 SEQ CHAPTER \h \r 1SOCIAL COGNITION - PSYCHOLOGY 625
Section 1, Spring 2011
Reference # 4581
3 Credits

T, TH............. 11:00AM – 12:15PM ...............PM136

Prerequisite: PSYC 620 and graduate standing in psychology or consent of department


SAVE THIS SYLLABUS FOR FUTURE REFERENCE!


Information in this syllabus is subject to changes and additions announced in class!

There WILL likely be some changes, so come to class!

Rating: NC - 17 (not for the faint of heart, but definitely for inquiring minds!)
The approach that this class will take is CONTEMPORARY, EMPIRICAL and focused on THEORY EVALUATION AND TESTING.  That is, we will be focusing most of our time thinking about and talking about how recent research has been generated to test theories about mental representation and mental process and how these apply to stuff that is of interest to social psychologists. We will be covering a lot of ground in this course - please dedicate yourself NOW to keeping up with the course’s rapid pace.
Moreover, this class is focused on the training of future academic psychologists, and is unapologetic about that fact. Note that if you are a non-psychologist, or if you have an applied focus, you will simply need to accept this academic focus if you wish to succeed in the class. 

If you are from another sub area of psychology or from another discipline (communications, anthropology, sociology), welcome! As you will see, I embrace perspectives that can inform social cognitive theory and research and invite you to educate me about such perspectives.
 
----------------------------------------------------------------------------------------------------
CONTACTING YOUR PROFESSOR

Office: PM 418                Office Phone: 815-753-7073                  E-mail: jskowron@niu.edu


As pro golfer Fred Couples once said, the problem with answering the phone is that there might be someone on the other end.  So chances are that if you call me, you’ll have to leave a message on my voice mail.  E-mail is another place to leave me messages that I can ignore - but am less likely to do so than phone messages. 


Office Hours:  By appointment


I try not to keep regular office hours to avoid the riff-raff that interferes with productivity.  That’s NOT you.  Feel free to make appointments to see me -- whatever reason is good enough for you is good enough for me!  Bring along pizza and root beer, just to make sure I’ll let you into my office. You can even take a chance and just drop by if you are feeling lucky, but I am often about on other university business or have standing appointments and meetings, so appointments are safer.  

----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------
COURSE DESCRIPTION FROM THE NIU BULLETIN


Topics at the interface between social psychology and cognitive psychology, addressing how cognitive processes, structures, and theories are related to and influence people's understanding of themselves, others, and the social world.  Discussion of these processes, structures, and theories in the context of classic topics in social psychology, including impression formation, attribution, person memory, stereotyping, prejudice, self-perception, and autobiographical memory. PRQ: PSYC 620 and graduate standing in psychology, or consent of department.

A BIT MORE DETAIL FROM DR. JOHN
The social cognition approach to social psychology is especially concerned with mental structures and processes and how they contribute to our understanding of how people think about others and about themselves.  This course reflects these foci.  

In doing so, the course goes beyond descriptions of what happens to focus on assessing and manipulating the mental processes and structures that might contribute to commonly observed effects in social psychology.  For example, consider the observation that stereotypes bias judgments.  Someone in social cognition might ask about, assess, and manipulate the cognitive processes and structures that contribute to, and are responsible for, these biasing effects.  A second example comes from the finding that priming works to influence judgments. A social cognition researcher would ask about, and would attempt to measure and/or manipulate, the structures and processes that are activated by a prime and how they might contribute to subsequent judgments.  A third example comes from the observation that people will sometimes misremember things about others. A researcher operating from a social cognition perspective would ask about, and would attempt to try to measure and manipulate, the mental structures that are involved when memories are constructed, the mental processes that contribute to those constructions, and the processes that might operate on those structures during retrieval to understand the various sources of distortion in memory.   

So here’s your first pop quiz:  What constructs are the focus of social cognition research?  If you said cognitive processes and cognitive structures, then you would be correct!  
For social cognition researchers, it’s always about understanding the cognitive structures and processes that contribute to how people think about others and how they think about themselves.  It’s not just about what happens, it’s about measuring and manipulating the processes and structures that make things happen!  In this course, think process and structure! Think process and structure! 

----------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------
ABOUT YOUR PROFESSOR
Name: John J. Skowronski, Ph.D.              Aliases: Dr. Skowronski, Dr. John, Dr. J., JJS, J-Dog
          

  Feel free to call me whatever you like; just be careful what you call me to my face!


NIU Rank: Full Professor (and people generally think that I’m full of it!)


Birthplace: Chicago (Inner City/South Side - so don’t even THINK of messing with me)


Degrees: M.A., Ph.D., University of Iowa, B.A., Augustana College (Il.)

                                         Go Hawks!                      Go Vikings!

Yes, as much as it amazes you I am a Ph.D.; that means I can, indeed, Pile it Higher and Deeper. 


A Few Professional Factoids:
Recipient:


- NIU Presidential Research Professor Award





- Ohio State University Alumni Award for Distinguished Teaching





  (back in my former job {Go Buckeyes!}, they were under the





  mistaken impression that I could actually teach.....)





- Thomas J. Evans Teaching Excellence Award (OSU at Newark)

Associate Editorships:

- Social Cognition (8 years, ended 2007)
- Journal of Experimental Social Psychology (current)
Editorial Board Member: 
- Journal of Personality and Social Psychology
 



- Social Cognition




- Social Psychology Compass
Past Editorial Boards:

- European Journal of Social Psychology




- National Science Foundation Social and Developmental Grant





   Panel





-Personality and Social Psychology Review

Co-author of:


- Autobiographical Memory (Lawrence Erlbaum Publishers)
Co-editor of:


- First Impressions (Guilford Publishers)

Author or co-author 

- Over 95 professional journal articles and book chapters (and





   counting)
Other Career Highlights:
- 2 Holes in One (Lifetime)
----------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------
MORE ABOUT THE COURSE: THE APPRENTICESHIP MODEL
If you are a graduate student in psychology, I want you to STOP thinking of yourselves as graduate students and START thinking of yourselves as APPRENTICE PSYCHOLOGISTS.  In my warped view of the world, there are crucial differences in how students and apprentices think about themselves and how they react to the world. For example:


Students try to avoid work whenever possible; apprentices seek out opportunities to work whenever they can so that they can function well when they leave the apprenticeship. 


Students are primarily concerned with the grade they get in a course; apprentices are primarily concerned with how much they’ve learned in a course.


Students want to avoid corrective feedback; apprentices want corrective feedback because they want to get better in their chosen line of work. 


Certainly, in your interactions with me you should be aware that I am assuming that you have apprentice-like motives, not student-like motives. My assumption is that you WANT TO GET BETTER at being a psychologist; I have tried to structure the course to HELP YOU DO SO. 


How? I will try to give you the opportunity to do some of the same tasks that you will do in your future academic jobs (again, this course is unashamedly geared toward those who are on an academic job path).  I also will try to provide some insight and corrective feedback along the way, and ultimately hope to move toward the stage when corrective feedback from folks like me becomes unnecessary.  After all, part of the training of a bricklayer is to is to teach her/him recognize when a crooked wall has been put up and to know when to tear it down and start over - and maybe to eventually avoid putting up those crooked walls.  I want you to be able to do the same thing for the kinds of tasks that confront academic psychologists.


In this regard, it is important to know that I don’t expect you to be perfect at these skills now, so don’t be terribly surprised when I give you (sometimes extensive) corrective feedback.  The fact that you are still apprentices means that you have imperfect knowledge and skills and require training (as do we all, throughout our careers)! Hence, don’t expect your work to be perfect.

The fact that you receive corrective feedback does not mean you are doing poorly!  It is simply an expected part of the training process. So don’t get upset when I critique your writing or analysis - that’s why we’re both here!  I’m here to HELP;  you’re here to LEARN!   Try to have a promotion focus (and you will learn what that term means in the course). Go for the gusto!  Do your best now, and you will get better the more you try!  Do it! Do it! Do it!

