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There’s no doubt that all of the information that the unit now requires as part of its assessment system (which has been informed by NCATE requirements) can seem daunting.  Once your program has chosen its assessments to submit to the unit, how do you know that those assessments will be adequate when it comes time to demonstrate to NCATE ‘s Board of Examiners that NIU is meeting the NCATE’s standards?   This  issue of the UOTC newsletter will provide excerpts from NCATE’s standards rubric that spell out specifically what each assessment needs to demonstrate in order to be deemed “acceptable.”  In addition, since the unit also collects data on teacher candidate (and other school personnel) experiences working with diverse P-12 students, the NCATE expectations regarding diversity are included as well. 





CONTENT KNOWLEDGE FOR TEACHER CANDIDATES�(Initial and Continuing Preparation of Teachers)


ACCEPTABLE�Teacher candidates know the subject matter that they plan to teach and can explain important principles and concepts delineated in professional, state, and institutional standards. Eighty percent or more of the unit’s program completers pass the academic content examinations in states that require such examinations for licensure.





CONTENT KNOWLEDGE FOR OTHER PROFESSIONAL SCHOOL PERSONNEL


ACCEPTABLE�Candidates for other professional school roles know their fields and can explain principles and concepts delineated in professional, state, and institutional standards. Eighty percent or more of the unit’s program completers pass the academic content examinations in states that require such examinations for licensure.





PEDAGOGICAL CONTENT KNOWLEDGE FOR TEACHER CANDIDATES�(Initial and Continuing Preparation of Teachers)


ACCEPTABLE�Teacher candidates have a broad knowledge of instructional strategies that draws upon content and pedagogical knowledge and skills delineated in professional, state, and institutional standards to help all students learn. They facilitate student learning of the subject matter through presentation of the content in clear and meaningful ways and through the integration of technology.





(continued on next page)
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How Do I Know My Assessments Will Satisfy NCATE?


(Source: http://www.ncate.org/public/unitStandardsRubrics.asp?ch=4#stnd1)











DIVERSITY EXPECTATIONS





DESIGN, IMPLEMENTATION, AND EVALUATION OF CURRICULUM AND EXPERIENCES


ACCEPTABLE  


The unit clearly articulates the proficiencies that candidates are expected to develop during their professional program. Curriculum and accompanying field experiences are designed to help candidates understand the importance of diversity in teaching and learning. Candidates learn to develop and teach lessons that incorporate diversity and develop a classroom and school climate that values diversity. Candidates become aware of different teaching and learning styles shaped by cultural influences and are able to adapt instruction and services appropriately for all students, including students with exceptionalities. They demonstrate dispositions that value fairness and learning by all students. Assessments of candidate proficiencies provide data on the ability to help all students learn. Candidates’ assessment data are used to provide feedback to candidates for improving their knowledge, skills, and dispositions. 


EXPERIENCES WORKING WITH DIVERSE FACULTY


ACCEPTABLE


Candidates interact in classroom settings on campus and in schools with professional education faculty, faculty from other units, and school faculty from diverse ethnic, racial, and gender groups. Faculty with whom candidates work in professional education classes and clinical practice have knowledge and experiences related to preparing candidates to work with students from diverse cultural backgrounds, including students with exceptionalities. The affirmation of the value of diversity is shown through good-faith efforts made to increase or maintain faculty diversity. 


EXPERIENCES WORKING WITH DIVERSE CANDIDATES


ACCEPTABLE


Candidates interact and work with candidates from diverse ethnic, racial, gender, and socioeconomic groups in professional education courses on campus and in schools. Candidates from diverse ethnic, racial, gender, and socioeconomic groups work together on committees and education projects related to education and the content areas. The affirmation of the values of diversity is shown through good-faith efforts made to increase or maintain candidate diversity. 


(continued on next page)
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EXPERIENCES WORKING WITH DIVERSE STUDENTS IN P–12 SCHOOLS


ACCEPTABLE


Field experiences or clinical practice in settings with exceptional populations and students from different ethnic, racial, gender, and socioeconomic groups are designed for candidates to develop and practice their knowledge, skills, and dispositions for working with all students. Feedback from peers and supervisors helps candidates reflect on their ability to help all students learn. 
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January 2007 (2 years prior to visit)  NIU gets access to web-based materials to prepare for visit and submits “Intent to Continue NCATE Accreditation


January 2008 (1 year prior to visit)  NIU submits date preferences for NCATE visit


By September 15, 2008 NIU submits electronic program reports to NCATE





November 2008-January 2009 (2-3 months prior to visit)


NCATE sends third party testimony to NIU for comment





February 1, 2009  NCATE notifies NIU of availability of national recognition reports for programs





60 days prior to visit  NIU submits Institutional Report and catalogs electronically to NCATE





30-60 days prior to visit  NCATE pre-visit by BOE chair and representative from the state team





Spring 2009 Date of Visit  NCATE BOE team and state team visit campus
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NCATE Visit Timeline



































University Office of Teacher Certification


Northern Illinois University
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Carrie Zack


Teacher Certification Assessment Coordinator


� HYPERLINK "mailto:czack@niu.edu" ��czack@niu.edu�


Office phone:  753-0847











Due February 15, 2007  


Interim Assessment Data Report, parts 1 and 2 (Summer and Fall 2006 data)


Diversity Data (Fall 2006)


Initial Programs Only:  Use of Data: Exit Survey, First Year Teacher Survey, APT test results (2005-2006 data)






































AACTE Annual Meeting and Exhibits  Feb 24-27 in New York


� HYPERLINK "http://www.aacte.org/Events/meeting_exhibits.aspx" ��http://www.aacte.org/Events/meeting_exhibits.aspx�
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Upcoming Events








Due Dates
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After the Visit





Within 52 days  NIU receives BOE report





Within 30 days of receipt of BOE report  NIU can submit institutional rejoinder to NCATE





Within 30 days of receipt of rejoinder  BOE can respond to rejoinder





April 15, 2009  NIU submits revised program reports responding to concerns raised





























PROFESSIONAL AND PEDAGOGICAL KNOWLEDGE AND SKILLS FOR TEACHER CANDIDATES�(Initial and Continuing Preparation of Teachers)





ACCEPTABLE�Teacher candidates can apply their professional and pedagogical knowledge and skills delineated in professional, state, and institutional standards to facilitate learning. They consider the school, family, and community contexts in which they work and the prior experience of students to develop meaningful learning experiences.





PROFESSIONAL KNOWLEDGE AND SKILLS FOR OTHER SCHOOL PERSONNEL


ACCEPTABLE�Candidates for other professional school roles have an adequate understanding of the professional knowledge expected in their fields and delineated in professional, state, and institutional standards. They know their students, families, and communities; use current research to inform their practices; use technology in their practices; and support student learning through their professional services.





DISPOSITIONS FOR ALL CANDIDATES


ACCEPTABLE�Candidates are familiar with the dispositions expected of professionals. Their work with students, families, and communities reflects the dispositions delineated in professional, state, and institutional standards.





STUDENT LEARNING FOR TEACHER CANDIDATES�(Initial and Continuing Preparation of Teachers)





ACCEPTABLE�Teacher candidates focus on student learning as shown in their assessment of student learning, use of assessments in instruction, and development of meaningful learning experiences for students based on their developmental levels and prior experience.





STUDENT LEARNING FOR OTHER PROFESSIONAL SCHOOL PERSONNEL





ACCEPTABLE�Candidates for other professional school roles are able to create positive environments for student learning. They understand and build upon the developmental levels of students with whom they work; the diversity of students, families, and communities; and the policy contexts within which they work.
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