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Section VI: EVALUATIONS IN THE PROGRAM
C.     Faculty establish a comprehensive, integrated plan of program evaluation, indicating how the mission, objectives, and student learning outcomes are met.  Program evaluations must be ongoing, with formal evaluation occurring as follows:

The following chart (Figure 1) represents the CACREP comprehensive plan of program evaluation for all three areas of professional preparation within the Counseling master’s program. The mission statement and program objectives are evaluated using advisory boards, employer and site supervisor surveys, graduate surveys/focus groups, and faculty retreats. Program objectives are also evaluated with a review of course syllabi and the College of Education course outline review. Learning outcomes are evaluated using assignments in core/specialty courses, admissions screening, the portfolio, annual retention review, admission to practicum/internship evaluations, and the NCE examination. Learning outcomes are specifically evaluated using rubric data aggregated in LiveText. LiveText is a data management system adopted by the College of Education which allows students to submit assignments to faculty, have faculty grade the assignments using rubrics and aggregates the data to aid faculty in determining whether learning outcomes have been met. The following is a summary of the Counseling program’s comprehensive evaluation plan timeline for the master’s program.  

Comprehensive Evaluation Timeline Summary: 
 
Feedback from the advisory board is used to evaluate the mission statement and program objectives. The Advisory board meetings are held once a year, in the fall, as part of the Annual Site Supervisor Workshop. Site supervisor feedback is also gathered annually as part of this site supervision training day. Minutes of these meetings are kept and shared with the faculty during the following fall retreat. Employer surveys are conducted once every three years. They were conducted in September 2005 and will be conducted again in 2009-2010. The graduate survey is conducted every year of the previous year’s graduates. In an attempt to gather additional information, a focus group of master’s graduates from the previous year has been conducted in spring, 2008. This focus group is planned to be conducted annually. The next focus group will be conducted in spring of 2009. Feedback from these surveys is shared with the faculty during faculty retreats. Faculty retreats are held every year in the fall and spring to evaluated feedback, make and implement program plans.  Typically, fall retreats are focused on the master’s program and spring retreats are focused on the doctoral program. 

As indicated, there are several additional evaluation elements that are also part of the evaluation timeline. Review of course syllabi happens annually. The last review was in spring 2008 and the next review will be in spring 2009.  The College of Education course outline review is conducted once every three years. This review was conducted in 2007-2008 and the next review is in 2010-2011.Screenings (admissions, practicum, and internship) are conducted in the fall and spring of each semester. Portfolio evaluation happens every semester including summers. The retention review is conducted annually (in the spring) and the NCE is offered in 
October and April. Feedback from each of these evaluation methods is shared with the faculty at faculty retreats. Each comprehensive program evaluation aspect described in the chart is also addressed in the following text. Please note that under the column labeled “timeframe” where appropriate the next date for the completion of that method is indicated. 

Figure 1

	NIU/CAHC Comprehensive Program Evaluation Plan: MS.Ed.

	Target Element
	Assessment Practice
	CACREP

Standard

	
	Method(s)
	Time Frame
	When
	Data

Form
	

	Mission Statement

The Counseling Faculty are committed to preparing multi-culturally competent Counseling professionals for school, community, and career settings who can facilitate positive change in the development and interactions of diverse individuals throughout their lifespan. The Faculty are also committed to the generation and application of knowledge about Counseling and related issues and techniques.
	Advisory Board


	Annual


	Advisory Council: Program graduates & area field leaders


	Minutes of Proceedings


	VI. A Program Mission, Program Objective, and Student Learning Outcomes

	
	Employer Survey


	Every 3rd year (2009-2010)


	Employers


	Electronic & Mail Survey responses
	

	
	Site Supervisor Survey


	Annual


	Site Supervisors


	Electronic & Mail Survey responses

Paper Survey responses gathered at Annual Site Supervisor Workshop
	

	
	Graduates:

Exit Interview Focus Groups
	Annual
	Graduates
	Themes from Focus Group Interviews conducted by external doctoral student(s)
	

	
	Faculty retreat
	Fall
	Counseling Faculty
	Faculty retreat minutes
	

	Program Objectives

Each area of professional preparation (community, school and career) has its own program objectives. A list of these objectives can be found in Appendix A.
	Advisory  Board
	Annual
	Advisory Council
	Minutes of Proceedings
	VI.A

	
	Employer Survey


	Every 
3rd year (2009-2010)
	Employers
	Electronic & Mail Survey responses


	VI.A

	
	Site Supervisor Survey
	Annual


	Site Supervisors
	Electronic & Mail Survey responses

Paper Survey responses gathered at Annual Site Supervisor Workshop
	VI. C. 4

	
	NIU Graduate/ Alumni Survey

Exit Interview Focus Groups
	Each year for the past calendar year

Annual

(Spring, 2009)
	Graduates
	Mail Survey responses

Themes from Focus Group Interviews conducted by external doctoral student(s)
	VI. C. 3

	
	Faculty

Retreats
	Fall
	Counseling Faculty
	Faculty Retreat minutes
	VI.C.1

	
	Review

Of Course Syllabi

College of Education course outline review
	Annual

(Spring, 2009)

Every 3rd year 
(2010-2011)
	Independent Review Team (graduate students)

Counseling faculty, COE Curriculum Committee
	Team Report

Course Outlines
	VI.C. 1



	Learning Outcomes

Students will demonstrate knowledge of common core areas in Counseling.

Students will be able to demonstrate Counseling skills, including general dispositions toward self reflection and being non-judgmental, and openness to supervision.

