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Addenda Report

SECTION I:
CONTEXTUAL
I.A.  PROGRAM OVERVIEW

1. Name of program, level(s) of preparation (check all that apply), and name of degree, if applicable. 

	Name of Program
	Undergraduate
	Post Bac
	Graduate
	Post Graduate
	Alternative
	Degree

	Early Childhood Studies
	X
	
	
	
	
	B.S.


2. Identify the specific Illinois certificate, and if applicable, endorsement(s) and/or designation(s).

	Name/Type of Illinois Certificate 
	Endorsement(s) – 

if applicable
	Designation(s) – 

if applicable

	Emphasis One:
Type 04, Early Childhood
	N/A
	N/A

	Emphasis Two:

Type 04, Early Childhood 
	
	Preschool Special Education Approval


3. Name the specific Illinois standards, and if applicable, professional/national standards addressed by this program. 

	Specialized Professional Associations (SPAs) or

Specialized Accrediting Organization (SAO)
	List Illinois Standard(s) addressed by program

	National Association for the Education of Young Children
	Early Childhood Education: Standards 2-7, Content-Areas Standard 13, Communication


I.B.  PROGRAM DESCRIPTION

1. Complete the “Course of Study” chart.

List the required courses in the order of required completion; the State standards to be addressed (see page 4); if applicable, check field experiences or clinical practice box (student teaching/internship); and hours of credit.

Course Of Study for Addenda

(Required of NCATE-affiliated Institutions – See Page 4 for State Standards)

List in sequential order (if required)

	Number and Name of Course
	Standards to be addressed within course
	Field Experience

(check if applicable)
	Clinical Practice

(check if applicable)
	Semester or Quarter Hours

(underline as appropriate)
	List 2 Activities or 2 Assessments or 1 of each

(no more than 2 for all listed)

	Example:

EDU 354 Mathematics for the Young Child 
	Early Childhood Standard 3 – Curriculum: Mathematics 
	X
	
	4
	Exemplar Activity #1:

At the completion of the required method courses, the candidates will have prepared a unit of study demonstrating mastery of the standards.

	FCNS 331 Inclusive Program Planning for Infants, Toddlers, and Their Parents
	Early Childhood Standard 6 -  Curriculum: Physical Development and Health
	X
	
	3
	Assessment #1 
Candidates develop activity plans for young children that include creative activities, health activities, and cognitive development activities.



	TLEC 430 Preschool and Kindergarten Curriculum
	Early Childhood Standard 2 – Curriculum: English Language Arts
Early Childhood Standard 5 – Curriculum: English Social Science

Early Childhood Standard 7 – Curriculum: English Fine Arts


	
	
	3
	Assessment #2
Candidates prepare comprehensive curriculum plans for preschoolers that address Illinois Early Learning Standards in all areas as well as the diverse developmental needs of young children. Language/literacy development, social education, and fine arts tend to form the core of the curriculum plans.



	TLEE 343 Teaching Science and Mathematics to Children Age  5-8
	Early Childhood Standard 3 – Curriculum: Mathematics

Early Childhood Standard 4 – Curriculum: Science


	X
	
	3
	Assessment #3
Candidates design a scientific inquiry for young children, lead the investigation in a primary classroom, and assess children’s conceptual understanding using a variety of assessment techniques. Investigations focus on Illinois Learning Standards for Primary grade children.



	TLEC 485 A & B Student Teaching (Preschool and Primary)
	Early Childhood Standard 13 – 
Communication
	
	X
	12
	Assessment #4 
During the student teaching experience, candidates performance is assessed by supervisors and cooperating teachers in a number of key areas. Those items specifically related to communication are included in the next section.




2. Provide a brief description of each course (expanded catalog description).

	Example: 

EDU 354  Mathematics for the Young Child






4 Semester Hours

A study of theories, methods, and materials that are used to teach mathematics at the pre-school level through primary grades.  This course addresses the Illinois Early Childhood Education Content-Area Standard 3 – Curriculum: Mathematics.  

Field Experience – 12 hours (6 hours at the preschool level and 6 hours in the primary grades)



	FCNS 331 – Inclusive Program Planning for Infants, Toddlers, and Their Parents



Principles underlying the development of planned inclusive programs for young children (conception through 2 years) and their parents. Emphasis on the selection, presentation, and use of materials and experiences consistent with current theory and research in human development. 
Field Experience – Observations in Lab School

Prerequisites & Notes 
PRQ: FCNS 230 or EPS 304 or PSYC 324 with a grade of C or better. 

