Disposition Assessment Measure
1. Description and Use

In response to the faculty’s perception that there is a need to promote the development of candidates’ dispositions for teaching, a comprehensive and multi-dimensional data-driven intervention protocol was developed in 2006 and implemented initially in the spring semester of 2007.  Beginning at the entry level and continuing to graduation or program completion, students’ dispositions are continually assessed using a dispositions rubric which operationalizes the five categories of dispositions identified in our conceptual framework (caring, collaboration, creative and critical thinking, lifelong learning and scholarship, and diversity).  Data are gathered across varied contexts, analyzed and used to guide intervention with individual students. Additionally, a status levels system is applied to ensure multiple opportunities for development and to maintain a check on progress.  Students who remain on status levels 1 – 3 are considered to be appropriately developing their dispositions, though they may continue to require focused mentorship.  Students who reach level 4 are considered unsatisfactory with regard to dispositions, and are referred to our Student Recruitment and Retention Committee for a full student performance review, the outcome of which could be continuation, continuation after remediation, or dismissal.  Candidates’ dispositions are assessed twice per semester in each of their professional semester courses. In spring 2008 we initiated the assessment of dispositions of elementary education pre-majors, during the semester prior to their application to the program. While the pre-major assessments can not result in status level changes, they introduce pre-major candidates to the process and provide opportunities for early intervention where problems exist. 
2. Alignment to ACEI Standards

This assessment tool is designed to evaluate candidates’ professional dispositions, and as such aligns with Standard 5.1 (growth, reflection, and evaluation).
3. Analysis of Data Findings
Data collected with the dispositions rubric suggest very strongly that the vast majority of elementary education candidates demonstrate appropriate dispositions for the teaching profession, as they are defined by our conceptual framework. Across both years, more than 97% of all candidates were rated as appropriately developing dispositions for teaching.  In both years 89% of candidates remained at dispositions status level 1, meaning that no concerns were raised by any of their instructors or supervisors. In each year 7-8% of candidates had minor concerns (a move to status level 2) that were addressed through development plans.  1-2% of candidates in each year had more serious concerns or multiple referrals (move to status level 3), and more intensive development plans were initiated, including the requirement to meet with the department chair. 1-3% of students in each year had grave concerns and multiple reports (move to status level 4) resulting in a student performance review (SPR) for each candidate.   As a result of the SPR, 1 candidate was dismissed in 2006-2007 and 7 were dismissed in 2007-2008. The remaining candidates who underwent SPR are currently implementing remediation plans. Thirty one out of the 40candidates (78%) who were moved to status levels 2 and 3 during the 2006-2007 academic year completed dispositions development tasks and have since graduated. Two of these students withdrew from the university, 1 changed majors, and 4 are continuing their Elementary Education Program as planned. All candidates moved to levels 2 and 3 during the 2007-2008 academic year have completed or are in the process of dispositions development tasks, and they are all continuing in their Elementary Education Program as planned. They are considered to be in the process of appropriately developing their dispositions for teaching. 

Of the 136 pre-majors assessed, 5 candidates were identified with dispositions concerns. No status changes result from these reports, but individual conferences were held to make development recommendations for the candidates to promote their success as they enter their professional programs. 

Of the 5 categories of dispositions within our conceptual framework, the category most frequently reported as an area of concern was caring, which deals with fairness to the students, to the profession, to colleagues, etc.  There were 81 alerts issues in this category in 2006-2007 and 115 in 2007-2008). Indicator 1H was reported more than twice as often as any other indicator, and this indicates concerns with attendance, timely submission of required work, leaving early, and/or overall punctuality.  Collaboration is another dispositions category in which a substantial number of alerts were indicated (25 in 2006-2007 and 43 in 2007-2008). In particular, indicator 2A was problematic mainly due to lack of appropriate communication (failure to give notice of absences, failure to ask questions for clarification) with the instructor, a cooperating teacher, or peers in collaborative groups.  

Dispositional areas of particular strength among candidates were lifelong learning and scholarship. The category of lifelong learning and scholarship was very rarely reported as problematic.  The category of diversity relates to demonstrating the belief that all children can learn, and there were no alerts for any of those indicators during this time period for undergraduate candidates.  