Students will demonstrate knowledge and skills in a selected area of professional preparation (Career, School or Community/Agency Counseling).
	Assignments from Core and Specialty Courses
	Annual
	Counseling Faculty
	LiveText Rubric Based Assessment Reports
	VI.A

	
	Admission to Program (PAW) Fall and Spring
	Fall & Spring Semesters
	Counseling Faculty
	Admission Essays/PAW interviews
	VI.2

	
	Course Artifacts/ Portfolio
	Every Semester
	Internship Coordinator & Course Instructors
	LiveText Rubric Based Assessment Reports
	VI.B

	
	Annual Retention Review
	Annual
	Counseling Faculty
	Discussions at Faculty Meetings
	

	
	Admission to Practicum
	Fall & Spring Semesters
	Practicum Coordinator
	Feedback from faculty & CAHC 525 Instructor
	

	
	Admission to Internship
	Fall & Spring Semesters
	Internship Coordinator
	Feedback from faculty & practicum coordinator
	

	
	National Counselors Examination (NCE)
	October and April
	NCE Coordinator
	Report from NBCC
	

	Official Reports to Stakeholders
	Department Web Pages

Email to List-Serves

Assessment Updates

Distributed at Advisory Board
	Annual
	Program Coordinator
	Mid-Cycle Program Review (NIU)

Annual Assessment Updates (NIU)

CACREP Report

Mid-Cycle CACREP Report

Program Review (NIU)
	VI.D


VI.C.1     an annual evaluation that documents how, where, and the extent to which program objectives are addressed in course syllabi;

Program Objectives:

The annual assessment of the “goodness of fit” between program objectives, CACREP standards and course syllabi involved three components: 1.) a systematic review of all course syllabi by two trained coders (review team), 2.) a review of the findings of the review team at the fall faculty retreat and 3.) a review of the course outlines every 3rd year. For the community and school areas, reviews 1 and 2 were conducted in the 2006-2007 academic year. The course outline review was conducted in the 2007-2008 academic year and will be conducted again in 2010-2011. The career program objectives were developed and reviewed as part of the CACREP accreditation process during the 2007-2008 academic year. Now all areas of professional preparation are on the same annual review schedule and syllabi will be reviewed again spring of 2009 (Program objectives are found in Appendix A).   

1) To accomplish this standard, all course syllabi were photocopied and objectives on the syllabi were cross-checked against the School Counseling and Community Counseling program objectives. In order to better assure that this cross-checking was done in an impartial manner, two graduate assistants from the Counseling, Adult and Higher Education Department (syllabi review team) were selected and given a brief training in how to cross-check objectives appearing on the syllabi with the stated objectives for each of the school and community counseling program areas. Working independently, the two graduate assistants achieved an inter-rater reliability of .92. On those relatively few items where there was a lack of agreement, the graduate assistants and one faculty member held a discussion to come to an agreed-upon consensus as to whether the syllabus objective matched with the program’s stated objectives. This cross-check process helps to ensure that courses taught by adjuncts reflect the program objectives.

Because the career area of professional preparation was in the process of being accredited, the process was not conducted with a review team. In spring of 2008, objectives for the career area were developed by a subcommittee of faculty whose expertise represents career counseling. The objectives were then approved by the whole faculty at a faculty meeting. At this point, all the course syllabi were also photocopied and objectives on the syllabi were crossed checked by a single graduate assistant who was also checking how the syllabi and course content covered the CACREP standards. The results of all final cross-checks between objectives on the syllabi and objectives within the programs are found in Appendix B, Exhibit 1 and 2. 

2) Faculty reviews this data at the annual fall retreat. The most recent retreat was in August 2007.  Analysis of that data revealed all program objectives had been addressed and also reflected CACREP course content standards. At this retreat, the need to link the program objectives, the student learning outcomes and the CACREP standards to the core and specialized course assignments was identified.  This link has already been accomplished in some courses. For example, the creation of core course assignments in CAHC 523, 524, 525, 530, 540, 550 and 586 has allowed improved tracking of student learning outcomes across many of the core content areas as well as given a clearer picture of master’s students’ capacity for cognitive complexity and theory integration during CAHC 550 (Practicum) and 586 (Internship). However, the link between the program objectives and the course assignments still needs to be made. This is an overall assessment goal for the 2008-2009 academic year.    


3) A final example of faculty involvement in the overall evaluation of course offering is our 3-year review of course outlines. This review is a mandate from the College of Education curriculum committee. This course outline review is a highly rigorous procedure that involves faculty teams from the total College of Education. The Counseling faculty also uses this review to ensure that course assignments are linked to the program’s learning outcomes. Course outlines are developed for each course. These outlines consist of the course title and description from the Graduate catalog, the course objectives, the subject matter content, illustrative course activities, assessments, and resources. On the course outline, each objective for the course is linked to a CACREP standard and to the College of Education’s conceptual framework in terms of whether the objective represents knowledge, reflection or practice. Each subject matter content area is linked to an objective. Each course must have formal assessments, one of which is the specialized assignment evaluated by a Livetext rubric and used as an artifact in the portfolio. The resource section details current books and other publications in the content area for the course. While syllabi document how the course will be taught by each instructor, course outlines document the general content that each course must cover. Every three years, the faculty must update these course outlines and this updating process is reviewed by the overall curriculum committee for the College of Education. This process also allows the Counseling faculty to review and agree on the content of each course, its connection to the CACREP standards, and its assessments as well as mandating an examination of the current literature for each course. This review allows the faculty to remove outdated courses from the catalog and revise the title, course description and content of current courses. A sample copy of a course outline for the master’s program can be found in Appendix D, Exhibit 1.  

