Measures taken to ensure that assessments are accurate, consistent and free from bias

Bilingual ESL
Accuracy (Measuring what you intend to measure): Aligning rubrics with professional standards/desired learning outcomes. ASSESSMENT RUBRICS ARE ALIGNED TO THE TESOL STANDARDS

Consistency (Results would remain pretty much the same on repeated trials): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics,  

INTER-RATER RELIABILITY IS ASSURED BECAUSE ALL INSTRUCTORS USE THE SAME RUBRICS TO GRADE THE DESIGNATED KEY ASSESSMENTS.  THE FULL TIME TENURE FACULTY MEETS WITH ADJUNT INSTRUCTORS TO MAKE CERTAIN EVERYONE SHARES THE SAME ECXPECTATIONS OF CANDIDATES.  LIVE TEXT DATA REPORTS ARE BASED ON RUBRICS THAT ARE CLEAR TO INSTRUCTORS AND STUDENTS.

Freedom from bias (Consistent scoring and efforts not to discriminate): Inter-rater reliability, detailed explanations and categories on rubrics, training in how to use the rubrics, checking for insensitivity in use of language or tasks situations, etc. PART-TIME FACULTY CONSULT WITH FULL TIME FACULTY EVERY SEMESTER TO REVIEW ASSESSMENT RUBRICS, AND COMPARE TEACHING AND EVALUATION EXPERIENCES
Curriculum and Instruction
Program assessments are aligned with the Unit’s Conceptual Framework.  For assessments that have been used regularly (e.g., Dispositions), results have been consistent, which we attribute to detailed directions as well as categories on rubrics that are clearly specified.  For those assessments that have been added in the past year (e.g., TLCI 703: Curriculum Leader Investigative Report), faculty will continue to monitor trends in student performance to determine if any inconsistencies exist.  Program area faculty meet on a regular basis to check for freedom from bias on the assessment tools used.
School Counseling

The CACREP Counseling standards are based on student learning outcomes. As a result, counseling rubrics are aligned with CACREP standards. The counseling program is accredited by CACREP indicating that rubrics are accurately measuring the standards. Additionally, students tend to achieve expectations on assignments including when courses are taught by different instructors. Students have been able to pass the school counseling certification exam and the National Counseling Examination. These are external measures that indicate students are achieving learning outcomes. Finally, external evaluations from site supervisors and employers are based on survey data which measures students’ achievement on CACREP standards. The site supervisors and employers rate school counseling students high in knowledge, skills, and dispositions.

Counseling Institute
The school counseling Institute faculty develop all rubrics together based on constant scrutiny of the school counseling literature, state and national standards, and constant updating.  The faculty meet annually to review the goals and objectives and to coordinate assignments and goals. 
Elementary Education
Accuracy 

Assessment rubrics are aligned to ACEI standards.  Course objectives also are aligned with ACEI standards.

Consistency 

Inter-rater reliability is determined through LiveText analysis which includes comparison of data across course sections/instructors.; rubrics are detailed so that candidates and instructors have clear and consistent understandings of assessment expectations.

Freedom from bias 

Instructors across sections of the same course meet regularly to review assessment rubrics, compare interpretations of rubric descriptions, and discuss any need to revise rubric descriptions so that candidates have a clear understanding of the assessment expectations.

Family and Consumer Sciences

The assessments currently implemented include the following:   

· Clinical experience evaluation forms and rubrics for both the early field experience and student teaching are aligned with the Illinois State Initial Teacher Certification Standards and should be accurate.   While the rubric is very detailed – no further actions have been taken to ensure consistency and freedom of bias at this time. 

· The IL “FACS Content Test” and “Assessment of Professional Teaching” (APT) are  standardized tests and should be consistent, reliable and free from bias.  

· The  “NIU Instructor’s Assessment of Dispositions” was developed  based on components of the NIU  teacher certification “Conceptual Framework” – however, further steps are needed to ensure the accuracy and consistency of this assessment instrument, including freedom from bias.    Plans are being developed to further review this assessment strategy in order to engage in assessment  (and possible remediation) throughout the student’s completion of  the program.   

· The  “Assessment of Content in the Instructional Unit Plan”  rubric was reviewed by a small group of FCNS faculty when it was first developed.    Plans are being developed to further review this assessment strategy/instrument in order to evaluate its accuracy and meaning of data collected.  

