student skills in technology


Competency 5 - Learning Environment 

The teacher candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self motivation.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Performs Non-instructional Duties to Enhance Learning

IPTS 5J
	Much instructional time is lost in performing non-instructional duties
	Some instructional time is lost in performing non-instructional duties
	Systems for performing non-instructional duties are often efficient, resulting in some loss of instructional time
	Efficient systems for performing non-instructional duties are in place, resulting in minimal loss of instructional time

	B
	Manages Classroom Environment to Enhance Learning

IPTS 5A, B,C,D,H,K,L,O,Q,R,S; 6M;I10
	Rarely analyzes the classroom environment or makes decisions to  enhance the learning  environment
	Sometimes analyzes the classroom environment and makes suggestions to enhance the  learning environment
	Usually analyzes the classroom environment and makes decisions to enhance student motivation and engagement in productive work
	Consistently analyzes the classroom environment and makes decisions to enhance social relationships, student motivation and engagement in productive work through mutual respect, cooperation, and support for all

	C
	Manages 

Time, Materials,      

and Space to Engage                                                                                                        

Students in Productive Learning

IPTS 5E, J, M, P
	Rarely organizes, allocates, or manages time, materials, and physical space effectively
	Occasionally organizes, allocates, and manages time, materials, and physical space to provide active engagement of most students
	Usually organizes, allocates, and manages time, materials, and physical space to provide active engagement of most students
	Consistently organizes, allocates, and manages time, materials, and physical space to provide active and equitable engagement of all students in productive tasks

	D
	Communicates Clear 

Expectations

IPTS 5K


	Standards of conduct and learning rarely appear to have been established
	Standards of conduct and learning appear to have been established for some situations but some students are confused as to what the standards are
	Standards of conduct and learning often appear to have been established for  all situations 
	Standards of conduct and learning are clear to all students and appear to have been developed with student participation




	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	E
	Monitors Student Behavior 

IPTS 5N; 11P


	Student behavior is not monitored, and teacher candidate is unaware of what students are doing
	Is often aware of student behavior but may miss the activities of some students
	Monitoring by teacher is consistently supportive in tone, encompasses entire classroom, and encourages student participation
	Monitoring by teacher is consistently proactive and supportive in tone, encompasses entire classroom, and encourages student participation

	F
	Responds to Student Behavior

IPTS 5A, F, G; 7H; 11P
	Does not respond to behavior, or the response is inconsistent, overly repressive, or does not respect the student’s dignity
	Occasionally attempts to  appropriately respond to student behavior
	Usually listens to students and  responds appropriately
	Consistently listens to and observes students which results in a  response to behavior which is appropriate and demonstrates respect for students' dignity

	G
	Interacts with Students Appropriately and Respectfully

IPTS 5I; 7H; 11P
	Interaction  with students is negative, demeaning, sarcastic, or inappropriate to the age or culture of the students; students exhibit disrespect for teacher
	Interactions are occasionally appropriate but may reflect occasional inconsistencies, favoritism, or disregard for students’ cultures; students exhibit only minimal respect for teacher
	Interactions are  appropriate and void of inconsistencies, favoritism, or disregard for students’ cultures; students exhibit respect for teacher
	Interactions are consistently friendly; demonstrate general warmth, caring, and respect; and are appropriate to developmental and cultural norms; students exhibit respect for the teacher and each other


Competency 6 – Instructional Delivery

The teacher candidate understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Promotes  Higher Level Thinking

IPTS 6B, F, G
	Is active in presenting information to the class, but  rarely  engages students in meaningful activities and they  are passive recipients of the information; struggles with initial analysis, synthesis, and evaluation of information
	Occasionally mixes instructional approaches; occasionally designs some activities to promote higher level cognitive activity and student independence 
	Usually mixes instructional approaches; designs  activities to promote higher level cognitive and critical thinking skills and student independence and/or responsibility for their own learning
	Consistently uses multiple teaching and learning strategies to engage students in active learning opportunities that promote the development of critical thinking, problem solving, and performance capabilities and that help students assume responsibility for their own learning

	B
	Assumes Various Instructional Roles

IPTS 6I
	Does not demonstrate an understanding of the different instructional roles needed to meet students’ needs
	Rarely uses two or more instructional roles and usually relies on the use of one instructional role to meet all purposes of instruction
	Usually varies his/her role in the instructional process
	Consistently varies his or her role in the instructional process (e.g., instructor, facilitator, coach, audience) in relation to the content and purposes of instruction and the needs of students

	C
	Structures and Paces Lesson 

IPTS 5M
	Rarely do lessons  have a  clearly defined structure; or the pacing of the lesson is too slow or rushed or both 
	Occasionally lessons have a recognized structure around which the activities are organized; occasionally the pacing of lessons is appropriate to their purpose
	Usually lessons have a recognized structure around which the activities are organized; usually the pacing of lessons is appropriate to their purpose
	Consistently lessons are purposefully structured and coherent, allowing for reflection and closure;  pacing and targeting of lessons is appropriate for all student levels

	D
	Uses Appropriate Diverse and Varied  Resources

IPTS 6C, N
	Rarely uses additional resources and is tied to the text or teaching manuals; materials do not engage students mentally
	Occasionally uses a variety of materials, human and technological resources to enhance learning
	Usually  uses a variety of materials, human and technological resources to enhance learning
	Consistently  uses a wide variety of materials, human and technological resources from the school and the community to enhance learning


	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	E
	Employs Alternative Teaching Strategies

IPTS 4D, P; 6B, E, F, J


	Rarely offers alternative representations; is prepared to offer one explanation or presentation of a concept and tends to repeat it
	Occasionally is able to offer an alternative representation of concepts to help students understand
	Usually is able to offer an alternative representation of concepts to help students understand 
	Consistently develops a variety of representations of concepts, using alternative explanations that support the learning of all students

	F
	Gives Student Feedback

IPTS 7H
	Rarely addresses questions or interests of students, and usually does not respect the responses of students
	Occasionally accommodates students’ questions or interests but does not consistently  respect the responses of students
	Usually accommodates students’ questions or interests and consistently respect the responses of students
	Consistently promotes student questions and sharing of interests to create opportunities to enhance learning; consistently uses appropriate feedback and respects student responses             

	G
	Gives Clear Directions and Transitions

IPTS 5J


	Rarely are expectations established or clear directions given;  transitions and routines are overly time consuming or disruptive
	Occasionally clear directions are provided;  expectations are established; transitions and  routines are sometimes time consuming or disruptive
	Usually clear directions are provided; expectations are established; transitions and  routines are generally smooth 
	Consistently provides clear, concise directions, establishes appropriate expectations, executes time efficient transitions and routines are handled promptly and smoothly

	H
	Makes Appropriate Grouping of Students

IPTS 5K, Q


	Rarely are instructional groups appropriate to the students or to the instructional goals
	Occasionally instructional groups are appropriate to the goals of the lesson and moderately productive.
	Usually instructional groups are appropriate and fully productive to the instructional goals of the lesson.
	Consistently, instructional groups are appropriate and fully productive to the instructional goals of the lesson                                                                                 

	I
	Implements Activities and Assignments

IPTS 5M; 6O
	Activities and assignments are rarely  appropriate to students developmental level and generally do not engage students mentally
	Occasionally activities and assignments are appropriate to students and sometimes engage them mentally
	Usually activities and assignments are appropriate to students and frequently engage them mentally
	Consistently, students are engaged in the activities and assignments in their exploration of content;  activities and assignments are appropriate to students and to the learning goals of the instruction 


	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	J
	Makes Lesson Adjustments

IPTS 6E, H


	Rarely alters an instructional plan even when a change will clearly improve a lesson


	Occasionally attempts to adjust lessons  when needed, sometimes with mixed results
	Usually attempts to adjust lessons  when needed, frequently with positive results
	Consistently makes appropriate adjustments to lessons when they are warranted and the adjustments occur smoothly


Competency 7 – Communication

The teacher candidate uses knowledge of effective written, verbal, non-verbal, and visual communication techniques to foster active inquiry, collaboration, and supportive 

interaction in the classroom.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Uses Accurate and Effective Oral Communication 

IPTS 7A, B, C, D, E, F
	Is barely audible, rarely fluent or expressive, frequently contains some grammar and syntax errors; vocabulary may be inappropriate, vague, or used incorrectly, leaving students confused; inarticulate
	Is often audible, fluent, and expressive; occasionally contains grammar and syntax errors; vocabulary is not always suitable to the group of students
	Is audible, fluent, and expressive; usually is grammatically and syntactically correct; vocabulary is suitable to the group and brings clarity and understanding to the students; uses standard English; articulate
	Consistently is correct and expressive with well-chosen vocabulary; models accurate, effective communication that enriches the lesson when conveying information, asking questions, and responding to all 

	B
	Uses Accurate Written Communication Skills  

IPTS 7A, C, D, E, I
	Rarely organized and/or displays problems with spelling, grammar, and/or mechanics
	Occasionally makes errors in organization, clarity, conciseness, grammar, spelling, and/or mechanics
	Usually exhibits basic competence in organization, clarity, conciseness, spelling, grammar, and/or mechanics
	Consistently models accurate, effective communication when conveying ideas and information to students, parents and other professionals

	C
	Uses Appropriate Non-verbal Communication Skills

IPTS 7H, I
	Rarely uses appropriate non-verbal communication that is free of negative conflicting or distracting mannerisms
	Inconsistent performance in quality of non-verbal communication, e.g. eye contact, gestures, facial expressions and body language
	Usually exhibits basic competence in non-verbal communication, free of negative, conflicting, or distracting non-verbal mannerisms
	Consistently uses a variety of appropriate non-verbal skills to communicate effectively with students


	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	D
	Provides Varied Opportunities for Students to Communicate

IPTS 7G, H, I, J
	Rarely provides opportunities for open discussions by students; students' interaction with the teacher is recitation style, teacher mediates questions and answers; few opportunities for written, visual and non-verbal communication


	Occasionally  provides equal and positive opportunities for open discussion and written, non-verbal and visual communication by students
	Usually provides equal and positive opportunities for open discussion and written, non-verbal and visual communication by students
	Consistently creates varied opportunities for successful discussions and use of effective written, nonverbal and visual communication of all students

	E
	Demonstrates Listening Skills

IPTS 7F
	Rarely demonstrates good listening, conflict resolution or group facilitation skills
	Uneven performance in quality in the areas of listening skills, conflict resolution or group facilitation skills
	Usually demonstrates good listening, conflict resolution, and group facilitation skills
	Consistently demonstrates excellent listening, (eye contact, appropriate facial expressions, attentive posture, turn-taking), conflict resolution, and group facilitation skills


Competency 8 – Assessment 

The teacher candidate understands various formal and informal assessment strategies and uses them to support the continuous development of all students.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Aligns Assessment With Instructional Goals

IPTS 8A
	Rarely aligns content and assessment methods with instructional goals and objectives
	Occasionally content and assessment methods are nominally aligned and suitable to some goals and objectives
	Usually content and assessment methods are aligned and suitable to some goals and objectives
	Consistently utilizes assessments that are completely aligned with the instructional goals and objectives


	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	B
	Uses Variety of Formal and Informal Assessments

IPTS 6P; 8B, C, D, E, F, G H, I, J, O, P, Q
	Rarely uses formal and informal assessment techniques to modify teaching strategies to meet the needs of students
	Occasionally uses formal and informal assessment techniques to modify teaching strategies to meet the needs of students
	Usually uses formal and informal assessment techniques for a variety of purposes
	Consistently uses a variety of formal and informal assessment techniques to enhance knowledge, evaluate progress or performance, and modify teaching and learning strategies 

	C
	Communicates Clear Assessment Criteria 

IPTS 8A, Q
	Rarely have the assessment criteria and standards been developed, and when present, they are either not clear or have not been clearly communicated to students


	Occasionally the assessment criteria and standards are clear and have been clearly communicated to students
	Usually the assessment criteria and standards are clear and have been clearly communicated to students
	Consistently the assessment criteria and standards are clear and have been clearly communicated to students; there is evidence that students contributed to the development of the criteria and standards, when appropriate

	D
	Involves Students in 

Self-assessment Activities

IPTS 8K


	Rarely attempts to involve students in assessing their own performance
	Occasionally involves students in assessing their own performance
	Usually involves and guides students in assessing their own performance
	Consistently involves students in assessing their own performance and encourages student to take responsibility for monitoring and improving their own performance

	E
	Records Student Progress

IPTS 4G; 8L,M


	Rarely attempts to maintain information on student progress in learning, and, where present, it tends to be rudimentary and only partially effective
	Occasionally maintains a system for maintaining information on student progress in learning
	Usually maintains a system for monitoring information on student progress in learning, and it is generally effective
	Consistently uses an appropriate system for maintaining and monitoring information on student progress in learning that is effective for a variety of types of information that is collected


	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	F
	Maintains Non-instructional Records

IPTS 8L
	Rarely maintains adequate record
	Occasionally maintains accurate records
	Usually maintains accurate records 
	Consistently and accurately maintains needed records

	G
	Communicates Student Progress

IPTS 8L, N
	Rarely communicates student progress to students and parents
	Occasionally is clear, effective, or consistent in communicating criteria/progress to students and parents
	Is Usually clear and consistent in communicating criteria/progress to students; is working on increasing parent communication
	Is consistently clear, concise and consistent in communicating criteria/progress to students and parents on a regular basis