VI.C.2.
a review by program faculty of programs, curricular offerings, and characteristics of program applicants;
Programs and Curricular Offering: 

Assignments in core/specialty courses: The Counseling faculty is responsible for reviewing the M.S. Ed program and courses at several points in the comprehensive program evaluation plan. Faculty reviews the program objectives during the annual fall faculty retreat.  In addition, during many faculty meetings throughout the year, ongoing assessment of the program and courses takes place. For example, in the 2005-2006 academic year, the Counseling faculty conducted a major review of the course offerings and the connection to the student learning outcomes. As a result, course assignments were identified in many core courses (CAHC 500, 501, 530, 511, 525, 540, 533x, and 550) and specialty courses (512, 523, 570, and 524).  The individual faculty member who taught each course designed a major assignment to help students achieve the program’s learning outcomes. Each assignment was designed to meet CACREP standards and be used as an artifact to develop a portfolio in internship. Additionally, the faculty member developed a rubric for each assignment. Each rubric is connected to the CACREP standards for the course.  Students submit their assignments to the Counseling faculty via LiveText for evaluation. Within Livetext, each assignment is evaluated with the rubric. Annually, reports are generated from Livetext and review by the faculty individually and as a whole to assess how well students are progressing on the learning outcomes and CACREP standards. 
Annual retention review: Individual student performance is evaluated using an annual retention review. During spring faculty meetings the individual performance of each student in core counseling classes is considered. Student progress is evaluated and, when necessary, remediation plans are developed and implemented. The aggregated results of these evaluation processes (ongoing course assignment assessment and student performance review) have been used to change assignments and other program modifications. The Counseling faculty has also adopted an academic performance policy (fall, 2007) that is part of this annual retention review. This policy states that “Students who receive a grade of “C” or lower in any course on their program plan must repeat the course and earn a grade of “B” or better. For courses that are prerequisites to practicum the grade of “B” or better must be earned prior to advancement to practicum. For courses that are prerequisites to internship, the grade of “B” or better must be earned prior to advancement to internship.” This policy helps to guide the practicum and internship admission processes.
Portfolio: As well, the faculty has created a portfolio assignment in internship. The portfolio is a demonstration of the students’ integration of the learning outcomes, program objectives and CACREP standards. The specific assignments from the core and specialty courses are used as artifacts in the portfolio. Elements of the final portfolio project include: resume/vita, counseling theory/philosophy paper, and internship reflection paper. Artifacts from core/specialty course assignments are also included. Students are expected to do a presentation of their portfolio in their final internship class. These portfolios and presentation are evaluated with a LiveText rubric by the individual faculty member teaching the internship class. Annually, aggregate reports from the evaluation of the portfolio rubric are reviewed by the Counseling faculty at the fall retreat.  
Admission to practicum: The faculty reviews student progress prior to admission to CAHC 550: Practicum and CAHC 586: Internship. In terms of admission into practicum, the semester before admission, during a faculty meeting, the faculty reviews all the students who have applied for practicum for the following semester. Applicants for practicum are reviewed for their performance in the basic skills class (CAHC 525) as well as performance in other core classes. Feedback from the instructor of the basic skills class (if an adjunct faculty member) is sought prior to the faculty review. Often when students are identified as having difficulty developing the basic counseling skills, they are asked to submit additional counseling practice tapes and/or are given increased supervision by a doctoral student. 

Through the use of a rubric to standardize the evaluations of tapes in the basic skills class, the use of an academic performance policy and a better process of seeking feedback from faculty, many students are identified early enough in the basic skills class to be remediated and their progress to practicum is not impeded. During the 2006-2007 academic year, five students (out of 50) were identified as having difficulties in the basic skills class and were in danger of being denied entry into practicum. These students were asked to re-submit a midterm practice tape, attend extra observation session and/or received additional supervision from a doctoral student/faculty supervisor. All these students were able to successfully enter practicum.  

Admission to internship: The students are also evaluated after they have completed practicum for their admission into internship. The evaluation process focuses on their performance during practicum. Feedback from the instructor of the practicum class (if an adjunct faculty member) is sought prior to the faculty review. Students who are having difficulties in their counseling skill performance or who are having personal problems that may be negatively effecting their performance (including poor attendance of practicum or supervision meetings) during practicum may be asked to repeat practicum or counsel additional clients and seek additional supervision during the summer or winter break (if possible). Some students, who are identified early enough in practicum, withdraw and take practicum another semester.   

The faculty has implemented several new processes that have helped identify practicum students in need of remediation. These processes include using a standardized rubric to evaluate practicum performance, the practicum coordinator and practicum instructors meet monthly to discuss issues, and using Blackboard to communicate with students and share resources.  In the 2006-2007 academic year, three (out of 50) students were identified as has having poor practicum performance. One school counseling student was asked to repeat practicum, and two students withdrew from practicum and scheduled to take practicum in the future. This data suggests that the process is able to successfully identify student who are having difficulties in practicum (including attendance problems and not being able to find school or group counseling placements as well as counseling performance). All three students did not drop the counseling program, and will have the opportunity to successfully complete practicum. During any part of the review process, the Counseling faculty may implement the retention policy for a student. This policy may be found in Appendix E. 

National Counselors Examination: Master’s students are required to take the National Counselors Examination (NCE). This national examination is designed to assess student knowledge in the major foundational counseling core areas. Student achievement on the NCE provides regular external feedback to the Counseling faculty on how well students perform on a national exam focused on the core courses. Results are provided by the National Board of Certified Counselors (NBCC). The results are shared during the fall retreat and are used to make program modifications. 

Appendix C includes a copy of the Mid-Cycle program review report (Fall, 2006) submitted to NIU which details the program, course offerings and program modifications resulting from each learning outcome evaluation method detailed above.      

 

Characteristics of Program Applicants: 

As indicated on the comprehensive program plan, the Counseling faculty evaluates the characteristics of program applications through the pre-admission workshop (PAW) every fall and spring. The following will detail how program applicants are evaluated and how evaluation data is used in making admission decisions. 