Credits: 3 


	TLEC 430 – Preschool and Kindergarten Curriculum


Examination of procedures for planning, organizing, implementing, and interpreting the learning environment, curriculum, and materials for young children in kindergarten and the preschool classroom. 

Credits: 3 


	TLEE 343 – Teaching Science and Mathematics to Children Ages 5-8



Design of science and mathematics programs with emphasis on model programs, methods and materials, problems and issues, and research findings. 
Field Experience – Embedded in TLEC 382 Primary Clinical
Credits: 3 


	TLEC 485A Student Teaching in Preschool-Kindergarten



Student teaching for one-half semester or one entire semester in early childhood programs for children 3 years through kindergarten. Assignments to be arranged with the department. S/U grading. See "Teacher Certification Requirements." 
8 weeks fulltime 
Prerequisites & Notes 
PRQ: TLEC 382. 

Credits: 6 


	TLEC 485B Student Teaching in Primary



Student teaching for one-half semester or one entire semester in early childhood programs for children 6-8 years or in first, second, or third grades. Assignments to be arranged with the department. S/U grading. See "Teacher Certification Requirements." 

8 weeks fulltime

Prerequisites & Notes 
PRQ: TLEC 382. 

Credits: 3-12 


SECTION II – EXEMPLAR ACTIVITIES/ASSESSMENTS
SECTION II.B  EXEMPLAR ACTIVITIES/ASSESSMENTS 

For each exemplar activity and/or assessment listed on the “Course of Study for Addenda Table, include the following information.  

1. Narrative including the following:

a. Describe the exemplar activity and/or assessment and its use in the program.

b. Identify the specific standards (as applicable – professional, state, and/or institutional standards) addressed by the exemplar activity and/or assessment.

c. Briefly summarize the findings based on data.

d. Provide a discussion of how the exemplar activity and/or assessment data demonstrate candidates’ mastery of the identified standards.
2. The exemplar activity and/or assessment, including the instructions to candidates about the assigned task (excludes State assessments);

3. Scoring guides or criteria used to score candidates’ responses on the exemplar activity and/or assessment; and

4. A table with the aggregated results of the exemplar activity and/or assessment for the most recent three years.  Programs that report newly developed exemplar activities and/or assessments must include at least one semester of data.  The data reported must be aligned with the submitted scoring guide for the specific exemplar activity and/or assessment. 

Assessment # 1
1. Narrative

The activity plans developed in FCNS 331 are comprehensive plans for children under three. In preparation for developing this plan, candidates select appropriate materials and activities for children at each level of the 0-3 age range. They plan a safe and healthy environment for children in a specific age range and create plans that include nutritious snacks, family involvement, gross motor and fine motor development activities, opportunities for creative expression, and activities designed to develop oral  language and cognitive skill. Candidates receive feedback on their plans in stages before submitting a final version of the plan for evaluation.

Although the program planning activity/assessment cuts across numerous teaching standards, for purposes of this report, Early Childhood Standard 6 – Physical Development and Health is the focus. A physically and emotionally safe environment that promotes motor development and healthy habits is a foundational piece for the Program Plan in the Infant/Toddler room. 

Candidates meet expectations on this assessment (see data table), as evidenced by the fact that the scale had to be made more rigorous in order to arrive at differentiation among candidates. One reason for candidate success is probably the length of time taken to develop the plans thoroughly and the timely verbal feedback from the instructor.
The first aspect of program development each semester is to develop a safe and healthy physical environment. This has to be done carefully and correctly or the later stages of the project will suffer as well. Because attention to the physical needs of young children, and promotion of healthy habits, plays a central role in this course, it is an appropriate assessment for Standard 6.

2. Activity

Assignment: For each age range, provide an Individual Activity Plan which matches the needs of the developing child. Include in your Individual Activity Plan how the objective could be adapted for the atypical child. Describe the major developmental changes occurring in the child during this time. 

 Individual Activity Plan typed copy must be turned in by due date

Intern_________________________________________Activity Date___________________________

Child’s Name___________________________________DOB_________________Current Age_______

Section I

Observation:

Make a choice or decision of what area or activity you would like to encourage growth in, create a scenario and document what you could see.

Must make sense and match below to work through all the questions on this assignment.

Show skill level of the child, at this point in time.

Planned Activity:

Exactly what would the child do?

Goal of the Activity:

This will be a very broad idea of what you hope the child would accomplish.

Objective for the Child:

This must be specific and measurable. What would you have the child do to bring them to the next level? You will not be able to answer the assignment questions if it is not measurable. Be sure to include number.

