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Required texts

Horwitz, Becoming A Language Teacher: A Practical Guide to Second 

Language Learning and Teaching



Brown, Language assessment

Goals of this course:  By enrolling in and attaining success in this course, you are taking another step toward fulfilling your professional goal of becoming a practicing K-12 language teacher.  This course will help you meet this goal in the following ways:

· By familiarizing you with past trends and movements in language teaching, to help you understand why teachers do what they do in 2009.

· By familiarizing you with state and national standards for foreign language teaching:  where did they come from?  why do we have them?  what benefits do they offer?  why are some people opposed to them?

· By familiarizing you with theories of language acquisition, to help you develop an understanding of how people acquire languages and how such knowledge is important for you to develop instructional practices for the language classroom

· Allowing you to meet and interact with veteran teachers who have been identified as master practitioners who can help you to shape your own teaching.

· Exposing you to basic principles of language acquisition and how such knowledge should affect the way in which you teach.

· Allowing you to see different ways in which teachers teach grammar, language structures, cultural understanding, listening, speaking, reading, and other elements of language teaching.  Why do different people teach differently?  What are benefits of different approaches to instruction?

· Helping you to learn to design quizzes and tests, as well as allowing you to see alternative methods of assessment that minimize or eliminate the use of quizzes and tests.  What are the benefits of each approach to asssessment?  In what contexts might we use different kinds of assessment?

· Giving you an opportunity to learn about cooperative learning, how to implement it in the classroom, and what its advantages are for language learning and education in general.

· Providing you with further practice in lesson planning.

· Allowing you to experiment by presenting lessons in front of your peers for their reactions and critique.

· Giving you the opportunity to create your own curriculum, lessons, and materials in the form of a thematic unit.  What are the benefits of using a thematic unit for instruction?

Specific assignments:  Teachers enrolled in the course will complete a series of readings about various issues that relate to language pedagogy, followed by in-class discussions of the readings.  Teachers will also present three peerteaching lessons, after which they will receive feedback to refine their classroom practice.  They will also create an assessment instrument for their language as well as a professional portfolio.  

Rarely if ever will the instructors deliver anything resembling a lecture, although they will give several teaching demonstrations.  Therefore, your regular preparation for and participation in class is strongly encouraged.
How you will determine your grade


Quiz on history/SLA


15%


Peerteaching presentations (3)

30%


Thematic unit



10%


Testing assignment


10%


Class participation


10%


Final portfolio



25%


Total




100%
Grading scale


100-93
A


92-85
B


84-75
C


74-70
D


69-0
F

Class participation: You will determine your class participation grade in FLMT 491 by the quality and quantity of your contributions to the class.  Regularly chatting off-task with your colleagues during class, showing obvious disinterest in class proceedings, and failure to attend class are grounds for deducting points from the class participation grade.  Should the instructors notice that these issues are a problem for you, we will speak with you privately.

Gum chewing is not permitted in class.  We have no problem with the drinking of coffee, pop, water, etc., provided that you do not disturb others by doing so.  We understand that this class meets during the dinner hour, and you may choose to bring a sandwich or other food to class.  If you do so, please be considerate of others, and refrain from bringing any food whose smell others may find distasteful.

Peerteaching presentations and responses: Everyone will be responsible for three peerteaching presentations in this course.  For each lesson you need to indicate the level of the class to which your peerteaching presentation is directed.

The first peerteaching calls for the presentation of a single grammar point, followed by an activity that reinforces it.  You are responsible for creating the materials you use for the lesson.  It is absolutely not acceptable to present a website that contains practice exercises, or to lead the class in a textbook activity, in lieu of a thoughtful lesson that you have designed yourself.  

In this microteaching you are also not permitted to use PowerPoint or other presentation software.

In the second microteaching, everyone will present a listening and speaking activity.  

In the third everyone will present a lesson based on some aspect of the target culture with an accompanying activity.  

You are strongly encouraged to use technology resources in the presentation of the second and third microteaching lessons.

For each lesson taught, you must submit a plan for an entire 50-minute lesson in which the peerteaching presentation would be included, using the lesson plan format to be presented in class.

Testing assignment: After completing the readings and discussion on testing and assessment, everyone will be responsible for creating a forty-minute in-class assessment for a given level of the language they teach.  When submitted, the assessment should be ready for duplication and distribution to your students, with complete instructions, visuals sketched in or cut and pasted, and the like.  In the evaluation of the assessment tool a particularly dim view will be taken of missing accent marks and spelling, typographical, and grammatical errors.  Have another person who is proficient in your target language proofread your test before you turn it in.  Finally, it should be submitted in a three-ring folder (a 50¢ one made of paper is fine) labeled for this purpose.

Once again, you are expected to create the testing/assessment materials yourself.  If you submit materials designed by a cooperating teacher or someone else other than yourself, you will receive a zero for the assignment.