The Counseling faculty conducts pre-admission reviews of all M.S. Ed applicants twice a year. For all applicants who have submitted their materials by the application deadline, the M.S. Ed Admissions Coordinator, who is a faculty member, and one additional faculty member, conduct a prescreening of the written application materials. These materials include the Graduate School admission application (application, letters of reference, GRE scores, and undergraduate/graduate GPA) and the Counseling program admissions application (letters of reference and essay responses). In this prescreening process, the application materials are reviewed to determine whether minimum academic requirements have been demonstrated. The prescreening also includes elimination of applicants whose narrative responses indicate inappropriate degree selection and identifies applications that meet the “All Read” criteria. 

The M.S. Ed Admissions Coordinator identifies all applications that meet the criteria of “All Read”. These criteria include the following: 1.) lower than minimum standards of academic performance (undergraduate GPA below 2.5), but positive performance graduate classes taken at NIU; 2.) low GRE; 3.) problematic essay content that may reflect inadequate writing ability or dispositional elements that may impair successful completion of the counseling degree. Those application materials that are placed in the “All Read” category are read by the entire Counseling faculty. This process allows applications with problems in any area to be evaluated by all the faculty. All other applications are divided into groups of 7-10 applicants and faculty/doctoral student teams read each group of applications prior to the PAW. Each written application is evaluated for strengths and weaknesses. 
During the Pre-Admission Workshop, applicants participate in small group interviews based on their application group. Each faculty/doctoral student team observes the small group. All faculty and doctoral students have lunch with applicants following the small group activities. Applicants are assessed on their interaction with faculty and peers and their responses to a series of counseling ethical dilemmas and other small group activities. Faculty meets in the afternoon after each PAW to determine admission selections.
Applicants are evaluated on several criteria including GPA, GRE, reference letters, performance at PAW, prior experiences as a helper, awareness of the role of the counselor, and writing ability. One essay addresses technology competency and this is taken into consideration as well. Applicants are evaluated on several dispositional factors including empathy, positive interactions with others, non-judgmental awareness of the impact of one’s behavior on others, and receptiveness to feedback.  A rubric is currently under development to more systematically evaluate these dispositional factors. 
This process allows for early identification of promising students who may need additional support in terms of writing skills, mentoring and financial support. It also allows for screening out of applicants with serious deficits in interactional skills and inappropriate openness to diversity and ethical issues. Every attempt has been made by faculty to keep each area of professional preparation as diverse as possible in terms of race, ethnicity, and gender. Current the M.S.Ed. program is about 60% school applicants, 30% community, and 10% career. Applications are also considered based on area of professional preparation in order to better balance the number of students in each area. 

An admissions report describing the characteristics of admitted students is generated by the Admission Coordinator. The report is distributed each semester and reviewed before PAW for the previous semesters. Evaluation of admission data has indicated approximately 75% of those applicants who attend the PAW are admitted into the program. Some applicants, who are not admitted, but show promise, are encouraged to take additional counseling courses and reapply. Trends in admission data suggest that the M.S. Ed applicants are still mostly white women. As a result, increasing the diversity of students in the master’s program is still a problem. Admission data for 2006 indicates that of the 45 admitted students, 32 (71%) were women and 35 (77%) were white. In 2007, of 50 admitted students, 39 (78%) were women and 36 (72%) were white. 
VI.C.3.
at least once every three years, program faculty conduct and document findings of formal follow-up studies of program graduates to assess graduate perceptions and evaluations of major aspects of the program;
Graduate survey: As indicated in the comprehensive program evaluation plan, formal follow-up studies of program graduates are conducted about the program mission statement, program objectives, as well as overall satisfaction with the program. There are two aspects of the surveys of program graduates. Annually, the NIU Office of Assessment Services conducts an Alumni Survey of the previous year’s graduates. This survey assesses graduates job titles, salary levels, satisfaction with current job, preparation for current job, and future graduate education needs. In 2005, the Counseling faculty added a professionalism survey to this graduate survey. The questions on the professionalism survey are specific to the Counseling program.  

The NIU Office of Assessment Services most recent surveys of graduates of the Counseling master’s program in 2004-2006. The following chart (figure 2) indicates the results on the most relevant items, whether the graduate has a job in the counseling field, whether they are satisfied with that job and how well did their degree prepare them for the job. The complete results of the graduate survey can be found at: http://www.niu.edu/assessment/SurveyData/DateYearSelection.htm.
Figure 2: Graduate Student Survey Results

	NIU Graduate Student Surveys (Reporting Periods 2004-2006)

	Reporting Year
(N Size)
	Have Job in Counseling Field
	Satisfied with Job
	How Well Degree Prepared You for Job

	2004 (N= 33)
	5.41
	5.13
	4.84

	2005 (N=13)
	5.42
	5.08
	4.55

	2006 (N=16)
	5.67
	5.67
	4.73



Note: Scale 1-6; 6 indicated maximum agreement
Professionalism survey: In 2005, the Counseling faculty added 6 additional questions to the graduate survey. At that time, questions exploring graduate’s commitment to professionalism through membership in state, regional and national associations were chosen. Nine counseling graduates completed these questions. Significant trends in the results indicated that 4 of the graduates belonged to either ACA or ICA. Five of the graduates reported not knowing whether graduating from a CACREP-accredited program was a factor in their hiring, seven reported obtaining licensure, and five reported that the CACREP-accreditation was a factor in applying to the Counseling program. The professionalism survey was used only once in 2005. Because the graduate survey return rate was very low, adding the professionalism survey to it was dropped as a method after 2005. Currently, exit interviews and focus groups are being used instead. New questions to add to the graduate survey are being considered. A copy of the graduate (Exhibit 1) and professionalism (Exhibit 2) survey can be found in Appendix F. 
Exit interviews/focus group: While the Graduate Survey did collect some information on graduate satisfaction, additional information was needed on program mission and objectives. As well, because the response rate was so low on the graduate survey, the Counseling faculty was unsure about how to use the results. In response to these issues, the Counseling program has instituted a new process of conducting an exit interview focus group with recent graduates. This new process is being piloted. The first focus group (held in spring 2008) consisted of 12 students recently graduated in 2007. This process will now be implemented annually in the spring. The next focus group will be held in spring, 2009. 