----------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------

The Four Skills That I Expect You To Sharpen In This Course

There are four specific skills that I am going to give you the opportunity to sharpen in this course. 
The first of these skills is KNOWLEDGE.  

Knowledge often gets a bum rap. People sometime deride a focus on learning facts and instead suggest that people should be taught how to think. 
Well, guess what? A lot of very good research examining expert/novice differences in thinking strongly suggests that your thinking ability is partially tied to how much you know and how much experience you have in a given area.  Hence, KNOWLEDGE MATTERS - A LOT. 
 Accordingly, I want to give you the opportunity to develop EXPERTISE about Social Cognition - both the research that is done in the area and the theory that drives the research. Development of this capacity will come largely from the assorted stuff that I assign you to read, my lectures, and our class discussions.  We will be covering an awful lot of intellectual territory, and I know that it might sometimes be hard to organize and integrate the knowledge that you are acquiring.  To help you in this regard, I have provided a set of questions for you. Writing out or outlining the answers to these questions may help you to thematically crystallize your knowledge of Social Cognition and may help you to see how the various elements of the course might fit together.  If you are taking the Social/I/O area comprehensive exams, this activity will provide an additional benefit - one or more of these questions will likely appear on your comprehensive exam (HUGE HINT!!!!).

The second of the skills emphasized by the class is CRITICAL ANALYSIS. In our field, we are constantly posed with the problem of knowing if a piece of research is good. Goodness can be evaluated on several dimensions. Typical questions are: Is the research novel? Is the research interesting? Is the research internally valid? Does the research have theoretical implications? Are there alternative theoretical interpretations that make the paper less interesting than it might be? Is the result interesting enough to publish even though it might not be theoretically relevant?  
I want to help you to sharpen your evaluation skills, and will do so via a class assignment that involves role playing.  I want you to imagine that you are a big-time academic professor who is regularly sent manuscripts to review by a leading journal in the area. The journal that you are reviewing for and on which you are an associate editor is Social Cognition at NIU.  

Over the course of the semester, you will be given four manuscripts to review. In these reviews your task will be to critically analyze the research, along all dimensions - theory, method, analysis, and exposition.  When writing each review, you will make a recommendation about the publishability of the research to the editor who sent you the review, outlining the reasons for your recommendation. 
In addition, for each of these manuscripts you will also take on the role of a journal associate editor.  An associate editor has to read the papers, and read the reviews.  The associate editor then must both make a decision about the manuscript and write an action letter conveying the decision. In making your decision, you not only need to do the same things that a reviewer does, but you also need to take into account the opinions of those experts that you have solicited to help you evaluate the manuscript. This often involves critically analyzing the reviews and figuring out which reviews are worth attending to and which are not.

The third of the skills to be honed in this course is WRITING.  My experience as a writer suggests to me that becoming a better writer requires much, much, much practice. You will get writing practice in this course by writing three reviews (one for each “live” manuscript) and three editorial action letters (again, one for each manuscript).  

These letters and reviews typically are not made public. However, whenever you write in any professional capacity, you should be aware that you are ALWAYS ON STAGE.   As a reviewer, your reviews allow prominent people (e.g., journal editors) who are “in the know” to see brief snippets of your work, and they WILL form impressions about you and your abilities based on such work.  Those impressions matter to your future academic careers.  Hence, both the intellectual content and the expository qualities of the letters matter. 
Do the best job of thinking that you can in analyzing the research. If you don’t think that you know enough about an area to do a decent review, you’ll have to do what we real associate editors have to do when placed in the same spot - go do some reading!  In addition, use the expository tools that you have at your disposal (spell checkers, grammar checkers, repeated reading of your documents by yourself and others) to try to make sure that your document is tersely written, and is correct in grammar and punctuation.  I will be especially brutal when reacting to these errors when they occur frequently, for that high frequency usually reflects lack of effort or lack of attention to detail.  I don’t like lack of effort or lack of attention to detail, so I’ll definitely let you know when I see it.  


The fourth of the skills to be honed in this course is SPEAKING AND DISCUSSION.  One of the important things that you will be doing in your future jobs as academic psychologists is to talk to other people about psychology.  Often, this will be in an informal setting in which ideas are freely exchanged.  Such exchanges often involve the presentation of your own thoughts, as well as presenting critiques of the ideas of others.  Both kinds of presentations are important. 
It is important to be clear and organized in such communications.  It is also important to both be intellectually rigorous in your evaluations of the ideas of others, but to temper that rigor when being critical (e.g., lines such as Dan Aykroyd’s famous “Jane, you ignorant slut” from old-school Saturday Night Live episodes are probably best avoided).  This class will provide the opportunity to informally share ideas about social cognition theory and research.  I want you to consciously shape your communications in these discussions so that they are SHORT, CLEAR, RIGOROUS, and SENSITIVE.


----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------

READING STUFF


COURSE TEXTBOOKS
Fiske, S.T., & Taylor, S.E.  (2008).  Social cognition: From brains to culture.  New York: McGraw-Hill Higher Education.

Moskowitz, G.B. (2005). Social cognition: Understanding the self and others. New York, NY: Guilford Press.

I always worry that I subtly bias students’ views of an area by the text I select.  Intentional or not, textbook writers’ biases are reflected in the texts that they write.  To try to avoid such issues, I often assign texts reflecting differing perspectives.  I have done so in this course.


The Fiske and Taylor book reflects the perspectives of two individuals who were early proponents of, and practitioners of, social cognition.  They have a “long view” in the sense that they have seen the field “grow up,” so they have the ability to see contemporary issues in historical perspective.  The fact that both are also extremely active researchers also gives them considerable ability to discuss both classic and contemporary research. 

The Moskowitz book reflects the perspective of someone who is a relatively recent participant in the social cognition scene.  As such, the Moskowitz book may emphasize some modern research ideas and trends more than the Fiske and Taylor book does.  By the same token, the Moskowitz book may not be able to provide the historical and theoretical context that is provided by the Fiske and Taylor book.  

There is certainly overlap between books, so some topics and ideas will be repeated.  Such repetition will undoubtedly facilitate long-term learning.  However, I’m hoping also that the alternative and unique perspectives and ideas presented by each of the books will provide you with a more well-rounded view of Social Cognition than is offered by either, alone.   


It is important for you to know that reading the books and learning from the books will largely be YOUR responsibility. My class presentations may not overlap with the stuff that you happen to be reading from these books at any given time. I have my own stories to tell about social cognition, and I intend to tell them.  My presentations will provide a personal perspective on social cognition (historically, it is one that falls between Fiske/Taylor’s perspective and Moskowitz’s perspective). No source can talk about everything - I will focus on stuff I like, that I am interested in, that I want to understand better (I’m still learning, too), and that the books don’t cover and that I think you need to know about. Hence, you’ll need to take good notes in class (or audiotape my class presentations), because some of what I will discuss will not be in your textbook readings. 

My class style also has implications for you and your reading. It is IMPORTANT for you to read ahead, to think about what you are reading, and to use our interactions in class to clarify your understanding of reading. That is, in part, what the discussion questions that I am asking you to submit are for. They are designed to give you the opportunity (even force you) to TALK TO ME about what you are reading from the textbooks. However, don’t feel confined to these questions to get my insights into the books. One thing that I will ask before every class sessions is “do you have questions today?”  WHEN I ASK THIS QUESTION, I MEAN IT. This is your opportunity to use me to help you. I can’t help you if I don’t know that you need help. So ask! 