Competency 9 – Collaborative Relationships

The teacher candidate understands the role of the community in education and develops and maintains collaborative relationships with colleagues, parents/guardians, and the community to support student learning and well being.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Practices Collaboration/

Collegiality

IPTS 8N; 9A,D,E,G,H,I,J,O,P,R,S,T; 10F, G, H, I; 11E
	Does not collaborate with other professionals
	Rarely collaborates with professionals/peers to problem solve, generate ideas, share resources or seek feedback
	Has collaborated with other professionals/peers to problem solve, generate ideas, share resources or seek feedback
	 Initiates collaboration with others, creates situations where collaboration with others will enhance student learning, and collaborates to develop an effective learning climate within the school

	B
	Engages Families

IPTS 8N, 9B,F,G,K,L,Q


	Makes little or no attempt to inform and engage families in the instructional program and/or such attempts are inappropriate
	Rarely makes attempts to  inform and engage families in the instructional program
	Usually makes attempts to inform and engage families in the instructional program
	Consistently makes efforts to inform and engage families in the instructional program successfully

	C
	Uses Community Resources

IPTS 9A,C,M
	Seldom makes an attempt to use community resources
	Rarely identifies and uses community resources appropriately to enhance student learning 
	Usually identifies and uses community resources 
	Identifies and uses community resources to enhance student learning and to provide opportunities for students to explore career opportunities

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	D
	Advocates for Students

IPTS 9N
	Expresses no understanding or desire to advocate for students
	Expresses an understanding of student advocacy, but does nothing
	Usually advocates for students
	Consistently advocates for students’ success


Competency 10 – Reflection and Professional Growth 

The teacher candidate is a reflective practitioner who continually evaluates how choices and actions affect students, parents, and other professionals in the learning community and actively seeks opportunities to grow professionally.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Reflects and Evaluates How Actions Affect Learning 

IPTS 10A,B,E
	Reflection or revision of practice is often lacking, inadequate or inaccurate; repeats mistakes or evidences difficulty learning from past experiences
	Occasionally uses  1 or 2 sources of information to base reflection and revision of practice; reflection or revision of practice is adequate and accurate; shows some evidence of learning from past experience
	Often uses multiple sources of information to base reflection and revision of practice; shows evidence of learning from past
	Consistently uses multiple sources of information to base reflection, evaluation, revision of practice, and future actions to be implemented



	B
	Grows Professionally 

IPTS 10C, I
	Rarely engages in professional development activities 
	Engages in professional development only when required to do so
	Participates in professional activities when they are needed or made available
	Seeks out opportunities for professional development to enhance content knowledge and pedagogical skill


Competency 11 – Professional Conduct and Leadership 

The teacher candidate understands education as a profession, maintains standards of professional conduct, and provides leadership to improve student learning and well being.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	A
	Demonstrates Ethical Conduct

IPTS 11A, D, J, K, Q


	Has difficulty maintaining confidentiality and/or evidence of fairness
	Recognizes need for confidentiality; occasionally maintains confidentiality and/or evidences fairness
	Often maintains confidentiality and evidences fairness
	Consistently maintains standards commonly accepted as professional including integrity, confidentiality, and fairness

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	B
	Demonstrates Positive Demeanor and Sense of Humor

IPTS  5 D, H

          11 Q
	Rarely appears congenial and  positive;  has an inappropriate sense of humor or uses sarcasm
	Working to be congenial, be positive, and to demonstrate an appropriate sense of humor 
	Often congenial, positive, and demonstrates an appropriate sense of humor
	Congenial, positive, and has a well-developed sense of humor 

	C
	Demonstrates Emotional Maturity

IPTS 11Q
	Unable to maintain emotional control and requires direct guidance in responding to emotional or stressful situations
	Occasionally demonstrates emotional control, uses appropriate self disclosure and other strategies to respond to difficult situations
	Often demonstrates emotional control, uses appropriate self disclosure and other strategies to respond to difficult situations
	Consistently demonstrates

emotional control, uses appropriate self disclosure and other strategies to respond to difficult situations

	D
	Is Flexible

IPTS 11 Q
	Unwilling to change or makes inappropriate changes that sacrifices the integrity of the lesson and/or learning 
	Occasionally willing to change and make adaptations when unexpected or new situations occur
	Often willing to change and make appropriate adaptations when unexpected or new situations occur
	Willingness to change is consistently based on sound pedagogical principles; seeks needed change to enhance learning

	E
	Is Approachable

IPTS 11P
	Students in classroom setting and members of school community tend to avoid student teacher
	Is beginning to be sought out by students in classroom setting and/or members of school community
	Is often sought out by students in classroom settings and/or members of school community
	Is consistently sought out by students in classroom settings and other colleagues and peers

	F
	Evaluates Self

And Uses Reflective Practices

IPTS 3F


	Unable or inaccurately identifies own biases and prejudices, strengths and weaknesses, or use reflective practices to set goals
	Is occasionally able to accurately identify own biases and prejudices, strengths and weaknesses, and use reflective practices to set goals
	Is often able to accurately identify own biases and prejudices, strengths and weaknesses, and use reflective practices to set goals
	Is consistently able to accurately identify own biases and prejudices, strengths and weaknesses, and uses reflective practices to set goals

	G
	Demonstrates a Reverence for Teaching

IPTS 11Q
	Demonstrates low energy level for teaching, no drive or enthusiasm for working with learners; seems unsure of teaching as a profession
	Demonstrates minimal drive and enthusiasm, and/or lacks adequate work ethic; verbalizes a desire to be a teacher
	Often demonstrates drive, enthusiasm, and adequate work ethic
	Consistently demonstrates drive, enthusiasm, and industrious work ethic; seeks opportunities to learn skills and conveys high expectations for achievement

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	H
	Responds Maturely to

Constructive Criticism

IPTS 10F
	Avoids or is unreceptive to feedback; rarely accepts or incorporates suggestions in subsequent practice
	Occasionally accepts and incorporates suggestions in subsequent practice
	Often accepts and incorporates suggestions in subsequent practice
	Consistently requests feedback; accepts, incorporates and enhances suggestions in subsequent practice

	I
	Takes Responsibility

IPTS 11B, C, K, Q
	Demonstrates limited skills in time management and dependability; frequently late; does not accept responsibility for personal decisions or the health and safety of others


	Occasionally manages time effectively; is fairly dependable; rarely absent/generally punctual; occasionally accepts consequences for actions and prioritizes health and safety concerns of others
	Often manages time effectively; is dependable; accepts consequences for actions and prioritizes health and safety concerns of others; punctual
	Consistently manages time effectively; is dependable; accepts consequences for actions and prioritizes health and safety concerns of others and follows through without reminders.

	J
	Demonstrates Leadership

IPTS 11E, I,L,M,N


	Reluctant to participate, lacking sense of self or a mission as a teacher
	Limited sense of self and mission as a teacher; participates when required to do so 
	Developing a sense of self and mission as a teacher; participates in collaborative efforts
	Has a strong sense of self and mission; takes initiative to create and collaborate; aspires to teach everyone

	K
	Demonstrates Appropriate Social Skills

IPTS 3D,E,F,N

11 P
	Often demonstrates little knowledge of acceptable cultural norms or social cues; does not appear to be sensitive to others and has difficulty identifying appropriate social behavior; withdrawn; preoccupied or excessively overt
	Occasionally demonstrates an awareness of social cues for appropriate social behaviors and expectations; hesitates to reflect upon and evaluate social interactions with others
	Demonstrates an awareness of and sensitivity toward social cues; cultural norms, behaviors and expectations; uses appropriate social skills to work effectively with others toward achieving a goal


	Consistently demonstrates and promotes sensitivity toward others; uses appropriate social skills to work effectively with others

	L
	Demonstrates Initiative/

Independence

IPTS 11L,M
	Consistently depends on others for directions, ideas, and guidance; demonstrates little  initiative 


	Occasionally depends on others for directions and ideas; hesitates to take initiative to share ideas or seek out new resources.
	Often takes initiative to share ideas; works effectively with limited supervision; creative
	Self-starter; identifies needs and attends to them immediately; resourceful; works independently 


4.  A table with the aggregated results of the assessment for the most recent three years.  Programs that report newly developed assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific assessment. 

        Student Teacher Evaluations

	      2005-2008  Summary of Data
	

	
	

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and Northern Illinois University’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

    U for Unsatisfactory

    D/C for Developing with Concerns, 

    D/ P Developing and Progressing without Concerns, 

    P for Proficient (Level of a beginning teacher).




	
	 Competency  1- Content Knowledge


	U
	D/C

   1%
	D/P

    17% 
	P

82%

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	5
	34

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	
	1
	11
	27

	C
	Understands and Uses Content Knowledge 
	
	1
	6
	30

	D
	Integrates Knowledge into Instructional Objectives
	
	
	7
	33

	E
	Incorporates Content-Related Pedagogy
	
	
	9
	30

	F
	Applies Appropriate Technology
	
	1
	3
	36

	G
	Evaluates and Utilizes Teaching Resources
	
	
	5
	34

	
	Competency  2-  Human Development and Learning
	U
	D/C
	D/P

 23%
	P

77%

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	8
	31

	B
	Analyzes Individual and Group Performance
	
	
	6
	33

	C
	Designs Instruction Meeting All Students’ Needs
	
	
	13
	26

	
	Competency  3 –Diversity


	U
	D/C
	D/P

22%
	P

77%

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	10
	28

	B
	Provides for Varied Learning Needs
	
	
	10
	29

	C
	Creates Learning Community
	
	
	6
	33

	
	Competency  4- Planning for Instruction


	U
	D/C

<1%
	D/P

17%
	P

82%

	A
	Provides Alignment with Instructional Goals and Standards
	
	
	8
	31

	B
	Plans Appropriately for Diverse Students
	
	
	12
	27

	C
	Plans in Advance
	
	
	5
	34

	D
	Prepares High Quality Lesson Plans
	
	
	7
	32

	E
	Acquires and Organizes Materials and Resources
	
	
	4
	35

	F
	Selects Resources Based on Accuracy and Usefulness
	
	
	4
	35

	G
	Incorporates Variety in Activities
	
	
	7
	32

	H
	Plans Appropriately for Instructional Groups
	
	
	7
	32

	I
	Plans for Assessment of Lesson Aligned with Objectives
	
	
	6
	33

	J
	Integrates FACS Concepts and Academic Disciplines
	
	
	7
	32

	K
	Incorporates Knowledge of Families & Community
	
	
	9
	30

	L
	Incorporates Appropriate  Instructional Technologies to Promote Student Skills in Technology
	
	1
	5
	33

	
	Competency  5- Learning Environment


	U
	D/C

2%
	D/P

19%
	P

79%

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	6
	33

	B
	Manages Classroom Environment to Enhance Learning
	
	1
	8
	30

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	2
	6
	31

	D
	Communicates Clear Expectations
	
	1
	8
	30

	E
	Monitors Student Behavior
	
	1
	7
	31

	F
	Responds to Student Behavior
	
	1
	9
	29

	G
	Interacts with Students Appropriately and Respectfully
	
	
	7
	32

	
	Competency  6- Instructional Delivery


	U
	D/C

2%
	D/P

20%
	P

80%

	A
	Promotes Higher Level Thinking
	
	1
	14
	24

	B
	Assumes Various Instructional Roles
	
	
	6
	33

	C
	Structures and Paces Lessons
	
	
	10
	29

	D
	Uses Appropriate Diverse and Varied Resources
	
	
	10
	29

	E
	Employs Alternative Teaching Strategies
	
	
	9
	30

	F
	Gives Student Feedback
	
	
	3
	36

	G
	Gives Clear Directions and Transitions
	
	
	12
	27

	H
	Makes Appropriate Grouping of Students
	
	
	4
	35

	I
	Implements Activities and Assignments
	
	
	4
	35

	J
	Makes Lesson Adjustments
	
	1
	5
	33

	
	Competency 7 – Communication
	U
	D/C
	D/P

18%
	P

82%

	A
	Uses Accurate and Effective Oral Communication
	
	
	10
	29

	B
	Uses Accurate Written Communication Skills
	
	
	7
	32

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	9
	30

	D
	Provides Opportunities for Students to Communicate
	
	
	4
	35

	E
	Demonstrates Listening Skills
	
	
	5
	34

	
	Competency 8 – Assessment


	U
	D/C
	D/P

15%
	P

85%

	A
	Aligns Assessment with Instructional Goals
	
	
	6
	33

	B
	Uses Variety of Formal and Informal Assessments
	
	
	4
	35

	C
	Communicates Clear Assessment Criteria
	
	
	9
	30

	D
	Involves Students in Self-assessment Activities
	
	
	9
	30

	E
	Records Student Progress
	
	
	2
	37

	F
	Maintains Non-instructional Records
	
	
	5
	34

	G
	Communicates Student Progress
	
	
	5
	34

	
	Competency 9 – Collaborative Relationships


	U
	D/C

<1%
	D/P

26%
	P

74%

	A
	Practices Collaboration/Collegiality
	
	1
	6
	32

	B
	Engages Parents/Community Members
	
	
	15
	24

	C
	Uses Community Resources
	
	
	10
	29

	D
	Advocates for Students
	
	
	
	30

	
	Competency  10 – Reflection and Professional Growth


	U
	D/C
	D/P

23%
	P

77%

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	9
	30

	B
	Grows Professionally
	
	
	9
	29

	
	Competency 11 – Professional Conduct and Skills


	U
	D/C

<1%
	D/P

8%
	P

92%

	A
	Demonstrates Ethical Conduct
	
	
	2
	36

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	5
	34

	C
	Demonstrates Emotional Maturity
	
	
	2
	37

	D
	Is Flexible
	
	
	2
	37

	E
	Is Approachable
	
	1
	4
	34

	F
	Evaluates Self and Uses Reflective Practices
	
	1
	4
	34

	G
	Demonstrates Reverence for Teaching
	
	
	4
	35

	H
	Responds Maturely to Constructive Criticism
	
	1
	3
	35

	I
	Takes Responsibility
	
	
	2
	37

	J
	Demonstrates Leadership
	
	
	4
	35

	K
	Demonstrates Appropriate Social Skills
	
	
	2
	37

	L
	Demonstrates Initiative/Independence
	
	
	2
	37


Assessment # 5  

 Title:       Field Experience and Student Teaching Evaluations:   

                 Impact on Student Learning (Competencies 2, 3, 5, 8)

Narrative including the following:

a. Describe the assessment and its use in the program.  In the early field experiences within each course (FCNS 240, 344 and 345) students are assessed by their cooperating teacher.  The assessment is used to help determine areas of needed development for individual students. The student teacher evaluation is used throughout the semester (bi-weekly evaluation, mid-term and end-term) to help the student develop their competencies.   

b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the assessment.
The following IL Professional teaching standards are addressed by the assessments. 