Results from the focus group had both positive encouragements and areas for growth as feedback for the master’s program. Positive encouragements included that the mission statement with its emphasis on multicultural training was well reflected in course content, that the clinical skill emphasis in the program is one of the best aspects, and that a research course geared specifically to master’s in Counseling students was very helpful. Growth areas included that internship requirements and student having to find their own internships are time consuming and burdensome, that course material may be to geared to school counseling students, and that program changes need to be conveyed to students in a more effective and timely manner. Complete results from the pilot focus group can be found in Appendix F, Exhibit 3.  
VI.C.4. at least once every three years, program faculty conduct and document findings of formal follow-up studies of clinical site supervisors and program graduate employers to assess their perceptions and evaluations of major aspects of the program; and

As indicated in the comprehensive program evaluation plan, formal follow-up studies of clinical site supervisors and program graduate employers are conducted about their perceptions of major aspects of the program. Two different surveys (one for employers and a second for site supervisors) were conducted to gather data on external perceptions and evaluations of major aspects of the master’s program. Identifying employers of NIU Counseling graduates is challenging in a post-graduate market as diverse and widespread as the northern Illinois area. The Counseling faculty conducted an employer survey in 2005 of program graduates’ employers. This survey assessed employer ratings of graduate knowledge in 21 areas, skills in 22 areas and attributes in 8 areas, as well as asking two open-ended questions on program strengths and areas for improvement. 

Employers: During September 2005, the CCounseling fFaculty designed and implemented an employer survey. The content of the survey questions was developed with faculty members and advisory board input. The survey was placed on the web using SurveyMonkey. A list of graduates was obtained from the Alumni Association and letters requesting participation were mailed to the graduates. The graduates were asked to give the website address to their employers. This employer list represented graduates from 1999-2004. There were approximately 100 graduates on this list. Graduates for whom addresses could be located were sent a letter requesting them to enlist the aid of their supervisor/employer in completing the survey. A copy of the survey and the letter sent out in October 2005 is included as Appendix G, Exhibit 1. A month later, a follow-up letter was sent out as a reminder to the graduates. Eleven employers responded to the survey indicating about a 10% response rate. (One faculty member attended a conference presentation on the employer surveys required by CACREP. In this presentation, it was reported that getting employers to respond to surveys of graduates is extremely difficult and these surveys average a 10-15% return rate). 


Respondents were asked 51 questions on graduates’ knowledge, skills, and attributes on a 5-point Likert scale, from low to poor (1) to exceptional (5). Scores on knowledge ranged from 4.91-3.88. Scores above 4.50 on knowledge include ethical and legal issues, small group cCounseling, large group cCounseling, theories of cCounseling, components of the developmental school cCounseling model, designing a cCounseling curriculum, and career cCounseling. Scores below 4.20 included test interpretation, crisis intervention, consultation, family dynamic, program evaluation, and diagnosis. Scores on skills ranged from 4.89-3.67. 

Scores above 4.50 on skills  include ethical and legal duties, small and large group counseling, individual counseling with adolescents and children, adult individual clients, counseling diverse clients, family and couples counseling, implementing a developmental school counseling model, performing grief and time-limited counseling and career counseling. Scores below 4.20 included test interpretation, crisis intervention, consulting, diagnosing, and planning treatment. 

Scores on attributes ranged from 4.80-4.40, including overall competence (4.60), responsiveness to feedback/supervision (4.70), dependable/conscientious/responsible (4.80), collegiality (4.40), professional demeanor (4.40), dedication to Counseling field (4.80), engages in professional development (4.50), and adheres to policies (4.70).  

In fall of 2007, the faculty decided to refocus the employer survey on the mission and objectives of the program. This survey is being redesigned and will be sent out in the 2009-2010 academic year reflecting the every 3rd year cycle.
Site supervisors: During fall, 2007, pilot evaluation surveys were distributed to the on-site internship supervisors of current master’s students interning at school and community mental health agencies. The career program (now accredited) was so new that interns were not yet enrolled in it. The same procedures are now followed for all intern supervisors. The anonymous three page survey (Appendix G, Exhibit 2) included a Likert style questions for evaluating the counseling skills, knowledge, and professionalism of interns and a comment page for detailed feedback/suggestions for interns as well as the Counseling program. Completed surveys were received from 25 supervisors who work with M.S. Ed interns (20 schools and 5 community agencies). This represents a 50% response rate for each type of master’s level internship site during fall, 2007. The following is a review of the survey pilot results. This survey will be repeated annually at the supervisors’ workshop. 
Community/agency site supervisors: The five community agency supervisors who responded were all from sites that served an average of 920 ethnically and economically diverse clients a year, typically worked with two NIU interns over a three-year period, and frequently hired NIU Counseling program graduates. Overall, evaluations of the interns were very positive on a scale of one (“poor”) to four (“outstanding”). Interns’ counseling skills received ratings in the “high average” range (M= 3.0). Competencies assessed in the skill area primarily addressed those needed for an effective outcome with diverse clientele (see the following items on the agency section of the survey: items 1, 6, 7,8,11,12,13,14, and 15). Ratings for both intern knowledge and professionalism were between “high average” and “outstanding” (M=3.8).  The knowledge component of the survey included items that assessed interns’ understanding of the skills needed for success in a community agency (see items 2, 3, 4, 9, 10 and 18). While the items for professionalism focused on an intern’s ability to interact well with other counselors and receptiveness to feedback (see items 5, 16 and 17). The two specific recommendations from community supervisors were about diagnosis: One suggested that interns were knowledgeable of DSM –IV but need assistance in applying it. The second supervisor suggested that interns could benefit from more direct instruction on substance abuse and treatment planning for MISA clients