Materials Needed:

List all materials the child will use.

Section II

1. Describe what happened during the activity.  What could be the child’s response?  How would the child do the activity?

2. What would be the next step or challenge for this child using the same type of skills?

3. If the goal and the objective were not met, write a new goal and objective based on what you would try next.

4.     Describe a special need and how you would change this activity to accommodate.

Individual Activity Plans

Planning activities is a very important part of early childhood education.  It is the planned activities that offer children the opportunity to grow and experience new things.  Appropriately planned activities will enhance and promote a child’s development in all areas.  There are many ways to participate in activities with young children, either with advance planning or through incidental teaching.  The more experience you gain working with young children, the broader your base for planning appropriate activities will become.  We do expect you to make use of the teachable moments while in the Lab.  This is done through incidental teaching (doing comparisons of height while building with blocks, naming body parts while changing a child’s diaper or playing with stuffed animals); however, planning specific activities is also necessary.  For this, we use a formalized Individual Activity Plan.  

You will plan an activity for a child, age’s birth to 3 years.  This plan is to be submitted to the Head Teacher or parent with Section I filled out for approval.  You may not do the activity until it has been approved.  You may be allowed to attempt an activity that is too easy or too difficult for the child, as it is your job to assess the child’s ability before, during and after an activity.  The Head Teacher may ask that you resubmit an inappropriate or incomplete IAP if the observation, activity, goal, and/or objective are inappropriate or incomplete.  Correct ages and objectives are your responsibility.  Check the due date to make sure the completed IAP is turned in to the Instructor on time.  The Instructor will grade on accuracy of information, logical sequencing of observation, activity, goal, objective, and results.  

Planning an individual Activity

When planning an activity for a child, start by observing the child in order to assess their current abilities. Base the activity on what the child can already do expanding on that to reach the next developmental milestone.  Don’t go over board in your planning.  The objective you set should be easily achievable during a reasonably short period of time.  You won’t be able to teach a child to walk in one day!  Don’t set out to teach the child something already known.  If you know the child can play Pat a Cake, there is no need to do this as an activity to expand their abilities.

Complete the entire top portion of the IAP.  Do not leave any blank spaces.  In your observation be specific.  What the child plays with?  Where do they spend most of their time?  Are there activities you never see them do?  Do they hold their crayons in an awkward way?  Be clear about what you have seen that leads you to the planned activity.  In other words, does your observation lead logically to your planned activity?

State the Goal of the Activity.  What is the outcome that you expect to happen?

Write out your Objective for the activity in terms of the skill the child will tackle.  This objective will state the process you expect the child to use to achieve the goal.  Objectives are to be skill related, not goal related.  Using the pincer grasp is a skill whereas putting a puzzle together is a goal.  Either begin each objective with or imply the words “The child will . . . “to identify what skill the child will use during this activity.  

It is inappropriate to write things such as “I will encourage the child to stand alone” since it is the adult who does the encouraging.  You may state, “The child will maintain balance while standing alone”.  Keep in mind that learning is a cognitive junction so the word “learn” should not appear in the objectives.

List all materials you will need.  Be specific.  (Five Chubs blocks, Brown Bear, Brown Bear, pastel colored markers, two sections of the balance beam, etc.)

When the first section of the form is completed, submit it to the Head Teacher or parent.  She will initial it and return it to you if it is approved.  If the Head Teacher has not initialed it, you must address the issues she raises about your plan before you may do it.  Do not do the plan until it has been approved! Don’t put off doing your activity once it has been approved.  If you wait until later in the week, the child may be out sick.  Advance planning is very important.

When you have completed the activity with the child, fill out Section II.  Describe exactly what the child did.  If they were uncooperative, try again later.  If they are still not receptive, then write that.  Do not change to a different child, as this will not be the child you made your original observation about.  Answer all of the questions, again giving as much information as possible.  There is a place for additional comments at the bottom of the page.  This is optional and just provides a space for you in case you want to share any other information about your activity.  The completed form is then turned in to the Instructor by the due date on your class schedule. 
3.  Scoring guides or criteria used to score candidate responses on the assessment:

See below with results aggregated over two sections each year and six age ranges up to age three.