COURSE READINGS

I have accumulated some chapters and journal articles for you to read. The chapters and reviews have been included primarily to give you overview information that might be lacking in the text, such as an introduction to the history of social cognition. The rest of the readings are research papers that you can read to see how research in various topic areas is conducted. These are intended to give you a perspective on social cognition that the “filtering” of textbooks often bypasses. These will also be the fodder for class discussions about theory and research. All these readings are listed in detail later in this syllabus. These readings are loaded on the computer in Room 408, so all you have to do is to take a jump drive to the computer in that room and copy the readings to it. You can print them (or not, as you prefer) and read them later at your leisure. 
MANUSCRIPTS, REVIEWS AND LETTERS

I have selected four manuscripts for us to play with (labeled Manuscripts 4 through 7).  Also loaded onto that computer are reviews and a decision letter for Manuscripts 1 through 3. These latter materials serve to illustrate the content of reviews and decision letters.  

Once you’ve seen these things, you get to put what you’ve learned into practice.  You will write reviews of Manuscripts 4 through 7, and for each of these four manuscripts you will also use the reviews of others to write an editorial action letter to the manuscript authors.  As a part of this process, you get to use the decision letter written by others to help you write your own decision letters.  You will also grade the reviews written by others.  

----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------


SUMMARY OF CLASS TASKS


WRITE REVIEWS AND ACTION LETTERS

In this course you will write four reviews and four action letters. 


Reviews are designed to help action editors evaluate a manuscript and to provide feedback to authors that can be used to improve the manuscript. Be tough-minded, but also be constructive in your commentary! 
YOU WILL ALSO NEED TO BRING FIVE COPIES OF YOUR REVIEWS TO CLASS!!!!!   YOU WILL ALSO NEED TO E-MAIL A COPY (Via attachment – use the OLD Microsoft Word .doc format, please).  

Action letters are the letters that editors write to authors. These letters typically summarize the comments of the reviewers (at least, those comments that seem particularly important), include the perspective of the action editor, and convey a decision about the manuscript to the authors. YOU WILL NEED TO GIVE ME ONE COPY OF THE ACTION LETTER. 

Please use your CLASS ALIAS when submitting these class documents - do not use your real name. 
SUBMIT WEEKLY DISCUSSION QUESTIONS

Submit TWO questions via e-mail on Tuesday of each week. These questions can be about anything - requests about whether a research idea that you had might be good, request for clarifications of terms or ideas, connections that you’ve made between bodies of knowledge, etc. Some of these questions will be answered in each Thursday class session.


ANSWER PSYCHOJEOPARDY QUESTIONS

To help you keep up with the reading, each class period will begin with a session of Social Cognition Psychojeopardy. I will give you answers to questions and you will try to provide the questions.  You get a point for each question you correctly provide. You will be called on arbitrarily in the class, so you need to read to be ready - unless you want to look like a doofus to the rest of the class.  The syllabus describes the reading material that will be the focus of each jeopardy session.  Typically, the questions come from the textbook chapters or the chapter-like readings.  Questions typically do NOT come from the research articles.  Those are there to stimulate your little gray cells into thinking about research.

ANSWER OVERVIEW QUESTIONS 

There is a set of overview questions provided in this syllabus.  As you read, you will find it useful to outline or write out answers to these questions.  Such mental activity promotes learning. Though you do NOT need to submit you answers to these questions, for those of you in Social/I-O psychology, these reviews will also be useful in another way - they will help you to prepare for the area comprehensive exam. Each of the questions on this syllabus is a question that might appear on the exam.

INTERACT IN CLASS 

Students get in the habit of expecting to be force fed by professors - almost as if the profs should jam a funnel in a student’s ear and stuff the knowledge in.  Not here. You are responsible for educating yourselves.  I’m here to guide and help you.  If you get lost in your reading and thinking, ask me for help and maybe I can do so.  You also are here to stimulate me - I’m a student too. It has often happened that student questions and perspectives have caused me to reconsider an area of research or theory. If you can do that in this course, it helps to make the course useful to me - and that makes me especially happy to teach. 


----------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------
COURSE GRADING
The Grading Scale

Think of the response scale for all intellectual products of this course as ranging from 3 (Delightfully Wonderful) to 0 (A Total Waste of Time).  On this scale, a value of 2 represents “standard” A-level graduate student work.  Values above 2 are used to indicate those whose work is better then that expected for the typical advanced graduate student.  Values that approach 2.5 reflect the level or work expected from a practicing academic psychologist; values that approach 3 are reserved for the gods (e.g., Tory Higgins; John Bargh).  Values below 2 are used to indicate work that is less-than-expected for a Ph.D. - track graduate student.  In the past most grades on most assignments have fallen between 1.5 and 2.  


The Sources of Your Grade and How They Are Combined 

Your grades will be entirely determined from the following sources: (1) 4 manuscript reviews (10% each), (2) 4 editorial action letters (10% each), (3) discussion question submissions (10%), (4) psychojeopardy performance (5%) and (5) class participation (5%).  To derive a course grade, a numerical value (0 to 3) for each category will be generated and these values will be multiplied by the category weight.  These weighted averages will then be translated into a course grade. The general rule translating weighted averages to grades used in past courses has been:
2.0 and above = A              1.70-1.99  =  B              1.30-1.69  = C           1.00-1.29 =  D          .99 and below = F

I do not expect this rule to change, but I reserve the right to do so. 
Where The Evaluations Come From

I am solely responsible for grading.

- However, the “associate editors” who had to use your reviews to write their decision letters will also grade your reviews.  These grades are only advisory.  The grade that I assign to a review will be the one that counts.  My evaluation will be based on a review’s quality. 

-My evaluation of your editorial letters will be based on my judgment of their quality. 

-Your discussion question grade will be based on the frequency with which you submit discussion/clarification questions and on my evaluation of the quality of your questions.

-My evaluation of your class participation will be based on my own judgments and observations, as well as on the input solicited from your classmates. 

-Your psychojeopardy grade will be derived from the number of psychojeopardy items that you get correct throughout the semester. 


As in the Olympics, my quality judgments will use both my evaluation of content and my evaluation of the technical elements of writing (just think of me as the judge from Skowronsonia). I expect editors’ grades (e.g., of the manuscript reviews that you use to generate an action letter) to do the same. When I ask you to grade others’ work, remember the scale anchors:  (3 = Delightfully Wonderful, 2 = Quality of Work is About That Expected From a Really Good Graduate Student, 1 = Work Quality Substantially Below the Level Expected From an Advanced Graduate Student, 0 = A Total Waste of Time).  Use these scale anchors when making your judgments.  Take these anchors seriously, please.  


Deadline Rules 


Reviews and Letters. Reviews are due in my electronic mailbox before the START of class (11:00 AM, and hardcopies AT the start of class, on the assigned due date. Your e-mails are time and date stamped; for purposes of this class, that is the OFFICIAL time.  Remember that there is a delay between when you send an e-mail and when it arrives - IT IS THE ARRIVAL TIME THAT COUNTS.  Remember that the due date and time is the LAST POSSIBLE MOMENT to submit before penalties accrue. Given that you usually have ample time to complete the assignment, I will be unsympathetic to even valid excuses for late submissions (e.g., illness, balky electricity, bottled-up server, a dragon ate my computer). 


I also recognize that life happens. Hence, I will accept late reviews and letters.  There will always be a cost to late submissions, but the cost will depend on context.  Generally, the first late submission will not cost much; habitual late submissions will be much more costly.  Hence, the sensible student response to this policy should be early submission.. Be a chronic  “deadline walker” at your peril.


Discussion questions. Discussion questions CANNOT be turned in late. Misses influence your grade in a nonlinear fashion: one missed question set will not hurt your grade much, but the more you miss, the more your grade in this area is affected via a positively accelerating penalty curve (e.g., the penalty grows in an exponential fashion). I will also assess the quality of those questions and use them when determining a discussion question grade.  

----------------------------------------------------------------------------------------------------

_____________________________________________________________________________________________
COURSE OVERVIEW, ASSIGNMENTS, & DEADLINES
_____________________________________________________________________________________________

1/18 (T) Introduction to Social Cognition: A Historical Perspective (Back when dinosaurs roamed the earth …. )
Textbook Readings:  None


Other Readings:  

Schneider, D.J. (1991). Social cognition. Annual Review of Psychology, 42, 527-561. 