School site supervisors: The school supervisors who responded were all from schools (55% high schools, 45% middle schools) that were diverse in terms of ethnicity, income levels, 

learning styles and languages. School populations varied from 1,000 or less (40%) to over 2,500 (2%) with approximately 50% of the schools maintaining an enrollment between 1,000 and 2,500 students.  Over 55% of the schools have routinely worked with at least one of  NIU’s  interns over the past three years, while at least 25% of the schools have had 2 or more interns on their staff. Additionally, all of the schools had hired and would hire an NIU graduate again. Seventy-five percent of the responding schools had made a high commitment to the comprehensive-developmental model. The other 25% had made a low to moderate commitment. The NIU interns received impressive ratings from their school-site supervisors on a scale of one (“poor”) to four (“outstanding”). When asked about interns’ level of competency to work individually and in groups with diverse students as well their ability to promote the comprehensive developmental model, 90% of supervisors indicated competence levels of “high average” or “outstanding” and 10% rated these skills as “average.” These competencies were assessed by the following 12 items on the school section of the survey (items: 3, 4, 5, 6, 8, 11, 12, 13, 14, 15, 16, & 17).  Interns’ knowledge base to work effectively with students was rated in a similar manner, 90% of supervisors perceive knowledge components to be “high average” or “outstanding” and 10% rated this area as “average”.  (The following items assessed this area of competence: 1, 2, 7, 9,& 10). The highest supervisor ratings were for the intern’s professional demeanor, 80% of supervisors indicated an “outstanding” and 20% a “high average” rating. (The items that assessed this skill were 18 and 19).  There were no “poor” ratings for any of the intern’s competencies.

School site supervisors were asked to identify additional instructional areas that would help future NIU interns better perform their job responsibilities. The areas noted addressed specific topics that needed more attention versus the need for new courses. Following is the list of focal points that supervisors believe should receive more emphasis: college and post-graduation selection strategies/procedures (n=4), test interpretations for students, teachers and parents (n=4), special education paper work (n=2), state standards for school counselors (n=1), grief counseling (n=1), academic interventions (i.e. PBIS, RTI) and various strategies for scheduling high school classes (n=1). There was also an opportunity for supervisors to provide general program recommendations for the school counseling track. Program suggestions focused on the following: more involvement with hands-on experience in school districts that are managing a developmental counseling program (n=3), implement curriculum changes throughout the program that are more practice oriented for school settings and less clinically focused (2), require students without teaching certificates to substitute teach(n=1).             
Advisory board: The Counseling faculty meets annually with the Advisory Board to seek input about into the program’s mission, objectives, program changes, and changing professional needs. The faculty specifically uses feedback from the Advisory Board to consider curricular improvements. Advisory Board membership consists of site supervisors, employers, program graduates and local professional leaders in the counseling community. In 2006, the Advisory Board made the following recommendations. They recommended that more faculty members should attend board meetings. They also reviewed and approved the program objectives for the school and community agency tracks. Additionally, after reviewing new assessment methods and the NCATE requirements, the Board cautioned against using rigid definitions for dispositions and suggested the Counseling faculty consider a required course (prior to admissions) to screen out students with negative dispositions. In 2007, the Advisory Board reviewed and approved the mission statement for the M.S. Ed program. They also recommended that students receive more training in substance abuse, dual diagnosis issues, marital/couples counseling, and gerontology. They also recommended that students receive counseling as part of their educational program.  

The Advisory Board was asked to brainstorm ideas regarding ways to increase the response rate to an employer survey. Their suggestions included, offering employers a free lunch and a CE program and collecting data at the program, offering on-line CEs and making data collection a part of that, obtaining a grant to create more resources to facilitate data collection, and involving doctoral students taking the research class in the process. 
VI.C.5.
at least once every three years, program faculty document use of findings from VI. C.1, 2, 3, and 4 above in program modifications.

During the annual fall retreat, the evaluation data that has been recently collected is discussed and implications for changes to the curriculum are proposed. The evaluation data discussed in this report spans a four-year period from 2004-2007. During this time, the Counseling program has experienced several significant external evaluation processes including a Mid-Cycle program review and the implementation of LiveText as part of the preparation for NCATE accreditation. Both of these processes in addition to the Counseling program evaluation plan as a part of our CACREP accreditation have resulted in significant data collection, analysis and program modifications. These program modifications have been documented in several sources including the NIU Mid-Cycle program review report (Appendix C), NCATE reports and Advisory Board Meeting minutes. The following documents the program modifications made the findings in VI.C. 1-4 discussed above.

Program Objectives in Syllabi: 

The analysis of these data lead to the program goal of creating a link between program objectives, student learning outcomes, and the CACREP standards to the core and specialized course assignments. To meet this goal, the Counseling faculty has modified the program by designing a new method for assessing student outcomes. Based on this data, the Counseling faculty decided to choose a single assessment that would always be assigned in each core and specialty course and to use these assignments as artifacts in the portfolio. Rubrics created for each assignment and placed in LiveText. LiveText allows for the creation of aggregated reports of data. The data from these aggregated reports will show when students are not achieving the learning outcomes. Assignments are modified when a pattern of students not achieving learning outcomes is indicated. As a result, these reports are used annually, at faculty retreats, to make additional modifications in the program. 


This process is already beginning to happen. For example, through the review of the course core assignments (2006-2007) it was noted that master’s students’ performance ratings in practicum and internship tended to reflect a higher level of counseling skills than the level of theory integration and cognitive complexity reflected in the writing assignments. Strategic changes were implemented in CAHC 501, CAHC 533X, and CAHC 550 to address the deficit. Changes to CAHC 501 (Mental Health) and CAHC 533X (Standardized Testing) included instructional delivery changes such as using a problem-based learning, adding web-discussion of course content to assess comprehension and areas of missing information, and small group critical thinking exercises during class. Changes at the CAHC 550 (Practicum) included creation of a Live Text based Group Process Note assignment for weekly session processing. Other changes included creating a master Blackboard Course Resource Board for all sections. The Board contains exercises to assist counselors-in-training to conceptualize the links between case documentation such as case notes and intakes with core theories learned in the core course curriculum. Assessment of the effectiveness of these instructional strategies entailed review of CAHC 550 final paper assignments in fall 2007 & spring 2008. Preliminary results indicate better theory integration. 