Standard #2:  Human Development and Learning - The competent teacher understands how individuals grow, develop, and learn and provides learning opportunities that support the intellectual, social, and personal development of all students.

Standard #3:  Diversity - The competent teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

Standard #5:  Learning Environment - The competent teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

Standard #8:  Assessment - The competent teacher understands various formal and informal assessment strategies and uses them to support the continuous development of all students.

c. Briefly summarize the findings based on data.  In the first field experience, students received the highest ratings in human development/learning (81%) and the learning environment (82%). In this first field experience, students did not rate as highly in the area of diversity – 69% received “developing and progressing without concerns.”    During FCNS 344 and 345 (the second and third field experience), there is little difference in the ratings when compared to those of the first experience.  In addition, the competency of assessment is evaluated during the 344 and 345 field experiences – 53% of students received a rating of “developing and progressing without concerns” (47% received a “not applicable” rating”)    Within the student teaching semester (FCNS 475) 100% of students received satisfactory ratings (either “developing and progressing without concerns” or” proficient”) in the areas of human development /learning, diversity and assessment.  However, 2% still received ratings of developing with concerns in the area of the learning environment.  

d. Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards. Evaluation items are directly correlated with the IL Professional Teaching Standards.     The data in relationship to these competencies suggest that candidates focus on student learning and that this is a developmental process. During the student teaching semester, a candidate is more likely to have opportunities to focus more in-depth on student learning and the impact that she or he has on students. Overall, based on these items, candidates have demonstrated mastery of standards related to human development/learning, diversity, the learning environment, and assessment.

 2.The assessment, including the instructions to candidates about the assigned task (excludes State assessments);
The evaluation form and rubric are provided in the Field Experience and Student Teaching Handbooks.   For the Field Experience, the field experience teachers are asked to complete the evaluation at the end of the student’s clock hours.  For student teaching, the cooperating teachers are asked to complete the evaluation at mid- and end-term.    

Northern Illinois University – FACS Field Experience Evaluation

First Professional Semester – FCNS 240

	Name _______________________________
	School_________________________________________

	Date of Evaluation: ___________________
	District/City____________________________________

	Grade Levels_______________________________ 
	Cooperating Teacher(s)_____________________________________

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and NIU’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           NA for Not Applicable

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns

           


	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	
	

	F
	Applies Appropriate Technology
	
	
	
	

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	
	

	B
	Analyzes Individual and Group Performance
	
	
	
	

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	
	

	B
	Provides for Varied Learning Needs
	
	
	
	

	
	Competency  4- Planning for Instruction
	NA
	U
	D/C
	D/P

	C
	Plans in Advance
	
	
	
	

	G
	Incorporates Variety in Activities
	
	
	
	

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	
	

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	
	
	

	E
	Monitors Student Behavior
	
	
	
	

	F
	Responds to Student Behavior
	
	
	
	

	G
	Interacts with Students Appropriately and Respectfully
	
	
	
	

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	G
	Gives Clear Directions and Transitions
	
	
	
	

	I
	Implements Activities and Assignments
	
	
	
	

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	A
	Uses Accurate and Effective Oral Communication
	
	
	
	

	B
	Uses Accurate Written Communication Skills
	
	
	
	

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	
	

	D
	Provides Opportunities for Students to Communicate
	
	
	
	

	E
	Demonstrates Listening Skills
	
	
	
	

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	
	
	
	

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	
	

	B
	Grows Professionally
	
	
	
	

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	A
	Demonstrates Ethical Conduct
	
	
	
	

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	
	

	C
	Demonstrates Emotional Maturity
	
	
	
	

	D
	Is Flexible
	
	
	
	

	E
	Is Approachable
	
	
	
	

	F
	Evaluates Self and Uses Reflective Practices
	
	
	
	

	H
	Responds Maturely to Constructive Criticism
	
	
	
	

	I
	Takes Responsibility
	
	
	
	

	K
	Demonstrates Appropriate Social Skills
	
	
	
	


Comments        

 Do you recommend this student continue in the program?    _____  Yes                      _____  No

________________________      ____

       ___________________
         _____

Cooperating Teacher Signature 
 Date
                    Student  Signature       
         Date

Northern Illinois University  - FACS Field Experience Evaluation

2nd/3rd  Professional Semesters – FCNS 344 and 345

	Name ____________________________
	School_______________________________________

	Date of Evaluation: __________________
	District/City___________________________________

	Grade Levels_____________________________ 
	Cooperating Teacher(s)_____________________________________

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and NIU’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           NA for Not Applicable

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns, 

           


	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	 D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	
	

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	
	
	
	

	C
	Understands and Uses Content Knowledge 
	
	
	
	

	D
	Integrates Knowledge into Instructional Objectives
	
	
	
	

	E
	Incorporates Content-Related Pedagogy
	
	
	
	

	F
	Applies Appropriate Technology
	
	
	
	

	G
	Evaluates and Utilizes Teaching Resources
	
	
	
	

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	
	

	B
	Analyzes Individual and Group Performance
	
	
	
	

	C
	Designs Instruction Meeting All Students’ Needs
	
	
	
	

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	
	

	B
	Provides for Varied Learning Needs
	
	
	
	

	
	Competency  4- Planning for Instruction
	NA
	U
	D/C
	D/P

	B
	Plans Appropriately for Diverse Students
	
	
	
	

	C
	Plans in Advance
	
	
	
	

	D
	Prepares High Quality Lesson Plans
	
	
	
	

	E
	Acquires and Organizes Materials and Resources
	
	
	
	

	F
	Selects Resources Based on Accuracy and Usefulness
	
	
	
	

	G
	Incorporates Variety in Activities
	
	
	
	

	H
	Plans Appropriately for Instructional Groups
	
	
	
	

	J
	Integrates FACS Concepts and Academic Disciplines
	
	
	
	

	K
	Incorporates Knowledge of Families & Community
	
	
	
	

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	
	

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	
	
	

	D
	Communicates Clear Expectations
	
	
	
	

	E
	Monitors Student Behavior
	
	
	
	

	F
	Responds to Student Behavior
	
	
	
	

	G
	Interacts with Students Appropriately and Respectfully
	
	
	
	

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	A
	Promotes Higher Level Thinking
	
	
	
	

	C
	Structures and Paces Lessons
	
	
	
	

	D
	Uses Appropriate Diverse and Varied Resources
	
	
	
	

	E
	Employs Alternative Teaching Strategies
	
	
	
	

	F
	Gives Student Feedback
	
	
	
	

	G
	Gives Clear Directions and Transitions
	
	
	
	

	H
	Makes Appropriate Grouping of Students
	
	
	
	

	I
	Implements Activities and Assignments
	
	
	
	

	J
	Makes Lesson Adjustments
	
	
	
	

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	A
	Uses Accurate and Effective Oral Communication
	
	
	
	

	B
	Uses Accurate Written Communication Skills
	
	
	
	

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	
	

	D
	Provides Opportunities for Students to Communicate
	
	
	
	

	E
	Demonstrates Listening Skills
	
	
	
	

	
	Competency 8 – Assessment
	NA
	U
	D/C
	D/P

	A
	Aligns Assessment with Instructional Goals
	
	
	
	

	B
	Uses Variety of Formal and Informal Assessments
	
	
	
	

	C
	Communicates Clear Assessment Criteria
	
	
	
	

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	
	
	
	

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	
	

	B
	Grows Professionally
	
	
	
	

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	A
	Demonstrates Ethical Conduct
	
	
	
	

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	
	

	C
	Demonstrates Emotional Maturity
	
	
	
	

	D
	Is Flexible
	
	
	
	

	E
	Is Approachable
	
	
	
	

	F
	Evaluates Self and Uses Reflective Practices
	
	
	
	

	H
	Responds Maturely to Constructive Criticism
	
	
	
	

	I
	Takes Responsibility
	
	
	
	

	K
	Demonstrates Appropriate Social Skills
	
	
	
	

	L
	Demonstrates Initiative/Independence
	
	
	
	


Comments

Do you recommend this student continue in the program?    _____  Yes                      _____  No

________________________      ____

       ___________________
         _____

Cooperating Teacher Signature 
 Date
                  Student  Signature       
         Date  

Northern Illinois University – FACS Student Teacher Evaluation

4th  Professional Semester – FCNS 475

	Name ____________________________________
	School___________________________________

	Dates Taught ____________ To _______________
	District/City_______________________________

	Grade Levels______________________________
	Cooperating Teacher(s)________________________________

	Endorsement     Family & Consumer Sciences (09)
	Telephone________________________________

	Concentration(s)____________________________
	NIU Supervisor: __________________________        

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and Northern Illinois University’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns, 

           P for Proficient (Level of a beginning teacher).



	
	 Competency  1- Content Knowledge
	U
	D/C
	D/P
	P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	
	

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	
	
	
	

	C
	Understands and Uses Content Knowledge 
	
	
	
	

	D
	Integrates Knowledge into Instructional Objectives
	
	
	
	

	E
	Incorporates Content-Related Pedagogy
	
	
	
	

	F
	Applies Appropriate Technology
	
	
	
	

	G
	Evaluates and Utilizes Teaching Resources
	
	
	
	

	
	Competency  2-  Human Development and Learning
	U
	D/C
	D/P
	P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	
	

	B
	Analyzes Individual and Group Performance
	
	
	
	

	C
	Designs Instruction Meeting All Students’ Needs
	
	
	
	

	
	Competency  3 –Diversity
	U
	D/C
	D/P
	P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	
	

	B
	Provides for Varied Learning Needs
	
	
	
	

	C
	Creates Learning Community
	
	
	
	

	
	Competency  4- Planning for Instruction
	U
	D/C
	D/P
	P

	A
	Provides Alignment with Instructional Goals and Standards
	
	
	
	

	B
	Plans Appropriately for Diverse Students
	
	
	
	

	C
	Plans in Advance
	
	
	
	

	D
	Prepares High Quality Lesson Plans
	
	
	
	

	E
	Acquires and Organizes Materials and Resources
	
	
	
	

	F
	Selects Resources Based on Accuracy and Usefulness
	
	
	
	

	G
	Incorporates Variety in Activities
	
	
	
	

	H
	Plans Appropriately for Instructional Groups
	
	
	
	

	I
	Plans for Assessment of Lesson Aligned with Objectives
	
	
	
	

	J
	Integrates FACS Concepts and Academic Disciplines
	
	
	
	

	K
	Incorporates Knowledge of Families & Community
	
	
	
	

	L
	Incorporates Appropriate  Instructional Technologies to Promote Student Skills in Technology
	
	
	
	


	
	Competency  5- Learning Environment
	U
	D/C
	D/P
	P

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	
	

	B
	Manages Classroom Environment to Enhance Learning
	
	
	
	

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	
	
	

	D
	Communicates Clear Expectations
	
	
	
	

	E
	Monitors Student Behavior
	
	
	
	

	F
	Responds to Student Behavior
	
	
	
	

	G
	Interacts with Students Appropriately and Respectfully
	
	
	
	

	
	Competency  6- Instructional Delivery
	U
	D/C
	D/P
	P

	A
	Promotes Higher Level Thinking
	
	
	
	

	B
	Assumes Various Instructional Roles
	
	
	
	

	C
	Structures and Paces Lessons
	
	
	
	

	D
	Uses Appropriate Diverse and Varied Resources
	
	
	
	

	E
	Employs Alternative Teaching Strategies
	
	
	
	

	F
	Gives Student Feedback
	
	
	
	

	G
	Gives Clear Directions and Transitions
	
	
	
	

	H
	Makes Appropriate Grouping of Students
	
	
	
	

	I
	Implements Activities and Assignments
	
	
	
	

	J
	Makes Lesson Adjustments
	
	
	
	

	
	Competency 7 - Communication
	U
	D/C
	D/P
	P

	A
	Uses Accurate and Effective Oral Communication
	
	
	
	

	B
	Uses Accurate Written Communication Skills
	
	
	
	

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	
	

	D
	Provides Opportunities for Students to Communicate
	
	
	
	

	E
	Demonstrates Listening Skills
	
	
	
	