Geology
Our program  is standards-based and all rubrics are tied to each specific standard. The standards are both knowledge–based and performance-based. All candidates are assessed by no fewer than 5 professionals (3 faculty, one University Supervisor and their cooperating teacher). Meta-analysis shows no statistical variance among reviewers regardless of type (i.e. faculty, cooperating teacher etc.). All University Supervisors and Cooperating Teachers are trained by NIU staff in how to evaluate candidates. As many of our measures are completed in the cooperating schools, they have undergone and have received IRB approval.

History and Social Studies

Accuracy (Measuring what you intend to measure): Our program has made every effort to align our rubrics and assessment outcomes with both professional standards (as established by ISBE standards and criteria) and the desired learning outcomes (as derived by research in the field of assessment and learning).  Examples of this can be found in our Program Alignment Matrix (see below) which then carries over into several of our alignment matrices for the Program Portfolio review, Exit Interview Assessment, Unit Lesson Plan Project, and the assignments carried out in HIST 359 History of Illinois.  All have been carefully aligned and these alignments reviewed as new developments or changes take place.  This matrix, coupled with our alignment of individual required program courses to set standards, amounts to a full-blown curriculum map of the program.

Consistency (Results would remain pretty much the same on repeated trials): The repeated collection of data over the past six years shows a great deal of consistency in our ratings—both among the large number of students rated (in six years we have evaluated, rated, and reviewed the statistical results of the assessments for more than 300 students) and the inter-rater reliability among our University Supervisors, teaching faculty, and staff.  We can, of course, never control for the ratings of cooperating teachers given the large number of different CTs and schools and the fact that we may only work with a particular teacher once every four or five years.  We have attempted to address some of these variables by providing detailed explanations and categories on our rubrics that we provide (see, for example, our NCSS and NIU Student Teacher Evaluation Reports which each have one full page of detailed explanations, or see our Unit Lesson Plan Project rubric which also has extensive and detailed comments within each ratings box).  The two primary individuals involved in our program’s daily operations and oversight are both well trained in the realm of assessment and continue to seek additional training.  Both were participants in the two-year long ITAAR project which focused on the development of assessments and a stage-by-stage process of evaluating the validity of the assessments.  Our results have been shown to be dependable and without any substantial deviation over an extended period of evaluation.

Freedom from bias (Consistent scoring and efforts not to discriminate): While consistency provides the foundation for inter-rater reliability, and detailed explanations and categories on rubrics do as well (as documented above and by consistent results over the past six years of data), consistency itself is not an indication that our assessments are free from bias.  We have, however, had our assessments examined by a team member who was involved in the formation and creation of the NCSS Thematic Standards and who is versed in the practice of examining assessments for insensitivity in use of language or tasks situations.   To further this we have even changed one of our own assessments (to begin in 2009-2010 AY) to ask our program completers to check their own assessments for such practices as bias in language and tasks.  This is derived from the ITAAR model and will further integrate them into the needs of the field to preclude such practices from impeding the success of any individual student in the classroom.

LBS1

Accuracy All rubric components are aligned with the Council for Exceptional Children (CEC) professional standards as well as the Illinois learning standards. Rubrics were developed by tenure-track faculty members who are knowledgeable about those standards, knowledgeable about their course outcomes, and considered experts in their field. Further, faculty members revisit rubrics periodically to reflect on whether changes need to be made, based on advances in the field such as new knowledge or new theory. During such regular meetings, all faculty discuss existing standards and rubrics and reach consensus on whether the rubric measures what we intended it to measure. For example, in the Spring 2009 semester, faculty decided to make changes in the lesson plan rubric based on different interpretations of certain rubric sub components. The same lesson plan rubric has now been adopted for every class where candidates write lesson plans. Almost all artifacts are performance-based products. Many are connected to candidates’ work in field experiences or student teaching. 

Consistency To obtain as much consistency as possible, all individuals using the rubrics are trained on their use and application. Adjuncts and university student teaching supervisors receive training on the rubrics as well as updated live text training. Adjuncts are connected with a tenure-track faculty mentor who provides in depth training on the course and course content to ensure consistency among all sections of a course regarding assignments, expectations, and grading considerations. Rubrics provide sufficient detail without being too prescriptive. Inter-rater reliability analysis is provided through live text for different faculty members or student teaching supervisors teaching different sections of a course. Although these measures are not comparing scores on the same students, they do provide evidence of consistent scoring over time. For example, by analyzing inter rater reliabilities among faculty members, we obtain get a sense, over time, if one member tends to grade easier or harder than others. Grading adjustments can then be made. Faculty members provide examples and non-examples of artifacts with students which provide exemplars and non-exemplars of meeting and not meeting rubric standards. Rubric results are compared to other candidate scores such as scores on the state test, course grades, and field experience and student teaching outcomes. In almost all cases, over 90% of the candidates reach mastery on all rubric and department outcomes. 