Changes based on assessment results in specialty courses are also taking place. Data from students taking CAHC 524 (Community Agency: Programs, Issues and Practices) in 2006-2007, indicated students were having difficulties with the final comprehensive program plan assignment. These difficulties included using the literature to write about the historical foundations of an issue, designing programs with realistic implementations strategies, and writing with organization, clarity and APA form. Based on this data, the comprehensive program plan assignment has been separated into several parts, so students can receive feedback and rewrite before turning in their final plan. Additionally, students are being asked to interview community counselors already working in the field about their ideas, so that plans are developed in a more realistic and practical manner.  Assessment of the effectiveness of these instructional strategies will entail review data collected in spring 2008. Preliminary results indicate increases in all areas. 

As a result of assessment results garnered through a LiveText rubic, the content of CAHC 570 (Consultation and Management in Developmental School Counseling Programs) has been modified to include a greater emphasis on the differences and distinctions between the three major types of consultation in school counseling. Students are now assessed on whether they can label triadic dependent, collaborative dependent, and collaborative independent consultation types. In CAHC 523 (School Counseling: Programs, Issues and Practices) assessment data indicated that students needed earlier feedback on assignments. In order to accommodate this feedback, the major course project was divided into four components each having a separate due date. This practice provided students with feedback on each component prior to the due date for the final project. This allowed students to make the necessary corrections they needed for subsequent components and increased overall theory to practice integration. 


LiveText rubric results from the career specialty courses suggested changes to the core courses as well as the career specialty courses. CAHC 511 (Career Counseling) was modified to include two assignments to increase students’ critical thinking, case conceptualization and understanding theory to practice integration. These modifications included conducting a career counseling interview to further explore client’s career pathways by requiring students to reflect on the client’s beliefs, attitudes, and obstacles for career success and requiring them to administer a career instrument to further assess these client variables. These modifications were integrated into the explanation of the instrument’s results to the client. The second modification was a new assignment based on group presentations in which students are required to critically evaluate multicultural, gender, disabilities, and school career counseling methods, skills, and applications. It was noted that career students needed more advanced training in the application of theory and critical theory to advanced career assessment and interpretation skills. As a result, the curriculum in career counseling assessment requirements was altered so that students would take a core assessment course (CAHC 533x: Standardized Testing) as well as a specific career assessment course (CAHC 575: Assessments in Career Counseling). Assessment results suggested students needed two courses to master this material.  Currently information on the impact of these changes to increased understanding of theory to practice integration, critical thinking and case conceptualization is being gathered. 
Review of Programs, Curricular Offerings, and Characteristics of Program Applicants: 

This review has resulted in several program modifications. As detailed above, specific assignment have been identified in each core and specialty course and a rubric has been developed for the assignment. The Counseling program has hired several new faculty members since this program modification was implemented. Feedback from these new faculty members has resulted in a revisiting of the core assignments and rubrics. Additionally, new faculty has suggested changes to the implementation of the portfolio assignment in internship. The Counseling faculty continues to work on the integration of the artifacts into the portfolio and the development of the final portfolio elements. 

 
Based on characteristics of program applicants data from 2005-2007, several areas of need for increased enrollments have been identified. These areas include increasing enrollments in the community agency track and increasing minority enrollment. Some initiatives have been identified and implemented including the Siemen’s Scholars program and the Rural Health Initiative. Other initiatives such as Child/Adolescent certificate and an Evidence-Based Practice Institute are under development. The implementation of some of these programs has resulted in an increase in student diversity within the community and career counseling areas of professional preparation, but not in the school counseling area. New initiatives in that will more directly impact the school counseling area are under consideration. 

The faculty has made significant revisions to the process by which students are evaluated for practicum and internship. Most of these revisions are detailed on pages 7-8 of this report. Additional revisions have included using more doctoral students and doctoral program graduates to teach the basic skills and practicum class and using more systematic methods seeking feedback from them. The Counseling Lab coordinator is meeting monthly with practicum instructors to increase the early identification of problematic practicum students.  
  
The syllabi and course outline process has resulted in several curricular changes. Course titles are being revised to better reflect current practices and program objectives. Course descriptions and content are being revised to more clearly integrate the mission statement and program objectives. Prerequisites and course sequencing are also under revision. 

Finally, one of the most significant program changes to the M.S. Ed has been the successful accreditation of the career counseling area of professional preparation. Feedback from graduates, employers, and local professional counseling leadership had been suggesting that career counseling should become its own accredited area of professional preparation. From 2005 to 2007, the Counseling faculty has been working to achieve this goal.  In 2007, this goal was achieved and the program was accredited. 
Follow-up Studies of Graduates, Site Supervisors and Employers: 

Another significant area of program modification has been in the follow-up studies of graduates, site supervisors and employers. These studies have traditionally been plagued with very low response rates. Strategic efforts have been implemented to design better studies, increase return rates, and increase the validity of the data collected. For example, Counseling faculty members have implemented a pilot study of exit interview focus groups with recent graduates. These focus groups are being conducted by a doctoral student in a program outside Counseling (Adult and Higher Education) who has been trained by a Counseling faculty member. It is hoped that the use of an external facilitator will increase the validity of the results. Currently, the plan is to conduct these focus groups as exit interviews right after the end of graduates’ final internship class. Additional future plans including conducting focus groups with graduates 2-5 years post-graduation. These focus groups may be held in conjunction with Colloquium speakers to increase participation. 