	
	Competency 8 – Assessment
	NA
	U
	D/C
	D/P

	A
	Aligns Assessment with Instructional Goals
	
	
	
	

	B
	Uses Variety of Formal and Informal Assessments
	
	
	
	

	C
	Communicates Clear Assessment Criteria
	
	
	
	

	D
	Involves Students in Self-assessment Activities
	
	
	
	

	E
	Records Student Progress
	
	
	
	

	F
	Maintains Non-instructional Records
	
	
	
	

	G
	Communicates Student Progress
	
	
	
	

	
	Competency 9 – Collaborative Relationships
	U
	D/C
	D/P
	P

	A
	Practices Collaboration/Collegiality
	
	
	
	

	B
	Engages Parents/Community Members
	
	
	
	

	C
	Uses Community Resources
	
	
	
	

	D
	Advocates for Students
	
	
	
	

	
	Competency  10 – Reflection and Professional Growth
	U
	D/C
	D/P
	P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	
	

	B
	Grows Professionally
	
	
	
	

	
	Competency 11 – Professional Conduct and Skills
	U
	D/C
	D/P
	P

	A
	Demonstrates Ethical Conduct
	
	
	
	

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	
	

	C
	Demonstrates Emotional Maturity
	
	
	
	

	D
	Is Flexible
	
	
	
	

	E
	Is Approachable
	
	
	
	

	F
	Evaluates Self and Uses Reflective Practices
	
	
	
	

	G
	Demonstrates Reverence for Teaching
	
	
	
	

	H
	Responds Maturely to Constructive Criticism
	
	
	
	

	I
	Takes Responsibility
	
	
	
	

	J
	Demonstrates Leadership
	
	
	
	

	K
	Demonstrates Appropriate Social Skills
	
	
	
	

	L
	Demonstrates Initiative/Independence
	
	
	
	


 Do you recommend this student for certification by the State of Illinois?  
    ____YES   _____NO

Comments

_________________________
____


______________________
_____

Cooperating Teacher Signature 
 Date
                        
Student Teacher Signature       
Date

Illinois Professional Teaching Standards and Rubric*

*From  NIU – Teaching and Learning Clinical Handbook, College of Education (1-2005 edition)

Competency 2 – Human Development and Learning

The teacher candidate understands how individuals grow, develop, and learn and provided learning opportunities that support the intellectual, social, and personal development of all students.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Applies Knowledge of Developmental Characteristics of Age Group

IPTS 1E; 2B, C, F
	Rarely displays accurate knowledge of developmental characteristics of age group 
	Occasionally displays and applies accurate knowledge of developmental characteristics of age group
	Often applies accurate knowledge of developmental characteristics of age group
	Consistently applies a thorough understanding of typical developmental characteristics of age group as well as exceptions to general patterns of development

	B
	Analyzes Individual and Group Performance

IPTS 2D,E,G
	Rarely gives adequate attention to developmental level(s) of individuals or groups 
	Occasionally assesses individual and group developmental needs to support intellectual, social & personal growth of most students
	Often assesses individual and group developmental needs to support intellectual, social & personal growth of most students
	Consistently assesses individual and group developmental needs to support intellectual, social & personal growth of all students

	C
	Designs Instruction Meeting All Students' Needs

IPTS 2E, H, I; 3H; 11T
	Lessons usually are group directed; rarely provide for variation in time and circumstances for work, tasks assigned, or communication and response modes to meet individual needs  
	Occasionally lessons include a variety of methods and materials; occasionally time is varied in order to meet individual needs of students; special learning opportunities, resources are occasionally provided for students with exceptional needs
	Lessons often include a variety of methods and materials; time is varied in order to meet individual needs of students; special learning opportunities and resources are often provided for students with exceptional needs
	Lessons consistently include a variety of methods and materials and are designed based on students’ prior knowledge and experiences.  Adaptations (in terms of time and circumstances for work, tasks, communication and response modes) are made to meet individual needs. Concepts and principles are introduced at different levels of complexity so they are meaningful to students with diverse learning needs


Competency 3 – Diversity

The teacher candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	A
	Demonstrates

Knowledge of Multifaceted Diversity Issues

IPTS 3A, B, C, D, E, F; 10D; 11F, G, H
	Rarely demonstrates an awareness of diversity issues in his/her classroom
	Occasionally demonstrates an awareness of diversity issues in his/her classroom
	Often demonstrates an awareness of diversity issues in his/her classroom and in the school
	Consistently demonstrates an awareness of  diversity issues in his/her classroom and/or those beyond the classroom/school

	B
	Provides for Varied Learning Needs

IPTS 3K, L, M; 11R, S
	Rarely makes provision for varied learning needs and styles


	Occasionally utilizes a variety of strategies including technologies that meet the learning needs and styles of most students in the classroom
	Often utilizes a variety of strategies including technologies that meet the learning needs and styles of most students in the classroom
	Consistently assesses & identifies student learning needs and styles; usually designs lessons that incorporate a variety of strategies and technologies addressing the learning needs, styles, strengths and development of all students

	C
	Creates Learning Community

IPTS 3G, I, J, N
	Does not encourage supportive interpersonal relationships among students regarding disabilities, culture and prior experiences
	Rarely encourages supportive interpersonal relationships among students regarding disabilities, culture and prior experiences
	Often encourages and supports students’ understanding and respect of one another, regardless of disabilities, culture and prior experiences
	Consistently creates a learning community in which individual differences are respected and celebrated; provides opportunities where students can learn to respect and value each other in and outside of their classroom


Competency 5 - Learning Environment 

The teacher candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self motivation.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Performs Non-instructional Duties to Enhance Learning

IPTS 5J
	Much instructional time is lost in performing non-instructional duties
	Some instructional time is lost in performing non-instructional duties
	Systems for performing non-instructional duties are often efficient, resulting in some loss of instructional time
	Efficient systems for performing non-instructional duties are in place, resulting in minimal loss of instructional time

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient 

(at beginning teacher level)

	B
	Manages Classroom Environment to Enhance Learning

IPTS 5A, B,C,D,H,K,L,O,Q,R,S; 6M;I10
	Rarely analyzes the classroom environment or makes decisions to  enhance the learning  environment
	Sometimes analyzes the classroom environment and makes suggestions to enhance the  learning environment
	Usually analyzes the classroom environment and makes decisions to enhance student motivation and engagement in productive work
	Consistently analyzes the classroom environment and makes decisions to enhance social relationships, student motivation and engagement in productive work through mutual respect, cooperation, and support for all

	C
	Manages 

Time, Materials,      

and Space to Engage                                                                                                        

Students in Productive Learning

IPTS 5E, J, M, P
	Rarely organizes, allocates, or manages time, materials, and physical space effectively
	Occasionally organizes, allocates, and manages time, materials, and physical space to provide active engagement of most students
	Usually organizes, allocates, and manages time, materials, and physical space to provide active engagement of most students
	Consistently organizes, allocates, and manages time, materials, and physical space to provide active and equitable engagement of all students in productive tasks

	D
	Communicates Clear 

Expectations

IPTS 5K


	Standards of conduct and learning rarely appear to have been established
	Standards of conduct and learning appear to have been established for some situations but some students are confused as to what the standards are
	Standards of conduct and learning often appear to have been established for  all situations 
	Standards of conduct and learning are clear to all students and appear to have been developed with student participation

	E
	Monitors Student Behavior 

IPTS 5N; 11P


	Student behavior is not monitored, and teacher candidate is unaware of what students are doing
	Is often aware of student behavior but may miss the activities of some students
	Monitoring by teacher is consistently supportive in tone, encompasses entire classroom, and encourages student participation
	Monitoring by teacher is consistently proactive and supportive in tone, encompasses entire classroom, and encourages student participation

	F
	Responds to Student Behavior

IPTS 5A, F, G; 7H; 11P
	Does not respond to behavior, or the response is inconsistent, overly repressive, or does not respect the student’s dignity
	Occasionally attempts to  appropriately respond to student behavior
	Usually listens to students and  responds appropriately
	Consistently listens to and observes students which results in a  response to behavior which is appropriate and demonstrates respect for students' dignity


	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	G
	Interacts with Students Appropriately and Respectfully

IPTS 5I; 7H; 11P
	Interaction  with students is negative, demeaning, sarcastic, or inappropriate to the age or culture of the students; students exhibit disrespect for teacher
	Interactions are occasionally appropriate but may reflect occasional inconsistencies, favoritism, or disregard for students’ cultures; students exhibit only minimal respect for teacher
	Interactions are  appropriate and void of inconsistencies, favoritism, or disregard for students’ cultures; students exhibit respect for teacher
	Interactions are consistently friendly; demonstrate general warmth, caring, and respect; and are appropriate to developmental and cultural norms; students exhibit respect for the teacher and each other


Competency 8 – Assessment 

The teacher candidate understands various formal and informal assessment strategies and uses them to support the continuous development of all students.

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	A
	Aligns Assessment With Instructional Goals

IPTS 8A
	Rarely aligns content and assessment methods with instructional goals and objectives
	Occasionally content and assessment methods are nominally aligned and suitable to some goals and objectives
	Usually content and assessment methods are aligned and suitable to some goals and objectives
	Consistently utilizes assessments that are completely aligned with the instructional goals and objectives

	B
	Uses Variety of Formal and Informal Assessments

IPTS 6P; 8B, C, D, E, F, G H, I, J, O, P, Q
	Rarely uses formal and informal assessment techniques to modify teaching strategies to meet the needs of students
	Occasionally uses formal and informal assessment techniques to modify teaching strategies to meet the needs of students
	Usually uses formal and informal assessment techniques for a variety of purposes
	Consistently uses a variety of formal and informal assessment techniques to enhance knowledge, evaluate progress or performance, and modify teaching and learning strategies 

	C
	Communicates Clear Assessment Criteria 

IPTS 8A, Q
	Rarely have the assessment criteria and standards been developed, and when present, they are either not clear or have not been clearly communicated to students


	Occasionally the assessment criteria and standards are clear and have been clearly communicated to students
	Usually the assessment criteria and standards are clear and have been clearly communicated to students
	Consistently the assessment criteria and standards are clear and have been clearly communicated to students; there is evidence that students contributed to the development of the criteria and standards, when appropriate

	
	Demonstrated Characteristics
	Unsatisfactory
	Developing With Concerns
	Developing and Progressing Without Concerns
	Proficient

(at beginning teacher level)

	D
	Involves Students in 

Self-assessment Activities

IPTS 8K


	Rarely attempts to involve students in assessing their own performance
	Occasionally involves students in assessing their own performance
	Usually involves and guides students in assessing their own performance
	Consistently involves students in assessing their own performance and encourages student to take responsibility for monitoring and improving their own performance

	E
	Records Student Progress

IPTS 4G; 8L,M


	Rarely attempts to maintain information on student progress in learning, and, where present, it tends to be rudimentary and only partially effective
	Occasionally maintains a system for maintaining information on student progress in learning
	Usually maintains a system for monitoring information on student progress in learning, and it is generally effective
	Consistently uses an appropriate system for maintaining and monitoring information on student progress in learning that is effective for a variety of types of information that is collected

	F
	Maintains Non-instructional Records

IPTS 8L
	Rarely maintains adequate record
	Occasionally maintains accurate records
	Usually maintains accurate records 
	Consistently and accurately maintains needed records

	G
	Communicates Student Progress

IPTS 8L, N
	Rarely communicates student progress to students and parents
	Occasionally is clear, effective, or consistent in communicating criteria/progress to students and parents
	Is Usually clear and consistent in communicating criteria/progress to students; is working on increasing parent communication
	Is consistently clear, concise and consistent in communicating criteria/progress to students and parents on a regular basis


4.  A table with the aggregated results of the assessment for the most recent three years.  Programs that report newly developed assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific assessment. 

FCNS 240 2005-2008

	
	Competency  2-  Human Development and Learning
	NA

13%
	U
	D/C

6%
	D/P

81%

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	2
	
	2
	41

	B
	Analyzes Individual and Group Performance
	10
	
	3
	31

	
	Competency  3 –Diversity


	NA

24%
	U
	D/C

7%
	D/P

69%

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	11
	
	2
	32

	B
	Provides for Varied Learning Needs
	11
	
	4
	30

	
	Competency  5- Learning Environment
	NA

12%
	U

2%
	D/C

4%
	D/P

82%

	A
	Performs Non-instructional Duties to Enhance Learning
	10
	1
	1
	19

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	8
	1
	2
	34

	E
	Monitors Student Behavior
	3
	1
	3
	38

	F
	Responds to Student Behavior
	4
	
	2
	39

	G
	Interacts with Students Appropriately and Respectfully
	
	1
	
	44


Note: In the first field experience (FCNS 240) students are not assessed on standard 8 (assessment). 