4. Interpretation of Data as Providing Evidence for Meeting Standards

Repeated assessment of candidates’ dispositions throughout the program shows very convincingly that NIUs elementary education candidates have developed appropriate dispositions for the teaching profession in the areas of caring, collaboration, creative and critical thinking, lifelong learning and scholarship, and diversity (Standard 5.2).  Across 2 years, 98% of all candidates in the program have been rated as acceptable in the area of dispositions as indicated by a dispositions status level of 1, 2, or 3. Among those candidates about whom minor or serious dispositional concerns were raised (a total of 100 candidates across both years), nearly all have initiated or completed remediation in this area and have continued on as planned in their program.  We take this as evidence that our dispositional assessment program works: through this program we have been able to identify and remediate dispositional problems early in the program, and have a fair, transparent, and routinized system for dismissing candidates from the program for dispositional reasons if necessary.  
5. Assessment Documentation 


A. Assessment tool or description of assignment

The dispositions rubric documented below is based on the five disposition descriptors this program resolved to evaluate.  The specific indicators are meant to articulate behaviors that may be evidenced through students' written work, class participation, group efforts, and general interactions during their course work in this curriculum.  Two simple ratings were chosen in order to provide a mechanism for efficiently intervening early enough to be effective.  The choices are simply alert or acceptable.  A single rating of alert does not carry serious consequences; yet, it is imperative to report even minor concerns early enough to establish meaningful remediation plans.  Thus, you are asked to report an alert even for a single alert indicator being demonstrated in your class.  If several alert indicators are demonstrated, it is necessary for you to describe each one clearly on the student alert forms contained in this document.  The remediation for several different issues will be different from the remediation for one single problem area.  

 Please Note:  Two serious issues are not to be considered within the realm of dispositions.  First, when dealing with plagiarism you should follow the established protocol for judicial process.  Second, a concern regarding written discourse deficiencies is considered an academic issue rather than a disposition per se.  Thus, it is necessary to address written discourse expectations as part of the course requirements in the course syllabus.

B. Scoring guide

Dispositions Rubric 
 Review this rubric when considering the performance of each candidate.  

 
	 
ALERT – The candidate has demonstrated one or more of these performance indicators resulting in a concern.  Assign a rating of "Alert" on the rating chart.

 
	 
ACCEPTABLE – The candidate has demonstrated all of these performance indicators (as appropriate to the course), and there is no concern apparent with any of the performance indicators.  Assign a rating of "acceptable" on the rating chart.


	 
DISPOSITION 1:  CARING
 

	 
A)  Written work sometimes indicates that the candidate may foster a negative learning environment in his/her future classroom.
 
B)  There has been little evidence of trust, respect, or mutual responsibility in lesson plans, planned activities, or other written products.
 
C)  The candidate has breached confidentiality in some way.
 
D)  Disrespect for the learning process has been evidenced by lack of attention and/or engagement during classes, by inappropriate use of cell phones or other electronic devices, or by being generally disruptive during class sessions. 
 
E)  During presentations, there has been a lack of respect for teaching as a professional endeavor (i.e., unkempt or unclean in appearance, inappropriate attire, gum-chewing, inappropriate demeanor, etc.) 
 
F)  There is some evidence of unethical decision-making.
 
G)  Written work does not always demonstrate a respect for teaching as a professional endeavor.  There has been some evidence that the candidate has not expended a proportionate amount of effort on written assignments to complete them with attention to all details.
 
H)  Tardiness to class and/or with submission of assignments has been problematic. 
 
I)  The candidate seems to lack the overall work ethic necessary to promote success as an educator.
 
	 
A)  Written work consistently indicates that the candidate is aware of the need to foster a positive learning environment in her/his future classroom.  
 
B)  There has been evidence of trust, respect, and mutual responsibility in lesson plans, planned activities, and/or other written products as appropriate.
 
C)  The candidate has been careful to maintain confidentiality.
 
D)  Respect for the learning process has been consistently demonstrated by appropriate behaviors during class sessions.  The candidate has been alert and responsive.
 
 
 
E)  During presentations, there has been evidence of respect for teaching as a professional endeavor (i.e., neat and clean in appearance, appropriate attire, appropriate overall demeanor, etc.)
 
 
F)  There is evidence of ethical decision-making.
 
 
G)  Written work consistently demonstrated a respect for teaching as a professional endeavor with thorough attention to all details.
 