Freedom from bias Candidates complete their assessments at their leisure, on their own time, using their own setting and technologies; thus reducing bias of distractions, lighting, discomfort, or lack of equipment. The University provides equipment in a well-lit Learning Center if candidates need a quiet environment in which to work on their projects. All faculty members have taken an Ethics Test, required by the state of Illinois, and have promised to conduct their business using the highest of ethical considerations. Severe penalties exist for violating ethics issues. Faculty members use objective criteria when grading materials, and they request a second rater when necessary. Using rubric exemplars and non-exemplars and rubric descriptions that are fairly specific, yet not overly prescriptive also minimizes grading bias. Candidates have opportunities to discuss their score with their faculty member and appeal any grade disputes.  The number of grade disputes has been extremely minimal. 

LBS2

Accuracy All rubric components are aligned with LBS-2 and CEC-advanced professional standards. Rubrics were developed by tenure-track faculty members who are knowledgeable about those standards, knowledgeable about their course outcomes, and considered experts in their field. Further, faculty members revisit rubrics periodically to reflect on whether changes need to be made, based on advances in the field such as new knowledge or new theory. During such regular meetings, all faculty discuss existing standards and rubrics and reach consensus on whether the rubric measures what we intended it to measure. For example, in the Spring 2009 semester, faculty decided to make changes in the lesson plan rubric based on different interpretations of certain rubric sub components. The same lesson plan rubric has now been adopted for every class where candidates write lesson plans. Almost all artifacts are performance-based products. Many are connected to candidates’ work in field experiences or student teaching. 

Consistency To obtain as much consistency as possible, all individuals using the rubrics are trained on their use and application. Adjuncts and university student teaching supervisors receive training on the rubrics as well as updated live text training. Adjuncts are connected with a tenure-track faculty mentor who provides in depth training on the course and course content to ensure consistency among all sections of a course regarding assignments, expectations, and grading considerations. Rubrics provide sufficient detail without being too prescriptive. Inter-rater reliability analysis is provided through live text for different faculty members or student teaching supervisors teaching different sections of a course. Although these measures are not comparing scores on the same students, they do provide evidence of consistent scoring over time. For example, by analyzing inter rater reliabilities among faculty members, we obtain get a sense, over time, if one member tends to grade easier or harder than others. Grading adjustments can then be made. Faculty members provide examples and non-examples of artifacts with students which provide exemplars and non-exemplars of meeting and not meeting rubric standards. Rubric results are compared to other candidate scores such as scores on the state test, course grades, and field experience and student teaching outcomes. In almost all cases, over 90% of the candidates reach mastery on all rubric and department outcomes. 

Freedom from bias Candidates complete their assessments at their leisure, on their own time, using their own setting and technologies; thus reducing bias of distractions, lighting, discomfort, or lack of equipment. The University provides equipment in a well-lit Learning Center if candidates need a quiet environment in which to work on their projects. All faculty members have taken an Ethics Test, required by the state of Illinois, and have promised to conduct their business using the highest of ethical considerations. Severe penalties exist for violating ethics issues. Faculty members use objective criteria when grading materials, and they request a second rater when necessary. Using rubric exemplars and non-exemplars and rubric descriptions that are fairly specific, yet not overly prescriptive also minimizes grading bias. Candidates have opportunities to discuss their score with their faculty member and appeal any grade disputes.  The number of grade disputes has been extremely minimal. 

Mathematics
Assessments in the Mathematics Certification Program at NIU are accurate as demonstrated in the rubrics provided in the assessments within this report.  Students are made aware of the NCTM Standards at the beginning of the semester and then given a detailed rubric when each assessment is discussed during the semester.  The rubrics are aligned with the NCTM Standards and the desired learning outcomes for each course/assessment.   The expectation level for each assessment is consistent with that of a pre-service teacher.  On each assessment feedback is given to help pre-service teachers grow professionally.