FCNS 344 2005-2008

	
	Competency  2-  Human Development and Learning
	NA

7%
	U
	D/C

3%
	D/P

89%

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	1
	
	1
	28

	B
	Analyzes Individual and Group Performance
	3
	
	1
	26

	C
	Designs Instruction Meeting All Students’ Needs
	3
	
	1
	26

	
	Competency  3 –Diversity
	NA

27%
	U
	D/C

3%
	D/P

70%

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	9
	
	1
	20

	B
	Provides for Varied Learning Needs
	7
	
	1
	22

	
	Competency  5- Learning Environment
	NA

9%
	U

1%
	D/C

2%
	D/P

87%

	A
	Performs Non-instructional Duties to Enhance Learning
	7
	
	
	23

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	3
	
	1
	26

	D
	Communicates Clear Expectations
	2
	
	
	27

	E
	Monitors Student Behavior
	2
	1
	1
	26

	F
	Responds to Student Behavior
	2
	
	1
	26

	G
	Interacts with Students Appropriately and Respectfully
	1
	
	
	29

	
	Competency 8 –Assessment
	NA

47%
	U
	D/C
	D/P

53%

	A
	Aligns Assessment with Instructional Goals
	13
	
	
	17

	B
	Uses Variety of Formal and Informal Assessments
	15
	
	
	15

	C
	Communicates Clear Assessment Criteria
	14
	
	
	16


 FCNS 345 2005-2008

	
	Competency  2-  Human Development and Learning


	NA

7%
	U
	D/C

12%
	D/P

81%

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	1
	17

	B
	Analyzes Individual and Group Performance
	2
	
	2
	16

	C
	Designs Instruction Meeting All Students’ Needs
	2
	
	4
	14

	
	Competency  3 –Diversity


	NA

25%
	U
	D/C

10%
	D/P

65%

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	5
	
	1
	14

	B
	Provides for Varied Learning Needs
	5
	
	3
	12

	
	Competency  5- Learning Environment


	NA

3%
	U
	D/C

8%
	D/P

88%

	A
	Performs Non-instructional Duties to Enhance Learning
	2
	
	1
	17

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	1
	
	2
	17

	D
	Communicates Clear Expectations
	
	
	3
	17

	E
	Monitors Student Behavior
	
	
	2
	18

	F
	Responds to Student Behavior
	1
	
	2
	17

	G
	Interacts with Students Appropriately and Respectfully
	
	
	
	20

	
	Competency 8 –Assessment
	NA

60%
	U
	D/C
	D/P

40%

	A
	Aligns Assessment with Instructional Goals
	11
	
	
	9

	B
	Uses Variety of Formal and Informal Assessments
	14
	
	
	6

	C
	Communicates Clear Assessment Criteria
	11
	
	
	9


	
	

	FCNS  475 – Student teaching -  2005-2008 

Competency  2-  Human Development and Learning

U

D/C

D/P

23%
P

77%

A

Applies Knowledge of Developmental Characteristics of Age Group

8

31

B

Analyzes Individual and Group Performance

6

33

C

Designs Instruction Meeting All Students’ Needs

13

26

Competency  3 –Diversity

U

D/C

D/P

22%
P

77%

A

Demonstrates Knowledge of Multifaceted Diversity Issues

10

28

B

Provides for Varied Learning Needs

10

29

C

Creates Learning Community

6

33

Competency  5- Learning Environment

U

D/C

2%
D/P

19%
P

79%

A

Performs Non-instructional Duties to Enhance Learning

6

33

B

Manages Classroom Environment to Enhance Learning

1

8

30

C

Manages Time, Materials & Space to Engage Students in Productive Learning

2

6

31

D

Communicates Clear Expectations

1

8

30

E

Monitors Student Behavior

1

7

31

F

Responds to Student Behavior

1

9

29

G

Interacts with Students Appropriately and Respectfully

7

32

Competency 8 – Assessment

U

D/C

D/P

15%
P

85%

A

Aligns Assessment with Instructional Goals

6

33

B

Uses Variety of Formal and Informal Assessments

4

35

C

Communicates Clear Assessment Criteria

9

30

D

Involves Students in Self-assessment Activities

9

30

E

Records Student Progress

2

37

F

Maintains Non-instructional Records

5

34

G

Communicates Student Progress

5

34


	


Assessment # 6


Title:  Assessment of Professional Teaching (APT) 
1. Assessment Overview   - Narrative including the following:

a. Describe the assessment and its use in the program.      Students must pass the Assessment of Professional Teaching (APT) Test, IL Certification Testing System (test # 103) with a cumulative score of 240.   Test sub-areas include:  (1)  Foundations, characteristics and assessment, (2)Planning and delivering instruction, (3) Managing the learning environment, (4) Collaboration, communication & professionalism, (5) Language area, and (6) Educational technology.  Test must be passed before certification is awarded by the state. 

b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the assessment.  IL Professional Teaching Standards. Language arts and technology standards for all teachers.  

c. Briefly summarize the findings based on data.  Thirty-seven (out of 38)  students received a passing score  with a mean of 265 (SD=10).   Mean scores in sub-areas were similar, however, the standard deviations were greatest in the following areas:  language area (SD = 20.2) and  planning and delivering instruction (SD = 20.8).

d. Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards.  Students have received passing scores which demonstrate comprehensive understanding of the professional teaching, language arts and technology standards for all teachers. 
2.  The assessment, including the instructions to candidates about the assigned task (excludes State assessments);

Not applicable 

3.  Scoring guides or criteria used to score candidates’ responses on the assessment. Students must pass with a comprehensive score of 240.

3. A table with the aggregated results of the assessment for the most recent three years.  Programs that report newly developed assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific assessment. 

APT test scores for FACS Teacher Candidates

2005-2008

	Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Total Scaled Score
	38
	226
	286
	265
	10.2

	Subscores

1. Foundations, characteristics and assessment
	38
	214
	293
	268
	16.2

	2. Planning and delivering instruction
	38
	214
	300
	264
	20.2

	3. Managing the learning environment
	38
	232
	300
	273
	17.6

	4. Collaboration, communication & professionalism,

Language area
	38
	234
	293
	276
	13.74

	5. Language area
	38
	210
	282
	258
	20.8

	6. Educational Technology
	38
	234
	293
	265
	15.1


Assessment # 7 


Title:  Assessment of Dispositions   

1. Narrative including the following:

a. Describe the assessment and its use in the program.  Students are assessed  by instructors using the “NIU Classroom:  Instructor Assessment” each semester and throughout the field experience or student teaching evaluation instruments are completed by the cooperating teacher. Dispositions assessed include: Caring, Life-long learning and scholarship, Creative & Critical Thinking, Collaboration, Diversity.  Student dispositions are assessed through on-campus coursework and their field/student teaching experiences.   

b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the assessment.   Dispositions assessed on based on the NIU conceptual framework, which includes the following:  caring, collaboration, creative and critical thinking, diversity, long-long learning, scholarship. 

c. Briefly summarize the findings based on data.   Disposition ratings are appropriate for initial teacher candidates.   

d. Provide a discussion of how the assessment data demonstrate candidates’ mastery of the identified standards.  The assessment data suggest that dispositions are appropriate for initial teacher candidates. 
 2.The assessment, including the instructions to candidates about the assigned task (excludes State assessments):    

 Dispositions within the NIU Classroom:  Instructor Assessment

Instructor:_______________________ 
Course__________________________

Instructor:  Each student in a NIU teacher certification program is required to be assessed regarding their dispositions.     Please complete the scale below to provide feedback regarding this student’s dispositions in your classroom.   Results will be shared with the student.          

 Student ________________________________________


A disposition is the tendency to exhibit frequently, consciously and voluntarily a pattern of behavior.   All  NIU teacher candidates are assessed on the following dispositions:   caring, life-long learning & scholarship, creative & critical thinking, collaboration, and diversity. 

Please rate the student using the following scale:  

 
NA  - Not applicable or able to assess

U for Unsatisfactory






D/C for Developing With Concerns






D/P for Developing and Progressing Without Concern






P for Proficient  

	The student . . . . 


	NA
	U
	D/C
	D/P
	P

	1. Engages in professional communication both verbally and non-verbally within and outside of the classroom. (caring)   


	
	
	
	
	

	2. Maintains a positive attitude about education.  (caring)   


	
	
	
	
	

	3. Responds to the needs, concerns and welfare of others as appropriate.  (caring)   


	
	
	
	
	

	4. Assumes responsibility regarding coursework  (life-long learning & scholarship)


	
	
	
	
	

	5. Demonstrates a commitment to learning.   (life-long learning & scholarship)


	
	
	
	
	

	6. Utilizes effective learning methods as evidenced by their class preparation (e.g. readings are completed before class; asks questions of the instructor to clarify understanding).   (life-long learning & scholarship)


	
	
	
	
	

	7. Works effectively with others while engaged in group activities or assignments.   (collaboration)

	
	
	
	
	

	8. Shows respect for others while engaged in class activities or assignments.   (collaboration)
	
	
	
	
	

	9. Contributes to group activities or assignments in meaningful ways.  (collaboration)


	
	
	
	
	

	10. Actively contributes to the learning environment of the classroom in positive ways.  (collaboration)

	
	
	
	
	

	11. Exhibits sensitivity and respect with regard to the diversity of other students within the classroom.  (diversity)

	
	
	
	
	

	12. Displays a curiosity or openness to new ideas. (creative & critical thinking)  

	
	
	
	
	

	13. Engages in problem solving and inquiry (rather than a “just give me the notes” or “tell me the answers” approach).    (creative & critical thinking)  

	
	
	
	
	

	14. Examines problems/issues from multiple perspectives or points of view.  (creative & critical thinking)  

	
	
	
	
	


Instructor’s  Signature _______________________
Date_________________________
If you have questions please feel free to contact  Dr. Bette Montgomery at bmontgomery@niu.edu or 753-6338.   

Please complete by December 15th , 2006.   Completed forms should be sent to:  





B. Montgomery





School of FCNS





DeKalb, IL 60115-2854

Field Experience/ Student Teaching Evaluation Items 

as Categorized by Dispositions
Note: See the following pages for the specific evaluation instruments for each of the courses:  FCNS 240, 344 & 345, 475.    At each level of the field experience and student teaching, additional items are evaluated.  

Caring   


FCNS 240:  11  A B C E K


FCNS 344 &  345:   6 F    
8 A    
10 A    
11 J


FCNS 475: 
9 D

Life-Long Learning and Scholarship 


FCNS 240:   1 A F    
2 A      
4 C G        5 A   
6 G I    

7 D E       



   11 D F H I


FCNS 344 & 345:  1 B C D E       
4 A B J L      
6    A C D E F J     8    A C       


   10    A B G

FCNS 475:
4   D   E
6 B

8    E   F

Creative and Critical Thinking

FCNS 240 
1A
2  B
11 I

   
FCNS 344 & 345:   
1 B
6 A  J
 8  B

FCNS 475:   
5    B D

8 D

Collaboration

FCNS 240: 
7    A   B  C

9  A

FCNS 344 & 345: 
1  G

6  D

8  C G


FCNS 475:
4 k 

9   B C

Diversity: 

FCNS 240:  
3   A   B
4 I

5 C

7 D

FCNS 344 & 345:  
2 C      
4 B

6  C

FCNS 475:   
4 H 

Northern Illinois University – FACS Field Experience Evaluation

First Professional Semester – FCNS 240

	Name _______________________________
	School_________________________________________

	Date of Evaluation: ___________________
	District/City____________________________________

	Grade Levels_______________________________ 
	Cooperating Teacher(s)_____________________________________

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and NIU’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           NA for Not Applicable

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns

           


	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	
	

	F
	Applies Appropriate Technology
	
	
	
	

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	
	

	B
	Analyzes Individual and Group Performance
	
	
	
	

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	
	

	B
	Provides for Varied Learning Needs
	
	
	
	

	
	Competency  4- Planning for Instruction
	NA
	U
	D/C
	D/P

	C
	Plans in Advance
	
	
	
	

	G
	Incorporates Variety in Activities
	
	
	
	

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	
	

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	
	
	

	E
	Monitors Student Behavior
	
	
	
	

	F
	Responds to Student Behavior
	
	
	
	

	G
	Interacts with Students Appropriately and Respectfully
	
	
	
	

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	G
	Gives Clear Directions and Transitions
	
	
	
	

	I
	Implements Activities and Assignments
	
	
	
	

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	A
	Uses Accurate and Effective Oral Communication
	
	
	
	

	B
	Uses Accurate Written Communication Skills
	
	
	
	

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	
	

	D
	Provides Opportunities for Students to Communicate
	
	
	
	

	E
	Demonstrates Listening Skills
	
	
	
	

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	
	
	
	

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	
	

	B
	Grows Professionally
	
	
	
	

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	A
	Demonstrates Ethical Conduct
	
	
	
	

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	
	

	C
	Demonstrates Emotional Maturity
	
	
	
	

	D
	Is Flexible
	
	
	
	

	E
	Is Approachable
	
	
	
	

	F
	Evaluates Self and Uses Reflective Practices
	
	
	
	

	H
	Responds Maturely to Constructive Criticism
	
	
	
	

	I
	Takes Responsibility
	
	
	
	

	K
	Demonstrates Appropriate Social Skills
	
	
	
	


Comments        

 Do you recommend this student continue in the program?    _____  Yes                      _____  No

________________________    ____

  
 ___________________   ____

 
Cooperating Teacher Signature 
 Date
                            Student  Signature          Date

Northern Illinois University  - FACS Field Experience Evaluation

2nd/3rd  Professional Semesters – FCNS 344 and 345

	Name _______________________________
	School________________________________________

	Date of Evaluation: _____________________
	District/City____________________________________

	Grade Levels_______________________________ 
	Cooperating Teacher(s)_____________________________________

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and NIU’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           NA for Not Applicable

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns, 

           


	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	 D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	
	

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	
	
	
	

	C
	Understands and Uses Content Knowledge 
	
	
	
	

	D
	Integrates Knowledge into Instructional Objectives
	
	
	
	

	E
	Incorporates Content-Related Pedagogy
	
	
	