 
 
 
 
H)  Punctuality has been demonstrated with regard to arrival to class and with submission of assignments.  
 
I)  The candidate consistently demonstrates the overall work ethic necessary to promote success as an educator.
 

	 
DISPOSITION 2:  COLLABORATION
 

	 
A)  Inappropriate interpersonal, listening, and/or communication skills have sometimes been apparent.  The candidate monopolizes discussion times.
 
B)  There have been instances of counter-productive arguing and/or lack of ability to compromise or to respect others’ opinions during group work.
 
C)  There has been some evidence that the candidate does not always engage in collaborative efforts.
 
D)  Written work indicates that the candidate does not always consider input or resources to meet the needs of all learners.
 
E)  There has been evidence that the candidate sometimes neglects to use appropriate strategies for conflict resolution with peers, the instructor, or others involved in the course.
 
	 
A)  The candidate consistently demonstrates appropriate interpersonal, listening, and communication skills.
 
 
B)  There has been evidence of the ability to compromise and to respect others’ opinions during group work.
 
 
C)  The candidate actively engages in collaborative efforts.
 
 
D)  Written work indicates that the candidate consistently considers input and resources to meet the needs of all learners.
 
E)  The candidate consistently uses appropriate strategies for conflict resolution.

	 
DISPOSITION 3:  CREATIVE AND CRITICAL THINKING
 

	 
A)  The candidate has not been receptive to new ideas or multiple perspectives, and/or has not demonstrated curiosity.  The candidate seems to lack an appreciation for the course content as relevant to future teaching endeavors.
 
B)  There has been little evidence of the ability to reflect, analyze, prioritize, and/or act on appropriate decisions.
 
C)  Written work or class participation indicates that the candidate rarely encourages creative and/or critical thinking among others.
 
D)  Overall, there has been evidence that the candidate lacks appropriate study skills to promote success as a pre-service educator.  
 
 
	 
A)  The candidate has consistently been receptive to new ideas or multiple perspectives, and/or has demonstrated curiosity.  The candidate seems to appreciate the course content as relevant to future teaching endeavors.
 
 
B)  There has been significant evidence of the ability to reflect, analyze, prioritize, and/or act on appropriate decisions.
 
C)  Written work and class participation indicates that the candidate often encourages creative and/or critical thinking among others.
 
D)  Overall, there has been evidence that the candidate employs appropriate study skills to promote success as a pre-service educator.  
 

	 
DISPOSITION 4:  LIFELONG LEARNING AND SCHOLARSHIP
 

	 
A)  The candidate has rarely or never participated in professional development activities that were recommended.
 
B)  Written work sometimes does not demonstrate use of best pedagogical practices and/or new knowledge based on current research.
 
C)  The candidate rarely pursues new knowledge.
 
D)  The candidate has been irresponsible in some way with regard to scholarship, assessment practices, and/or use of data.
 
E)  The candidate seems to invest minimum effort in learning.  
 
	 
A)  The candidate has participated in professional development activities that were recommended.
 
B)  Written work consistently demonstrates use of best pedagogical practices and/or new knowledge based on current research.
 
 
C)  The candidate pursues new knowledge.
 
 
D)  The candidate has been responsible in with regard to scholarship, assessment practices, and/or use of data.
 
E)  The candidate seems to invest significant effort in learning.  
 

	 
DISPOSITION 5:  DIVERSITY
 

	 
A)  The candidate does not hold the belief that all children are capable of learning as evidenced in written work and/or class participation.
 
B)  Written work indicates that the candidate does not use multiple strategies and/or does not apply modifications to address the needs of all learners. (Applicable in 2nd professional semester and beyond.)
 
C)  Inappropriate interactions with diverse peers, instructors, or other individuals have been witnessed.
 
D)  Disrespect for diverse peers, instructors, or other individuals has been witnessed.
 
 
	 
A)  The candidate holds the belief that all children are capable of learning as evidenced in written work and/or class participation.
 
B)  Written work indicates that the candidate uses multiple strategies and applies modifications to address the needs of all learners. (Applicable in 2nd professional semester and beyond.)
 
C)  Appropriate interactions with diverse peers, instructors, and other individuals have been witnessed.
 
D)  Respect for diverse peers, instructors, and other individuals has been witnessed. 
 

	 
	 
	 