Bless, H., Fiedler, K., & Strack, F. (2004). Social Cognition: How Individuals Construct Social Reality. Hove, UK: Psychology Press. Chapters 1 & 2 

Psychojeopardy over Schneider, Bless et al.  
Give Me:  Discussion Questions to be answered Thursday
_____________________________________________________________________________________________
1/20 (TH)  Introduction to Social Cognition: A Historical Perspective (Or...Where the hell did YOU come from?) 

Textbook Readings:  
Fiske, Ch. 1




Moskowitz,   Introduction and Chapter 1
Psychojeopardy: 

Fiske, Ch. 1, Moskowitz, Introduction and Chapter 
Discussion Questions: Discussion questions answered today
_____________________________________________________________________________________________

1/25 (T)  Insight Into the Reviewing Process: Manuscript 1 as a focus (Or... How you too can start down the road toward being Darth Vader ... “ Luuuuke, feel the dark side of the force! (wheeze, wheeze)”) 
Textbook Readings:   None
Other Readngs:
 Manuscripts 1-3
Letters and comments 1-3
JCP reviewer Instructions

Reviewer Guidelines 2009

Give Me:  Discussion Questions to be answered next Tuesday
_____________________________________________________________________________________________

1/28 (TH)  YEEEE HAAAAAA!   Dr J.’s in San Antonio. 
Textbook Readings:  Moskowitz, Ch. 2 (just to keep in practice)

_____________________________________________________________________________________________

_____________________________________________________________________________________________

2/1 (T) Mental representations:  Storage Content and Format (What the heck is in THERE?)
Textbook Reading:  Fiske & Taylor, Ch. 4
Other Readings:  
Steidl, S., Mohi-Uddin, S., &  Anderson, A.K. (2006).  Effects of emotional arousal on multiple memory systems: Evidence from declarative and procedural learning.  Learning & Memory, 13, 650-658. 
Corneille, O., Hugenberg, K., & Potter, T. (2007).  Applying the attractor field model to social cognition: Perceptual discrimination is facilitated, but memory is impaired for faces displaying evaluatively congruent expressions. Journal of Personality and Social Psychology, 93, 335-352. 
Klein, S.B., Cosmides, L., Gangi, C.E.,  Jackson, B., Tooby, J., &  Costabile, K. A. (2009).  Evolution and episodic memory: An analysis and demonstration of a social function of episodic recollection. Social Cognition, 27, 283-319. 
Pfau, M., Ivanov, B., Houston, B., Haigh, M., Sims, J., Gilchrist, E., Russell, J., Wigley, S., Eckstein, J., & Richert, N. (2005).  Inoculation and mental processing: The instrumental role of associative networks in the process of resistance to counterattitudinal influence.  Communication Monographs, 72, 414-441.
Knapp, B.R., Nosofsky, R.M., & Busey, T.A. (2006). Recognizing distinctive faces: A hybrid-similarity exemplar model account. Memory & Cognition, 34, 877-889.
Psychojeopardy: 
 Fiske, Ch. 4, Moskowitz, Ch 2 

Discussion Questions: Discussion questions answered today
Give Me:  Discussion questions to be addressed Thursday

_____________________________________________________________________________________________

2/3 (TH): Mental representations:  Storage Content and Format (I see a picture in my head, as if it were yesterday)
Textbook Readings:  Moskowitz, Ch. 4
Other Readings:  

Claypool, H.M., & Carlston, D.E. (2002). The effects of verbal and visual interference on impressions: An associated-systems approach.  Journal of Experimental Social Psychology, 38, 425-433.

Johnson, A.L., & Queller, S. (2003)  The mental representations of high and low entitativity groups. Social Cognition, 21, 101-119.

Schleicher, D.J., & McConnell, A.R. (2005). The complexity of self-complexity: An associated systems theory approach.  Social Cognition, 23, 387-416. 

Conrey, F.R., & Smith, E.R. (2007). Attitude representation: Attitudes as patterns in a distributed, connectionist representational system.  Social Cognition, 25, 718-735.
Queller, S., & Smith, E. R. (2002). Subtyping versus bookkeeping in stereotype learning and change: Connectionist simulations and empirical findings. Journal of Personality and Social Psychology, 82, 300-313.

Psychojeopardy:  Moskowitz, Ch. 4
Discussion Questions:  Tuesday’s Answered Today

MANUSCRIPT 1 REVIEWS DUE!!!

___________________________________________________________________________________________

_____________________________________________________________________________________________
2/8 (T) Person Memory (I remember when you were a kid and always fell into the lake …)                                                    
Textbook Readings:  None
Other Readings:
Skowronski, J.J.  (in progress). Person Memory:  Past, Perspectives, and Prospects.. In D.E. Carlston (Ed.) Oxford Handbook  of  Social Cognition.  Oxford, UK:  Oxford University Press.
Adaval, R., &; Wyer, R.S. Jr. (2004). Communicating about a social interaction: Effects on memory for protagonists' statements and nonverbal behaviors. Journal of Experimental Social Psychology, 40, 450-465. 
Klein, S. B., & Loftus, J. (1990).  Rethinking the role of organization in person memory: An independent trace storage model. Journal of Personality and Social Psychology, 59, 400-410. doi: 10.1037/0022-3514.59.3.400 
Wyer, N.A., Perfect, T.J., & Pahl, S. (2010).  Temporal distance and person memory: Thinking about the future changes memory for the past.  Personality and Social Psychology Bulletin, 36, 805-816. doi: 10.1177/0146167210370965 
Heider, J.D., Scherer, C.R., Skowronski, J.J., Wood, S.E., Edlund, J.E., & Hartnett, J.L. (2007). Trait expectancies and stereotype expectancies have the same effect on person memory. Journal of Experimental Social Psychology, 43, 265-272. doi: 10.1016/j.jesp.2006.01.004 
Skowronski, J.J., & Gannon, K. (2000). Raw conditional probabilities are a flawed index of associative strength: Evidence from a single trait expectancy paradigm. Basic & Applied Social Psychology, 22, 9-18. doi: 10.1207/15324830051036234
Psychojeopardy over Skowronski (in progress) 
Give Me:  Discussion questions to be addressed Thursday

_____________________________________________________________________________________________
2/10 (H) Person Memory (Gawd, when you were in high school you were such a dork … )                                                    
Textbook reading:  Moskowitz, Ch. 3
Other Readings:

Betz, A.L., Skowronski, J.J., &  Ostrom, T.M. (1996).  Shared realities: Social influence and stimulus memory.  Social Cognition, 14, 113-140. 
Crawford, M.T., & Skowronski, J.J.  (1998). When motivated thought leads to heightened bias: High need for cognition can enhance the impact of stereotypes on memory. Personality & Social Psychology Bulletin, 24, 1075-1088. doi:  10.1177/01461672982410005
Wilhelm, O., Herzmann, G., Kunina, O., Danthiir, V., Schacht, A., & Sommer, W. (2010).  Individual differences in perceiving and recognizing faces—One element of social cognition.  Journal of Personality and Social Psychology, 99, 530-548.  doi: 10.1037/a0019972 

Reysen, M.B., & Adair, S.A. (2008).  Social processing improves recall performance. Psychonomic Bulletin & Review, 15, 197-201. doi: 10.3758/PBR.15.1.197
Pickel, K.L. (2009). The weapon focus effect on memory for female versus male perpetrators.  Memory, 17, 664-678. doi: 10.1080/09658210903029412 
Discussion Questions:  Tuesday’s Answered Today
Psychojeopardy over Moskowitz, Ch. 3
_____________________________________________________________________________________________

_____________________________________________________________________________________________

2/15 (T) Accessibility of Items in Memory:  Mechanisms and Downstream Influences (I’m ready for love!)                                                    
Textbook reading:  Moskowitz, Ch. 9. 10
Other Readings:

Avramova, Y.R, &  Stapel, D.A. (2008). Moods as spotlights: The influence of mood on accessibility effects.  Journal of Personality and Social Psychology, 95, 542-554.