	

	F
	Applies Appropriate Technology
	
	
	
	

	G
	Evaluates and Utilizes Teaching Resources
	
	
	
	

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	
	

	B
	Analyzes Individual and Group Performance
	
	
	
	

	C
	Designs Instruction Meeting All Students’ Needs
	
	
	
	

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	
	

	B
	Provides for Varied Learning Needs
	
	
	
	

	
	Competency  4- Planning for Instruction
	NA
	U
	D/C
	D/P

	B
	Plans Appropriately for Diverse Students
	
	
	
	

	C
	Plans in Advance
	
	
	
	

	D
	Prepares High Quality Lesson Plans
	
	
	
	

	E
	Acquires and Organizes Materials and Resources
	
	
	
	

	F
	Selects Resources Based on Accuracy and Usefulness
	
	
	
	

	G
	Incorporates Variety in Activities
	
	
	
	

	H
	Plans Appropriately for Instructional Groups
	
	
	
	

	J
	Integrates FACS Concepts and Academic Disciplines
	
	
	
	

	K
	Incorporates Knowledge of Families & Community
	
	
	
	

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	
	

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	
	
	

	D
	Communicates Clear Expectations
	
	
	
	

	E
	Monitors Student Behavior
	
	
	
	

	F
	Responds to Student Behavior
	
	
	
	

	G
	Interacts with Students Appropriately and Respectfully
	
	
	
	

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	A
	Promotes Higher Level Thinking
	
	
	
	

	C
	Structures and Paces Lessons
	
	
	
	

	D
	Uses Appropriate Diverse and Varied Resources
	
	
	
	

	E
	Employs Alternative Teaching Strategies
	
	
	
	

	F
	Gives Student Feedback
	
	
	
	

	G
	Gives Clear Directions and Transitions
	
	
	
	

	H
	Makes Appropriate Grouping of Students
	
	
	
	

	I
	Implements Activities and Assignments
	
	
	
	

	J
	Makes Lesson Adjustments
	
	
	
	

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	A
	Uses Accurate and Effective Oral Communication
	
	
	
	

	B
	Uses Accurate Written Communication Skills
	
	
	
	

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	
	

	D
	Provides Opportunities for Students to Communicate
	
	
	
	

	E
	Demonstrates Listening Skills
	
	
	
	

	
	Competency 8 – Assessment
	NA
	U
	D/C
	D/P

	A
	Aligns Assessment with Instructional Goals
	
	
	
	

	B
	Uses Variety of Formal and Informal Assessments
	
	
	
	

	C
	Communicates Clear Assessment Criteria
	
	
	
	

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	
	
	
	

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	
	

	B
	Grows Professionally
	
	
	
	

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	A
	Demonstrates Ethical Conduct
	
	
	
	

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	
	

	C
	Demonstrates Emotional Maturity
	
	
	
	

	D
	Is Flexible
	
	
	
	

	E
	Is Approachable
	
	
	
	

	F
	Evaluates Self and Uses Reflective Practices
	
	
	
	

	H
	Responds Maturely to Constructive Criticism
	
	
	
	

	I
	Takes Responsibility
	
	
	
	

	K
	Demonstrates Appropriate Social Skills
	
	
	
	

	L
	Demonstrates Initiative/Independence
	
	
	
	


Comments

Do you recommend this student continue in the program?    _____  Yes                      _____  No

________________________      ____

       ___________________
         _____

Cooperating Teacher Signature 
 Date
                  Student  Signature       
         Date  

Northern Illinois University – FACS Student Teacher Evaluation

4th  Professional Semester – FCNS 475

	Name ___________________________________
	School___________________________________

	Dates Taught ___________ To _______________
	District/City_______________________________

	Grade Levels______________________________
	Cooperating Teacher(s)________________________________

	Endorsement     Family & Consumer Sciences (09)
	Telephone________________________________

	Concentration(s)____________________________
	NIU Supervisor: __________________________        

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and Northern Illinois University’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns, 

           P for Proficient (Level of a beginning teacher).



	
	 Competency  1- Content Knowledge
	U
	D/C
	D/P
	P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	
	

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	
	
	
	

	C
	Understands and Uses Content Knowledge 
	
	
	
	

	D
	Integrates Knowledge into Instructional Objectives
	
	
	
	

	E
	Incorporates Content-Related Pedagogy
	
	
	
	

	F
	Applies Appropriate Technology
	
	
	
	

	G
	Evaluates and Utilizes Teaching Resources
	
	
	
	

	
	Competency  2-  Human Development and Learning
	U
	D/C
	D/P
	P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	
	

	B
	Analyzes Individual and Group Performance
	
	
	
	

	C
	Designs Instruction Meeting All Students’ Needs
	
	
	
	

	
	Competency  3 –Diversity
	U
	D/C
	D/P
	P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	
	

	B
	Provides for Varied Learning Needs
	
	
	
	

	C
	Creates Learning Community
	
	
	
	

	
	Competency  4- Planning for Instruction
	U
	D/C
	D/P
	P

	A
	Provides Alignment with Instructional Goals and Standards
	
	
	
	

	B
	Plans Appropriately for Diverse Students
	
	
	
	

	C
	Plans in Advance
	
	
	
	

	D
	Prepares High Quality Lesson Plans
	
	
	
	

	E
	Acquires and Organizes Materials and Resources
	
	
	
	

	F
	Selects Resources Based on Accuracy and Usefulness
	
	
	
	

	G
	Incorporates Variety in Activities
	
	
	
	

	H
	Plans Appropriately for Instructional Groups
	
	
	
	

	I
	Plans for Assessment of Lesson Aligned with Objectives
	
	
	
	

	J
	Integrates FACS Concepts and Academic Disciplines
	
	
	
	

	K
	Incorporates Knowledge of Families & Community
	
	
	
	

	L
	Incorporates Appropriate  Instructional Technologies to Promote Student Skills in Technology
	
	
	
	

	
	Competency  5- Learning Environment
	U
	D/C
	D/P
	P

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	
	

	B
	Manages Classroom Environment to Enhance Learning
	
	
	
	

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	
	
	

	D
	Communicates Clear Expectations
	
	
	
	

	E
	Monitors Student Behavior
	
	
	
	

	F
	Responds to Student Behavior
	
	
	
	

	G
	Interacts with Students Appropriately and Respectfully
	
	
	
	

	
	Competency  6- Instructional Delivery
	U
	D/C
	D/P
	P

	A
	Promotes Higher Level Thinking
	
	
	
	

	B
	Assumes Various Instructional Roles
	
	
	
	

	C
	Structures and Paces Lessons
	
	
	
	

	D
	Uses Appropriate Diverse and Varied Resources
	
	
	
	

	E
	Employs Alternative Teaching Strategies
	
	
	
	

	F
	Gives Student Feedback
	
	
	
	

	G
	Gives Clear Directions and Transitions
	
	
	
	

	H
	Makes Appropriate Grouping of Students
	
	
	
	

	I
	Implements Activities and Assignments
	
	
	
	

	J
	Makes Lesson Adjustments
	
	
	
	

	
	Competency 7 - Communication
	U
	D/C
	D/P
	P

	A
	Uses Accurate and Effective Oral Communication
	
	
	
	

	B
	Uses Accurate Written Communication Skills
	
	
	
	

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	
	

	D
	Provides Opportunities for Students to Communicate
	
	
	
	

	E
	Demonstrates Listening Skills
	
	
	
	

	
	Competency 8 – Assessment
	NA
	U
	D/C
	D/P

	A
	Aligns Assessment with Instructional Goals
	
	
	
	

	B
	Uses Variety of Formal and Informal Assessments
	
	
	
	

	C
	Communicates Clear Assessment Criteria
	
	
	
	

	D
	Involves Students in Self-assessment Activities
	
	
	
	

	E
	Records Student Progress
	
	
	
	

	F
	Maintains Non-instructional Records
	
	
	
	

	G
	Communicates Student Progress
	
	
	
	

	
	Competency 9 – Collaborative Relationships
	U
	D/C
	D/P
	P

	A
	Practices Collaboration/Collegiality
	
	
	
	

	B
	Engages Parents/Community Members
	
	
	
	

	C
	Uses Community Resources
	
	
	
	

	D
	Advocates for Students
	
	
	
	

	
	Competency  10 – Reflection and Professional Growth
	U
	D/C
	D/P
	P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	
	

	B
	Grows Professionally
	
	
	
	

	
	Competency 11 – Professional Conduct and Skills
	U
	D/C
	D/P
	P

	A
	Demonstrates Ethical Conduct
	
	
	
	

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	
	

	C
	Demonstrates Emotional Maturity
	
	
	
	

	D
	Is Flexible
	
	
	
	

	E
	Is Approachable
	
	
	
	

	F
	Evaluates Self and Uses Reflective Practices
	
	
	
	

	G
	Demonstrates Reverence for Teaching
	
	
	
	

	H
	Responds Maturely to Constructive Criticism
	
	
	
	

	I
	Takes Responsibility
	
	
	
	

	J
	Demonstrates Leadership
	
	
	
	

	K
	Demonstrates Appropriate Social Skills
	
	
	
	

	L
	Demonstrates Initiative/Independence
	
	
	
	


 Do you recommend this student for certification by the State of Illinois?    ____YES   _______NO

Comments

Cooperating Teacher Signature 
 Date
                        
Student Teacher Signature        Date

3.Scoring guides or criteria used to score candidates’ responses on the assessment.  

With regard to the NIU instructor assessment of student’s dispositions, student are to receive a majority of ratings in Developing and Progressing Without Concerns (rating of 3), and/or Proficient (rating of 4).    

With regard to the field experiences and student teaching, it is expected that student’s will have at least 70% of ratings in Developing and Progressing Without Concerns, and/or Proficient.    

4.  A table with the aggregated results of the assessment for the most recent three years.  Programs that report newly developed assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific assessment. 

NIU Instructor Assessment of Student Dispositions 

Instructor Assessment of Dispositions 2005 -2008 for FCNS 240

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Caring
	
	
	
	
	

	1. Communication
	48
	0
	4
	3.35
	1.2

	2. Positive Attitude
	48
	0
	4
	3.75
	.7

	3. Respond To Needs
	48
	0
	4
	3.19
	1.5

	Life Long Learning/Scholar
	
	
	
	
	

	4. Responsibility
	48
	0
	4
	3.79
	.7

	5. Commitment
	48
	3
	4
	3.87
	.3

	6. Class Preparation
	48
	2
	4
	3.73
	.5

	Collaboration
	
	
	
	
	

	7. Work Effectively
	48
	0
	4
	3.60
	1.0

	8. Respect For Others
	48
	3
	4
	3.90
	.3

	9. Contribute To Group
	48
	0
	4
	3.56
	1.0

	10. Contribute To Environment
	48
	0
	4
	3.69
	.7

	Diversity
	
	
	
	
	

	11.Respect Of Diversity
	48
	0
	4
	3.48
	1.2

	Creative & Critical Thinking
	
	
	
	
	

	12.Curiosity
	48
	0
	4
	3.37
	1.2

	13. Engage In Inquiry
	48
	0
	4
	3.31
	1.2

	14.Multiple Perspectives
	48
	0
	4
	3.10
	1.5


Instructor Assessment of Dispositions 2005 -2008 for FCNS 344  

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Caring
	
	
	
	
	

	1. communication
	32
	3
	4
	3.84
	.4

	2. Positive Attitude
	32
	0
	4
	3.66
	1.0

	3. Respond To Needs
	31
	0
	4
	3.52
	1.3

	Life Long Learning/Scholar
	
	
	
	
	

	4. Responsibility
	32
	3
	4
	3.91
	.3

	5. Commitment
	32
	3
	4
	3.84
	.4

	6. Class Preparation
	32
	3
	4
	3.69
	.5

	7. Work Effectively
	32
	0
	4
	3.59
	1.0

	Collaboration
	
	
	
	
	

	8. Respect For Others
	32
	3
	4
	3.87
	.3

	9. Contribute To Group
	32
	0
	4
	3.59
	1.0

	10. Contribute To Environment
	32
	0
	4
	3.47
	1.1

	Diversity
	
	
	
	
	

	11. Respect Of Diversity
	32
	0
	4
	3.37
	1.4

	Creative & Critical Thinking
	
	
	
	
	

	12. Curiosity
	32
	0
	4
	3.56
	1.0

	13. Engage In Inquiry
	32
	0
	4
	3.38
	1.9

	14. Multiple Perspectives
	32
	0
	4
	3.28
	1.4


Instructor Assessment of Dispositions 2005 -2008 for FCNS 344  

	Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Caring
	
	
	
	
	

	1.Communication
	41
	2
	4
	3.68
	.6

	2.Positive Attitude
	41
	0
	4
	3.76
	.8

	3.Respond To Needs
	41
	0
	4
	3.17
	1.5

	Life Long Learning/Scholar
	
	
	
	
	

	4. Responsibility
	41
	1
	4
	3.85
	.5

	5. Commitment
	41
	0
	4
	3.83
	.7

	6. Class Preparation
	41
	1
	4
	3.71
	.6

	7. Work Effectively
	41
	0
	4
	3.61
	.9

	Collaboration
	
	
	
	
	

	8. Respect For Others
	41
	0
	4
	3.73
	.9

	9. Contribute To Group
	41
	0
	4
	3.56
	.

	10. Contribute To Environment
	41
	0
	4
	3.59
	.9

	Diversity
	
	
	