A new site supervisor survey was piloted in fall 2007 (Appendix G). In fall, return rates were increased by collecting data during the Annual Site Supervisors workshop. Site supervisor data was collected after this workshop. Because site supervisors and employers of graduates are an overlapped population, future plans include inviting both site supervisors and employers to the Annual Field Supervisors workshop, offering CEs, and collecting data. 

Changes are also planned for the written survey of graduates. NIU will evaluate and modify its graduate survey in the 2008-2009 academic year and this will give the Counseling faculty an opportunity to give input into the questions. However, this survey has traditionally a very low rate of return. The Department of Counseling, Adult and Higher Education has planned to develop a graduate survey of its own and pilot the survey in fall 2008. This will also give the Counseling faculty an opportunity to develop survey questions. Because the survey will come from the department from which the students graduated, it is hoped that return rates will be increased.

There have been program changes reflecting an increased use of the Advisory Board. Advisory Board meetings are being conducted on an annual basis with attendance from all available faculty members. Assessment information is more consistently being shared with board members and recommendations are being more consistently given to the faculty. The board meetings are being scheduled on the same day as the Annual Site Supervisors workshop. This is allows board members to get continuing education hours, thus increasing participation on the board from site supervisors. 


While the number of responses from graduates, site supervisors, and employers may be small, there have been some program changes based on feedback. These changes have included an increased focus on multicultural competencies, increased emphasis on diagnosis, and being more strategic about selecting schools for internship sites that are multicultural in their populations and developmental in their programming. The M.S. Ed program has experienced several significant changes and new faculty members have been hired. Feedback from the focus group suggests that care must be taken to better inform the students of program changes and provide for increased continuity of the programs during the change process.
VI.D.
An official report that documents outcomes of the comprehensive program evaluation shall be prepared and distributed on a systematic basis (at least once every three years) to students currently in the program, program faculty, institutional administrators, and personnel in cooperating agencies (e.g., employers, site supervisors). 

Beginning with 2003, aggregate feedback from the Advisory Board, Graduate Surveys, Employer and Site Supervisor Surveys, and process evaluations of students in basic skills class and practicum is collected. This feedback was reported in the 2003 CACREP report. In 2005, aggregate rubric-based assessment data from core assignments in core and specialty courses was collected and data from the Advisory Board, Graduate Surveys, Employer and Site Supervisor Surveys, and process evaluations from 2003-2005 was added to the Mid-Cycle Report as part of NIU’s program review (Appendix C).  In 2007, these data were reported in the Career Counseling CACREP accreditation report. When each report was finished, the report was posted on our website and a blast email was sent to our students, site supervisors, employers and graduates and a hardcopy was presented to the Department Chair, the College of Education Dean's office and the University Assessment Panel. Findings were also shared during the annual Advisory Board Meetings in 2004-2007. Additionally, the University Assessment Panel requires Assessment Updates annually in May. Future data will be collected from the graduates (spring 2009), employers (2009-2010), and site supervisors (fall, 2008). Ongoing data collection processes include process evaluations (practicum and internship), LiveText rubric-based aggregate data, and focus group exit interviews. Data are reviewed during the faculty retreat each fall. As indicated in this report, the ongoing data collection process has resulted in several program modifications. As these modifications have been implemented, they have been conveyed to students, alumni, advisory board members, and other interested stakeholders using periodic blast e-mails. Additionally, reports are shared with the NIUCA (the Counseling program’s student group) and Chi Sig Iota (Counseling honors society). These groups have met with their faculty advisors and discussed the reports. Theses meetings have resulted in very helpful suggestions and program modifications. 


After posting our reports and sharing them with the various stakeholders, feedback on the comprehensive assessment plan itself was collected. This feedback integrated into the Academic Program Assessment and Improvement Committee (APAIC) guidelines for evaluating academic program improvement plans. The following chart (figure 3) summaries this feedback.

Figure 3 

	Elements of the MS.Ed Counseling Program Assessment Plan

	Assessment Plan Aspect
	Best Practice Elements Met
(Satisfies Well-Developed column plus adds the following elements)
	Well-Developed Elements Met

	Overall Plan
	· Holistic plan
· good overall design (multiple forms of data collection), 

· curricular intent (CACREP standards linked), 

· describes comprehensive assessment of learning outcomes (core assignments), 

· includes input from external sources (university review, advisory council, employers and site supervisors),

· demonstrates response to environmental change (addition of new courses, changing content to reflect practice trends)

· includes faculty participation (retreats, assessment review)

· identifies program strengths and weaknesses
	· Includes direct assessment (evaluation of student learning outcomes by faculty or external source beyond course instructor; e.g. NCE pass rate, internship portfolios)
· Includes indirect assessment (surveys, focus group interviews)



	Learning Outcomes
	· Outcome includes learning subcomponents that suggest rubric traits and provide faculty with data to inform instructional practices
· Includes methods for strengthening academic prep for students’ who perform below standards

· Reflects applied learning (skills needed in the workplace)

· Supports development of diversity and multi-cultural awareness skills
	· Core assignment assessments include general learning outcomes (grammar, structure, clarity, critical thinking, research and integration)
· Core assignment related to program purpose (CACREP standards based)

· Assignment objectives are clearly written

	Program Improvements
	· Time line for implementation of changes
· Uses public forum to discuss changes (e.g. website, report to university assessment, advisory committee reports)

· Directs improvement to affect specific learning outcomes (instructional delivery changes in core course and in documentation system in practicum)

· Uses ongoing assessment methods to assess impact of changes in future cycles
	· Describes improvements desired by the faculty members that are driven by assessment data
· Indicates status of improvement (e.g. curriculum changes, teaching methods, alteration of assessment methods, better ways to collect data)




Using Criteria from the Academic Program Assessment and Improvement Committee (APAIC)  Guidelines for Evaluating Academic Program Improvement Plans (www.colostate.edu)

