FLMT 490

Teaching methodologies for the elementary school foreign language (FLES) classroom

Spring 2010

Instructor

Professor Michael Morris

118 Watson Hall

(815) 753-6449

mmorris1@niu.edu
Office hours:  Monday 3-4 and 5-6; Wednesday 2-3; and by appointment

Principal text
Curtain, Helena Anderson and Carol Ann Pesola Dahlberg.  (2010).  Languages and 

children--making the match: new languages for young learners.  (4th ed.)  

Pearson/Allyn and Bacon.

Course objectives

The goal of this course is to introduce teacher candidates in French, German, and Spanish to methodologies for the teaching of these languages in the elementary school classroom, to the theoretical bases of these methodologies, and to strategies for successful FLES program development.

At the end of this course teacher candidates will:

· possess an understanding of the processes of second language acquisition 

· put into practice this knowledge to make purposeful decisions in the classroom that reflect an understanding of communicative language teaching, the design and use of content-based activities, culture learning, and evaluation and assessment

· understand how to create thematically-oriented curricula

· use media and technology tools appropriately in the classroom

· justify the development of programs through the use of research on learning and teaching

· describe different types of programs and make determinations as to which type of program is appropriate for a specific school context

· have familiarity with the state and national foreign language standards for foreign language learning

Addressing INTASC principles and state of Illinois standards

This course addresses the following INTASC principles and ISBE standards:

ISBE standard #1

INTASC principle #1

The teacher understands the central concepts, tools of inquiry, and structures of the disciplines and creates learning experiences that make the content meaningful to all students (INTASC: can create learning experiences that make these aspects of subject matter meaningful).

ISBE standard #2

INTASC principle #2

The teacher understands how individuals grow, develop, and learn and provides learning opportunities that support the intellectual, social, and personal development of all students.  (INTASC: The teacher understands how children learn and develop, and can provide learning opportunities that support their intellectual, social and personal development.)

ISBE standard #3

INTASC principle #3

The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

ISBE standard #4

INTASC principle #7

The teacher understands instructional planning and designs instruction based upon knowledge of the discipline, students, the community, and curriculum goals.  (INTASC #7: The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals.)

ISBE standard #5

INTASC principle #5

The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

ISBE standard #6

INTASC principle #4

The teacher understands and uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving, and performance skills.  

ISBE standard #7

INTASC principle #6

The teacher uses knowledge of effective written, verbal, nonverbal, and visual communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.  (INTASC: The teacher uses knowledge of effective verbal, nonverbal and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.)

ISBE standard #8

INTASC principle #8

The teacher understands various formal and informal assessment strategies and uses them to support the continuous development of all students.  (INTASC:  The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social and physical development of the learner.)

ISBE standard #9

INTASC principle #9

The teacher understands the role of the community in education and develops and maintains collaborative relationships with colleagues, parent/guardians, and the community to support student learning and well-being. (INTASC:  The teacher fosters relationships with school colleagues parents, and agencies in the larger community to support students' learning and well-being.)

ISBE standard #10

INTASC principle #10

The teacher is a reflective practitioner who continually evaluates how choices and actions affect students, parents, and other professionals in the learning community and actively seeks opportunities to grow professionally. (INTASC:  The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

ISBE standard #11

The teacher understands education as a professional, maintains standards of professional conduct, and provides leadership to improve student learning and well being.

Illinois standards for foreign language learning

Teacher candidates who successfully complete this course will be able to address the following Illinois standards for foreign language learning in their classrooms:

As a result of their schooling students will be able to:

· Understand oral communication in the target language.

· Interact in the target language in various settings.
· Understand written passages in the target language.
· Use the target language to present information, concepts and ideas for a variety of purposes to different audiences.
· Understand manners and customs of various target language societies.
· Understand music, dance, folk art, visual art, drama and architecture related to the target language societies.
· Understand literature and various media of target language societies.
· Understand history of areas where the target language is spoken.
· Understand geography of various target language societies.
· Use the target language to reinforce and further knowledge of other disciplines.
· Use the target language to demonstrate knowledge and understanding of a variety of career options.
Course requirements

· Class attendance: you are permitted one absence from class without penalty.  For each additional absence seven percent (7%) will be subtracted from your class participation grade, since you obviously cannot participate in class if you are not present in it.

· You must be prepared for class when you arrive.  It is expected that you will complete assigned readings before coming to class.   Furthermore, it is expected that you will participate actively and substantively in class.  Unprepared students are at least as boring as unprepared teachers—and just as damaging to the class.

· Written assignments must be submitted on time.  Late work will not be accepted unless you have made specific arrangements with me in advance—and don’t assume that I will automatically agree to whatever you propose.