Throughout the methods courses (Math 410 – Middle School and Math 412 – High School) pre-service teachers are given multiple assessments which cover the same standards.  Also, the assessments for Math 410 and the assessments for Math 412 are evaluated by two different instructors.  The results are, for the most part, the same for a student.  Often as the student progresses through the assessments the results improve showing that the student has learned from the feedback given on previous assessments.  

Assessments are presented with clear and detailed instructions, expectations, and rubrics.  Students are given opportunities to ask questions about assessments and/or rubrics when the assessment is assigned.  Since the rubrics are extremely detailed this eliminates the possibility of bias in the assessment.  Also, students who score low on an assessment are often given feedback, sometimes on a one-to-one basis, as to how to improve.  
MST Middle School Mathematics Education
Assessments in the Master of Science in Teaching Specialization in Middle School Mathematics Education at NIU are accurate as demonstrated in the rubrics provided in the assessments within this report. All graduate students in this program and certified. Teachers read the NCTM Principles and Standards for School Mathematics (2000) and Mathematics Teaching Today (2007) during MATH 509 and MATH 612. Detailed scoring rubrics are provided with each assessment and are discussed at the time the work is assigned. The rubrics are aligned with the NCTM documents and the desired learning outcomes for each course and assessment. The expectation level for each assessment is consistent with that of a certified teacher. On each assessment feedback is given to help teachers grow professionally.

Throughout the Master of Science in Teaching Specialization in Middle School Mathematics Education teachers are given multiple assessments which cover the same standards. Also, the assessments for MATH 509, MATH 612, MATH 613, MATH 614, and MATH 617 are evaluated by different instructors. As teachers progress through the assessments the results improve showing that teachers learned from the feedback given on previous assessments.  

Assessments are presented with clear and detailed instructions, expectations, and rubrics. Teachers are given opportunities to ask questions about assessments and rubrics when the assessment is assigned. The rubrics are extremely detailed, which lessen the possibility of bias in the assessment. Also, teachers who score low on an assessment are given feedback, sometimes on a one-to-one basis, as to how to improve. 

Physical Education, Initial Teacher Certification

The elements within each rubric are clearly aligned to performance indicators as outlined in the NASPE standards. Some rubrics address multiple standards and indicators. The attached table illustrates how each of the assessments are linked to specific NASPE indicators.

Our rubrics contain detailed and discriminating descriptions for each dimension to differentiate levels of student performance. Faculty have been trained in using the rubrics and sample work has been assessed by multiple faculty members to determine consistency.

 The rubrics were all developed by a diverse group of PETE faculty who are sensitive to issues regarding language and other forms of discrimination. The rubrics were all approved by the faculty.

Physical Education, Advanced Professional Development for Teachers

Our rubrics contain detailed and discriminating descriptions for each dimension to differentiate levels of student performance. Faculty have been trained in using the rubrics and sample work has been assessed by multiple faculty members to determine consistency.

 The rubrics were all developed by a diverse group of faculty who are sensitive to issues regarding language and other forms of discrimination. The rubrics were all approved by the faculty.

Physics and Chemistry
Accuracy 

Professional indicators make up the bulk of the program’s assessment documents.  Each professional indicator is aligned to state and national standards as well as institutional conceptual framework.  The rubric used depends on the nature of the indicator.  Performance indicators and knowledge indicators each have their own rubric.

Consistency 

Results have been tested and have been determined to remain the same when checked multiple times.  Only one rater is used by the program for the knowledge indicators which avoids training of others etc.  Cooperating teachers scores on performance items are compared against university evaluations and no significant differences have been found.  Knowledge evidence has been re-evaluated to test consistency and no significant differences in evaluation scores have been observed.

Freedom from Bias

Cooperating teachers have been instructed in the use of the assessment documents and all have felt them clear and easy to use.

Principal

Last spring we updated all principal assessments, with new rubrics based on behavioral language drawn from ELCC standard elements, in order to remove subjective aspects of the previous rubrics. The new rubrics were submitted in March, in response to the SPA report placing the program on probation. As a result the program has now been granted national recognition. The new rubrics are being implemented this fall. In addition, the assessment descriptions have been rewritten so that candidates have specific instructions aligned with each rubric element, and all instructors are expected to distribute this standardized assessment description and rubric at the start of the class. Finally, a faculty member who helped to develop the standards has been given reassigned time to facilitate implementation of the new assignments and rubrics and to take steps to ensure interrater reliability. She will guide faculty through a process that involves blind scoring of randomly selected samples of candidate work, to help improve consistency of scoring.