	
	

	11. Respect Of Diversity
	41
	0
	4
	3.10
	1.6

	Creative & Critical Thinking
	
	
	
	
	

	12. Curiosity
	41
	0
	4
	3.54
	1.0

	13. Engage In Inquiry
	41
	0
	4
	3.44
	1.1

	14.Multiple Perspectives
	41
	0
	4
	3.20
	1.3


FCNS 240 – Field Experience Evaluation by the Cooperating Teacher

Items Categorized by Dispositions 

2005-2008

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and NIU’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           NA for Not Applicable

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns

          


Caring  

	
	Percentages


	6%
	<1%
	3%
	91%

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	6
	
	1
	38

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	 7
	
	2
	35

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	A
	Demonstrates Ethical Conduct
	 2
	
	1
	42

	B
	Demonstrates Positive Demeanor and Sense of Humor
	1
	
	1
	43

	C
	Demonstrates Emotional Maturity
	1
	1
	
	43

	E
	Is Approachable
	
	
	2
	43

	Life-Long Learning and Scholarship 
	

	
	Percentages


	11%
	1%
	3%
	85%

	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	2
	
	42

	F
	Applies Appropriate Technology
	15
	
	1
	29

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	2
	
	2
	41

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	11
	
	2
	32

	
	Competency  4- Planning for Instruction
	NA
	U
	D/C
	D/P

	C
	Plans in Advance
	1
	1
	1
	41

	G
	Incorporates Variety in Activities
	2
	1
	3
	36

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	A
	Performs Non-instructional Duties to Enhance Learning
	10
	1
	1
	19

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	D
	Provides Opportunities for Students to Communicate
	2
	1
	1
	41

	E
	Demonstrates Listening Skills
	2
	
	2
	39

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	6
	
	1
	38

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	7
	
	2
	35

	B
	Grows Professionally
	10
	
	2
	33

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	D
	Is Flexible
	1
	1
	
	43

	F
	Evaluates Self and Uses Reflective Practices
	5
	
	2
	38

	H
	Responds Maturely to Constructive Criticism
	1
	
	1
	43

	I
	Takes Responsibility
	1
	
	1
	43

	Creative and Critical Thinking
	

	
	Percentages


	8%
	2%
	3%
	87%

	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	2
	
	42

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	B
	Analyzes Individual and Group Performance
	10
	
	3
	31

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	I
	Takes Responsibility
	1
	
	1
	43


	Collaboration
	

	
	Percentages


	7%
	2%
	1%
	90%

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	A
	Uses Accurate and Effective Oral Communication
	
	1
	
	44

	B
	Uses Accurate Written Communication Skills
	3
	1
	1
	40

	C
	Uses Appropriate Non-verbal Communication Skills
	4
	1
	
	40

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	6
	
	1
	38

	Diversity 
	

	
	Percentages


	18%
	1%
	5%
	76%

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	 11
	
	2
	32

	B
	Provides for Varied Learning Needs
	 11
	
	4
	30

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	8
	1
	2
	34

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	D
	Provides Opportunities for Students to Communicate
	2
	1
	1
	41


FCNS 344 Field Experience Evaluations by the Cooperating Teacher

Items Categorized by Dispositions

2005-2008

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and NIU’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           NA for Not Applicable

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns

           


Caring   

	
	Percentages
	11%
	
	
	89%

	
 
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	F
	Gives Student Feedback
	1
	
	
	29

	
	Competency  8 – Assessment
	NA
	U
	D/C
	D/P

	A
	Aligns Assessment with Instructional Goals
	13
	
	
	17

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	2
	
	
	28

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	5
	
	
	25

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	A
	Demonstrates Ethical Conduct
	2
	
	
	28

	B
	Demonstrates Positive Demeanor and Sense of Humor
	1
	
	
	29

	C
	Demonstrates Emotional Maturity
	2
	
	
	28

	E
	Is Approachable
	1
	
	
	29

	Life-Long Learning and Scholarship 
	

	
	Percentages
	14%
	< 1%
	< 1%
	85%

	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	2
	
	
	28

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	4
	
	
	26

	C
	Understands and Uses Content Knowledge 
	
	
	
	30

	D
	Integrates Knowledge into Instructional Objectives
	1
	
	
	29

	E
	Incorporates Content-Related Pedagogy
	1
	
	
	29

	F
	Applies Appropriate Technology
	9
	
	
	21

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	1
	
	1
	28

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	9
	
	1
	20

	
	Competency  4- Planning for Instruction
	NA
	U
	D/C
	D/P

	B
	Plans Appropriately for Diverse Students
	9
	
	2
	19

	C
	Plans in Advance
	1
	
	
	29

	G
	Incorporates Variety in Activities
	2
	
	
	28

	J
	Integrates FACS Concepts and Academic Disciplines
	2
	1
	
	28

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	A
	Performs Non-instructional Duties to Enhance Learning
	7
	
	
	23

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	D
	Provides Opportunities for Students to Communicate
	1
	
	
	29

	E
	Demonstrates Listening Skills
	3
	
	
	27

	
	Competency  8 – Assessment
	NA
	U
	D/C
	D/P

	A
	Aligns Assessment with Instructional Goals
	13
	
	
	17

	C
	Communicates Clear Assessment Criteria
	14
	
	
	16

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	2
	
	
	28

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	5
	
	
	25

	B
	Grows Professionally
	6
	
	
	24

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	D
	Is Flexible
	2
	
	
	28

	F
	Evaluates Self and Uses Reflective Practices
	4
	
	
	26

	H
	Responds Maturely to Constructive Criticism
	4
	
	
	26

	I
	Takes Responsibility
	1
	
	
	29

	 Creative/ Critical Thinking
	

	
	Percentages
	16%
	
	< 1%
	83%

	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	2
	
	
	28

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	4
	
	
	26

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	B
	Analyzes Individual and Group Performance
	3
	
	1
	26

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	A
	Promotes Higher Level Thinking
	3
	
	1
	26

	J
	Makes Lesson Adjustments
	5
	
	
	25

	
	Competency  8 – Assessment
	NA
	U
	D/C
	D/P

	B
	Uses Variety of Formal and Informal Assessments
	15
	
	
	15

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	I
	Takes Responsibility
	1
	
	
	29

	Collaboration
	

	
	Percentages
	14%
	
	< 1%
	85%

	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	D/P

	G
	Evaluates and Utilizes Teaching Resources
	4
	
	
	26

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	D
	Uses Appropriate Diverse and Varied Resources
	3
	
	1
	26

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	A
	Uses Accurate and Effective Oral Communication
	1
	
	1
	28

	B
	Uses Accurate Written Communication Skills
	5
	
	
	25

	C
	Uses Appropriate Non-verbal Communication Skills
	1
	
	
	29

	
	Competency  8 – Assessment
	NA
	U
	D/C
	D/P

	C
	Communicates Clear Assessment Criteria
	14
	
	
	16

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	2
	
	
	28

	Diversity
	

	
	Percentages
	16%
	
	3%
	81%

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	C
	Designs Instruction Meeting All Students’ Needs
	3
	
	1
	26

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	9
	
	1
	20

	B
	Provides for Varied Learning Needs
	7
	
	1
	22

	
	Competency  4- Planning for Instruction
	NA
	U
	D/C
	D/P

	B
	Plans Appropriately for Diverse Students
	9
	
	2
	19

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	3
	
	1
	26

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	C
	Structures and Paces Lessons
	1
	
	
	29

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	D
	Provides Opportunities for Students to Communicate
	1
	
	
	29


FCNS 345 Field Experience Evaluations by the Cooperating Teacher

Items Categorized by Dispositions

2005-2008

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and NIU’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           NA for Not Applicable

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns

           


Caring   

	
	Percentages
	14%
	
	2%
	84%

	
 
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	F
	Gives Student Feedback
	 3
	
	
	17

	
	Competency  8 – Assessment
	NA
	U
	D/C
	D/P

	A
	Aligns Assessment with Instructional Goals
	11
	
	
	9

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	2
	
	1
	17

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	5
	
	
	15

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	A
	Demonstrates Ethical Conduct
	
	
	
	20

	B
	Demonstrates Positive Demeanor and Sense of Humor
	1
	
	
	19

	C
	Demonstrates Emotional Maturity
	
	
	
	20

	E
	Is Approachable
	
	
	3
	17

	Life-Long Learning and Scholarship 
	

	
	Percentages
	 16%
	 
	 3%
	 81%

	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	1
	19

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	2
	
	1
	17

	C
	Understands and Uses Content Knowledge 
	
	
	1
	19

	D
	Integrates Knowledge into Instructional Objectives
	3
	
	1
	16

	E
	Incorporates Content-Related Pedagogy
	1
	
	2
	17

	F
	Applies Appropriate Technology
	8
	
	
	12

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	1
	17

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	5
	
	1
	14

	
	Competency  4- Planning for Instruction
	NA
	U
	D/C
	D/P

	B
	Plans Appropriately for Diverse Students
	3
	
	1
	16

	C
	Plans in Advance
	3
	
	1
	16

	G
	Incorporates Variety in Activities
	6
	
	1
	13

	J
	Integrates FACS Concepts and Academic Disciplines
	6
	
	1
	13

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	A
	Performs Non-instructional Duties to Enhance Learning
	2
	
	1
	17

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	D
	Provides Opportunities for Students to Communicate
	1
	
	1
	18

	E
	Demonstrates Listening Skills
	1
	
	
	19

	
	Competency  8- Assessment
	NA
	U
	D/C
	D/P

	A
	Aligns Assessment with Instructional Goals
	11
	
	
	9

	C
	Communicates Clear Assessment Criteria
	11
	
	
	9

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	2
	
	1
	17

	
	Competency  10 – Reflection and Professional Growth
	NA
	U
	D/C
	D/P

	A
	Reflects and Evaluates How Actions Affect Learning
	5
	
	
	15

	B
	Grows Professionally
	5
	
	
	15

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	D
	Is Flexible
	
	
	
	20

	F
	Evaluates Self and Uses Reflective Practices
	1
	
	
	19

	H
	Responds Maturely to Constructive Criticism
	
	
	
	20

	I
	Takes Responsibility
	
	
	
	20

	Creative/ Critical Thinking
	

	
	Percentages
	 22%
	
	 6%
	72%

	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	1
	19

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	2
	
	1
	17

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	B
	Analyzes Individual and Group Performance
	2
	
	2
	16

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	A
	Promotes Higher Level Thinking
	5
	
	3
	12

	J
	Makes Lesson Adjustments
	8
	
	1
	11

	
	Competency  8- Assessment
	NA
	U
	D/C
	D/P

	B
	Uses Variety of Formal and Informal Assessments
	14
	
	
	6

	
	Competency 11 – Professional Conduct and Skills
	NA
	U
	D/C
	D/P

	I
	Takes Responsibility
	
	
	
	20

	Collaboration
	

	
	Percentages
	 17%
	
	4%
	79%

	
	 Competency  1- Content Knowledge
	NA
	U
	D/C
	D/P

	G
	Evaluates and Utilizes Teaching Resources
	5
	
	
	14

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	D
	Uses Appropriate Diverse and Varied Resources
	6
	
	2
	12

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	A
	Uses Accurate and Effective Oral Communication
	
	
	1
	19

	B
	Uses Accurate Written Communication Skills
	
	
	
	20

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	2
	18

	
	Competency  8- Assessment
	NA
	U
	D/C
	D/P

	C
	Communicates Clear Assessment Criteria
	11
	
	
	9

	
	Competency 9 – Collaborative Relationships
	NA
	U
	D/C
	D/P

	A
	Practices Collaboration/Collegiality
	2
	
	1
	17

	Diversity
	

	
	Percentages
	16%
	
	9%
	75%

	
	Competency  2-  Human Development and Learning
	NA
	U
	D/C
	D/P

	C
	Designs Instruction Meeting All Students’ Needs
	2
	
	4
	14

	
	Competency  3 –Diversity
	NA
	U
	D/C
	D/P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	5
	
	1
	14

	B
	Provides for Varied Learning Needs
	5
	
	3
	12

	
	Competency  4- Planning for Instruction
	NA
	U
	D/C
	D/P

	B
	Plans Appropriately for Diverse Students
	5
	
	2
	13

	
	Competency  5- Learning Environment
	NA
	U
	D/C
	D/P

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	1
	
	2
	17

	
	Competency  6- Instructional Delivery
	NA
	U
	D/C
	D/P

	C
	Structures and Paces Lessons
	3
	
	
	17

	
	Competency 7 - Communication
	NA
	U
	D/C
	D/P

	D
	Provides Opportunities for Students to Communicate
	1
	
	1
	18


FCNS 475 Student Teaching Evaluations by the Cooperating Teacher

Items as Categorized by Dispositions      2005-2008

	The following competencies are based on the Illinois Professional Teacher Standards, the Illinois Content-Area Standards, and Northern Illinois University’s Conceptual Framework.
	Level of Performance: Mark the box of the description that best matches the current developmental level of this student teacher.

           U for Unsatisfactory

           D/C for Developing with Concerns, 

           D/ P Developing and Progressing without Concerns, 

           P for Proficient (Level of a beginning teacher).