4. Aggregated Results

FCNS 331:  Program Planning for Infants and Toddlers 



*=Missing data

	
	Criteria
	Criteria not met 

0%
	Minimally met criteria

05-07=less than 34%

07-08=less than 79%
	Met criteria

05-07=35%-67%

07-08=80-89%
	Excelled

05-07=68%-100%

07-08=90%-100%



	
	
	05-06


	06-07
	07-08
	05-06
	06-07
	07-08
	05-06
	06-07
	07-08
	05-06
	06-07
	07-08

	Objective
	Objective clear as stated, represents depth of thought, DAP, reflects best practices, consistent with research

*Not assessed in 07-08
	0
	0
	*
	4 (9%)
	0
	*
	12 (27%)
	0
	*
	28 (64%)
	59 (100%)
	*


	
	Criteria Not Met
	Minimally Met Criteria
	Met Criteria
	Excelled

	
	
	05-06


	06-07
	07-08
	05-06
	06-07
	07-08
	05-06
	06-07
	07-08
	05-06
	06-07
	07-08

	Learning Experience
	Learning experience met objective 
	0
	0
	0
	1 (2%)
	0
	5 (11%)
	6 (14%)
	0
	6 (13%)
	37 (84%)
	59 (100%)
	34 (75%)

	Developmental Differences
	Evidenced ability to distinguish developmental stage
	0
	0
	0
	5 (11%)
	3 (5%)
	5 (11%)
	8 (18%)
	0
	7 (16%)
	31 (70%)
	56 (95%)
	33 (73%)

	Reflection*

(This piece was added to provide an indication of student’s impact on child learning)
	Assessed activity by thoroughly answering questions 1, 2, and 3 in section II 

* Only one section of students assessed in 05-06 when criteria was added
	0
	0
	0
	0
	0
	2 (4%)
	*5 (23%)
	0
	4 (9%)
	*17 (77%)
	41 (100%)
	39 (87%)


Assessment # 2

1. Narrative 

Candidates work all semester in small groups to develop a comprehensive integrated curriculum plan for children in preschool or kindergarten. The plan is submitted in stages, each section of the plan building on the last. Candidates are required to incorporate the Illinois Early Learning Standards and/or the Illinois Kindergarten Standards into their plans and to integrate all subject areas. Typically language and literacy development is at the core of the curriculum plan with additional emphases on social education and fine arts. (Mathematics, science, and physical/health education are incorporated as well.)
Although a comprehensive assignment such as this one requires some expertise in almost every standard, for purposes of this report, the focus is on the following Early Childhood Content Standards:

Early Childhood Standard 2 – Curriculum: English Language Arts

Early Childhood Standard 5 – Curriculum: English Social Science

Early Childhood Standard 7 – Curriculum: English Fine Arts

Candidates performed particularly well on this assessment as far as creativity and appropriateness of learning activities in the content areas. Although they had some areas of weakness in other aspects of the project, their command of the content areas and the pedagogical knowledge necessary to teach them to young children was well demonstrated.

Especially when planning integrated curriculum, it is necessary for candidates to have a command of the basic tenets and underlying structure of each academic discipline. Without this thorough understanding, integration will be shallow and thematic. In this project the emphasis is on intellectual integrity and appropriate challenge for young children. Candidates demonstrate their facility in the above content areas in their instructional plans and plans for assessment of student learning.
2. Activity

Components of Curriculum Project

SAMPLE CURRICULUM PLAN: Plan a week of preprimary curriculum around a question or “big idea.” Be sure your plan has intellectual integrity, appropriate and effective methods, appropriate and effective assessment procedures, adaptations for children with various special needs, respect for diverse cultures, and the potential to be developed and extended. Maximum Points: 75

The criteria for this assignment is in Reaching Potentials: Appropriate Curriculum and Assessment for Young Children, Volume One. Use the questions on page 22 and evaluate your plan as you go. Those are the questions I will use when I grade your assignment.

Include the following components:

Conceptual organizer and rationale for selecting it

Web representing your overall plan

Environment

Daily Schedule

Description of each activity (group time, center, structured activity) and the learning rationale for each

Description of how your environment and plan could be adapted for a child with a motor delay, a speech delay, or autism. (Choose one.)   

Plan for family involvement

Assessment Plan 

3. Scoring Guide

TLEC 430 TEAM CURRICULUM PLAN: Assessment Rubric

Part One: Learning Environment

	
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	Health & Safety

(NAEYC Standard #1)
	Design makes it easy to maintain proper sanitation. One adult can supervise the entire room or outdoor space from several different locations. Arrangement and choice of furnishings makes injury highly unlikely. 
	With adequate procedures in place, proper sanitation and supervision will be possible. Arrangement and choice of furnishings will keep injuries to a minimum.
	Maintaining proper sanitation, supervision, or safety will be very difficult in some or all areas of the design. 