Reading Specialist
Accuracy (Measuring what you intend to measure): We have aligned the rubrics with the International Reading Association’s Standards for Reading Professionals (2003).  Each cell in every rubric is linked to one or more of the professional standards.

Consistency (Results would remain pretty much the same on repeated trials): The point person for each class trains the instructors for the class in the use of the rubrics for that specific class.  For the portfolio rubrics, the Reading Faculty rates a set of narratives together once a year in order to maintain a high level of inter-rater reliability.  In addition, when the ratings from two raters of the same portfolio differ by more than one point, the raters discuss the differences and come to a consensus on the ratings or a third reviewer rates the portfolio.

Freedom from bias (Consistent scoring and efforts not to discriminate): The language in the rubrics is detailed and aligned with the language used in the International Reading association’s Standards for Reading Professionals (2003).  The Reading Faculty as a group reviews all of the rubrics used in the M.S. Ed. in Literacy Education to improve the clarity of language and to check for insensitivity in use of language (such as using people-first language when referring to students with disabilities).

Chief School Business Official

Program faculty meet annually to review data, review the rubrics, and share information about how they score candidate work. We are planning to introduce candidate work samples for the meeting in Spring 2010, to score them independently, compare scores, and then discuss what needs to be done to bring scores into closer alignment.

School Psychology
The School Psychology Program is confident the assessments we use are accurate, consistent, and free from bias. 


Accuracy:  Our students are informed from their first day in our program of our program competencies and NASP and APA standards and that many of their assessments in the program are designed around those standards.  In some syllabi, we have topics listed as well as a listing of the relevant standard(s) for each topic.  The students see the rating tools that we use before they are assessed.  For example, the portfolio assessment procedures include the rating forms we use and are part of our student handbook they receive when they interview with our program.  Furthermore, they receive the rating scale that supervisors in practicum and field use in advance of their first day in those settings.  Thus, they know how and on what they will be assessed. We have worked hard to ensure that our assessments measure what is important to us and that those assessments are aligned with program competencies, NASP, and APA standards. 

Consistency: Several mechanisms are in place to ensure consistency.  Most of our data collection methods are quantified, making the ratings as objective as possible.  Our measures are designed so that they are consistent and so that data is comparable from student to student and in some cases, so that we can measure progress over time reliably for one student (e.g. mid-semester to end of year repeated assessments). For example, the internship plan has three ratings, pre-internship, mid-year, and end-of year.  These ratings at three different time points allow us to compare data between students and within student performance over time. 

Freedom from bias:  In designing our assessments, the faculty have avoided bias in our measures.  We also strive for consistent scoring as mentioned above.  Also, several of our program assessments use multiple sources (e.g. more than one faculty who then reconcile discrepant scores, self-ratings and supervisor ratings, etc.).  Each time an assessment is used, we review it for its relevance and use of appropriate, non-discriminatory language, etc.
Superintendent

This fall we updated all superintendent assessments, with new rubrics based on behavioral language drawn from ELCC standard elements, in order to remove subjective aspects of the previous rubrics. The new rubrics were submitted in September in our Response to Conditions report for the ELCC SPA. The new rubrics will be implemented in the spring. In addition, the assessment descriptions have been rewritten so that students have specific instructions aligned with each rubric element, and all instructors are expected to distribute this standardized assessment description and rubric at the start of the class. When the new assessments are implemented in the spring, the faculty will engage in an exercise involving blind scoring of randomly-selected samples of student work to ensure consistency in grading.

Vision

The Visual Disabilities Program does the following to ensure assessment accuracy, consistency and non-bias:

1. Rubric results are reviewed compared to student grades on the assignment for consistency.
2. Each semester the same individual completes the same rubrics for consistency in scoring across different semesters.

3. The creator of the rubric is the one who uses the rubric for scoring.

4. The categories and descriptions within the rubric are written as precisely as possible.

5. Colleagues consult each other to work out rubric or scoring issues that arise during a semester.

6. Low scoring candidates on rubrics are double checked for fairness in grading.

7. A switch was made to the university supervisor completing the student teaching final evaluation form (based on observations and continuing input from the cooperating teacher) for all late clinical candidates in order to create better consistency in evaluating across all candidates.