Thematic unit: Everyone will design and complete a thematic unit—a collection of materials with an overarching theme (food, the family, vacations, the body.....) that are used for language learning. You will choose an overarching theme for the unit, then design and plan the activities for it.  Each activity should indicate which of the national standards it helps to satisfy.  While each activity need not encompass all of the language modalities (listening, reading, writing, speaking, grammar, culture) or each of the standards, all modalities and standards should be touched upon somewhere within the unit.  It is perfectly acceptable for you to design each of your microteaching lessons with an eye toward including them in your thematic unit.  

Your units should be submitted in a binder reserved for this purpose and labeled as such.  You are encouraged to consult the Curtain and Dahlberg textbook used in FLMT 490 for more information about how to construct a thematic unit.

Final portfolio: Everyone will design and complete a final portfolio in electronic format.  It is intended to serve as evidence of your professional accomplishments in preparation for job interviews, as well as an example of your "best work."  The portfolio will contain a table of contents, a biographical section that includes a resume/CV, your philosophy of teaching, and a section devoted to presenting exemplary past work related to teaching.  Finally, you should remember that you will continue to revise this portfolio when you proceed to student teaching, and that you will resubmit it after you complete student teaching.

In the evaluation of the portfolio a particularly dim view will be taken of spelling and grammatical errors.    See the instructors for examples of model portfolios created by previous pre-service teachers.  

Finally, you are doing yourself a disservice if you regard the portfolio as another "hoop" through which you must jump to pass the course.  Look upon it as a start on developing materials you will need for your own teaching, as well as an "extra" to impress an administrator when you are interviewing for a full-time teaching job--which will probably happen soon.  Pre-service teachers with outstanding portfolios stand a much better chance of finding employment, especially in languages for which competition for teaching jobs is keen, than do those who have mediocre portfolios or who lack them altogether.

Course schedule

24 August
Introduction to the course



Introduce the state and national standards for foreign language learning
The past and present of language teaching 



Read after class:  Horwitz, Chapter 3



Brown, Chapters 1 and 2, Assessment

31 August
Principles of language acquisition



Read before class:  Horwitz, Chapter 2

7 Sept

No class (Labor Day)

14 Sept

Teaching grammar



Read before class:  Horwitz, Chapters 3-4



Read before class:  Chapters 4, 6, 7, Brown, Assessment




Test on the past and present of language teaching and language acquisition theories

21 Sept

Lesson planning and classroom management



Read before class:  Horwitz, Chapter 10



Guest presentation:  Nina Nagel, Prairie Grove High School

28 Sept

Everyone can learn another language--if the teacher uses the right approach

Guest presentation, Heidi Huck, Rolling Meadows High School

5 Oct

The classroom as an environment for teaching learners to communicate



Guest presentation, Professor Barbe
12 Oct

PEERTEACHING: TEACHING GRAMMAR

19 Oct

Cooperative learning

Guest presentation: Susan Ferguson, Hinsdale Central High School

26 Oct

Teaching culture



Read before class:  Omaggio handout

2 Nov

 PEERTEACHING:  TEACHING CULTURE
 9 Nov

Assessment



Read before class:  Horwitz, Chapter 9



Review Brown
16 Nov

Teaching listening and speaking



Read before class:  Horwitz, Chapters 4-5


Review before class:  Chapters 6 and 7, Brown, Assessment 
23 Nov

PEERTEACHING:  TEACHING LISTENING AND SPEAKING

30 Nov

Finish peerteaching; Presentations of thematic units and tests

7 Dec

Presentations of portfolios

(Finals week)
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Textbook


Course


A discipline-based clinical experience for students
Description

seeking initial secondary certification in French,




German, or Spanish.  Includes observation, evaluation,




methods, and problems practicum as part of the




minimum of 40 clock hours of supervision and




formally evaluated experiences in the particular




setting likely for the student teaching experience.




S/U grading.  PRQ:  Consent of department.  CRQ:




FLMT 491.

Course Goals/

This clinical serves two functions:  it allows 
Expectations

preservice teachers to complete the final forty hours 




of preservice classroom observation required of




teacher candidates in the state of Illinois, and enables




preservice teachers to observe the classroom 




practice of their cooperating inservice teachers.




These observations will give the preservice teachers




an opportunity to see in practice the ideas under 




discussion in ILAS 201-301 seminars, as well as in FLMT




491.  Moreover, the observations will give them an




opportunity to become acquainted with the teachers 






and students with whom they will be engaged in




student teaching during the spring semester.  As part




of the clinical, all pre-service teachers will interview 




their cooperating teachers concerning a series of




issues in language teaching.  They will then submit




written summaries of these interviews as course




assignments.

Keys to Success

At this point the most important thing you can do to 




ensure your own success is to establish a professional




working relationship with your cooperating teacher.  If




you have not already met with your coop, make




arrangements to do so at once.  She or he is an invaluable




source of guidance, wisdom, and information for you.