Clark, J.K., Wegener, D.T., & Fabrigar, L.R. (2008). Attitude accessibility and message processing: The moderating role of message position. Journal of Experimental Social Psychology, 44, 354-361.

Hayes, J.,  Schimel, J., Faucher, E.H., & Williams, T.J. (2008).  Evidence for the DTA hypothesis II: Threatening self-esteem increases death-thought accessibility. Journal of Experimental Social Psychology, 44, 600-613.

Köpetz, C., & Kruglanski, A. W. (2008). Effects of accessibility and subjective relevance on the use of piecemeal and category information in impression formation. Personality and Social Psychology Bulletin, 34, 692-697.
Psychojeopardy over Moskowitz, Ch. 9. 10

Give Me:  Discussion questions to be addressed Thursday

MANUSCRIPT 1 DECISION LETTERS DUE!!!!

_____________________________________________________________________________________________

2/17 (H) Attention in Social Psychology:  Mechanisms and Downstream Influences (Lookit ‘dat freak over dere..)                                                                                                      
Textbook reading:  Fiske, Ch,. 3
Other Readings:

Allen, T. J., Sherman, J. W., Conrey, F. R., & Stroessner, S. J. (2009). Stereotype strength and attentional bias: Preference for confirming versus disconfirming information depends on processing capacity. Journal of Experimental Social Psychology, 45, 1081-1087. doi:10.1016/j.jesp.2009.06.002
Donders, N.C., Correll, J., & Wittenbrink, B. (2008). . Danger stereotypes predict racially biased attentional allocation.  Journal of Experimental Social Psychology, 44, 1328-1333.
Blanchette, I. (2006). Snakes, spiders, guns, and syringes: How specific are evolutionary constraints on the detection of threatening stimuli? The Quarterly Journal of Experimental Psychology. 59, 1484-1504.
Maner, J. K., DeWall, C. N., & Gailliot, M.T. (2008). Selective attention to signs of success: Social dominance and early stage interpersonal perception. Personality and Social Psychology Bulletin, 34, 488-501. 
DeWall, C. N., Maner, J.K., & Rouby, D. A. (2009). Social exclusion and early-stage interpersonal perception: Selective attention to signs of acceptance. Journal of Personality and Social Psychology. 96, 729-741. 
Psychojeopardy over Fiske, Ch. 3

Discussion Questions:  Tuesday’s Answered Today
_____________________________________________________________________________________________

_____________________________________________________________________________________________

2/22 (T) Dual Process Theories in Social Psychology:  I can’t stop thinking about her!!                                        
Textbook reading:  Fiske, Ch. 2
Other Readings:

Ferreira, M.B., Garcia-Marques, L.; Sherman, S.J. Sherman, J.W. (2006).  Automatic and controlled components of judgment and decision making.  Journal of Personality and Social Psychology, 91, 797-813.

Stewart, B.D., & Payne, B. K. (2008). . Bringing automatic stereotyping under control: Implementation intentions as efficient means of thought control.  Personality and Social Psychology Bulletin, 34, 1332-1345.

Reich, D.A., & Mather, R. D. (2008). Busy perceivers and ineffective suppression goals: A critical role for distracter thoughts. Personality and Social Psychology Bulletin, 34, 706-718.
McCarthy, R. J., & Skowronski, J.J. (in press). The Interplay of Controlled and Automatic Processing in the Expression of Spontaneously Inferred Traits:  A PDP Analysis.  Journal of Personality and Social Psychology.
Psychojeopardy over Fiske, Ch. 2

Give Me:  Discussion questions to be addressed Thursday

_____________________________________________________________________________________________

2/24 (H) Dual Process Theories in Social Psychology:   Wait….maybe I should think about this again …                                         
Textbook reading:  Moskowitz, Ch. 5
Other Readings:

Ko, S.J., Muller, D., Judd, C.M., & Stapel, D.A. (2008). Sneaking in through the back door: How category-based stereotype suppression leads to rebound in feature-based effects. Journal of Experimental Social Psychology. 44,  833-839.
Mason, M.F., &  Macrae, C. N. (2004). Categorizing and individuating others: The neural substrates of person perception. Journal of Cognitive Neuroscience, 16, 1785-1795. 
Horry, R., Wright, D.B., & Tredoux, C.G. (2010). Recognition and context memory for faces from own and other ethnic groups: A remember-know investigation. Memory & Cognition, 38, 134-141. 
Hofmann, W., Gschwendner, T., Friese, M., Wiers, R.W., & Schmitt, M.  (2008). Working memory capacity and self-regulatory behavior: Toward an individual differences perspective on behavior determination by automatic versus controlled processes. Journal of Personality and Social Psychology, 95, 962-977. 
Discussion Questions:  Tuesday’s Answered Today
Psychojeopardy over Moskowitz, Ch. 5

_____________________________________________________________________________________________

_____________________________________________________________________________________________

3/1 (T) Construals, Inferences, and Attributions:  What a polite kid!
Textbook reading:  Fiske, Ch. 6
Other Readings:

DeWall, C. N., Twenge, J.M., Gitter, S.A, & Baumeister, R.F. (2009).  It's the thought that counts: The role of hostile cognition in shaping aggressive responses to social exclusion. Journal of Personality and Social Psychology. 96, 45-59.

Devos, T., & Ma, D. S. (2008). Is Kate Winslet more American than Lucy Liu? The impact of construal processes on the implicit ascription of a national identity.   British Journal of Social Psychology, 47, 191-215

Hock, M., & Krohne, H.W. (2004).  Coping With Threat and Memory for Ambiguous Information: Testing the Repressive Discontinuity Hypothesis.  Emotion, 4, 65-86.
Hutchings, P.B., & Haddock, G. (2008).  Look black in anger: The role of implicit prejudice in the categorization and perceived emotional intensity of racially ambiguous faces.  Journal of Experimental Social Psychology, 44, 1418-1420.
Psychojeopardy over Fiske, Ch. 6

Give Me:  Discussion questions to be addressed Thursday

MANUSCRIPT 2 REVIEWS DUE!!

_____________________________________________________________________________________________

3/3 (H) Construals, Inferences, and Attributions:  He’s never so nice to me – what’s he up to….?
Textbook reading:  Moskowitz, Ch. 6
Other Readings:

Skowronski, J.J.  (2002).  Honesty and intelligence judgments of individuals and groups: The effects of entity-related behavior diagnosticity and implicit theories. Social Cognition, 20, 136-169

Balcetis, E., & Dunning, D.A. (2008). A mile in moccasins: How situational experience diminishes dispositionism in social inference. Personality and Social Psychology Bulletin, 34, 102-114.

Tipper, S.P., & Bach, P.. (2008). Your own actions influence how you perceive other people: A misattribution of action appraisals. Journal of Experimental Social Psychology, 44, 1082-1090

Tausch, N., Kenworthy, J.B., & Hewstone, M. (2007). The confirmability and disconfirmability of trait concepts revisited: Does content matter?  Journal of Personality and Social Psychology, 92, 542-556.

Discussion Questions:  Tuesday’s Answered Today
Psychojeopardy over Moskowitz, Ch. 6
_____________________________________________________________________________________________

_____________________________________________________________________________________________ 

3/8 (T) Construals, Inferences and Attributions:  It only took one look, and I knew he was an idiot … 
Textbook Reading:  Moskowitz, Ch. 7
Other Readings:

Fiedler, K., Schenck, W., Watling, M., & Menges, J.I. (2005).  Priming Trait Inferences Through Pictures and Moving Pictures: The Impact of Open and Closed Mindsets. Journal of Personality and Social Psychology, 88, 229-244.