Caring    
	
	Percentages
	 
	<1%
	10%
	90%

	
 
	Competency  6- Instructional Delivery
	U
	D/C
	D/P
	P

	F
	Gives Student Feedback
	 
	
	3
	36 

	
	Competency  8 – Assessment
	U
	D/C
	D/P
	P

	A
	Aligns Assessment with Instructional Goals
	11
	
	5
	33

	
	Competency 9 – Collaborative Relationships
	U
	  D/C
	D/P
	P

	D
	Advocates for Students
	
	
	
	30

	
	Competency  10 – Reflection and Professional Growth
	U
	D/C
	D/P
	P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	9
	30

	
	Competency 11 – Professional Conduct and Skills
	 U
	D/C
	D/P
	P

	A
	Demonstrates Ethical Conduct
	
	
	2
	36

	B
	Demonstrates Positive Demeanor and Sense of Humor
	
	
	5
	34

	C
	Demonstrates Emotional Maturity
	
	
	2
	37

	E
	Is Approachable
	
	1
	4
	34

	J
	Demonstrates Leadership
	
	
	4
	35

	K
	Demonstrates Appropriate Social Skills
	
	
	2
	37


Life-Long Learning and Scholarship 

	
	Percentages
	
	< 1%
	17%
	82%

	
	 Competency  1- Content Knowledge
	U
	D/C
	D/P
	P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	5
	34

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	
	1
	11
	27

	C
	Understands and Uses Content Knowledge 
	
	1
	6
	30

	D
	Integrates Knowledge into Instructional Objectives
	
	
	7
	33

	E
	Incorporates Content-Related Pedagogy
	
	
	9
	30

	F
	Applies Appropriate Technology
	
	1
	3
	35

	
	Competency  2-  Human Development and Learning
	U
	D/C
	D/P
	P

	A
	Applies Knowledge of Developmental Characteristics of Age Group
	
	
	8 
	31

	
	Competency  4- Planning for Instruction
	U
	D/C
	D/P
	P

	A
	Provides Alignment with Instructional Goals and Standards
	
	
	 8
	31

	B
	Plans Appropriately for Diverse Students
	
	
	12
	27

	C
	Plans in Advance
	
	
	5
	34

	D
	Prepares High Quality Lesson Plans
	
	
	7
	32

	E
	Acquires and Organizes Materials and Resources
	
	
	4
	35

	G
	Incorporates Variety in Activities
	
	
	7
	32

	J
	Integrates FACS Concepts and Academic Disciplines
	
	
	7
	32

	K
	Incorporates Knowledge of Families & Community
	
	
	9
	30

	L
	Incorporates Appropriate Instructional Technologies to Promote Student Skills in Technology
	
	1
	5
	33

	
	Competency  5- Learning Environment
	U
	D/C
	D/P
	P

	A
	Performs Non-instructional Duties to Enhance Learning
	
	
	6
	32

	
	Competency  6- Instructional Delivery
	U
	D/C
	D/P
	P

	A
	Promotes Higher Level Thinking
	
	1
	14
	24

	B
	Assumes Various Instructional Roles
	
	
	6
	33

	C
	Structures and Paces Lessons
	
	
	10
	29

	D
	Uses Appropriate Diverse and Varied Resources
	
	
	10
	29

	E
	Employs Alternative Teaching Strategies
	
	
	9
	30

	F
	Gives Student Feedback
	
	
	3
	36

	G
	Gives Clear Directions and Transitions
	
	
	12
	27

	I
	Implements Activities and Assignments
	
	
	4
	35

	J
	Makes Lesson Adjustments
	
	1
	5
	33

	
	Competency 7 - Communication
	U
	D/C
	D/P
	P

	D
	Provides Opportunities for Students to Communicate
	
	
	4
	35

	E
	Demonstrates Listening Skills
	
	
	5
	34

	
	Competency 8 – Assessment
	U
	D/C
	D/P
	P

	A
	Aligns Assessment with Instructional Goals
	
	
	6
	33

	C
	Communicates Clear Assessment Criteria
	
	
	9
	30

	E
	Records Student Progress
	
	
	2
	37

	F
	Maintains Non-instructional Records
	
	
	5
	33

	
	Competency 9 – Collaborative Relationships
	U
	D/C
	D/P
	P

	A
	Practices Collaboration/Collegiality
	
	1
	6
	32

	B
	Engages Parents/Community Members
	
	
	15
	24

	C
	Uses Community Resources
	
	
	10
	29

	D
	Advocates for Students
	
	
	
	30

	
	Competency  10 – Reflection and Professional Growth
	U
	D/C
	D/P
	P

	A
	Reflects and Evaluates How Actions Affect Learning
	
	
	9
	30

	B
	Grows Professionally
	
	
	9
	29

	
	Competency 11 – Professional Conduct and Skills
	U
	D/C
	D/P
	P

	D
	Is Flexible
	
	
	2
	37

	F
	Evaluates Self and Uses Reflective Practices
	
	1
	4
	34

	H
	Responds Maturely to Constructive Criticism
	
	1
	3
	35

	I
	Takes Responsibility
	
	
	2
	37

	Creative and Critical Thinking
	

	
	Percentages
	
	1%
	18%
	81%

	
	 Competency  1- Content Knowledge
	U
	D/C
	D/P
	P

	A
	Demonstrates Knowledge of Central Concepts of FACS 
	
	
	5
	34

	B
	Utilizes Viewpoints in Education, Theories, and  Methods of Inquiry
	
	1
	11
	27

	
	Competency  2-  Human Development and Learning
	U
	D/C
	D/P
	P

	B
	Analyzes Individual and Group Performance
	
	
	6
	33

	
	Competency  5- Learning Environment
	U
	D/C
	D/P
	P

	D
	Communicates Clear Expectations
	
	1
	8
	30

	
	Competency  6- Instructional Delivery
	U
	D/C
	D/P
	P

	A
	Promotes Higher Level Thinking
	
	1
	14
	24

	J
	Makes Lesson Adjustments
	
	1
	5
	33

	
	Competency 8 – Assessment
	U
	D/C
	D/P
	P

	B
	Uses Variety of Formal and Informal Assessments
	
	
	4
	35

	D
	Involves Students in Self-assessment Activities
	
	
	9
	30

	
	Competency 11 – Professional Conduct and Skills
	U
	D/C
	D/P
	P

	I
	Takes Responsibility
	
	
	2
	37

	Collaboration
	

	
	Percentages
	
	< 1%
	22%
	78%

	
	 Competency  1- Content Knowledge
	U
	D/C
	D/P
	P

	G
	Evaluates and Utilizes Teaching Resources
	
	
	5
	34

	
	Competency  4- Planning for Instruction
	U
	D/C
	D/P
	P

	K
	Incorporates Knowledge of Families & Community
	
	
	9
	30

	
	Competency  6- Instructional Delivery
	U
	D/C
	D/P
	P

	D
	Uses Appropriate Diverse and Varied Resources
	
	
	10 
	29

	
	Competency 7 - Communication
	U
	D/C
	D/P
	P

	A
	Uses Accurate and Effective Oral Communication
	
	
	10
	29

	B
	Uses Accurate Written Communication Skills
	
	
	7
	32

	C
	Uses Appropriate Non-verbal Communication Skills
	
	
	9
	30

	
	Competency 8 – Assessment
	U
	D/C
	D/P
	P

	C
	Communicates Clear Assessment Criteria
	
	
	9
	30

	G
	Communicates Student Progress
	
	
	5
	34

	
	Competency 9 – Collaborative Relationships
	U
	D/C
	D/P
	P

	A
	Practices Collaboration/Collegiality
	
	1
	6
	32

	B
	Engages Parents/Community Members
	
	
	15
	24

	C
	Uses Community Resources
	
	
	10
	29

	Diversity
	

	
	Percentages
	
	< 1%
	23%
	77%

	
	Competency  2-  Human Development and Learning
	U
	D/C
	D/P
	P

	C
	Designs Instruction Meeting All Students’ Needs
	
	
	13
	26

	
	Competency  3 –Diversity
	U
	D/C
	D/P
	P

	A
	Demonstrates Knowledge of Multifaceted Diversity Issues
	
	
	10
	28

	B
	Provides for Varied Learning Needs
	
	
	10
	29

	C
	Creates Learning Community
	
	
	6
	33

	
	Competency  4- Planning for Instruction
	U
	D/C
	D/P
	P

	B
	Plans Appropriately for Diverse Students
	
	
	12
	27

	H
	Plans Appropriately for Instructional Groups
	
	
	7
	32

	I
	Plans for Assessment of Lesson Aligned with Objectives
	
	
	6
	33

	
	Competency  5- Learning Environment
	U
	D/C
	D/P
	P

	C
	Manages Time, Materials & Space to Engage Students in Productive Learning
	
	2
	6
	30

	
	Competency  6- Instructional Delivery
	U
	D/C
	D/P
	P

	C
	Structures and Paces Lessons
	
	
	10
	29

	
	Competency 7 - Communication
	U
	D/C
	D/P
	P

	D
	Provides Opportunities for Students to Communicate
	
	
	4
	35


SECTION III:  

USE OF ASSESSMENT RESULTS TO IMPROVE CANDIDATE AND PROGRAM PERFORMANCE

Evidence must be presented in this section that program assessment results have been analyzed and have been or will be used to improve candidate performance and strengthen the program.  This description should not link improvements to individual assessments, but, rather, it should summarize principal findings from the evidence, the faculty’s interpretation of the findings, and changes made in (or planned for) the program as a result.  

Describe the steps program faculty have taken to use information from the assessments for improvement for both candidate performance and the program.  

This information should be organized around –

1. content knowledge,

2. professional and pedagogical knowledge, skills, and dispositions, and

3. Effects on student learning and on creating environments that support learning.

(Response limited to 3 pages.)

The current IL Standards for Teachers (including professional teaching, language arts, technology, and FACS content standards) became effective in July 2002 and the revised endorsements/designations became effective in July 2004.    In addition, the new FACS content test (designed to reflect the IL FACS content standards) was first implemented in July 2004.    

The NIU teacher certification program was revised to meet the IL Standards and was published in the catalog beginning with the fall 2003-04 academic year.   The NIU teacher certification program in Family and Consumers Sciences (FACS) has been very successful in making this transition from the previous program.    A program of study was designed to meet the standards, and assessments have been implemented which match these standards.    Following the IL content standards, students are prepared to teach in the following areas:  family relationships, interpersonal relationships/parenting, consumer & resource management, human/child development, and general FACS . In addition, students are required to complete in-depth study in one of the following designation areas: nutrition, wellness & hospitality; apparel & textiles; or living environments.      

  1. Content Knowledge:   

A strength is that at the culmination of the program, students have comprehensive knowledge of FACS content.  One goal, however, is to further examine the courses used in the meeting the core FACS content standards as well as specific designation areas.  IL state standards for FACS initial teacher certification require a minimum of one designation area; (NIU already meets this  requirement).   However, it may be desirable for teacher candidates to have more than one designation area.   An additional new faculty member in FACS education will begin in the fall 2008 semester and will be included in this review process.   In addition, an advisory group of field experience and cooperating teachers will be convened to address this specific concern.   

2.  Professional and pedagogical knowledge, skills and dispositions. 

Professional knowledge and practice:  Another strength of the program is that overall students develop professional knowledge appropriate for initial teacher certification.  Students are  progressively developing their professional practice skills over the sequence of their field experiences and student teaching.   However, with regard to the field experiences, several specific items on the evaluations are identified as “not applicable” by the field experience teachers.  At this time, the goal will be to review the nature of the field experience and to work with individual teachers to increase their understanding of the experience and rubric. 

Instructional Planning and Implementation.  In the previous accreditation report, it was identified that the FACS curriculum planning course would be re-introduced.  Due to financial constraints curriculum content had been integrated into other courses.    Based on the current data, it is evident that curriculum/instructional planning and implementation is a strength of students within the program.   

Dispositions.  During the last accreditation review of the FACS program, it was reported that a decision was made to admit candidates upon the completion of their first professional course (FCNS 240), so that candidate could be monitored and mentored before admission into the program.  The intent was to facilitate the tracking of candidates and assure there was a level of commitment to the teaching profession.   This process was first used in the fall of 2000. This process has been very successful.  Combined with the disposition assessments, admitting students after successful completion of FCNS 240 has helped to facilitate candidates’ decision making as well as the mentoring of candidates.  An area of improvement, however, is to more fully develop students’ understanding of dispositions (e.g., discuss dispositions in each FACS education class) and to report to all students the findings of their disposition assessments, rather than reporting findings only to candidates with identified concerns).    

3. Effects on student learning and on creating environments that support learning.

Candidates in the program are excellent at developing rapport with individual adolescents.   However, a gap occurs with regard to shaping the learning environment as a whole or fully addressing the needs of diverse learners.  One reason for this gap may be that candidates are first given a full opportunity to create learning environments for diverse learners during the student teaching semester.  Changes which have been made include: (1) Course assignments (including the “Documentation of Diversity” form*) which have the goal of increasing student awareness of the diversity of schools and FACS classrooms and (2) a focus on the “developing the learning environment” as the major course concept in the teaching methods class (FCNS 345).   An additional goal is to increase the emphasis in coursework on the important role that values play in the perspectives and choices made by individuals and families regarding food, clothing, parenting, and relationships.  Helping candidates to understand their own and their students' perspectives and choices that are value-based may increase students' comfort level as they begin the process of creating learning environments for diverse learners. 

*The “Documentation of Diversity” form is completed by the candidate and cooperating teacher and indicates the classroom diversity (i.e., ethnicity, socio-economic level, students with limited English proficiency and disabilities) in which the candidate completes their field experiences and student teaching.  
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