Within the first two weeks you should establish an




observation schedule and days and times during which you




will be present in the classroom.  Normally it is best to




arrange your observation times in such a way that you




complete your weekly hours in one or at most two days




per week, rather than doing one hour per day.  If, due to




an emergency or serious illness, you are unable to be




present at school on a day when your coop expects you,




you should phone your coop to let her/him know that




you will be absent.




Dress and act professionally; while school cultures differ,




it is probably best that you leave your jeans and t-shirts




at home.  Men should probably wear shirts with collars,




khakis and Dockers, and women will do




well to wear pant sets, dresses, and skirts.  Neckties are




a nice touch for men, and leather dress shoes are best for




both men and women.  When it gets cold, of course,




sweaters and blazers are also OK.  Extremes in hairstyle 

(e.g., mohawks, dyeing your hair unusual colors) and visible 

body piercings are strongly discouraged, and tattoos should

be concealed.




Look and act interested in the classroom.  Let your coop




know that you are eager to help and participate in any way




possible.  Ask lots of questions.  Volunteer when 




appropriate, and take advantage of opportunities.  If your




coop asks you to teach part of a lesson, jump at the chance!




And make yourself available to students who need help.




Keep in mind that you are a guest in the coop's classroom.




At the end of the day, she or he is still ultimately responsible 





for the students' achievement.  Even if your coop doesn't do




things exactly the way that you might, smile and make no




negative comments, either to the coop, students, or other




teachers/administrators/parents at the school.  Soon




enough you will be in your own classroom, and you will be




able to do things as you see fit.  Finally, keep in mind that




you are representing this program and the university during




your observations.  Your coop has made a significant




sacrifice by agreeing to work with you.  Be grateful for the




opportunity, and remember that your coop's decision to




accept or reject a future preservice teacher's placement




request may depend on the image that you project.

Course


--Satisfactory completion of at least 40 hours of clinical
Requirements

observations in middle or high school classrooms as




assigned by the CLAS office of teacher certification.




--Regular attendance and active and informed participation




at FLMT 401 foreign language seminars.




--Satisfactory completion of weekly written assignments




on themes assigned by the instructor that are related to




the goals of this discipline-based clinical experience.




-Delivery of three successful lessons in the classroom 




where you are observing.  All lessons are to be observed




and evaluated by your coop.




It is also expected that everyone will have already read the




assignment before coming to that week's seminar.

Schedule
24 August
Introduction to the course

31 August
Lesson planning



Create an outline of a lesson plan for a 50-minute class.  Sample outlines will be




provided to you and discussed in class.

7 Sept

No class


14 Sept

Total Physical Response/ Total Physical Response Storytelling (Deanna Bach)
21 Sept

Endorsements in ESL, Transitional Bilingual, Drivers Education, Certificate




in counseling (Jenna Tisoncik)
28 Sept

Professional organizations:  AATG, ACTFL, AATF, AATSP (Trista Wagner)
5 Oct

Student exchanges and field trips.  Hazing.  (Amanda Willis)
12 Oct

FLMT 491 begins at 5 pm; Microteaching I

19 Oct

How to win friends and influence people., by Dale Carnegie.  Karen Kosog.

Learning styles.  Multiple intelligences.  Bloom's taxonomy.  Higher-level




thinking activities.  (Christine Haase)

26 Oct

Teacher's retirement system, pensions, health insurance, getting a master's degree,




a sample teacher's contract (Luke Polillo)



IEA, NEA, fair share, tenure laws (Juan Díaz)

2 Nov

FLMT 491 begins at 5 pm; Microteaching II

9 Nov

Gender differences in learning.  The First Sex, by Dr. Helen Fisher (Wilmette, IL




public schools)  Melissa Shalter

Curriculum and reading specialists.  AP exams:  Spanish, Spanish literature, German,




French--Mr. Guillermo Pedroni at East Aurora is quite knowledgeable on




this subject.  (Mayra Mendoza)

16 Nov

Organization and time management for teachers.  Warner chapter 11.  (Sarah Burke)

23 Nov

FLMT 491 begins at 5 pm; Microteaching III

30 Nov

Music in foreign language instruction.  Games in foreign language instruction. 




(Jessica Camargo)  Communicative approach and communicative activities.




(Lorena García-Escalante)

7 Dec

Attention deficit disorder and treatment, Individualized education programs




(Margaret Borja)

N.B.:  Friday, 8 January 2010 is the orientation seminar for all university student teachers


doing student teaching during Spring 2010.  The seminar begins at 8 a.m.


in the ballroom, Altgeld Hall.  There will be a lunch break around noon,


after which the seminar will resume at 1 p.m.  for all those enrolled in FLPT 485


in Watson Hall, room TBA.  Please note that attendance is mandatory

at both seminars, so arrange your schedules accordingly NOW.
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