Carney, D.R., Colvin, C. R., & Hall, J.A.(2007).  A thin slice perspective on the accuracy of first impressions. Journal of Research in Personality, 41, 1054-1072.

Crawford, M.T.,  Skowronski, J.J., Stiff, C.,  & Scherer, C.R (2007). Interfering with inferential, but not associative, processes underlying spontaneous trait inference.  Personality and Social Psychology Bulletin, 33, 677-690.

Wigboldus, D.H J., Dijksterhuis, A., & Van Knippenberg, A. (2003). When stereotypes get in the way: Stereotypes obstruct stereotype-inconsistent trait inferences. Journal of Personality and Social Psychology, 84, 470-484.

Psychojeopardy over Moskowitz, Ch. 7

Give Me:  Discussion questions to be addressed Thursday

_____________________________________________________________________________________________ 

3/10  (H) Inferences and Attributions:   No mom and dad, you’re wrong – he’s not like that!
Textbook reading:  Moskowitz, Ch. 8
Other Readings:

Rosset, E. (2008). It's no accident: Our bias for intentional explanations.  Cognition, 108, 771-780.

Trope, Y., & Gaunt, R. (2000).  Processing alternative explanations of behavior: Correction or integration? Journal of Personality and Social Psychology. 79, 344-354.

Reeder, G.D., Monroe, A.E., &; Pryor, J.B. (2008).  Impressions of Milgram's obedient teachers: Situational cues inform inferences about motives and traits. Journal of Personality and Social Psychology, 95, 1-17.

Malle, B.F., Knobe, J. M., &  Nelson, S.E. (2007). Actor-observer asymmetries in explanations of behavior: New answers to an old question. Journal of Personality and Social Psychology, 93, 491-514.
Psychojeopardy over Moskowitz, Ch. 8

Discussion Questions:  Tuesday’s Answered Today

MANUSCRIPT 2 DECISION LETTERS DUE

_____________________________________________________________________________________________

3/15 – 3/17      SPRING BREAK!!!!!! (Let’s be careful out there …)

_____________________________________________________________________________________________

_____________________________________________________________________________________________ 

3/22 (T) Social Judgment Processes and Shortcuts: If it looks like a duck and walks like a duck …  
Textbook Reading:  Fiske, Ch. 7
Other Readings:

Caruso, E.M (2008). Use of experienced retrieval ease in self and social judgments.  Journal of Experimental Social Psychology. 44, 148-155

Epley, N., & Gilovich, T. (2006). The Anchoring-and-Adjustment Heuristic: Why the Adjustments Are Insufficient. Psychological Science, 17, 311-318.

Fischer, P. Jonas, E., Frey, D., & Kastenmuller, A. (2008). Selective exposure and decision framing: The impact of gain and loss framing on confirmatory information search after decision.  Journal of Experimental Social Psychology, 44, 312-320.

Monin, B., & Oppenheimer, D.M. (2005). Correlated Averages vs. Averaged Correlations: Demonstrating the Warm Glow Heuristic Beyond Aggregation. Social Cognition, 23, 257-278.
Stanovich, K.E., & West, R.F. (2008). On the relative independence of thinking biases and cognitive ability.  Journal of Personality and Social Psychology. 94, 672-695.
Psychojeopardy over Fiske, Ch. 7
Give Me:  Discussion questions to be addressed Thursday

_____________________________________________________________________________________________

3/24 (H) Social Judgment Processes and Shortcuts:  I know that I can trust my instincts
Textbook reading:  Fiske, Ch. 8
Other Readings:

McCrea, S.M. (2008). Self-handicapping, excuse making, and counterfactual thinking: Consequences for self-esteem and future motivation. Journal of Personality and Social Psychology, 95, 274-292

Eyck, L.L.T. Labansat, H.A.. Gresky, D.M.., Dansereau, D.F., &; Lord, C.G. (2006). Effects of Directed Thinking on Intentions to Engage in Beneficial Activities: Idea Generation or Mental Simulation? Journal of Applied Social Psychology, 36,, 1234-1262.

Galinsky, A.D., Wang, C.S., & Ku, G. (2008). Perspective-takers behave more stereotypically. Journal of Personality and Social Psychology, 95, 404-419.

Hodges, S.D., Bruininks, P., & Ivy, L. (2002). It's different when I do it: Feature matching in self-other comparisons. Personality and Social Psychology Bulletin, 28, 40-53.

Igou, E.R. (2008).  "How long will I suffer?" versus "How long will you suffer?" A self-other effect in affective forecasting.  Journal of Personality and Social Psychology, 95, 899-917.
Psychojeopardy over Fiske, Ch. 8
Discussion Questions:  Tuesday’s Answered Today
_____________________________________________________________________________________________

_____________________________________________________________________________________________

3/29 (T)  Social Cognition and Attitudes … If she likes it, then I like it too!
Textbook reading:  Fiske, Ch. 9
Other Readings:

Martin, R.; Hewstone, M., &; Martin, P.Y. (2007). Systematic and Heuristic Processing of Majority- and Minority-Endorsed Messages: The Effects of Varying Outcome Relevance and Levels of Orientation on Attitude and Message Processing.  Personality and Social Psychology Bulletin, 33, 43-56.
Barden, J., & Petty, R.E. (2008). The mere perception of elaboration creates attitude certainty: Exploring the thoughtfulness heuristic.  Journal of Personality and Social Psychology, 95, 489-509.
Haddock, G., Maio, G.R., Arnold, K., &; Huskinson, T. (2008).  Should persuasion be affective or cognitive? The moderating effects of need for affect and need for cognition. Personality and Social Psychology Bulletin. 34, 769-778.

Ferguson, M.J. (2007). On the automatic evaluation of end-states.  Journal of Personality and Social Psychology. 92, 596-611.
Fang, X., Singh, S., & Ahluwalia, R. (2007). An examination of different explanations for the mere exposure effect. Journal of Consumer Research, 34, 97-103.

Psychojeopardy over Fiske, Ch. 7

Give Me:  Discussion questions to be addressed Thursday

_____________________________________________________________________________________________

3/31 (H) Social Cognition and Attitudes … I like blue, but everyone says that red is the in color this year…
Textbook reading:  Fiske, Ch. 10
Other Readings:

Ledgerwood, A., Trope, Y., & Chaiken, S. (2010). Flexibility now, consistency later: Psychological distance and construal shape evaluative responding. Journal of Personality and Social Psychology, 99, 32-51.
Han, H. A., Czellar, S., Olson, M.A., & Fazio, R.H. (2010). Malleability of attitudes or malleability of the IAT? Journal of Experimental Social Psychology, 46, 286-298.
Bar-Anan,Y., De Houwer, J., & Nosek, B.A.(2010). Evaluative conditioning and conscious knowledge of contingencies: A correlational investigation with large samples. The Quarterly Journal of Experimental Psychology, 63, 2313-2335. 
Belles, S.; Kunde, W., & Neumann, R.  Timing of  sexual  maturation and women's evaluation of men.  Personality and Social Psychology Bulletin, 36, 703-714. 
Psychojeopardy over Fiske, Ch. 8
Discussion Questions:  Tuesday’s Answered Today

__________________________________________________________________________________________

__________________________________________________________________________________________
4/5 (T) Social Cognition, Stereotypes, and Prejudices:  She’s a girl, so she can’t be good at math!
Textbook reading:  Fiske, Ch. 11
Other Readings:

Roehling, M.V., Roehling, P.V., &  Odland, L. M. (2008). Investigating the validity of stereotypes about overweight employees: The relationship between body weight and normal personality traits. Group & Organization Management, 33, 392-424.

Heilman, M.E., Caleo, S., &  Halim, M.L. (2010). Just the thought of it!: Effects of anticipating computer-mediated communication on gender stereotyping. Journal of Experimental Social Psychology, 46, 672-675. 