Course assignments

Three in-class microteaching lessons




30%

Presentation of classroom game





   5%

Essay on teaching analysis






7.5%

Essay on classroom management





7.5%

Assessment assignment






10%

Participation in Chesebro after-school program



15%

Portfolio








15%

Participation







10%

Total








100%

Portfolio:  At the end of the course you will submit an updated version of your professional portfolio in which you will provide evidence of your ongoing progress in meeting each of the INTASC and ISBE standards, as well as the state content standards for foreign languages.  If you have not begun a portfolio, you should speak with Dr. Morris as soon as possible regarding how to organize it.


Microteaching lessons: You will give in class three 10-minute presentations of original classroom activities for FLES learning.  Goals, materials, and other details of the activities will be provided on a handout to everyone in the class, including the instructor.  The activities must NOT be something you have photocopied from a textbook or some other source (or “borrowed” from another teacher), but rather something you have created yourself.

Chesebro teaching:  As part of the clinical component for this course, you will be teaching small groups of students at Chesebro Elementary School in French, German, and Spanish.  You will be observed regularly by Mr. Jay Redmond, principal of Chesebro, and/or myself; the primary criteria used to assess your teaching will be your improvement over the course of the semester and your willingness and ability to use constructive feedback to improve your teaching.

Assessment instrument: You will create an assessment instrument for a FLES group.  You will prepare a handout for your colleagues and make a brief 5-minute presentation of the instrument in class.

Participation:  You will be evaluated on the quantity and, especially, the quality of your contributions to class discussion.  Thoughtful comments on the material are expected.  It should go without saying that you can maximize your own participation grade when you come to class already having prepared the material.

Essay on teaching observation

· What class did you observe?  Who is the teacher?  What grade is she/he teaching?

· What did you learn from observing this class?

· What one thing did you particularly like about this person's teaching/class?

· What one thing would you differently if you were teaching this class?

· In the concluding paragraph give an overall evaluation of this class.

Evaluation of the essay

· Does your introductory paragraph summarize the content of your essay?  Does the paragraph include a topic sentence that communicates the main idea of your essay "in a nutshell"?

· Do you answer all the questions in the essay prompt?

· Does your essay feature logical organization that enables the reader to follow your thinking throughout the piece?

· Does your concluding paragraph give a concise but thorough evaluation of the class?

· Have you proofread your essay?  Are there errors in spelling, syntax, and grammar that are left uncorrected?

Classroom management essay

· Describe the classroom context.  How many learners are there?  How many are boys and how many are girls?  What are their ages?

· If you think that some physical aspect of the classroom is affecting the classroom management problem, describe what it is that may be exacerbating the problem.

· Describe the management problem.  How many learners are involved?

· Have you consulted with a classroom teacher about the problem?  What was his or her advice?

· What interventions did you try?  How successful were they?

Evaluation of the essay

· Does your introductory paragraph summarize the content of your essay?  Does the paragraph include a topic sentence that communicates the main idea of your essay "in a nutshell"?

· Do you answer all the questions in the essay prompt?

· Does your essay feature logical organization that enables the reader to follow your thinking throughout the piece?

· Does your concluding paragraph give a concise but thorough summary of the problem?  Does it indicate whether the intervention(s) has/have been successful?  If not, what are your future plans to address it?

· Have you proofread your essay?  Are there errors in spelling, syntax, and grammar that are left uncorrected?

Criteria for evaluation of game activity

· Do the students need to understand the target language and express themselves in it to participate successfully in the game?

· Are all the learners engaged in the game all the time?

· Does the game move quickly?

· Does the game hold the interest of all/most of learners throughout the activity?

· Does the game have a name?

· Is the game reasonably original?

· If the game is related to the target culture in some way, this represents an extra consideration.  (Read pp. 365-366 especially for more information.)

11 January

Introduction to the course and overview of Chesebro Elementary School




Looking at some examples of teaching:  www.learner.org

18 January

No class; MLK day

25 January

Guest presentation by Ray Bauer on TPR-Storytelling




Principles of second language acquisition, Curtain and Dahlberg, chapter 1

Turn in one-page analysis essay of a FLES teacher whose class you observe on www.learner.org

1 February

No class

2 February
Required orientation meeting at Chesebro Elementary School, 4 pm
8 February

Microteaching I  (Chesebro begins this week.)

15 February

Microteaching I
22 February

Classroom management, Curtain and Dahlberg, chapter 8

Turn in 1-2 page essay in which you describe a classroom management challenge you have encountered at Chesebro and how you are addressing it.  Incorporate in your essay some of the principles outlined by Pesola and Dahlberg.

1 March


Games and activities, Curtain and Dahlberg, chapter 13

Bring a game you have created to present to the class.  Originality counts; please don't play Hangman!

8 March


Spring break

15 March

No class; I'm out of the country all week.  (No Chesebro this week.)

22 March

Microteaching II (Chesebro resumes this week.)

29 March

Microteaching II

5 April


Assessment, Curtain and Dahlberg, chapter 7

12 April


Microteaching III

Due by today:  Curtain and Dahlberg, p. 233, #3

19 April


Microteaching III

26 April


Individual portfolio reviews with Dr. Morris; you will sign up for a time.  




(Last week of Chesebro.)

Morris
1
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