	Learning Opportunities

(NAEYC Standard #4b)
	Children in this learning environment will have opportunities to develop cognitively, physically, and socially by manipulating objects, building, painting, listening to stories & music, reading, writing, and pretending in a variety of ways.
	Children in this learning environment will have a choice of challenging centers in which they can initiate their own learning experiences through play.
	Children in this environment will be overwhelmed or under-challenged. The environment does not lend itself to focused child-initiated activity or does not provide appropriate choice.

	Diversity

(NAEYC Standard #4a)
	Environment is actively anti-bias. Children with special needs can be easily accommodated.
	Environment is actively anti-bias. With some minor adjustments, children with special needs can be accommodated.
	Choice of materials reflects bias. Certain groups of children with special needs will be difficult to accommodate.

	Routines

(NAEYC Standard #4b)
	Daily routines provide both structure and flexibility to foster learning and development. A minimum number of transitions are needed. There is a natural flow from one activity to the next.
	Daily routines provide both structure and flexibility to foster learning and development. A minimum number of transitions are needed.
	Daily routines would require constant maintenance from adults. (They are too lax, too rigid, or too many transitions are required.)


Part Two: Learning Experiences

	
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	Diversity and Family Involvement

(NAEYC Standard #4a)
	Experiences include specific plans for fostering relationships with diverse children and families 
	Experiences include plans for keeping all children involved and families informed about their children’s learning
	Learning experiences will be more accessible for typically developing children from the dominant culture; no plan for family involvement

	Oral Language Development, Communication, and Social Interaction

(NAEYC Standard #4b)
	Experiences include a rich oral language environment, numerous opportunities for oral language expression and meaningful communication, and social interaction in large and small groups.
	Almost every experience fosters oral language development and social interaction in some way.
	Long periods of each day are silent and/or solitary.

	Support for Play

(NAEYC Standard #4b)
	Materials and learning experiences foster and support rich play experiences (pretend play, games, exploration, etc.)
	Materials and learning experiences support children’s play.
	No structure to support play

	Integration of Content Areas

(NAEYC Standard #4c)
	Learning priorities are clearly articulated, organized around a central question, and integrated across all content areas
	Learning priorities are clearly articulated and integrated across content areas in a meaningful way.
	Learning priorities are unclear or loosely organized around a theme or motif (not conceptually integrated)

	High Quality Meaningful Learning 

(NAEYC Standards #4c and #4d)
	Learning opportunities are challenging and meaningful to children’s lives. Children have the opportunity to solve problems and gain skill both academically and socially. Concepts addressed have significance and intellectual integrity.
	Learning opportunities are challenging and meaningful to children’s lives. Children have the opportunity to solve problems and gain skill both academically and socially.
	Learning opportunities lack complexity and challenge. Topics and concepts are of little relevance in children’s lives.

	Resources and Materials

(NAEYC Standard #4d)
	Resources and materials for teachers, parents, and children are numerous, current, reputable, and appropriate.
	Resources and materials for teachers, parents, and children are current, reputable, and appropriate.
	Resources and materials are inadequate for a rich exploration of the topic.


4. Aggregated Results
TLEC 430 TEAM CURRICULUM PLAN: Assessment Data
Part One: Learning Environment

	
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	
	2006
	2007
	2006
	2007
	2006
	2007

	Health & Safety

(NAEYC Standard #1)
	49
	46
	0
	0
	0
	0

	Learning Opportunities

(NAEYC Standard #4b)
	49
	46
	0
	0
	0
	0

	Diversity

(NAEYC Standard #4a)
	37
	44
	12
	0
	0
	2

	Routines

(NAEYC Standard #4b)
	39
	46
	10
	0
	0
	0


Part Two: Learning Experiences

	
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	Diversity and Family Involvement

(NAEYC Standard #4a)
	20
	27
	29
	0
	0
	19

	Oral Language Development, Communication, and Social Interaction

(NAEYC Standard #4b)
	49
	46
	0
	0
	0
	0

	Support for Play

(NAEYC Standard #4b)
	49
	46
	0
	0
	0
	0

	Integration of Content Areas

(NAEYC Standard #4c)
	45
	46
	4
	0
	0
	0

	High Quality Meaningful Learning 

(NAEYC Standards #4c and #4d)
	49
	46
	0
	0
	0
	0

	Resources and Materials

(NAEYC Standard #4d)
	21
	45
	28
	1
	0
	0


Part Three: Evaluation Plan

	
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	Reflection

(NAEYC Standards #4d and #5)
	20
	42
	29
	1
	0
	3

	Authenticity

(NAEYC Standards #3 and #4d)
	39
	46
	10
	0
	0
	0


Assessment # 3
1. Narrative

Candidates develop a plan for a science investigation and implement it in a primary classroom, integrating as much as possible with mathematics (particularly data collection and organization) and assessing student learning. 