Collins, E.C., Biernat, M., & Eidelman, S. (2009).  Stereotypes in the communication and translation of person impressions.  Journal of Experimental Social Psychology, 45, 368-374. 
Macrae, C. N., & Cloutier, J. (2009).  A matter of design: Priming context and person perception. Journal of Experimental Social Psychology, 45, 1012-1015. 
Psychojeopardy over Fiske, Ch. 11

Give Me:  Discussion questions to be addressed Thursday

_____________________________________________________________________________________________

4/7 (H) Social Cognition, Stereotypes, and Prejudices:  He’s NOTHING like I thought a professor would be …
Textbook reading:  Moskowitz, Ch. 11
Other Readings:

Ku, G., Wang, C.S., & Galinsky, A.D. (2010). Perception through a perspective-taking lens: Differential effects on judgment and behavior.  Journal of Experimental Social Psychology, 46, 792-798. 

Radvansky, G.A. Copeland, D.E., & von Hippel, W. (2010). Stereotype activation, inhibition, and aging. Journal of Experimental Social Psychology, 46, 51-60.

Bijlstra, G., Holland, R.W. & Wigboldus, D.H.J. (2010). The social face of emotion recognition: Evaluations versus stereotypes. Journal of Experimental Social Psychology, 46, 657-663. 

Stewart, T.L.,Latu, I. M., Kawakami, K., &  Myers, A.C. (2010). Consider the situation: Reducing automatic stereotyping through situational attribution training. Journal of Experimental Social Psychology, .46, 221-225. 
Psychojeopardy over Moskowitz, Ch. 11

Discussion Questions:  Tuesday’s Answered Today
MANUSCRIPT 3 REVIEWS DUE

_____________________________________________________________________________________________

_____________________________________________________________________________________________

4/12 (T)  Social Cognition, Stereotypes and Prejudices:  I hate Klingons to my very soul…..
Textbook reading:  Fiske, Ch. 12
Other Readings:

Smith, P.K.,Dijksterhuis, A., & Chaiken, S. (2008). Subliminal exposure to faces and racial attitudes: Exposure to Whites makes Whites like Blacks less. Journal of Experimental Social Psychology, 44, 50-64.

Tapias, M.P.,  Glaser, J.,  Keltner, D., Vasquez, K., &  Wickens, T. (2007). Emotion and Prejudice: Specific Emotions Toward Outgroups. Group Processes & Intergroup Relations, 10, 27-39.
Schmidt, K., & Nosek, B.A.(2010). Implicit (and explicit) racial attitudes barely changed during Barack Obama's presidential campaign and early presidency. Journal of Experimental Social Psychology. 46, 308-314. 
Vezzali, L., & Giovannini, D. (2011). Intergroup contact and reduction of explicit and implicit prejudice toward immigrants: A study with Italian businessmen owning small and medium enterprises. Quality & Quantity: International Journal of Methodology, 45, 213-222. 
Psychojeopardy over Fiske, Ch. 7
Give Me:  Discussion questions to be addressed Thursday

_____________________________________________________________________________________________

4/14 (H) Social Cognition, Stereotypes, and Prejudices:  He’s a fellow Huskie, so he must be all right!
Textbook reading:  Moskowitz, Ch. 12
Other Readings:

Grover, K.W., Miller, C.T., Solomon, S.; Webster, R.J., & Saucier, D.A (2010). Mortality salience and perceptions of people with AIDS: Understanding the role of prejudice. Basic and Applied Social Psychology, 32, 315-327. 

Navarrete, C.D.,  McDonald, M.M. Molina, L.E., & Sidanius, J. (2010). Prejudice at the nexus of race and gender: An outgroup male target hypothesis. Journal of Personality and Social Psychology, 98, 933-945. 

Plant, E. A., & Devine, P. G. (2009). The active control of prejudice: Unpacking the intentions guiding control efforts.  Journal of Personality and Social Psychology, 96, 640-652. 
Gailliot, M.T., Peruche, B. M., Plant, E.A., & Baumeister, R.F. (2009).  Stereotypes and prejudice in the blood: Sucrose drinks reduce prejudice and stereotyping.  Journal of Experimental Social Psychology, 45, 288-290. 
Psychojeopardy over Moskowitz, Ch 12

Discussion Questions:  Tuesday’s Answered Today

MANUSCRIPT 3 DECISION LETTERS DUE

_________________________________________________________________________________________

_________________________________________________________________________________________

4/19 (T)  Social Cognition and Affect … Man, was I in a pissy mood today…..
Textbook reading:  Fiske, Ch. 13
Other Readings:

Rydell, R.J., Mackie, D.M.., Maitner, A.T.; Claypool, H.M. Ryan, M.J., &; Smith, E.R. (2008).  Arousal, processing, and risk taking: Consequences of intergroup anger. Personality and Social Psychology Bulletin, 34, 1141-1152.
Grable, John E; Roszkowski, Michael J. (2008). The influence of mood on the willingness to take financial risks. Journal of Risk Research, 11, 905-923. 

Forgas, Joseph P. (2010).  Can negative affect eliminate the power of first impressions? Affective influences on primacy and recency effects in impression formation.  Journal of Experimental Social Psychology. No Pagination Specified – in press. 
Converse, B.A.., Lin, S., Keysar, B., & Epley, N. (2008).  In the mood to get over yourself: Mood affects theory-of-mind use. Emotion, 8, 725-730.
Psychojeopardy over Fiske, Ch. 13

Give Me:  Discussion questions to be addressed Thursday

_____________________________________________________________________________________________

4/21 (H) Social Cognition and Affect ... people like him just make me SO angry!!!
Textbook reading:  Fiske, Ch. 14
Other Readings:

Ritchie, T., Skowronski, J.J., Hartnett, J., Wells, B., & Walker, W.R. (2009). The fading affect bias in the context of emotion activation level, mood, and personal theories of emotion change.  Memory, 17, 428-444. 

Payne, B. K., Hall, D.L., Cameron, C. D., &  Bishara, A.J. (2010). A process model of affect misattribution. Personality and Social Psychology Bulletin, 36, 1397-1408. 
De Dreu, C.K.W., Baas, M. & Nijstad, B.A.(2008). Hedonic tone and activation level in the mood-creativity link: Toward a dual pathway to creativity model.  Journal of Personality and Social Psychology, 94, 739-756.

Claypool, H.M., Hall, C.E., Mackie, D.M., & Garcia-Marques, T. (2008).  Positive mood, attribution, and the illusion of familiarity .Journal of Experimental Social Psychology, 44, 721-728.
Juhl, J., Routledge, C.,; Arndt, J.,Sedikides, C., & Wildschut, T. (2010). Fighting the future with the past: Nostalgia buffers existential threat. Journal of Research in Personality, 44, 309-314. 
Psychojeopardy over Fiske, Ch. 14

Discussion Questions:  Tuesday’s Answered Today
_________________________________________________________________________________________

_____________________________________________________________________________________________

4/26 (T) Social Cognition and Action … Mokney see, monkey do?
Textbook reading:  Fiske, Ch. 15
Other Readings:

Jonas, K.J; Sassenberg, K. (2006) Knowing how to react: Automatic response priming from social categories. Journal of Personality and Social Psychology, 90, 709-721.

Correll, J., Park, B., Judd, C.M., & Wittenbrink, B. (2007).  The influence of stereotypes on decisions to shoot. European Journal of Social Psychology, 37, 1102-1117. 
Cesario, J., Plaks, J.E., & Higgins, E.T. (2006).  Automatic social behavior as motivated preparation to interact. Journal of Personality and Social Psychology, 90, 893-910.

Van Baaren, R.B., Fockenberg, D.A., Holland, R.W., Janssen, L., & van Knippenberg, A. (2006). The Moody Chameleon: The Effect of Mood on Non-Conscious Mimicry. Social Cognition. 24, 426-437.