The focus of this assessment, for purposes of this report, are the following Early Childhood Content Standards:

Early Childhood Standard 3 – Curriculum: Mathematics

Early Childhood Standard 4 – Curriculum: Science

Some candidates struggle with the science content area.  Although candidates have rigorous science courses in their general education requirement and pass the Illinois Test of Basic Skills before entering the program, they may approach science content with little confidence. This assessment reveals that, despite lack of confidence, most candidates are competent in science curriculum and implementation and can make appropriate use of mathematical applications in other content areas.
Together with the preparatory activities for the implementation and the reflective activities in class, candidates have ample opportunities to learn from this activity as well as demonstrate their competence. The fact that candidates not only plan science and mathematics curriculum, but also implement it in the field and assess student outcomes, is a clear indication of competence in the identified standards.

2. Activity
Guidelines for Science Investigation/Guided Discover with Children: TLEE 343

The Fieldwork: Ideally, this assignment will be done in your clinical classroom. If assigned to the field with a partner, you should work with your partner to plan and implement this project. Work with your cooperating teacher to select a topic/objective in harmony with the ongoing curriculum, but do not teach a preplanned lesson from an adopted textbook series or science program. Plan very carefully and make sure you are well organized before you lead the experience. Provide a copy of your lesson plan to your teacher at least a week in advance. Use the following format:
CONCEPT





INQUIRY QUESTION





MATERIALS





PROCEDURE 





ASSESSMENT/OBSERVATION PLAN

Lead the discovery science experience with a group of children (can be a small group or the whole class). Integration with other subject areas is encouraged. Harlan and Rivkin (2004) have ideas for investigations and important information on how to conduct a guided discovery experience. 

The Report: If you work with a partner, submit one report. Your report will have four parts: 1) lesson plan, 2) detailed account of the implementation, 3) results of your assessment/observation plan, and 4) reflection on what you learned by doing the assignment.

3. Scoring Guide

	Criteria
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations

	Plan
	Plan is inquiry based, very well organized, and reasonable for the time available and age of children. The plan includes open-ended teacher questions and a strong assessment instrument. (25)
	Plan is inquiry based, organized, and reasonable for the time available and age of children. The assessment plan is appropriate. (20)
	Plan does not provide children with an opportunity for inquiry, contains barriers to implementation, or does not have an appropriate assessment plan. (15)

	Preparation and Implementation
	The account reveals that preparation for the lesson was appropriate and thorough. Appropriate adjustments were made to maximize children’s learning. (20)
	The account reveals that preparation was adequate for a good learning experience, or weaknesses in preparation are acknowledged. The experience was implemented much as planned (15)
	The account does not provide much detail or reveals that preparation was inadequate and unacknowledged. (5)

	Assessment
	Assessment focuses on conceptual understanding and yields valuable data. (20) 
	Assessment yields useful data. (15)
	Assessment is too shallow or vague to be useful. (5)

	Reflection
	Reflection statement includes interpretation of events in light of course content and conclusions for future practice. (20)
	Reflection statement includes specific and useful conclusions for future practice. (15) 
	Reflection reports on events, but does not interpret them or draw useful conclusions. (5)

	Mechanics
	Skillful use of APA style; no errors in spelling or grammar (15)
	Fewer than two errors in spelling, grammar, or APA style per page (15)
	One or more pages with two or more errors (5)


4. Aggregated Results

	Criteria
	Exceeds Expectations


	Meets Expectations
	Does Not Meet Expectations

	
	2006
	2007
	2006
	2007
	2006
	2007

	Plan
	42
	45
	2
	1
	0
	0

	Preparation and  Implementation
	40
	46
	4
	0
	0
	0

	Assessment
	41
	9
	3
	28
	0
	9

	Reflection
	43
	40
	1
	5
	0
	1

	Mechanics
	35
	46
	9
	0
	0
	0


Assessment # 4

1. Narrative

Professional communication is best evaluated in an actual professional situation. Several items on the evaluation form for student teachers are focused on the candidates’ ability to communicate effectively with students, colleagues, and families. Assessments are provided by both university supervisors and cooperating teachers. However, the cooperating teacher evaluations are typically higher than the supervisor evaluations. Therefore, the supervisor evaluations are reported in this addendum.
Candidates are engaged during the student teaching semester in all aspects of professional responsibility. However, for purposes of this report, only the items related to communication are included (Illinois Early Childhood Content Standard 13). Those items/criteria are:

Uses varied strategies to communicate with families

Has a team orientation with families and colleagues when communicating about assessment issues and results

Fosters oral language and communication

Teaches through social interaction

Seeks to resolve differences through open and respectful communication

Candidates who demonstrate competence in these areas on a consistent basis during the stresses and responsibilities of student teaching have demonstrated their ability to communicate effectively in the real world of the classroom.

Candidates in this program have typically received very good evaluations in areas related to professional communication. Frequent use of group work and field work in the professional semesters has been effective in developing appropriate skills.

2. Activity

Candidates work toward full charge during an 8-week practice in a preschool classroom and an 8-week practice in a primary classroom. Supervisors observe candidates, conference with both cooperating teachers and candidates, and review a variety of curriculum plans developed by the candidates during the semester. Supervisors complete visitation reports, mid-term evaluations, and final evaluations. The final evaluation is reported here.

3. Scoring Guide

The evaluation form is reproduced below. The number and letter to the left of each item corresponds to a particular section of the teacher preparation rubric on pages 51-62 of Preparing Early Childhood Professionals from the National Association for the Education of Young Children.
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Northern Illinois University

Department of Teaching and Learning

Early Childhood Student Teacher Evaluation

Student Name_________________________  District_____________  

School___________________________
Grade Level________

Midterm Evaluation_____


Final Evaluation ____

The following competencies are based on the NAEYC Standards and aligned with the NIU Conceptual Framework.  The level of performance is indicated by a U for Unsatisfactory, D/C for Developing with Concerns, D/ P Developing and Progressing without Concerns, and  P for proficient (Level of a beginning teacher).

	
	 Standard  1: Promoting Child Development and Learning
	U
	D/C
	D/P
	P

	1c
	Provides meaningful rationale for adjustments in the learning environment
	
	
	
	

	1c
	Adjusts/maintains the environment to support children’s health
	
	
	
	

	1c
	Adjusts/maintains the environment to respect children’s culture & individuality
	
	
	
	

	1c
	Adjusts/maintains the environment to promote children’s overall development
	
	
	
	

	1c
	Adjusts/maintains the environment to challenge children to gain new competencies
	
	
	
	

	
	Standard 2:  Building Family and Community Relationships
	U
	D/C
	D/P
	P

	2b
	Uses varied strategies to communicate with families
	
	
	
	

	2b
	Links families with key community resources
	
	
	
	

	2b
	Seeks resources for children in need
	
	
	
	

	2b
	Uses a variety of approaches to involve families and members of the community in children’s education, modifying approaches when first attempts fail
	
	
	
	

	2b
	Seeks ways to collaborate with children, families, colleagues, and others in the wider community
	
	
	
	

	
	Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families
	U
	D/C
	D/P
	P

	3b
	Observes, documents, and assesses children’s learning on a regular basis
	
	
	
	

	3b
	Uses a variety of assessment techniques
	
	
	
	

	3b
	Uses assessment information to guide practice
	
	
	
	

	3b
	Interprets assessment results judiciously & responsibly
	
	
	
	

	3b
	Has a team orientation with families and colleagues when communicating about assessment issues and results
	
	
	
	

	3b
	Safeguards confidential and sensitive information when networking on behalf of children and families
	
	
	
	

	
	Standard 4:  Teaching and Learning
	U
	D/C
	D/P
	P

	 4a
	Respects and utilizes the strengths of all members of the educational community (children, families, colleagues)
	
	
	
	

	4b
	Fosters oral language and communication
	
	
	
	

	4b
	Draws from a continuum of teaching strategies
	
	
	
	

	4b
	Uses the environment and daily routines effectively
	
	
	
	

	4b
	Capitalizes on incidental learning opportunities
	
	
	
	

	4b
	Tailors curriculum to children’s characteristics, needs, and interests
	
	
	
	

	4b
	Modifies curriculum and classroom environment to be inclusive and supportive of culture and language differences
	
	
	
	

	4b
	Teaches through social interaction
	
	
	
	

	4b
	Supports children’s play
	
	
	
	

	4b
	Addresses children’s challenging behaviors productively
	
	
	
	

	4b
	Uses technology effectively
	
	
	
	

	4b
	Takes an integrative approach to curriculum
	
	
	