Sherman, D.K.,  Gangi, C., & White, M.L. (2010). Embodied cognition and health persuasion: Facilitating intention-behavior consistency via motor manipulations. Journal of Experimental Social Psychology, 46, 461-464. 
Psychojeopardy over Fiske, Ch. 15

Give Me:  Discussion questions to be addressed Thursday
MANUSCRIPT 4 REVIEWS DUE 

_____________________________________________________________________________________________

4/28 (H) Social Cognition and Action: Betcha’ can’t eat just one
Textbook reading:  Moskowitz, Ch. 13
Other Readings:

Sheeran, P., Trafimow, D. & Armitage, C.J. (2003). Predicting behaviour from perceived behavioural control: Tests of the accuracy assumption of the theory of planned behaviour. British Journal of Social Psychology, 42, 393-410.

Jefferis, V.E. Fazio, R.H. (2008). Accessibility as input: The use of construct accessibility as information to guide behavior.  Journal of Experimental Social Psychology, 1144-1150

Morrison, K.R., Wheeler, S. C., & Smeesters, D. (2007).  Significant other primes and behavior: Motivation to respond to social cues moderates pursuit of prime-induced goals. Personality and Social Psychology Bulletin, 33, 1661-1674.

Beilock, S.L. Rydell, R. J., & McConnell, A.R. (2007). Stereotype threat and working memory: Mechanisms, alleviation, and spillover. Journal of Experimental Psychology: General, 136, 256-276.
Psychojeopardy Moskowitz, Ch. 13

Discussion Questions:  Tuesday’s Answered Today
_____________________________________________________________________________________________

_____________________________________________________________________________________________

5/3 (T)  Social Cognition and the Self:  Man, I can’t hold a candle to him!
Textbook reading:  Fiske, Ch. 5
Other Readings:

Klein, S.B., Cosmides, L., Murray, E.R., & Tooby, J. (2004). On the acquisition of knowledge about personality traits: Does learning about the self engage different mechanisms than learning about others. Social Cognition, 22, 367-390. 
Skowronski, J.J., Sedikides, C., Heider, J.D., Wood, S.E., & Scherer, C.T. (2010). On the road to self-perception: Interpretation of self-behaviors can be altered by priming.  Journal of Personality, 78, 361-391. DOI: 10.1111/j.1467-6494.2009.00619.x:
Green, J.D., Sedikides,C.,Pinter,B., & Van Tongeren, D.R. (2009). Two sides to self-protection: Self-improvement strivings and feedback from close relationships eliminate mnemic neglect. Self and Identity, 8, 233-250.
McCaslin, M.J., Petty, R.E., & Wegener, D.T. (2010).  Self-enhancement and theory-based correction processes. Journal of Experimental Social Psychology, 46, 830-835. 
Lehmiller, J.J., Law, A.T., & Tormala, T.T. (2010). The effect of self-affirmation on sexual prejudice. Journal of Experimental Social Psychology, 46, 276-285. 
Psychojeopardy over Fiske, Ch. 5

Give Me:  Nothing – no discussion questions answered on Thursday

_____________________________________________________________________________________________

5/5  (H) MPA assignment!!

Get your kiester into Chicago for MPA.  

There is some GREAT social cognition happening there this year.  Just some of  the speakers who have featured time slots are John Bargh, Donal Carlston, Claude Steele, Patricia Devine, Reg Adams, and Dan Ariely.  

There are also TONS of other speakers with semi featured time slots, as well as a million posters and presentations.  

You are ASSIGNED to get in there for at least one day; and I know that you can because Friday is Reading Day, so you have it open (grin).  

I’ll be watching for you!  
_____________________________________________________________________________________________

5/10 (T) MANUSCRIPT 4 DECISION LETTER DUE BY NOON
_____________________________________________________________________________________________
Focus/Comps Questions
What is Social Cognition.  What is its history?  What are some of the important themes and ideas that underlie the area?  Be as specific as you can in describing relevant theories and research.

 

Provide an overview of the cognitive processes that are involved in thinking about others as information enters the cognitive system and flows through the system.  Give examples of the impact of these different processes on thought and/or behavior.  Be as specific as you can in citing relevant research paradigms and results.
Why is attention important to social cognition?  Illustrate its importance, both by discussing some of  the data illustrating how circumstances can “capture” peoples’ attention and some of the downstream consequences of such attentional captures.  
 

How do people determine the internal characteristics (goals, motives, traits) of others by observation of their behaviors?   Describe some critical ideas that have been proposed in an attempt to answer that question and highlight how those ideas explain the outcomes of experiments in social psychology.  Be as specific as you can in citing relevant research paradigms and results.

 

What are some of the major theoretical ideas and major findings that pertain to social memory: how we remember the events, traits, and characteristics, and appearances of others?   Illustrate how such ideas have been tested by describing specific research examples.  Be as specific as you can in citing relevant research paradigms and results.

 

How have various theorists approached the interplay between affect and social cognition?  Describe these theoretical ideas and illustrate how they have been tested by describing specific theories and research studies. Be as specific as you can in citing relevant research paradigms and results.

 

What the literature say about the extent to which peoples’ social thinking is automatic? If it is automatic, can it ever be controlled? Cite theory and research on the topic, making sure to discuss relevant studies in detail. Be as specific as you can in citing relevant research paradigms and results.

 

How is social cognition relevant to the study of stereotypes, stereotyping, and prejudice? Describe relevant theories and illustrate their operation by discussing in detail relevant research.

  

Why is the study of social cognition relevant to an understanding of the self? Discuss in detail theories that illustrate how ideas from social cognition aid in understanding the self and describe in detail how research testing such theories has been conducted. Be as specific as you can in citing relevant research paradigms and results.

 

Take a social cognition approach to the study of attitudes. Describe some critical theories that might relate to this approach and some critical studies that have been generated using this approach. Be as specific as you can in citing relevant research paradigms and results.

 

Do people make spontaneous trait inferences? How do you know? Discuss the history of this line of research, illustrate the various paradigms that have been used and their findings, and describe some of the major unsolved questions that you think exist in this research area. Be as specific as you can in citing relevant research paradigms and results.

 

Dual-process models have become all the rage in social psychology. Describe some of the major dual process models, being sure to include models across domains (e.g., in areas other than attitudes). Then, describe some of the research results in these domains that pertain to such dual process models. Be as specific as you can in citing relevant research paradigms and results.

  

What are some of the behavioral implications of work in Social Cognition?  Describe research that has explored such behavioral implications and use that research to discuss some of the theoretical ideas that apply. Be as specific as you can in citing relevant research paradigms and results. 

 

How might processing goals affect social cognition? Provide examples of research that has explored such goals and describe the theoretical implications of such research. Be as specific as you can in citing relevant research paradigms and results.

 
People in social cognition have been extensively interested in processes of inference, judgment, and thinking.  These include both relatively elaborate processes, as well as some shortcuts that people might use.  Discuss various theories, ideas, and principles in this area, and describe specific research that has tested these theories, idea, and principles. 
Provide some examples of how peoples’ social thinking appears to be illogical and trace the origins of such illogic to the cognitive processes or procedures that people use to make decisions about others. Be specific in citing and describing relevant research results.
People in Social Cognition have conceived of a number of different ideas with respect to the representation of social information.  What information about others in there, and how is it stored? Describe some of the major conceptions, and describe in detail some of the research that has been done to test these conceptions.  

On important element of mental representations is that the content of such representations can differ in term of the accessibility of constructs contained in the representation.  Discuss what this statement means, and illustrate by citing specific research some of the many ways that accessibility seems to influence cognive processing.  

Social Cognition has been a major player in the area of attitude formation and change.  Describe some of this impact, and illustrate it by describing in detail some of the research that has been done to test these social cognitive conceptions.  