	

	4c
	Is creative in planning curriculum that is motivating and challenging for children
	
	
	
	

	4d
	Fosters children’s security and self-regulation
	
	
	
	

	4d
	Fosters children’s competence in problem-solving, academic, and social skills
	
	
	
	

	
	Standard 5: Becoming a Professional
	U
	D/C
	D/P
	P

	5a
	Seeks leadership opportunities in the field of early childhood education
	
	
	
	

	5a
	Is a member of a professional organization
	
	
	
	

	5b
	Is aware of the NAEYC Code of Ethical Conduct and uses it to resolve dilemmas
	
	
	
	

	5b
	Applies relevant legal standards and professional guidelines in everyday situations
	
	
	
	

	5c
	Seeks opportunities to learn and develop as a professional
	
	
	
	

	5c
	Uses critical feedback from colleagues and supervisors for professional improvement
	
	
	
	

	5c
	Collaborates with other professionals across disciplines and settings
	
	
	
	

	5d
	Reflects on and analyzes his/her own practice
	
	
	
	

	5d
	Seeks to resolve differences through open and respectful communication
	
	
	
	

	5e
	Advocates for the child’s point of view
	
	
	
	


Do you recommend this student for certification by the State of Illinois?  
  ____YES    ____NO

Scoring of Performance Levels

The table below is a description of each of the performance levels, (Unsatisfactory, Developing with Concerns, Developing and Progressing without Concerns, and Proficient), which are aligned with the NAEYC Standards.

	Performance Level 


	NAEYC Standard 1: Promoting Child Development and Learning.


	NAEYC Standard 2: Building Family and Community Relationships


	NAEYC Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families


	NAEYC Standard 4: Teaching and Learning


	NAEYC Standard 5: Becoming a Professional



	Unsatisfactory
	The candidate rarely used their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environment that are healthy, respectful, supportive, and challenging for all children
	The candidate rarely used their understanding to create respectful, reciprocal relationships that supported and empowered families, and to involve all families and their children’s development and learning.
	The candidate rarely used systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to support children’s development and learning.
	Candidate rarely integrated their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promoted positive development and learning for all. 
	Candidate rarely identified and conducted themselves as members of the early childhood profession. 

	Developing with Concerns
	The candidate sometimes used their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environment that are healthy, respectful, supportive, and challenging for all children
	The candidate sometimes used their understanding to create respectful, reciprocal relationships that supported and empowered families, and to involve all families and their children’s development and learning.
	The candidate sometimes used systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to support children’s development and learning.
	Candidate sometimes integrated their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promoted positive development and learning for all.
	Candidate sometimes identified and conducted themselves as members of the early childhood profession.

	Developing and Progressing without Concerns
	The candidate most often used their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environment that are healthy, respectful, supportive, and challenging for all children
	The candidate most often used their understanding to create respectful, reciprocal relationships that supported and empowered families, and to involve all families and their children’s development and learning.
	The candidate most often used systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to support children’s development and learning.
	Candidate  most often integrated their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promoted positive development and learning for all.
	Candidate most often identified and conducted themselves as members of the early childhood profession.

	Proficient (Level of a beginning teacher)
	Candidate always used their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environment that are healthy, respectful, supportive, and challenging for all children
	The candidate always used their understanding to create respectful, reciprocal relationships that supported and empowered families, and to involve all families and their children’s development and learning.
	The candidate always used systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to support children’s development and learning.
	Candidate always integrated their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, implement, and evaluate experiences that promoted positive development and learning for all.
	Candidate always identified and conducted themselves as members of the early childhood profession.


4. Aggregated Results

	
	
	2006
	2007
	2008

	
	
	U
	D/C
	D/P
	P
	U
	D/C
	D/P
	P
	U
	D/C
	D/P
	P

	2b
	Uses varied strategies to communicate with families
	0
	0
	12
	17
	1
	2
	8
	26
	0
	0
	11
	33

	3b
	Has a team orientation with families and colleagues when communicating about assessment issues and results
	0
	0
	12
	18
	0
	0
	7
	30
	0
	0
	12
	32

	4b
	Fosters oral language and communication
	0
	0
	5
	25
	0
	0
	3
	34
	0
	0
	5
	39

	4b
	Teaches through social interaction
	0
	0
	0
	24
	0
	0
	0
	37
	0
	0
	0
	44

	5d
	Seeks to resolve differences through open and respectful communication
	0
	0
	6
	23
	0
	0
	1
	36
	0
	0
	4
	44
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